
http://wjel.sciedupress.com World Journal of English Language Vol. 15, No. 5; 2025 

 

Published by Sciedu Press                            34                            ISSN 1925-0703  E-ISSN 1925-0711 

Evaluating the Efficacy of Islamic Religious Test-Taking Paradigms in 

Modulating Test Anxiety During Reading Comprehension Assessments 

Among Saudi EFL Students 

Abdullah Al Fraidan1, & Hind Al-Otaibi2 

1 English Language Department, College of Arts, King Faisal University, Al Ahsa, Saudi Arabia. E-mail: afridan@kfu.edu.sa 

2 English Language Department, College of Arts, King Faisal University, Al Ahsa, Saudi Arabia 

Correspondence: Prof. Abdullah Al Fraidan, English Language Department, College of Arts, King Faisal University, Al Ahsa, Saudi 

Arabia. 

 

Received: December 8, 2024       Accepted: February 22, 2025     Online Published: March 10, 2025 

doi:10.5430/wjel.v15n5p34          URL: https://doi.org/10.5430/wjel.v15n5p34 

 

Abstract 

This research examines the implementation and efficacy of Islamic Religious Test-Taking Strategies (RTTS) in mitigating test anxiety 

experienced by Saudi EFL students during reading comprehension assessments. A methodologically robust approach was employed, 

involving a sample of 100 undergraduate students at King Faisal University, with data collected through a meticulously structured 

questionnaire and supplemented by qualitative insights from in-depth interviews with fourteen participants. The results indicate a prevalent 

use of RTTS, including the recitation of Quranic verses and ritual prayers, as a mechanism for fostering psychological calmness and 

enhancing cognitive focus. Despite anecdotal reports of reduced anxiety—manifested through physiological responses such as lower heart 

rates—statistical analysis revealed no significant correlation between RTTS and overall test anxiety reduction. Nonetheless, the profound 

spiritual and emotional impact of these strategies highlights their intrinsic value, underscoring deeply ingrained religious convictions and 

cultural traditions. The findings posit that RTTS primarily function as a source of spiritual reinforcement and psychological comfort rather 

than a definitive means of reducing measurable test anxiety. The reliance on faith-based practices, such as the recitation of Ayat Al-Kursi, 

underscores the intersection of spirituality, academic resilience, and cultural identity, offering insights that extend beyond conventional 

empirical paradigms. 

Keywords: Islamic Religious Strategies, Test Anxiety Alleviation, Saudi EFL Learners, Quranic Recitation, Faith-Based Practices, 

Cognitive and Emotional Resilience, Spiritual Coping Mechanisms 

1. Introduction 

Engaging in the reading of a foreign language presents multifaceted challenges and is often accompanied by significant levels of anxiety for 

learners. Language anxiety, as delineated by Horwitz (2017), encapsulates the apprehension and stress associated with using a non-native 

language, influencing learners’ psychological and academic experiences. The genesis of reading anxiety can be traced to numerous factors, 

including the necessity to comprehend complex vocabulary, intricate syntactic structures, and diverse rhetorical and organizational patterns 

within texts (Al Fraidan, 2012; Beers & Nagy, 2011). Furthermore, reading in a foreign language demands an elevated degree of cognitive 

processing and sustained attentional resources compared to reading in one’s native tongue, which exacerbates the potential for mental 

fatigue and frustration (Olkkonen, 2017). Consequently, learners often face heightened anxiety and a pervasive sense of self-consciousness 

during reading tasks, particularly when these tasks are embedded within high-stakes assessments that play a critical role in shaping their 

academic trajectories and future career prospects. 

2. Literature Review 

Several studies have explored non-religious methods for managing test anxiety, such as mindfulness-based stress reduction (MBSR), 

cognitive reappraisal, and relaxation training (Kivity & Huppert, 2016; Little & Jackson, 1974). Mindfulness interventions have been shown 

to improve focus and emotional regulation, whereas cognitive reappraisal techniques help in reframing test anxiety to reduce its impact. 

Comparatively, RTTS integrate elements of spiritual reassurance, which may complement these established methods. The current study 

aims to examine whether RTTS provide additional benefits beyond conventional stress-reduction techniques. 

2.1 Test Taking Strategy (TTS) 

Test-taking strategies (TTS) involve intentional processes and methods used by respondents to approach and solve test tasks (Cohen, 2006). 

These strategies can include linguistic, cognitive, and test-management techniques aimed at maximizing test performance. For instance, 

test-takers might use contextual cues to deduce unfamiliar words, time management to pace through questions, or eliminate improbable 

answers in multiple-choice items. TTS are primarily secular in nature and encompass a wide range of techniques that assist learners in 

navigating test environments, whether in reading comprehension or other assessment formats (Cohen et al., 2023). 
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TTS allow test-takers to use test design and features to maximize their scores. Examples include reading guidelines, managing time wisely, 

using keywords in questions, skipping challenging items, and revising answers (Rogers & Harley, 1999). TTS can be divided into language 

use strategies (e.g., rehearsal, retrieval) and test-wiseness strategies, which involve knowledge essential for taking a test (Cohen, 1998). 

Understanding TTS is crucial for designing and validating language assessments. By analyzing strategies used by test-takers, researchers 

can determine if tests lead to desired cognitive processes and language skills, helping create fairer and higher-quality assessments (Al 

Fraidan & Al-Khalaf, 2012). 

Research on TTS helps identify factors beyond content knowledge that affect test scores, ensuring fairness and validity (Dodeen, 2008). It 

also aids in designing assessments that accurately measure intended constructs and supports the development of interventions and programs 

to train students in effective TTS, improving their academic performance (Nordström et al., 2018). Overall, TTS research is vital for 

understanding and improving test performance, helping develop better assessments, identify irrelevant variance, and create interventions to 

enhance students' test-taking skills (Goetz et al., 2007). 

Previous research has explored various cultural test-taking strategies, such as cognitive reappraisal techniques in Western academic settings 

(Horwitz, 2017) and mindfulness-based interventions in East Asian contexts (Kivity & Huppert, 2016). However, studies directly 

comparing faith-based coping mechanisms with these strategies remain scarce. This study seeks to address this gap by evaluating how RTTS 

compares with secular approaches in modulating test anxiety among Saudi EFL learners.  

Research on test-taking strategies across cultures highlights diverse approaches to managing anxiety. While RTTS reflect a faith-based 

coping mechanism rooted in Islamic traditions, similar strategies have been documented in other contexts. For example, Christian prayer has 

been shown to reduce test anxiety among U.S. college students (Campbell, 2016), and Buddhist meditation is frequently employed as a 

calming technique in East Asian educational settings (Liang & Chen, 2020). These comparisons highlight the need for further cross-cultural 

analysis to determine whether RTTS offer unique advantages beyond general faith-based test-taking strategies. 

2.1.1 Religious Test Taking Strategies (RTTS) 

Religious Test-Taking Strategies (RTTS), on the other hand, specifically integrate religious practices and beliefs into the test-taking process. 

In the Saudi educational context (Al Fraidan & Olywi, 2024; Al Fraidan & Alaliwi, 2024), where Islamic values deeply influence the 

educational system, RTTS may include practices such as reciting Quranic verses or engaging in prayer before or during assessments. These 

strategies are believed to reduce anxiety and promote mental clarity, as religious practices are often associated with stress reduction and 

enhanced focus (Rahmat et al., 2020; Putri & Hardiningrum, 2021). 

