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Abstract 

This study aimed to explore the assessment trustworthiness of English as a Foreign Language (EFL) in the Artificial Intelligence (AI) age 

by identifying the main challenges and proposing viable solutions. Employing a qualitative case study approach, the research investigated 

the experiences and perceptions of EFL instructors regarding the challenges and solutions. To meet such an end, the study sought, through 

semi-structured interviews, to gain insights from the study sample which comprised nine experienced EFL instructors selected based on 

their expertise in the field of EFL teaching and AI technology. The findings revealed numerous significant challenges, including the 

disadvantageous effect of AI tools on academic integrity, classwork engagement, reliance on technology, students’ creativity, and current 

assessment metrics. Despite such challenges, the study portrayed some effective solutions, such as designing authentic assessment tools 

for assessing higher cognitive skills, adopting active learning strategies, developing training programs for EFL learners, implementing 

advanced AI content detectors, and updating traditional assessment methods. Based on the results, the study highlighted a dire need to 

reform conventional assessment practices to address integrity challenges posed by AI tools.  
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1. Introduction 

Playing a pivotal role in promoting effective learning, assessment is superior to other classroom activities and the teaching-learning process 

elements (Amua-Sekyi, 2016). Objective assessment practices serve as a means for presenting a comprehensive picture of the learning 

progress to the stakeholders, including students, teachers, parents, supervisors, education planners and developers (Suskie, 2018). 

Trustworthy assessment practices ensure that deep learning, critical thinking, and fine-tuned learning outcomes are achieved in line with the 

specific requirements of the education quality standards and the labour market. Assessment results’ outcomes are crucial for 

custom-tailoring the teaching-learning process to maximise such outcomes and encounter the challenges (Driscoll & Wood, 2023).  

Assessment has a considerable role in promoting the efficiency and quality of the educational process (Al Ghamdi & Al-Ghamdi, 2021; 

Tosuncuoglu, 2018), and it also directs the efforts exerted for enhancing the teaching-learning situation such as curriculum development, 

adopting new teaching methods and adjusting the educational policies considering the new related variables (Abdulrazzaq & Abdellatif, 

2023; Zhao, 2024). Another point to be considered is that realistic assessment practices empower teachers to provide feedback and 

personalise the teaching-learning process; consequently, the teaching-learning practices are also adapted in light of these assessment tools 

(Kushari & Septiadi, 2022).  

Assessment in general and EFL assessment in particular vary to include various tasks such as writing tasks, presentations, and projects 

(Abd Elgalil et al., 2022; Gultom, 2016). Another item of interest is the new advancements in the technological field targeting the 

assessment to help teachers create tests, provide feedback, and track the examinees’ progress (Chen, 2020; Shaalan & Ahmad, 2024). 

More importantly, the adaptive assessment systems and the collaborative assessment practices have become an integrated part of the 

modern educational context (Gusev & Armenski, 2014; Menard, 2021).  

Principally, assessment encompasses three types: initial assessment (conducted at the beginning of the instruction process to assess the 

learners’ background knowledge), formative assessment (performed during the instruction process regularly to ensure the acquisition of 

the target learning concepts and enhance the learning process), and summative assessment (performed at the end of the instruction process 

for measuring the overall acquisition of the target knowledge and skills) (Cheng et al., 2004; Wei, 2015). The summative assessment was 

proved effective in developing the students’ performance and a proper indicator of the achievement of the instructional goals and 

proficiency of learning. Furthermore, it improves the retention and use of the acquired knowledge and skills (Marzano, 2010).  

Likewise, assessment is a worthwhile means for ensuring equity via the norm-referenced criteria; subsequently, assessment bias directly 
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causes inequalities, resulting in future negative implications. Assessment bias means disparities that negatively impact the learners in the 

present and future (Romano, 2024). Fostering a learning environment that sponsors equality and transparency in assessment is one of the 

main critical features of every successful teaching endeavour (Krzykowski & Kinser, 2014).  

The employment of AI tools to assist EFL students in accomplishing their work is one of the educational dilemmas which have recently 

attracted the attention of educationalists and stakeholders in the education context (Abd El-Magid, 2024; Javed, 2024). In other words, 

EFL learners can utilise AI generative tools such as ChatGPT, Copilot, Gemini and other countless tools to complete homework, answer 

difficult questions, or generate well-developed content in different disciplines with higher levels of accuracy (Smolansky, 2023). Such 

practices negatively affect the academic integrity of the assessment process, which impacts the fairness of the assessment process because 

of using unauthentic materials generated by AI tools. Thus, employing AI in the teaching-learning process has ignited heated debate 

regarding its benefits versus its negative consequences (Smolansky, 2023; Zohny et al., 2023).  

Although AI generative tools are to be implemented in the teaching-learning process to enhance critical thinking, creativity, and several 

other higher mental skills, a loss of creativity was uncovered among the students using generative AI for accomplishing their class tasks. 

Such acts necessitate a balance regarding the reliance on AI generative tools (Habib et al., 2024). More importantly, the content generated 

by AI tools is not attributed to their founders, and the accuracy of the results is always doubted. Such practices necessitate urgent actions 

and precautions to ensure transparency and integrity (Hristov, 2016). Another main negative consequence of the blind employment of AI 

tools in the teaching-learning process is the dependence on AI tools for validating the pieces of information and receiving feedback 

concerning the debatable issues that might promote what can be called the “tyranny of the majority” and the disregard of the minority 

needs (Lindsay et al., 2023). More critically, overreliance on AI tools for generating content and doing school tasks has caused several 

psychological problems. Students might feel apprehensive and anxious because of their uncertainty concerning responses submitted to 

their teachers. Furthermore, overdependence on AI tools might impact learners’ autonomy (Han et al., 2023; Xie et al., 2022).  

Subsequently, assessment reform practices are urgently needed to consider the significance of concentrating on skills mastery and 

knowledge acquisition. The traditional assessment with its current format is easily compromised by AI tools, which necessitates attention 

to address such concerns. A substantial portion of academic work comprising assignments, essays, and projects is done by the students 

without supervision from the instructors; consequently, the learner’s responsibility is a critical issue that needs to be considered by the 

reformers of the assessment process in the AI age. In other words, the students themselves hold a substantial portion of responsibility 

regarding the employment of AI tools for undertaking schoolwork (Moya & Eaton, 2023; Smolansky, 2023).  

AI tools, with the recent fast updates and enhancements, have become powerfully supported and backed by massive stores of knowledge 

that allow them to manage school tasks and home assignments easily in no time. In writing, for instance, AI tools can easily produce 

pieces of writing with higher levels of accuracy and precision; the dependence on AI tools in executing such home assignments can be a 

handy option for some students (Atlas, 2023). Due to AI tools’ inability, till the current time, to cite the references properly as they merely 

generate content, the concept of “ghost authorship” is dominating in such pieces (Hristov, 2016). On the other hand, the recent 

developments of AI tools have enabled such tools, with higher levels of accuracy, to answer reading comprehension questions regardless 

of the level of the questions: literal, inferential, and evaluative. With no need for external resources, AI tools can answer many questions, 

rephrase the answers, and draw conclusions (Yu, 2022). Developing feasible strategies to detect and prevent the unethical usage of AI is 

necessary in the current era to guarantee the fairness of assessment (Meek, 2016).  

Constructive Learning Theory posits that meaningful engagement in the learning process to construct knowledge effectively is the 

cornerstone of learning, rather than the passive reception of theoretical information.  Designing authentic assessments, evaluating the 

candidates’ background knowledge and skills targeted and focusing on critical thinking and problem-solving might empower EFL learners 

to apply language skills in practical contexts (Jonassen, 1999). Thus, active learning strategies and authentic assessments are feasible 

solutions for the threats posed by the unethical adoption of AI. On the other hand, emanating from Bloom’s Taxonomy, the hierarchical 

model of learning objectives categorisation, assessments ought to marginalise basic skills and focus on higher-order thinking skills 

(Krathwohl, 2002; Musa, 2023). Thus, deeper intellectual engagement can be fostered by addressing the upper tiers of Bloom’s Taxonomy 

to lessen the dependence on AI activities.  

Moreover, the theory of Technological Determination highlights that overreliance on technology might lead to societal and cultural 

changes, which might in turn impact educational practices. The abundance of AI tools might influence the integrity of assessment and 

teaching strategies necessitating the development of new strategies and techniques to guarantee the trustworthiness of assessments 

(Chandler, 1995). Furthermore, the proliferation of AI tools threatens assessment validity which is the cornerstone of assessment design. 

On the other hand, the validity theory, articulated by Messick (1989), focuses on the fairness of assessment and necessitates the need for 

innovative assessment practices to align with the contemporary challenges posed by AI.  

To conclude, the employment of technology enhances the quality and efficiency of learning outcomes (Ahmad et al., 2021). The advent of 

AI indicates a new era of transformation in the educational landscape with the countless services it provides for students, teachers, and 

education policymakers. However, such promises are hindered by numerous threats that might contaminate the efficient implementation 

of AI tools in the teaching and learning process. Trustworthiness, as an inevitable component of every successful EFL assessment, has 

been threatened by the dependence on AI tools for generating answers to questions. Such a critical threat necessitates thorough 

exploration to take the necessary measures and precautions to guarantee a fair and valid assessment that can be used as a foundation for 
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making future decisions.  