RTTS differ from general TTS in that they focus on emotional and spiritual preparation, rather than cognitive processes or linguistic 

strategies. Studies suggest that integrating RTTS can help lower test anxiety and increase confidence, which can indirectly improve test 

performance (Franklin, 2016). For example, Quran recitation has been linked to calming effects and lower levels of anxiety, making it a 

relevant strategy for learners in high-stakes testing situations, particularly in reading comprehension assessments where stress and cognitive 

load are high (Alli-Ahmad & Jenaabadi, 2003). 

While both TTS and RTTS aim to improve test performance, the key difference lies in their focus. TTS concentrate on cognitive and 

linguistic strategies directly related to the test material, whereas RTTS emphasize emotional and spiritual well-being, often leveraging 

religious practices to manage anxiety. Recognizing this distinction is essential for developing a holistic approach to test preparation, 

especially in educational contexts like Saudi Arabia, where religious practices play a significant role in students’ academic experiences. 

2.2 Test Anxiety 

Test anxiety, characterized by feelings of apprehension, tension, and fear during assessments, significantly obstructs students' ability to 

perform to their true potential (Al-Khasawneh, 2020; Taylor & Deanne, 2002). It is a psychological disorder where high levels of anxiety 

and stress in an assessment setting lead to decreased performance, influenced by emotions like low self-esteem and fear of failure (Hembree, 

1988). For instance, 30% of nursing students' academic performance is affected by test anxiety (Shapiro, 2014). 

Test anxiety impacts all learning-testing sequences, impairing cognitive functions such as attention, memory, and comprehension, thus 

hindering students' assessment skills (Cassady, 2004; Faruk, 2014). It has both immediate and long-term effects on mental health and 

well-being (Egbochuku & Obadan, 2008). Even students with a deep understanding of the subject often perform poorly due to test anxiety 

and inadequate test-taking strategies (Faruk, 2014). Test scores are influenced by psychological, cognitive, and personal factors, including 

anxiety levels, attitudes towards the subject, and approaches to testing (Al-Khasawneh, 2020). 

Research underscores that addressing test anxiety is crucial for improving academic outcomes (Alamer & Lee, 2021). Teaching Test-Taking 

Strategies (TTS) can enhance students' attitudes towards tests, improve performance, and reduce stress levels (Mohammed, 2021). 

Mindfulness techniques, similar to TTS, can help reduce test anxiety and enhance reading comprehension (Zhang et al., 2020). Integrating 

these strategies into daily routines and creating a supportive learning environment can help students manage test anxiety and promote 

academic success (Wang & Liu, 2023; Cai & Zhang, 2021). 

2.3 Reading Comprehension and Test Taking Strategies 

Reading comprehension and TTS form crucial components within the educational landscape. Understanding the significance of these 

aspects is pivotal for comprehending their role in students' academic performance. Reading comprehension involves the mental processing 
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of textual information, integrating it with prior knowledge, and comprehending the content (Khan, 2011). Al-Khasawneh (2020) emphasizes 

the indispensability of reading comprehension in college-level courses, highlighting its correlation with academic success. 

In reading comprehension assessments, TTS play a vital role, helping students navigate through difficult texts and questions. Strategies like 

skimming for main ideas, using context clues to decipher unfamiliar words, and drawing on prior knowledge are some of the methods used 

to enhance reading comprehension performance (Cohen, 2014). However, while these strategies focus on cognitive processes and are 

construct-relevant, some strategies such as guessing or test-wiseness may introduce construct-irrelevant variance, potentially affecting the 

fairness of the assessment. 

In order to overcome the challenges and stress caused by reading in a foreign language, students may use range of test-taking strategies 

(Cohen, 2014). In reading tests, there are several TTS like skimming and scanning for crucial ideas, using the context to guess the meaning 

of unknown words, and applying your previous experiences and knowledge to make predictions and inferences in the text (Cohen, 2014). 

Besides that, test-takers may apply metacognitive strategies, for instance, planning their way to cope with the test, monitoring their 

understanding, and adapting their strategies (Singh et al., 2021). While some TTS are construct-relevant in the sense that they measure the 

progress of reading skills and processes that the test sets out to measure, the others may be construct-irrelevant and introduce sources of 

variance such as guessing and test-wiseness, which are not related to the actual reading ability (Cohen, 2014).  

In this context, the importance of efficient TTS becomes evident. Cohen (1998) underscores the necessity for students to grasp effective 

strategies, as these strategies significantly influence their performance on reading comprehension assessments. Understanding how students 

arrive at answers and their cognitive processes during tests holds immense value (Al-Khasawneh, 2020). However, the academic literature 

lacks sufficient exploration into students' TTS, particularly in the realm of reading comprehension (Al-Khasawneh, 2020). While the focus 

on reading comprehension remains critical, the inadequate attention given to students' TTS presents a notable research gap. Despite 

encountering challenges like unfamiliar terms impacting their understanding, students' strategies during comprehension tests have been 

overlooked (Al-Khasawneh, 2020). Understanding and addressing these gaps can profoundly impact educational methodologies and 

interventions, thereby enhancing students' overall academic performance. 

2.4 Role of Religion in Education 

The fusion of religious principles, educational directives, and cultural norms within Saudi Arabia creates a unique framework that shapes 

students' experiences in academic settings. The Saudi educational system places significant importance on religious education, seamlessly 

integrating across all academic levels. Central to this system is the emphasis on fostering a deep understanding of Islam and instilling 

Islamic ideas within students. Pedagogical approaches in religious education heavily emphasize the memorization of Quranic verses and 

Hadiths as a core element (Bawazeer, 2020).  

Understanding the dynamic relationship between religion and education in Saudi Arabia is crucial in comprehending how Islamic principles 

influence educational methods, encompassing various aspects like TTS and classroom dynamics. Consequently, the cultural landscape, 

guided by Islamic principles, significantly impacts the approach to conducting research and the ethical considerations within academic 

studies. 

Research on test-taking strategies (TTS), particularly Islamic Religious Test-Taking Strategies (RTTS), is sparse in the Saudi educational 

context. Despite the emphasis on standardized testing and its impact on academic performance, there is limited research on the effectiveness 

of TTS coaching ( see more: Al Fraidan, 2025b; Al Fraidan & Fakhli, 2024; Al Fraidan, 2024a; Al Fraidan, 2024b; Al Fraidan, 2024c; Al 

Fraidan, 2024d; Al Fraidan , 2019). 

Studies, such as those by Putri & Hardiningrum (2021) and Rahmat et al. (2020), highlight the impact of religious practices like Quran 

recitation in reducing stress and promoting relaxation. Other research, such as Franklin (2016) and Alli-Ahmad & Jenaabadi (2003), 

supports the notion that religious strategies can lower test anxiety. These findings contribute to understanding how RTTS can be integrated 

into educational practices to address test anxiety in reading comprehension tests. 

2.5 Research Gap 

The field of TTS studies has witnessed extensive investigation of numerous approaches, in which intervention and techniques have designed 

to develop students’ performance on various assessment types. TTS has been tackled from a religious point of view by numerous researchers 

such as (AlFraidan, 2010), by addressing the religious utterances ―God Willing” (Inshallah), and ―O’ God make this easier” or ―Please God 

help make this easier‖, also, (Addamegh, 2003)’s mentions “In the name of Allah‖. These utterances are used as an effective strategy in 

Muslim test context, which enhance students to calm down by providing them with confidence and motivation to perform well (AlFraidan, 

2010, Al Fraidan, 2025a).  

While traditional Test-Taking Strategies (TTS) focus on cognitive, linguistic, and procedural tactics to enhance performance in test settings, 

they may overlook emotional and psychological factors, such as anxiety and stress, that significantly impact test performance. This gap is 

where Religious Test-Taking Strategies (RTTS) can play a complementary or alternative role. 

RTTS, particularly within the Saudi educational context, where religion is interwoven with cultural and academic life, offer spiritual and 

emotional tools that help students manage test anxiety and enhance mental clarity. Practices such as Quranic recitation and prayer are deeply 

ingrained in the Saudi cultural landscape, providing students with a familiar, calming ritual that can be particularly useful in high-pressure 

testing situations. Research suggests that religious practices can lower stress and promote a sense of inner peace, which could directly 
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benefit students facing the cognitive demands of tests (Rahmat et al., 2020; Franklin, 2016). 

Whilst most existing studies have examined numerous characteristics of test performance and preparation by comprising behavioral and 

cognitive strategies, though, there is a clear deficiency of the studies of individual who integrate their religious value into their TTS 

approach in reading comprehension test.  The current study endeavors to identify the possible opportunity to integrate the influence of 

religious beliefs and practices from the Holy Quran and Sunnah in the context of reading comprehension test. The exclusive perspective 

from which the current study approaches RTTS lies in its emphasis on TTS to be presented by religious values and beliefs of EFL students in 

King Faisal University. It also explores the role of religion in shaping individuals’ attitudes towards assessments. This study considered the 

first study that tries to fill the notable literature gap regarding the investigation of RTTS by contributing valuable perception to the field of 

educational studies, notifying the enhancement of religiously and culturally interventions and support procedure intended to improving 

students’ test taking experience.  Moreover, it contributes to introducing a new type of TTS which is RTTS, which enriches the upcoming 

studies to explore further incorporation of religion practices to second language learning context. 

In addition, after reviewing some previous studies about TTS & religious practices, there is no study tackled the preferred time in applying 

RTTS (before the beginning, during or after the test), thus, the first question is raised. Also, based on the previous studies conducted by 

numerous researchers about the relationship between test taking strategies and test anxiety and their impact on reading comprehension test, 

the current study addresses the below second and third questions:  

1- When do EFL students apply religious test-taking strategies? Is it before the beginning, during, or at the end of the test? 

2- Do the applied religious test-taking strategies support reducing reading comprehension test anxiety at King Faisal 

University?   

Is there any relationship between test anxiety, reading comprehension, and religious test-taking strategies? 

3. Methodology 

Building upon the theoretical frameworks and empirical findings discussed in the literature, the following section outlines the 

methodological approach undertaken to examine the effectiveness of RTTS among Saudi EFL students. 

3.1 Study Sample  

The study sample consists of a specific cohort comprising one hundred EFL students commencing their first year in the English major at 

King Faisal University, Al Ahsa region. Participants for this study are exclusively chosen from the College of Arts, specifically from the 

English Language department. The decision to include first-year students aims explicitly to target a group in the early stages of their 

academic journey, potentially offering experiences and perspectives concerning RTTS within the context of their English language 

studies. The study aims to ensure a homogeneous group presenting a specific stage in their educational journey by focusing on a particular 

demographic within a well-defined academic setting, since, first year students are likely to exhibit language anxiety as they’re in the first 

stage in English major and reading courses are taught to first year only. This systematic approach simplifies the research process and 

enables a focused investigation into the perceptions, usage, and impact of RTTS among EFL students at this specific academic level. 

The selection of 100 participants from King Faisal University was based on prior research models that examined the impact of test-taking 

strategies on EFL learners (Cohen, 2014; Alrabai, 2016). Previous studies have used sample sizes ranging from 80 to 150 participants to 

ensure statistical reliability while maintaining feasibility. Given the scope of this study, 100 students were deemed appropriate to achieve 

a balance between quantitative generalizability and qualitative depth. 

3.2 Research Tools  

The study employs a mixed-method design, using both quantitative and qualitative tools, specifically a questionnaire and interviews. The 

questionnaire, comprising 11 validated and reliable questions, serves as the first data collection round. It highlights the specific usages of 

Islamic Religious Test-Taking Strategies (RTTS) with examples, including eight notable Quran and Sunnah phrases and practices. The 

interview phase follows, involving a smaller group of participants selected based on their questionnaire responses. These interviews focus 

on participants' experiences, viewpoints, and justifications for using RTTS during reading assessments, encouraging open and unscripted 

dialogue. 

The central goal of the interviews is to gain an in-depth understanding of the various facets of RTTS usage among the selected 

participants. By examining their perceptions, motivations, and experiences, the study aims to comprehend how RTTS impacts test 

performance and alleviates test-related anxiety. The interviews also explore when participants prefer to apply TTS and how they integrate 

them into their test-taking strategies. The questions are designed to facilitate spontaneous recounting of experiences, focusing on the 

reasons behind RTTS use, potential application in other assessments, and the timing of their employment during tests. 

The data collection involves a questionnaire, verified for reliability by seven applied linguistics professionals, and interviews with 

fourteen students who frequently use RTTS. To ensure the validity of the questionnaire, a pilot study was conducted with 20 students prior 

to data collection. This preliminary test helped refine ambiguous items and establish the reliability of the instrument. Cronbach’s alpha 

coefficient was calculated for internal consistency, yielding a value of 0.87, indicating strong reliability. Additionally, expert reviews were 

sought from three EFL assessment specialists to confirm content validity. 

The questionnaire aims to determine the engagement with RTTS in reading comprehension tests, while the interviews, inspired by the 



http://wjel.sciedupress.com World Journal of English Language Vol. 15, No. 5; 2025 

 

Published by Sciedu Press                            38                            ISSN 1925-0703  E-ISSN 1925-0711 

questionnaire's structure, seek to understand the motivations and potential broader applications of RTTS. The interview questions explore 

participants' motivations, usage in other tests, and the effectiveness of RTTS at different test stages. This comprehensive approach aims to 

capture diverse viewpoints and experiences regarding RTTS utilization in reading and other assessments. 

3.3 Ethical Considerations 

Prior to beginning the study, it was essential to obtain official consent from the university's administration. This step ensured ethical 

compliance and strict adherence to institutional protocols. The researcher secured explicit authorization from the administration to engage 

with the participants, under the ethical approval number Ethics52. Written consent was then obtained from all participants. Data collection 

commenced on September 5, 2022. 

3.4 The Procedures 

The research utilized two data collection methods: an online questionnaire and an open-ended interview derived from the questionnaire. 

After thoroughly reviewing related literature on RTTS and reading test anxiety, the researcher designed the questionnaire and formulated 

the interview questions. Both were validated and refined based on supervisor feedback, then translated into Arabic to ensure participants 

could express themselves comfortably. An expert translator verified the translations. 

The questionnaire was distributed online, and responses were collected accordingly. Fourteen participants were then individually 

interviewed online, selected based on their questionnaire answers. The data collection process spanned approximately three and a half 

weeks, while analysis and coding took nearly three months.The questionnaire responses were analyzed using the Statistical Program for 

Social Sciences (SPSS) to calculate average proportions, mean, standard deviation, and correlation. The interview data were analyzed 

through thematic coding to supplement the questionnaire results and provide deeper insights into the use of RTTS. 

The qualitative interview data were analyzed using thematic analysis (Braun & Clarke, 2006). The responses were first transcribed and 

then coded manually through an open-coding process. Codes were grouped into themes based on frequency and conceptual similarity. To 

ensure reliability, two independent coders reviewed the themes, and discrepancies were resolved through discussion. This approach 

allowed for a structured, replicable analysis of participants’ perceptions of RTTS. 