The adoption of AI in the EFL teaching-learning process has numerous significant implications. Jeopardised by AI technologies, the 

trustworthiness of the EFL assessment is one of the critical and urgent aspects that must be met to guarantee fair, valid, and reliable 

assessment. The present research sought to explore the challenges and solutions of the EFL assessment trustworthiness by answering the 

following questions: 

- What challenges do EFL instructors encounter that may affect the trustworthiness of assessments? 

- What solutions can address the challenges faced by the EFL instructors for ensuring trustworthy assessments? 

2. Literature Review 

A plethora of studies were conducted addressing the students’ dependence on AI tools. For instance, Playfoot et al. (2024) investigated the 

students’ willingness to use ChatGPT to complete their writing assignments. It was revealed that 32% of the study participants (totalling 

160) showed willingness to use ChatGPT, and 15% currently use it. Although the study showed that personality features, study skills, and 

academic performance factors could not predict the future use of ChatGPT, it was revealed that the students’ use of ChatGPT increases 

when the risk of being discovered is low and the punishment is light. Ibrahim et al. (2023) portrayed the idea of using ChatGPT as an AI 

tool accessible by most students, and they can use it easily for accomplishing their homework. However, it was revealed that there is a 

serious risk of plagiarism in the tasks posed by ChatGPT on two introductory advanced courses. The scores attained by students who used 

ChatGPT to accomplish their tasks were near finals. More critically, the students’ intentional committing of some typos or punctuation 

mistakes makes the tasks submitted undiscoverable by AI content detectors.  

Ghimire and Edwards (2024) reported that students use AI tools in the field of computer programming to accomplish their assignments 

and draft their research. The study targeted exploring the students’ use of AI tools in an introductory programming course. The results 

revealed that students used AI tools excessively for solving problems, answering questions, and debugging; however, they did not use 

such tools to generate codes directly. The students also expressed their satisfaction and appreciated AI tools as they helped them enhance 

their learning outcomes positively. Rosselló-Geli (2022) conducted a study that raised concerns about the future of teaching, learning, and 

assessment considering the employment of AI tools. The students were principally using AI tools to review essays and reports, find gaps 

and suggest modifications. The study concluded that the challenges of “how to assess?” and “how to teach?” require urgent solutions from 

the educationalists and stakeholders.  

Chan (2024) explored the moral discomfort which students might suffer when using AI tools to accomplish their tasks and assignments. 

The AI Guilt as conceived by the study was investigated by using qualitative methodologies considering the social and psychological 

impact and its implications on the teaching-learning process. A plethora of findings were quoted, such as lack of work authenticity, fear of 

negative judgment, and self-efficacy. The study recommended refining the academic integrity measures and reconsidering the assessment 

process in general. The study, furthermore, suggested providing learners with ethical guidelines to raise the students’ awareness about the 

proper usage of AI tools for harnessing the learning outcomes as well as decreasing AI guilt.  

Al-Jarf (2024) explored university staff members’ reactions to the students’ employment of AI tools for completing their tasks. The study 

developed a survey, which was completed by forty-five instructors. The results of the study revealed that 98% of the instructors rejected 

the tasks that were generated by AI tools, and they asked their students to rewrite them. The study suggested acting in terms of updating 

the university policies regarding the employment of AI tools as well as making use of reliable AI plagiarism detection tools. Yeo (2023) 

tackled the writing skill in the age of AI where AI tools can entirely develop reports, articles, or essays without the need for adding a 

single idea or composing a single sentence. The study portrayed the problem of authorship and academic integrity. The study 

recommended an urgent search for creative ways to overcome the unethical use of AI by students to accomplish their tasks and 

homework.  

Based on reviewing available literature, it was revealed that a sizeable portion of students willingly use AI tools for accomplishing their 

tasks, which varied to include writing essays, writing reports, or solving programming issues. However, the students’ usage of AI tools is 

aligned with some psychological burden: AI Guilt (afraid of being discovered, and it is influenced by the degree of punishment that they 

might face). AI tool usage poses a serious risk of plagiarising the content, and some students try to trick the AI detectors by committing 

some grammatical mistakes or typos. Most studies call for urgent procedures to be taken to overcome such problems and ensure the 

trustworthiness of the assignments accomplished by the students. 

Reflecting on this, the present research might contribute to the body of literature by addressing a critical gap, namely understanding the 

challenges that contaminate the trustworthiness of assessment and providing practical solutions for EFL instructors. The results attained 

from the research might depict a comprehensive outline of the status-quo of AI tools used by students and the implications of employing 

AI in the teaching and learning process for policymakers to promote educational practices and maximise learning outcomes. The present 

research aimed to pave the way for future direction for researchers to empirically examine the solutions provided by EFL instructors for 

overcoming the students’ overreliance on AI tools for accomplishing their tasks. The present research sought to propose authentic and 

innovative assessment practices which encourage critical thinking and creativity and overcome the reliance on AI tools. Finally, the 

present study sought to maximise the instructors’ perspectives regarding their perceptions about trustworthy assessment practices.  
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3. Method 

Ontologically, the present research is grounded in interpretivism underscoring that reality is subjective, not objective, and it is constructed 

within a social context and shaped by the perceptions and experiences of individuals. In other words, the present research sought to draw 

a comprehensive picture of the challenges posed by the AI impact on assessment as well as propose some solutions as indicated by the 

EFL instructors. The interpretivism methodology enables profound understanding, encompassing multiple realities of the EFL instructors’ 

perceptions of assessment trustworthiness. Epistemologically, the knowledge which is generated by the present research is contextualised 

and socially constructed; it is, furthermore, yielded from interviews with the study participants. Grounded in the participant-centric 

approach to contribute to the critical discourse on maintaining the trustworthiness of assessment, the research focuses on the EFL 

instructors who encounter a plethora of educational challenges from a subjective perspective. Methodologically, this research adopted the 

qualitative method (case study design) to explore certain phenomena using deep investigation of specific cases. Opting for the qualitative 

methodology is inspired by the research purpose of uncovering the multifaceted dimensions of how to achieve EFL assessment 

trustworthiness focusing on the challenges and problems encountered by the EFL instructors while assessing their students. The 

qualitative methodology is suited for investigating the ethical concerns such as biases and contextual challenges while ensuring 

methodological rigor through careful data collection and contextual analysis.  

1. Participants of the research 

The population of the present research is the EFL staff members. The study participants were nine EFL instructors who were purposively 

selected based on their experiences in the field of EFL instruction and were familiar with AI technologies to fulfill the purpose of the 

research (Patton, 2002). The participants were males and females from diverse nationalities, namely three Egyptians, three Saudis, two 

Jordanians, and one Sudanese, to gain comprehensive insights from different educational perspectives in the Arab world. The participants 

were purposively selected considering some criteria: EFL instruction experience, familiarity with AI tools, and willingness to partake in 

the research using the convenience sampling technique, which was favoured by Etikan et al. (2016) because of its effectiveness in 

qualitative research.   

2. The semi-structured interview 

In line with the interpretivism ontology, data were collected from nine EFL instructors using semi-structured interviews to thoroughly 

explore their experiences, perceptions and insights on the problems encountered, and the solutions. Interview, as a self-contained method 

(Morgan, 1997), was used as a chief source of data collection to collect high-quality specialised data in a context regarding the undergone 

construct. The semi-structured interviews were employed due to their flexibility and depth of data collection. The interview process went 

through a systematic process starting from planning the interview, identifying the objectives, contacting the participants, identifying the 

allocated time and place, and preparing some prompt questions (Anderson, 1990). The next phase included selecting the participants 

(purposive sample) and finally, recording the interviewees’ responses via notetaking and a digital recorder. The participants’ consent was 

obtained before conducting and recording the interview to align with the conventions of scientific research ethics. The interviewer’s role 

was the moderator, and the semi-structured interviews were individually conducted with the participants. Moreover, the interviews were 

conducted face-to-face and online.  

3. Data analysis  

Employing Creswell (2016) model of qualitative data analysis, the following procedures were followed. Firstly, the listening tracks were 

carefully listened to by both researchers; then, the audio tracks were transcribed verbatim and were checked by both researchers 

interchangeably word by word, phrase by phrase and sentence by sentence. The process of generating themes passed through three stages, 

namely open coding, axial coding, and selective coding (main themes).  

To ensure the credibility of the interview, the audit trail, an expert of the project (auditor) was formally brought into the research. The 

audit was the other researcher, as both researchers worked as auditors for each other’s work to examine both the process and product of 

inquiry and determine the trustworthiness of the findings. Through this process of reviewing and documenting the study, the credibility of 

the qualitative output was assured. 

4. Results and Discussion 

The current research was developed to address a two-fold purpose, namely exploring the challenges of the unethical employment of AI 

tools by the EFL majors and identifying some proposed solutions. Keeping this in mind, the following section tackles the first question: 

“What challenges do EFL instructors encounter that may affect the trustworthiness of assessments?” The qualitative analysis of the 

semi-structured interviews revealed the following themes addressing the challenges of unethical employment of AI tools used by EFL 

majors.  