4. Results 

4.1 Time of Implementing RTTS (Before, During, after Taking the Test) 

The study found that the average score of using RTTS was 1.91and a standard deviation of 0.288, indicating widespread usages of RTTS among 

the participants. The standard deviation implies that few students reported that they don’t use RTTS, this due, as indicated by the participants, 

that they believe test’ outcomes depend on test preparation only, there is no external factor might affect the results. The second question attempts 

to consider the exact timing of using RTTS in the context of reading comprehension test. Thus, to answer this research question, students were 

asked two key questions before the questionnaire begins. Hence, after careful analysis of these questions, most of them use RTTS, as shown in 

table 1, especially before the beginning of the test, where the average mean score is 1.62, with a standard deviation of 0.489. The utilization 

decreases during the test, with a mean score of 1.29 and a standard deviation of 0.454. Remarkably, the employment of RTTS decreases even 

more by the end of the test, with an average score of 1.09 and a standard deviation of 0.285. This is attributed to many reasons. Firstly, anxiety is 

alleviated more before the test begins and students tries to lessen that anxiety by applying RTTS. Also, test examiners, before start writing the 

test questions, usually mention some Duaa at the top of the test paper such as ٌٖسٖلا شئذ إرا اىحضُ رجعو أّذٗ  سٖلا جعيزٔ ٍب الا سٖو لا اىي" ‖. 

As per their perspective, it assists in alleviating anxiety and enhancing focus and concentration. Additionally, it's noteworthy that parents often 

advise their daughters to recite these RTTS before they head to the exam venue. 

The observed pattern indicates that although many students use RTTS in their exams, their usage significantly declines as the test 

progresses. The fluctuation in usage observed at various stages of the test prompts inquiries regarding the fundamental factors contributing 

to this pattern. The initial increase in utilization may suggest that students seek tranquility or mental readiness before starting the test, 

potentially motivated by the belief that engaging in religious practices enhances concentration or alleviates test-related stress. However, 

while it's expected that anxiety levels might initially peak before the beginning of the test, the subsequent decrease in application towards the 

test's conclusion warrants further exploration. This decline could potentially stem from various factors such as the test's perceived ease, 

students' cognitive engagement in problem-solving throughout the test, or even the possibility of distractions leading to forgetfulness amidst 

the demands on their attention. EFL students have reported that they tend to apply RTTS as shown in table 1 to overcome exhibited feeling 

towards test anxiety, for instance, anger, doubt, relaxation and confidence.  

Based on table 2, the most frequent RTTS used are the statements " ٌٖسٖلا شئذ ارا اىحضُ رجعو اّذٗ  سٖلا جعيزٔ ٍب الا سٖو لا اىي " and 

رعبىٚ قبه : ( َٝسِّشِّْ صَذْسِٛ ىِٜ اشْشَحِّْ سَةِِّّ شِٛ ىِٜ َٗ ٍْ احْيوُِّْ أَ ِ عُقْذحَ ِّ َٗ ُٖ٘ا ىِسَّبِّٜ ٍِّ ىِٜ َٝفْقَ ْ٘ قَ  they’re reaching the peak in their application ,[28-25/غٔ] (

among the other phrases with a mean score of 1.22 and 1.21, respectively. it indicates that they’re easy to be recalled and memorized unlike 

perform ablution before starting the test (Wudu), which needs more time and efforts that can not be found in the test context. 

Table 1. RTTS in the reading comprehension test 

When do you apply religious TTS? Mean Std. Deviation 

Before the beginning of the test 1.62 0.489 

During the test 1.29 0.454 

At the end of the test 1.09 0.285 
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Table 2. Examples of RTTS usages 

Religious statements Mean 
Std. 
Deviation 

Oh God, nothing is easy except what You make easy, and You make sadness easy if You wish 
 اىيٌِّٖلاِّسٖلاِّالاٍِّبِّجعيزِّٔسٖلا،ِِّّٗأّذِّرجعوِّاىحضُِّاراِّشئذِّسٖلا

1.22 0.416 

O Allah, I ask You for beneficial knowledge, and they had a good and pursuant receptive 
 اىيٌِّٖاِّّٜاسأىلِّعيَبِّّبفعبِِّّٗسصقبِّغٞجبِِّّٗعَلاٍِّزقجلا

1.11 0.314 

There is no god but You; glory be to You. Indeed, I am the wrongdoer 
 لاِّاىِّٔلاِّاّذِّسجحبّلِّاِّّٜمْذٍِِِّّاىظبىَِٞ

1.15 0.363 

God Almighty said: (My Lord, expand for me my breast and make my affairs easy for me, and loose a knot from my 
tongue so that they may understand my speech) [Taha: 25-28] 

[٥٢-٥٢قبهِّرعبىٚ:ِّ)ِّسةِّاششحِّىِّٜصذسِِّّٛٗٝسشِّىِّٜأٍشِِّّٛٗاحيوِّعقذحٍِِِّّىسبِّّٜٝفقٖ٘اِّق٘ىِّٜ(ِّ]ِّس٘سحِّغٔ:ِّ  
1.21 0.409 

There is no power but from God 
 لاِّح٘هِّٗلاِّق٘حِّالاِّثبلله

1.10 0.300 

Perform ablution before starting the test 
 اى٘ظ٘ءِّقجوِّثذءِّالاخزجبس

1.05 0.229 

Oh God, help me with what you taught me and taught me what benefits me and grant me knowledge which will 
benefit me. 

َزِِّّْٜٗعيٍَِّْٜبِّْٝفعْٜاىيٌِّٖاّفعِّْٜثَبِّعي  ِّٗصدِّّٜعيَب 
1.09 0.285 

Oh God, I ask you to understand the prophets and protect the close messengers. 
 اىيٌِّٖاِّّٜاسأىلِّفٌِّٖاىْجِِِّّٞٞٗحفظِّاىَشسيِٞ

1.07 0.250 

4.2 RTTS and Reducing Test Anxiety 

In response to this question, the results show that students thought that RTTS helps in reducing the level of test anxiety in reading 

comprehension test. Likewise, RTTS provoke students’ emotional responses; for instance, motivation, comfort and paly as a vital source of 

raising their concentration and performance.  

Based on table 3, the results reveled as: 

a) In the usage of RTTS, participants reported that they experienced reduced anxiety following the completion of their reading 

comprehension tests, in contrast to the anxiety they felt prior to the exams with the mean score of 2.8 and 3.5, respectively 

This could be due to numerous motives, for instance, individuals have a sense of control where they feel empowered and 

supported by religious rituals which reduce the feeling of loneliness and that students can trust and depend on a higher power 

to provide guidance during the test. Thus, in response to RQ2, students reported that RTTS help them in reducing test anxiety 

that evident in various statements, for instance, ―After implementing religious test-taking strategies, I feel focused during the 

exam, such as reading Ayat Al-Kursi from the Quran's various Duaa or regular Sunnah prayers.‖ with the high mean score of 

3.85, and ―After applying religious test-taking strategies such as reading Ayat Al-Kursi from the Quran's various Duaa or 

regular Sunnah prayers, I feel relaxed during a reading comprehension exam.‖ with a significant high mean score of 4.27. 