Challenges of AI Tools Employment 

 AI Tools and Academic Integrity 

Employing AI tools to generate the EFL learners’ work, such as writing essays, translating assignments and answering the reading 

comprehension questions, negatively affects academic integrity. Not only do such practices reduce the value of the learning experience, 

but they also damage the traits of honesty and accountability among EFL students when submitting work that is not theirs. The usage of 
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such tools poses a plethora of thoughts about the authenticity of the work provided. A study respondent stated, “Depending on the AI 

tools for performing their tasks, such as translation, writing, and reading, makes them unable to think or do anything.” Another 

respondent asked, “How can I identify that the students’ production is authentic or not. It is a real dilemma.” A third respondent opined, 

“So, the work provided is honest work or not? a perplexing situation.” 

 AI Tools and Students’ Engagement 

Using such tools, which provide quick answers and solutions around the clock, might negatively impact the students’ engagement. In 

other words, when EFL students depend on these tools for accomplishing their assignments and tasks, they do not pay attention to their 

instructors’ explanations. Being immersed or at least engaged in the teaching process is the source of deep comprehension and academic 

growth. Full dependence on such tools might deprive the students of developing abilities such as analysing, synthesizing, and evaluating, 

which are necessary components of lifelong learning. One of the participants stated, “The students’ motivation and interaction inside the 

class vanished since the adoption of the AI tools. No one needs to make use of his abilities but a ready-made solution.” Another 

respondent stated, “The students skip their lectures, and AI tools do their assignments easily …” A third interviewee mentioned “So, the 

students are not learning nor developing.” 

 AI Tools and Students’ Independence  

Being independent means holding the responsibility of learning. Furthermore, building confidence in their abilities and possessing 

self-discipline is a critical quality that must be possessed by 21st century EFL learners. The dependence on such AI tools might result in 

passive EFL learners who are most of the time waiting for the suggestions and answers of the AI tools instead of functionalising their 

abilities and improving them. Being able to accurately plan, implement and evaluate the outcomes is not practiced when AI tools are used, 

as they do all these jobs for the EFL learners in no time. A staff member said, “I can say that the students are not ready to make use of 

their minds, but they can wait for the AI tools to provide them with the suggestions, solutions, answers or what they want.” Another 

respondent remarked, “Students are not sure about the work they are submitting and have no self-confidence to present their ideas in 

front of their classmates.” A third instructor mentioned, “Honestly, I can say that I do not see the majority of students take responsibility 

for their learning.” 

 AI Tools and the Higher Mental Skills  

Critical thinking and problem-solving are part and parcel of the outcomes of every successful learning process to be used in real-life 

scenarios. The sub-skills of critical thinking, for instance, information analysis, evidence evaluation and decision making, are not 

developed when using AI tools to provide a professionally well-developed end-product. On the same line, using AI tools to solve a 

problem means ignoring a plethora of sub-skills such as identifying the problem, providing solutions, and testing solutions; instead, EFL 

learners opt for ready-made solutions for the problems. Ignoring such skills means superficiality of the outcomes of the teaching-learning 

stage and on the job market eventually. An interviewee stated, “Students use AI for fulfilling every task they want whether simple or 

complex.” Another respondent confirmed, “How can those who depend on AI for generating responses be able to think properly or solve 

educational problems.” 

 AI Tools and Traditional Assessment Practices 

The conventional assessment practices, which mostly depend on the final product, have been the predominant forms of assessment for 

ages. Such forms of assessment proved to be limited as they only assess outcomes regardless of the process(es) employed. The planning, 

drafting, and revision are all necessary steps that should be mastered by EFL learners; however, such steps are bypassed by AI tools for 

the final product and outcomes. One of the participants stated, “The traditional assessment of writing focuses on the end product, but the 

process is not assessed at all.” Another respondent confirmed, “AI tools provide perfect writing tasks that are well written and revised 

with no mistakes.” Another participant concurred, “The students do not make drafts or revise their work.” 

 AI Tools and the Students’ Creativity 

Creativity and diversity of thought are two integral components of human teaching-learning outcomes. Possessing the ability to generate 

innovative original ideas based on the human mind’s creativity, not the repetitive predicted responses of the AI, which are controlled by 

the suitability of the prompts given, is an essential attribute of 21st-century EFL learners. The negative dependence on AI can produce 

monotonous repetitive ideas which cannot be applicable in some contexts; or such ideas are idealized so as not to be suitable in most real 

contexts. A respondent stated, “When comparing a lot of work which is produced by ChatGPT, I feel that the ideas are the same but 

rephrased.” Another participant suggested, “Sometimes, AI is producing ideas that are funny and not related to the topic at all.” A third 

respondent mentioned, “The students sometimes submit content produced by AI tools without modifications or revisions related to 

different cultures and environments.” 