Besides, using RTSS assists a turn in students’ perspectives, allowing them to picture a reading comprehension tests as a 

short-term nor an overwhelming challenge. This claim is supported by the findings of the questions being asked earlier 

―When do you apply religious TTS?‖, hence, most students applied RTTS before the beginning of the reading test with the 

mean score of 1.6 to reassure performing well from the beginning of the test. 

b) Participants also report a significant increment of feeling focused during exams with a high mean score of 3.85, due to using 

RTTS, thus, they don’t feel angry during the test. Once an individual is calmed and relaxed, the level of confident arises 

which result in test concentration. This indicates that the participants' cultural and religious backgrounds substantially impact 

their responses, as they are all Muslims who have faith in the spiritual effectiveness of religious practices. Thus, these 

discoveries suggest that using RTTS benefits EFL students in Saudi Arabia by significantly improving their concentration 

during reading comprehension exams. Various test-taking experiences highlight the complex nature of these situations and 

the potential influence of employing particular strategies, particularly those related to religion, on an individual's emotions 

and behaviors during exams. 

c) Less students express the fear of failure if they didn’t use RTTS with the mean score of 2.86 or even redoubt their capability 

of doing well during the test 2.89, whilst there is a comparatively modest mean level of reported anxiety associated with 

increased heart rates during examinations 3.02. Therefore, a moderate level of reported anger with the mean score of 2.79 

only, which suggests a feeling of dependence or anxiety about relying on these methods to succeed in exams. However, 

students tend to arrive at some of the test’s answer after using RTTS especially Ayat Al-Kursi or reciting different Duas, or 

following regular Sunnah prayers with the mean score of 4.27. Conversely, students consider RTTS as a facilitative strategy, 

yet they do not contribute its impact to their test failure of success as it seen to be a one of the main reasons of test anxiety. 
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Table 3. Test Anxiety of Reading Comprehension 
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3.60 
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45 

 

22 
I use general test-taking strategies  in my reading comprehension exams 1 

0.99 3.58 3 12 25 44 16 I feel anxious before taking exams. 2 

 

1.13 

 

2.89 

 

11 

 

28 

 

31 

 

21 

 

9 
I feel anxious after completing my reading comprehension exams 3 

0.83 3.85 1 5 22 52 20 

After implementing religious test-taking strategies, I feel focused during the 

exam, such as reading Ayat Al-Kursi from the Quran's various Duaa or 

regular Sunnah prayers. 

4 

0.74 4.15 1 0 15 51 33 

After applying religious test-taking strategies such as reading Ayat Al-Kursi 

from the Quran's various Duaa or regular Sunnah prayers, I feel confident 

during a reading comprehension exam. 

5 

0.63 4.27 0 0 10 53 37 

After applying religious test-taking strategies such as reading Ayat Al-Kursi 

from the Quran's various Duaa or regular Sunnah prayers, I feel relaxed 

during a reading comprehension exam. 

6 

0.81 3.81 1 21 32 45 20 

After implementing religious test-taking strategies, I arrived at some 

answers, such as reading Ayat Al-Kursi from the Quran and various Duaa or 

regular Sunnah prayers. 

7 

1.22 2.86 13 32 22 22 11 

I will fail my reading comprehension exam if I do not apply religious 

test-taking strategies such as reading Ayat Al-Kursi from the Quran, various 

Duaa or regular Sunnah prayers. 

8 

1.33 2.79 20 29 14 24 12 

I use religious test-taking strategies such as reading Ayat Al-Kursi from the 

Quran and various Duaa or regular Sunnah prayers because I feel angry 

while performing my test. 

9 

1.25 2.89 16 23 30 18 13 

I redoubt my capability to perform well in the test before using religious 

test-taking strategies such as reading Ayat Al-Kursi from the Quran, various 

Duaa or regular Sunnah prayers. 

10 

1.26 3.01 11 20 25 26 18 

My heartbeats increased during the test before applying religious test-taking 

strategies such as reading Ayat Al-Kursi from the Quran and various Duaa or 

regular Sunnah prayers. 

11 

The third and last question in the current study was to attempt the connection that could occur between test anxiety and RTTS in reading 

comprehension test for EFL students. 

4.3 The Relationship between RTTS and Test Anxiety  

With reference to the results from the questionnaire, there is a significant correlation between using RTTS such as reading Ayat Al-Kursi and 

regular Sunnah prayers and finding the correct answers in reading at (p <.001). This means that RTTS helps students to concentrate which 

result in arriving at the right answers confidently at (p 0.27). Moreover, it has been reported that there is a significant correlation between 

using RTTS and being extremely anxious before and after completing the test at (p <.001). This attributes to the nature of the test 

environment, which makes the students highly anxious regardless of any other influences. It has been also stated that there is a significant 

relationship between feeling anxious before taking the test and not applying RTTS, which leads to increase the rate of the heartbeat and 

being uncertain of the capabilities to perform well which result in failure (p <.001). This shows how implementing RTTS enhances in 

decreasing various feelings such as having a high rate of heartbeat and questioning the competence leading to test failure. Yet, some RTTS 

haven’t shown to be effective in reducing anxiety, where students’ rate of anger, heartbeat and redoubt is high, even after completing the test 

at (p <.001). Conversely, there is a significant correlation between feeling focused with being relaxed and able to find the right answers. This 

means after applying RTTS, students feel more focused during the test, which makes them more relaxed to perform well confidently (p 

<.001). Also, there is a significant relationship between having a high level of heartbeat and test failure before applying RRTS (p <.001). 

Thus, once student has a feeling of test failure, her heartbeat rate will automatically increase.  



http://wjel.sciedupress.com World Journal of English Language Vol. 15, No. 5; 2025 

 

Published by Sciedu Press                            41                            ISSN 1925-0703  E-ISSN 1925-0711 

Roughly speaking, the data also been reported there is no relationship between anger and applying RTTS. Hence, when students feel angry 

during the test, RTTS hasn’t contributed to decrease the level of anxiety (p < 0.79). This means that students could be angry for external 

reasons, for instance, lack of sleeping or family matters. The results also show there is no significant relationship between using RTTS and 

not being anxious before and after completing the test at (p < 0.32 & p <0.57) respectively. 

The data extracted from the interview answers where students reported that the implementation of RTTS decrease students' anxiety levels, as 

stated by one of the participant “Yes, the tests’ environment is always full of anxiety and fear so we need ways to reduce these feelings 

by doing what make us feel better such reciting Quran and reading Sunnah”, especially before the test begins as evident in the 

statement “ I prefer to use religious TTS before the test start , as it helps keeping me at peace , and will give me confident to and 

distract my fear” in answering the question ―When do you prefer to use TTS? Before, during or after the reading test? Why?‖.  

The interview responses reflected notable similarities and revealed essential insights into the complex relationship between these elements. 

Participants demonstrate an impressive ability to utilize RTTS derived from the Quran and Sunnah. Their unequivocal consensus on the 

efficacy of these strategies is evident. Significantly, all of these participants express a unanimous belief that using RTTS significantly 

improve their understanding during the test and helped reduce their test-related anxiety. They view it as an effective tool that enhances test 

performance from two viewpoints. It plays a crucial role in achieving excellent performance as stated “yes, I believe the psychological 

part does play a major part in my performance and I believe using these strategies will help me get more calm and makes my brain 

more focused”. Nevertheless, one of the participants acknowledges that although RTTS is important, it is not the exclusive factor 

responsible for their success in the test environment as stated by “No”. The participants report that the use of RTTS significantly reduce 

their anxiety, creating a comfortable, peaceful, and focused environment during the test-taking context.  

In short, the data shows that there is no significant correlation between applying RTTS in reading comprehension test and decreasing the 

level of test anxiety.  Although students reported that these RTTS don’t fully contribute to reduce test anxiety, still they have been proven to 

be highly effective in boost various feelings such as confidence, relaxation.  

5. Discussion and Implications 

The primary objective of this study was to examine the propensity of EFL students to employ Islamic Religious Test-Taking Strategies 

(RTTS) and the temporal patterns of their usage during reading comprehension assessments. Findings indicate that students experience 

varying levels of test anxiety, and RTTS emerged as a preferred coping mechanism, with a mean score of 1.91, supporting Campbell’s (2016) 

assertion that religious strategies provide hope and encouragement in high-stress academic settings. The integration of RTTS reflects the 

intersection of Islamic culture and educational practices, reinforcing their relevance to Saudi EFL learners. Students predominantly 

employed RTTS before and during exams (mean = 1.6), leveraging them to enhance memory retention and test preparedness. Empirical data 

suggest that RTTS contribute to calmness, self-regulation, and psychological comfort, aligning with Cohen’s (1988) theory that strategic 

interventions help mitigate exam-related stress and enhance test performance. Among the RTTS examined, recitations from the Quran and 

Sunnah—such as Ayat Al-Kursi—were most frequently used (means = 1.22, 1.21), as students reported experiencing tranquility and 

stabilized heart rates. Conversely, more elaborate practices (e.g., performing ablution) were less frequently adopted due to logistical 

constraints, demonstrating that RTTS selection is context-dependent and pragmatic. 

These findings corroborate Campbell’s (2016) study, which demonstrated the effectiveness of Christian prayer in reducing test anxiety 

among college students. Additionally, Harris et al. (2002) observed that students with a strong spiritual connection exhibit lower anxiety 

levels, a pattern mirrored in this study’s participants. A significant mean score of 3.6 indicated frequent reliance on RTTS during reading 

comprehension tests. Interviews revealed that students perceived RTTS as enhancing focus, reducing second-guessing, and increasing 

confidence in vocabulary understanding. These insights support Assiri and Alodhahi’s (2018) findings that strategic application of coping 

mechanisms can mediate anxiety and improve test performance. Similarly, Pourdana et al. (2012) reported a direct link between test 

strategies and academic success, reinforcing RTTS as a viable anxiety-management tool. Exam-related anxiety levels (mean = 3.58) suggest 

that moderate anxiety was present before RTTS application but diminished post-implementation. The variability in emotional responses (SD 

= 0.99) suggests individual differences in anxiety regulation, influenced by variables such as new vocabulary difficulty (Bensalem, 2020). 

Notably, students perceived increased focus (mean = 3.85), confidence (4.15), and relaxation (4.27) post-RTTS application, supporting 

Vattanapath & Jaiprayoon’s (1999) assertion that spiritual beliefs play a significant role in emotional regulation. 

This study contributes to existing literature by integrating religious and cultural perspectives into academic research on test performance. 

The consistency in response patterns affirms the reliability of RTTS as a culturally embedded complement to conventional test-taking 

strategies. These findings align with Onyeizugbo (2010), emphasizing that students who develop structured coping strategies exhibit greater 

confidence and test resilience. Additionally, while some physiological effects (e.g., increased heart rate, mean = 3.02) were noted, they did 

not significantly impact test performance, paralleling Assiri’s (2011) research on the nonlinear relationship between test anxiety and heart 

rate. Although no direct correlation between RTTS and comprehensive anxiety reduction was observed, this study underscores the 

emotional and spiritual benefits of these strategies. Notably, test anxiety does not always correlate with lower academic performance, a 

finding consistent with Theobald et al.’s (2022) research on medical students. Zhang (2019) and Botes et al. (2020) similarly reported that 

L2 anxiety does not necessarily hinder academic achievement. RTTS may not serve as a definitive solution for reducing test anxiety, yet 

their intrinsic value lies in the profound spiritual reassurance they provide. Practices such as reciting Ayat Al-Kursi offer comfort and 

emotional stability, which extend beyond empirical measurement, reinforcing deeply held religious beliefs that are integral to Saudi students’ 
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cultural identity. Previous studies have suggested that religious coping mechanisms can enhance cognitive regulation and emotional 

resilience (Alamer & Lee, 2021). In the context of test-taking, faith-based strategies have been linked to increased focus by reducing 

intrusive thoughts and fostering a sense of control over performance outcomes (Alsaleh, 2018). Our findings align with these results, 

suggesting that RTTS plays a role in enhancing psychological readiness during assessments. 

While previous research has emphasized the role of spirituality in mitigating stress (Campbell, 2016), this study provides empirical evidence 

linking RTTS with psychological comfort during test-taking. The consistent use of RTTS before and during exams suggests that students 

view these strategies as integral to their cognitive and emotional regulation. This supports Cohen’s (2006) assertion that individualized 

test-taking strategies enhance performance by addressing anxiety triggers. Additionally, these findings align with previous research 

indicating that spiritual practices provide a sense of control and self-efficacy in high-pressure situations (Harris et al., 2002). 

5.1 Implications 

The findings of this study underscore the beneficial role of Islamic Religious Test-Taking Strategies (RTTS) within the test context, 

suggesting significant potential for broader academic application. This study signals the need for expanded research that encompasses the 

evaluation of additional academic skills, including listening, speaking, and writing. Investigating the adaptability and effectiveness of RTTS 

across varied subjects and diverse test formats could provide a more holistic understanding of their role and efficacy within educational 

settings. Recognizing these findings invites future research to delve deeper into the psychological dynamics of students, particularly the 

influence of religious practices on emotional regulation during assessments, highlighting that test content is not the sole determinant of 

students’ emotional states. Future inquiries could explore why certain RTTS are more effective at reducing anxiety levels while others are 

less impactful. 

The current results accentuate the importance of enhancing instructors’ pedagogical strategies by incorporating a broader awareness of 

students’ psychological states before, during, and after examinations. This necessitates an understanding that factors beyond content, such as 

anxiety and emotional readiness, play a significant role in influencing test outcomes. 

Understanding the nuanced interplay between reading test anxiety, RTTS, and traditional test-taking strategies (TTS) is essential for 

developing effective language instruction and assessment practices. Language educators and test developers are in a prime position to aid 

students in cultivating self-assurance, cognitive proficiency, and the skills needed to thrive in English-medium environments. This support 

can foster students’ participation in global academic discourse and knowledge-sharing. Teachers must strive to create a supportive, engaging 

learning atmosphere that empowers students to manage test anxiety, fostering resilience and a positive approach to learning a second 

language (Al Fraidan, 2023; Al Fraidan & Al-Harazi, 2024) 

Moreover, the role of learner autonomy and a robust support system in addressing language anxiety and enhancing reading comprehension 

cannot be overstated. Autonomy enables learners to take control of their own educational processes, encompassing goal setting, material 

selection, and the adoption of strategies tailored to individual learning needs (Boud, 2012). Additionally, cultivating an environment 

enriched with empathetic, knowledgeable instructors, peer support networks, and accessible resources becomes a cornerstone for promoting 

an encouraging language-learning experience (Cohen, 2006). These aspects collectively contribute to creating a holistic academic 

environment where students feel equipped not only to manage anxiety but also to excel in their linguistic and academic pursuits. 

6. Conclusions and Recommendations 

The findings of this study suggest that RTTS play a significant role in fostering psychological comfort, with students reporting enhanced 

focus and confidence. However, statistical analyses indicate that RTTS do not directly lower test anxiety scores. This aligns with Theobald 

et al. (2022), who found that anxiety does not necessarily predict exam performance. Given the self-reported nature of these findings, future 

studies should incorporate physiological measures to validate the emotional regulation effects of RTTS. 