 AI Tools and the Assessment Metrics and AI Detection Tools 

The worst problem encountered by EFL educators is the inability of the assessment metrics to uncover the sections that are completed 

using AI tools. Doubting the integrity and fairness of the assessment is a serious problem, as it may hinder the accurate identification of 

both strengths and weaknesses, thereby negatively impacting assessment practices. The free traditional software detectors are not 

supported with mechanisms and resources that provide a clear image of the work under investigation. Useless assessment practices do not 

give feedback to all those who are involved in the teaching-learning process. A respondent mentioned, “I have tried myself to ensure the 
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authenticity of a piece of writing, but AI detectors gave different results from each other.” Another participant confirmed, “I think unpaid 

detectors are unreliable.” A third interviewee asserted, “Some AI tools can rephrase and humanise the content to be similar to that of the 

human”.  

 AI Tools and the Instructors’ Training 

Effective employment of AI tools in the teaching and learning process necessitates training and empowering instructors with the 

necessary knowledge to ensure proper implementation and avoidance of any negative consequences. On the same line, utilizing other 

platforms, which are based on AI services to detect the content developed by AI tools is another critical skill. Some instructors are not 

familiar enough with the knowledge and skills needed to appreciate the value and benefits of using such tools appropriately. 

Comprehensive and continuous professional development is urgently needed to thoroughly understand the mechanisms and benefits of 

such tools as well as the drawbacks. Enhancing the instructors’ competencies in the usage of AI also means that the instructors should not 

resist the change but take constructive actions. One of the participants concurred, “AI is developing very fast, and every day there are a 

lot of new tools that students can use.” Another respondent assured, “Providing extensive, specialised, and continuous training is very 

important for instructors to be able to understand the new developments and avoid their negative effects.” A third participant confirmed, 

“Traditional training is not a solution at all. Technology is developing every second.” 

Proposed Solutions 

The following section tackles the second research question “What solutions can address the challenges faced by the EFL instructors for 

ensuring trustworthy assessments?” The qualitative analysis of the semi-structured interviews revealed the following themes, proposing 

some practical solutions for overcoming the challenges of AI tools and the unethical employment by the EFL majors.  

 Assessing Higher Order Thinking Skills  

On the other hand, making use of assessment practices that focus on assessing higher mental skills such as problem solving, critical 

thinking skills, as well as creativity might serve a two-fold purpose. Firstly, AI tools would not be able to imitate the outcomes easily; 

secondly, such practices encourage deep engagement with the teaching-learning process as well as creativity and authenticity, which 

means the assessment process reflects the EFL learner’s knowledge and skills. The assessment techniques ought to be regularly reviewed 

to ensure their reliability, validity, and resistance to be tackled by AI tools. Using, for instance, assessment activities that require higher 

order thinking to be accomplished using authentic language might not be easily processed by AI tools. One of the participants opined, “If 

the assessment included questions which target higher mental skills such as problem-solving, content analysis, peer-reviewing, etc…, I 

think the students will not be able to use AI to complete these tasks.” Another respondent stated, “I think AI tools cannot do tasks which 

target critical thinking or problem-solving.” A third interviewee pinpointed, “The tasks must be of different stages and assess many skills 

to be difficult for the AI tools to accomplish.” 

 Adopting Active Learning and Assessment Strategies  

Making use of active learning strategies that boost engagement and meaningful interaction in the teaching-learning process might be a 

feasible solution for overcoming detachment in the educational process. Creating chances for EFL learners to interact and use the 

language effectively, not only in the teaching-learning process but in the assessment practices, might guarantee collaborative and 

professional involvement. Such practices enhance experiential learning activities and cultivate concentration on the subject matter and the 

skills rather than the dependence on the automated responses of the AI tools. An interviewee asserted, “The assessment tasks must focus 

on the use of the language not just content production.” Another respondent highlighted, “Using strategies that encourage collaborative 

activities and peer work must help in overcoming the excessive use of AI by students.” A third participant mentioned, “If the assessment 

focuses on usage, AI tools will not be helpful to students.” 

 Developing Training Programs for Promoting Assessment Ethics Use  

Implementing workshops and training programs for addressing academic integrity focusing on the unethical employment of AI tools in 

EFL learning and other subjects; instilling the ethics of integrity and the significance of attributing sources to their founders and avoiding 

plagiarism; getting EFL students engaged in critical reflection about the ethical consequences of the dishonest use of AI tools encourage 

them to make informed decisions about using such tools; providing academic modules about AI unethical use might raise the EFL 

learners’ awareness about the accountable and honest usage of AI tools; implementing case studies and discussions about the negative 

long-run consequences of automation on education are significant contributors to raising EFL students’ awareness about the negative 

consequences of using AI tools unethically. Such courses advocate for ethical AI use and increase EFL students’ awareness about the 

ethical usage of AI tools. One of the respondents mentioned, “From my experience, when I talked with the students about the unethical 

use of the AI, many of them were positive about the disadvantageous effect of it, but this is not enough.” Another participant illustrated, 

“Some students do not know that AI tools can be harmful to them when they do their work.” Another interviewee confirmed, “Training 

programs and open discussions should be held to help students know the harmful effects of AI.” Another participant stated, “The students 

must have a full course about AI addressing all its aspects.” 

 Ensuring Ongoing Professional Development 

The rapid development of AI necessitates continuous professional development of educators to familiarise them with the appropriate use 

of AI tools and ensure the authenticity and integrity of assessment among EFL students. Equipping educators with the necessary resources 
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to properly integrate AI tools in teaching and assessment practices is of crucial importance. One of the respondents mentioned, “The 

promotion courses for the staff members should address a lot of issues about AI.” Another participant stated, “There must be continuous 

training workshops and seminars by experts about the effective use of AI technology.” An interviewee highlighted, “Resources should be 

available for instructors to help them update their knowledge and skills about AI technology.” Another respondent suggested, “AI is 

developing very fast, and every day there are a lot of new tools which students can use.” An interviewee asserted, “Providing extensive, 

specialized, and continuous training is very important for instructors to be able to understand the new developments and avoid their 

negative effects.”  

 Establishing Clear Policies and Guidelines 

Identifying clear guidelines and policies is essential to ensure academic integrity among all those involved in the teaching-learning 

process. Identifying the consequences of misconduct, such as using penalties, and disciplinary actions would ensure transparent and 

accountable practices among educators. One of the participants stated, “The university should put clear regulations and penalties for 

those who use AI unethically.” Another respondent mentioned, “I think if clear guidelines are given to students about the tasks and the 

penalties when making something wrong, it will help overcoming this problem.” An interviewee confirmed, “Those who violate the rules 

should be severely punished.” 

 Updating Traditional Assessment Methods 

Another item of interest is that the outdated traditional assessment practices, which proved untrustworthy in assessing the EFL learners’ 

outcomes, ought to be replaced with other assessment forms. Designing projects, collaborative tasks, presentations, videos, real-life 

outcomes, etc. might be an effective alternative to the traditional assessment methods that encourage engagement and lessen the 

dependence on AI tools. Moreover, using assessment techniques that focus on the process rather than the product is significant to ensure 

the accomplishment of the learning objectives. Likewise, diversifying assessment formats or asking EFL students to accomplish their 

tasks in two different forms, where each method assessing the other to ensure that the learner is not using AI tools, is another feasible step. 

On the other hand, implementing peer evaluation as a means of assessment might contribute significantly to updating the dated 

assessment practices. Not only does the process enhance numerous skills among EFL learners such as critical thinking and 

problem-solving, but also a sense of responsibility is fostered among EFL learners, apart from assessing the authenticity and the parts 

which are processed by AI tools. One of the participants stated, “If we ask the students to submit their work followed by a video about it, 

it won’t make the students depend on the AI.” Another respondent affirmed, “Using tasks which are not traditional cannot be done by the 

AI.” A third interview confirmed, “We must ask the students to include the procedures they followed to reach their answers to ensure that 

they did not use ChatGPT.” 

 Employing Advanced Detection Tools  

The revolutionary development of AI technology should be aligned with AI detection tools that could detect the parts processed by AI 

tools with a satisfying degree of reliability. The integration of such detection tools enables the instructors to identify the AI-processed 

content and the authentic original work devised by the student. The feedback provided by such algorithms might be beneficial for EFL 

instructors. A respondent confirmed, “The university should provide the instructors with platforms to help them identify the tasks which 

are done by ChatGPT.” Another participant asserted, “Students’ assessment must be checked with advanced AI detection tools.” Another 

interviewee illustrated, “As there are plagiarism detection tools, there must be strong AI detection tools.” 