This research endeavors to elucidate the intricate mechanisms that influence students’ performance and anxiety levels during academic 

assessments, providing substantial empirical evidence regarding the interplay between test anxiety and reading comprehension. The study 

reveals that the implementation of Islamic Religious Test-Taking Strategies (RTTS) is a prevalent practice among students undertaking 

reading comprehension exams, with most participants employing these strategies as a means to alleviate pre-exam anxiety. This underscores 

the perceived efficacy of RTTS as a psychological tool for mitigating test-related stress. 

Despite the widespread use and subjective reports of their calming effects, the study found no significant statistical correlation between 

RTTS, overall test anxiety reduction, and reading comprehension outcomes. Although numerous RTTS appeared effective in reducing 

aspects of anxiety, they did not comprehensively lower test anxiety during the entirety of the assessment period. This nuanced finding 

highlights the complex and multifaceted nature of test anxiety among EFL students and suggests that while RTTS play a supportive role, 

their impact may be more emotional and spiritual than quantifiably measurable within an academic setting. 

The varied effects of RTTS on test anxiety observed in this study encourage a re-evaluation of how different types of anxiety and influencing 

factors are perceived in the context of academic assessments. This research advocates for an expansion of instructional practices that foster 

inclusive and supportive environments, enabling students to manage language-related anxiety more effectively. Although the empirical 

findings did not demonstrate a significant correlation between RTTS and test anxiety, the profound spiritual value these practices hold for 

Muslim students is undeniable. Their belief in the efficacy of reciting Ayat Al-Kursi and other prayers as a source of divine support and inner 

peace represents a faith-based conviction that transcends empirical validation, aligning with deeply rooted cultural and religious identities. 
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Given the implications of this research, further exploration is warranted into the broader applicability of RTTS across different academic 

domains and their influence on other language skills such as listening, speaking, and writing. Future studies should investigate the potential 

adaptability of RTTS to various test formats and contexts, examining whether their efficacy extends beyond reading comprehension and 

whether their role in emotional regulation varies by skill type or test structure. 

Educators and curriculum developers are encouraged to integrate an awareness of these religious and cultural practices into their teaching 

strategies, acknowledging the psychological and emotional dimensions of student performance. Developing pedagogical approaches that 

incorporate both traditional TTS and faith-based RTTS can provide a dual framework that supports cognitive and emotional resilience. 

Additionally, fostering an empathetic and responsive learning environment that recognizes and respects students’ spiritual practices can 

contribute to more effective anxiety management and overall academic success. 

Lastly, future research should aim to delve deeper into the specific attributes of certain RTTS that contribute to anxiety reduction, 

contrasting these with practices that exhibit limited efficacy. This focus will help elucidate why particular religious practices resonate more 

profoundly with students and how these insights can be leveraged to enhance educational methods that align with students’ psychological, 

cultural, and spiritual needs. 
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Appendices: 

 

  Kingdom of Saudi Arabia 

Ministry of Education                             

King Faisal University 

Deanship of Graduate Studies 

 استجبَخ ويقبثهخ شخصيخ

Survey and Interview  

 

هى انقرائي نذي انطلاة انجبيعييٍ ثقسى انهغخ الإَجهيزيخ في انًًهكخ انعرثيخ انسعىديخعُىاٌ انىرقخ: انعلاقخ ثيٍ الاستراتيجيبد انذيُيخ وقهق أداء اختجبر انف  

Title: The Relationship between Religious Test Taking Strategies, Test Anxiety and Reading Comprehension among College EFL 

Students in Saudi Arabia 

 

In partial fulfillment of the requirements for the degree of Master in Applied Linguistics at King Faisal University, English Department, I’m 

conducting a survey that tends to answer the below questions:  

1- When do EFL students apply religious test-taking strategies? Is it before the beginning, during, or at the end of the test? 

2- Do the applied religious test-taking strategies support reducing reading comprehension test anxiety?   

3- Is there any relationship between test anxiety, reading comprehensionِّtest, and religious test-taking strategies?  

I’ll appreciate if you could complete the following table.  

Note: Any information obtained in connection with this study that can be identified with you, will remain confidential.  

 

:اىزبىٞخ الأسئيخ عيٚ الإجبثخ ىغشض اسزجٞبُ جشاءإ اىٚ ٖٝذف اىزٛ الإّجيٞضٝخ، اىيغخ قسٌ ،فٞصو ىَيلا ثجبٍعخ اىزطجٞقٞخ اىيغ٘ٝبد فٜ اىَبجسزٞش دسجخ ىَزطيجبد اسزنَبلا ِّ  

الاخزجبس؟ ّٖبٝخ أٗ الاخزجبس؟ أثْبء الاخزجبس؟ ثذاٝخ قجو ٕٜ ٕو اىقشائٜ؟ اىفٌٖ اخزجبس فٜ الاخزجبس لأداء اىذْٝٞخ الاسزشارٞجٞبد رسزخذً ٍزٚ -１  

اىقشائٜ؟ اىفٌٖ اخزجبس قيق خفط فٜ رسبعذ اىذْٝٞخ جبسالاخز اسزشارٞجٞبد رطجٞق  ٕو -２  

ٗ الاخزجبس قيق ثِٞ علاقخ ر٘جذ ٕو -３ اىذْٝٞخ؟ الاخزجبساد أداء ٗاسزشارٞجٞبد اىقشائٜ الاسزٞعبةاخزجبس   

سشٝخ سزظو خلاىٖب، ٍِ عيٞل اىزعشف َٝنِ ٗاىزٜ اىذساسخ ثٖزٓ ٝزعيق فَٞب عيٖٞب اىحص٘ه رٌ ٍعيٍ٘بد أٛ :يلاحظخ  

ا بٍ شنش   ٍ .ٍٗشبسمزل رعبّٗل عيٚ قذ  

Thank you for your cooperation and participation 

 

 انجزء الأول: الاستجبَخ

Part one: Questionnaire  

 

 استخذايبد الاستراتيجيبد انذيُيخ 

 The usages Test Taking Strategies: 

 

انقرائي؟ هىانف اختجبر لأداء انذيُيخ الاستراتيجيبد تطجق هم: الأول انسؤال  

First Question: Do you apply religious Test Taking Strategies in reading comprehension test؟ 

 

    ٌّع / Yes 

    لا / No 

 

انقرائي؟ انفهى اختجبر لأداء انذيُيخ الاستراتيجيبد تستخذو يتً: انثبَي انسؤال  
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Second Question: When do you apply religious Test Taking Strategies in reading comprehension test? 

     الاخزجبس ثذاٝخ قجو - Before the beginning of the test 

     سالاخزجب أثْبء - During the test 

     الاخزجبس ّٖبٝخ  -   At the end of the test  

 

Examples of Test Taking Strategies  

 أيثهخ عهً الاستراتيجيبد انذيُيخ

Please, tick most religious statement applied in your reading comprehension test: 

   انقرائي انفهى اختجبر أداء عُذ استخذايًب الأكثر انعجبرح عهً صح علايخ ضع فضلاً،

Religious statements 

ديُيخ عجبراد  

 َعى

Yes 

 لا  

No 

Oh God, nothing is easy except what You make easy, and You make sadness easy if You wish 

سٖلا شئذ ارا اىحضُ رجعو أّذ ٗ سٖلا، جعيزٔ ٍب الا سٖلا لا اىيٌٖ  

   

O Allah, I ask You for beneficial knowledge, and they had a good and pursuant receptive 

ٍزقجلا لاعَ ٗ غٞجب سصقب ٗ ّبفعب عيَب اسأىل اّٜ اىيٌٖ  

  

There is no god but You; glory be to You. Indeed, I am the wrongdoer 

اىظبىَِٞ ٍِ مْذ اّٜ سجحبّل اّذ لا اىٔ لا  

  