5. Discussion of the Results  

The research findings underscored substantial challenges posed by the EFL instructors, which impact the academic integrity due to the 

employment of the traditional assessment tools in the age of AI. The generation of essays, translations, and answers to questions raises 

doubts about the extent to which the assessment tools are effective in providing a valid overview of the learning outcomes; such findings are 

in line with that of Holmes et al. (2021) and Zawacki-Richter et al. (2019). More significantly, the excessive use of technology would 

stimulate students to opt for ready-made options that may hinder the development of many linguistic and thinking skills and lead to passive 

learning. Focusing on the learning process rather than the final product to assess the higher order thinking skills necessitates creative 

teaching strategies and valid assessment tools (Anderson and Krathwohl 2001; Wilson, 2016). Furthermore, transparency and accountability, 

two main significant components of every successful educational practice, might be negatively impacted by the unethical employment of AI 

tools, which aligns with what was attained by Williamson (2017). 

The unethical adoption of AI tools mostly leads to passive learning where students might depend on them to generate answers for all the 

assignments and projects which contradicts the constructive learning theory (George, 2023) which calls for a meaningful engagement in the 

teaching-learning process as an essential component for effective knowledge construction and decreases the dependence on the AI tools for 

accomplishing assignments. AI tools also bypass the higher order thinking skills, e.g. critical thinking, analysis, synthesis, and evaluation as 

indicated by Bloom’s Taxonomy (Krathwohl, 2002). The findings of the study are in line with the validity theory, which was proposed by 

Messick (1989) and confirmed the significance of designing assessment tools that are fair, reliable and in line with the contemporary 

challenges. The findings also highlighted that traditional assessment methods are often violated by the work generated by the unethical use 

of AI tools.  
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Based on the findings of the current study, there is an urgent need to consider the traditional assessment methods currently used in the 

educational practices in the EFL context. Thus, authentic assessment as a reforming practice should be implemented to assess 

higher-order thinking skills such as critical thinking and creativity (Al-Otaibi, 2016). Such a conclusion is aligned with what was 

indicated by Ghimire and Edwards (2024), who confirmed that students can use AI tools to accomplish programming tasks, and 

Rosselló-Geli (2022), who underscored a dire need for assessing AI interference in teaching and assessment. Another urgent issue is the 

development of a moral code to enhance the EFL learners’ awareness regarding the pros and cons of using AI tools. Such code may 

contribute to increasing academic integrity and decreasing the unethical usage of AI tools to accomplish academic tasks, not to mention 

alleviating “AI guilt” reported by students when using such tools (Chan, 2024). Furthermore, Han et al. (2023) and Xie et al. (2022) also 

underscored other psychological consequences of overreliance on AI tools such as learners’ autonomy reduction and anxiety increase.  

More importantly, employing technological means, such as advanced content detectors, is another relatable item. Al-Jarf (2024) 

pinpointed that educators reject the tasks accomplished by AI tools, which necessitates the dependence on reliable tools to detect AI use. 

Another relevant point is that the professional development of staff members ought to comprise mastering such tools and identifying their 

implications in the teaching-learning process (Zhao, 2024). The adoption of active learning strategies and techniques might contribute to 

the achievement of learning outcomes and counteracting the negative consequences of using AI tools in accomplishing academic tasks. 

Authentic interactive classroom activities mean real-world application, collaboration, and engagement, which cannot be conducted by AI 

tools as quoted by Tosuncuoglu (2018). When linking the teaching practices with increasing the students’ responsibility for their learning, 

the teaching-learning outcomes might be maximised to the optimal level (Moya, 2023; Smolansky, 2023). 

6. Research Conclusions  

To conclude, while AI tools proved to be useful gadgets in the teaching-learning process, they pose a plethora of severe challenges to 

academic integrity by generating responses threatening the core values of academic work. AI negatively affects the EFL learners’ 

engagement and impairs critical thinking and creativity among them, leading to passivity, monotony and weak learning outcomes when 

used unethically. Furthermore, the traditional means of assessment that focus on the product are another challenge encountered by EFL 

instructors as such traditional methods are easily compromised by AI tools necessitating launching assessment reform procedures for 

utilizing authentic means that target assessing higher mental skills using innovative techniques such as projects, peer-reviewing, 

presentations, portfolios, and procedures of completing tasks. More importantly, although the dependence on AI-processed content 

detection tools might be a reliable means for ensuring originality, continuous professional development as well as raising the EFL 

students’ awareness might be feasible solutions for such challenges posed by AI tools and techniques.  

7. Suggestions for Further Research  

Building on the findings attained by the present research, various avenues are cited to address the challenges of employing AI in EFL 

assessment.  

- Exploring the resistance of authentic assessment methods, such as projects, oral presentations, and written tests, to AI processing. 

- Exploring the ethical implications related to the adoption of AI tools in EFL instruction and assessment.  

- Investigating the impact of developing policies and regulations for ethical implementation of AI tools.  

- Exploring the impact of AI-augmented feedback on the development of the four language skills.  
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