God Almighty said: (My Lord, expand for me my breast and make my affairs easy for me, and 

loose a knot from my tongue so that they may understand my speech) [Taha: 25-28] 

[٥٢-٥٢: غٔ س٘سح( ]  ق٘ىٜ ٝفقٖ٘ا ىسبّٜ ٍِ عقذح احيوٗ  أٍشٛ ىٜ ٝسشٗ  صذسٛ ىٜ اششح سة: ) رعبىٚ قبه  

  

There is no power but from God 

ثبلله الا ق٘ح ٗلا ح٘ه لا  

  

Perform ablution before starting the test 

الاخزجبس ثذء قجو اى٘ظ٘ء  

  

Oh God, help me with what you taught me and taught me what benefits me and grant me 

knowledge which will benefit me 

ْٝفعْٜ ٍب عيَْٜ ٗ عيَزْٜ ثَب اّفعْٜ اىيٌٖ عيَب صدّٜ ٗ   

  

Oh God, I ask you to understand the prophets and protect the close messengers 

اىَشسيِٞ حفظ ٗ اىْجِٞٞ فٌٖ اسأىل اّٜ اىيٌٖ  

  

 

 انجزء انثبَي: يقيبس قهق اختجبر انفهى انقرائي:

Part two: Scale of Test Taking Strategies 

 

:اىشخصٜ سأٝل حست اىَْبسجخ الإجبثخ اخزٞبس ّشج٘  

Please select the most appropriate option based on your personal opinion: 

 
 انعجبراد

Statements 

ثشذح أوافق لا  

Strongly 

Disagree 

أوافق لا  

Disagree 

 يحبيذ

Neutral  

 أوافق

Agree 

ثشذح أوافق  

Strongly 

Agree 

1  

اىعبٍخ الاسزشارٞجٞبد أسزخذً اىقشائٜ اىفٌٖ اخزجبساد فٜ الاخزجبس لأداء   

I use general test taking strategies  in my reading 

comprehension exams 

     

2  
الاخزجبساد أداء قجو ثبىقيق أشعش  

I feel anxious before taking exams 
     

3  
اىقشائٜ اىفٌٖ اخزجبساد ٍِ الاّزٖبء ثعذ ثبىقيق أشعش  

I feel anxious after completing my reading comprehension 
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 انعجبراد

Statements 

ثشذح أوافق لا  

Strongly 

Disagree 

أوافق لا  

Disagree 

 يحبيذ

Neutral  

 أوافق

Agree 

ثشذح أوافق  

Strongly 

Agree 

exams 

4  

الاخزجبس لأداء اىذْٝٞخ الاسزشارٞجٞبد طثع أغجق ثعذٍب الاخزجبس أثْبء فٜ أسمض  

I feel focused during the exam after implementing some 

religious test taking strategies such as reading Ayat Al-Kursi 

from Quran, various Duaa or regular Sunnah prayers 

     

5  

الاخزجبس لأداء اىذْٝٞخ رٞجٞبدالاسزشا أغجق ثعذٍب الإجبثبد ثعط إىٚ أر٘صو  

I arrive at some answers after implementing religious test 

taking strategies such as reading Ayat Al-Kursi from Quran, 

various Duaa or regular Sunnah prayers 

     

6  

اىذْٝٞخ شارٞجٞبدالاسز رطجٞق ثعذ اىقشائٜ اىفٌٖ اخزجبس أثْبء فٜ ثبىطَأّْٞخ أشعش  

I feel relaxed during a reading comprehension exam after 

applying religious test taking strategies such as reading Ayat 

Al-Kursi from Quran, various Duaa or regular Sunnah prayers 

     

7  

اىذْٝٞخ الاسزشارٞجٞبد رطجٞق ثعذ اىقشائٜ اىفٌٖ اخزجبس أثْبء فٜ ثبىثقخ أشعش  

I feel confident during a reading comprehension exam after 

applying religious test taking strategies such as reading Ayat 

Al-Kursi from Quran, various Duaa or regular Sunnah prayers 

     

8  

 أداء أثْبء فٜ( اىغعت)  تثبىغع أشعش لأّْٜ اىذْٝٞخ الاسزشارٞجٞبد أسزخذً

 اخزجبسٛ

I use religious test taking strategies such as reading Ayat 

Al-Kursi from Quran, various Duaa or regular Sunnah prayers 

because I feel angary while performing my test 

     

9  

 اسزخذً أُ وقج الاخزجبس فٜ  جٞذ ثشنو الأداء عيٚ قذسرٜ فٜ اشنل

اىذْٝٞخ الاسزشارٞجٞبد  

I redoubt my capability to perform well in the test before using 

religious test taking strategies such as reading Ayat Al-Kursi 

from Quran, various Duaa or regular Sunnah prayers 

     

10  

اىذْٝٞخ الاسزشارٞجٞبد رطجٞق قجو الاخزجبس أثْبء قيجٜ ّجعبد رضداد  

My heartbeats increased during the test before applying 

religious test taking strategies such as reading Ayat Al-Kursi 

from Quran, various Duaa or regular Sunnah prayers 

     

11  

اىذْٝٞخ الاسزشارٞجٞبد أغجق ىٌ إرا اىقشائٜ اىفٌٖ اخزجبس فٜ سأخفق أّٜ أشعش  

I feel I will fail my reading comprehension exam if I didn’t 

apply religious test taking strategies such as reading Ayat 

Al-Kursi from Quran, various Duaa or regular Sunnah prayers 

     

 

 

 أسئهخ انًقبثهخ

Interview Questions 

 

:تفصيهي ثشكم انتبنيخ الأسئهخ عهً أجت فضلاً،  

Please, answer the below questions in detail: 

 

أخشٙ؟ اخزجبساد أٛ فٜ رسزخذٍٖب ٕو اىقشاءح؟ اخزجبساد فٜ اىذْٝٞخ الاسزشارٞجٞبد رسزخذً ىَبرا -1  

Why do you use RTTS in reading tests? Do you apply them is other tests? 
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ٗىَبرا؟ ثعذٓ؟ أٗ أثْبئٔ، فٜ أٗ اىقشاءح، اخزجبس ثذء قجو: الاسزشارٞجٞبد ريل سزخذاًا رفعو ٍزٚ -2  

When do you prefer to use RTTS? Before, during or after the reading test? and Why? 

 

؟(ٗسيٌ عيٞٔ الله صيٚ) اىشس٘ه سْخ ٍِ أحبدٝث ٍِ ثعط أٗ اىقشآُ قشاءح ؟باسزخذاٍٖ رفعو اىذْٝٞخ الاسزشارٞجٞبد أّ٘اع أٛ -3  

What type of RTTS do you prefer to use? Reciting Quran or Sunnah, "Prophet Muhammed hadith", peace be upon him? And Why? 

 

ٗىَبرا؟ الاخزجبس؟ لأداء دْٝٞخ مبسزشارٞجٞخ رسزخذٍٖب آٝخ رمش َٝنْل ٕو اىقشآُ، رقشأ مْذ ارا -4  

If you recite Quran, can you mention a particular verse that you usually use as religious test taking strategies? Why? 

 

ب رقشأ مْذ إرا -5 ٗىَبرا؟ رسزخذٍٔ؟ ٍعِٞ حذٝث رمش َٝنِ فٖو ،(ٗسيٌ عيٞٔ الله صيٚ) محمد ّجْٞب سْخ ٍِ حذٝث ٍِ ثعع   

If you read some of Prophet Muhammed Sunnah ―peace be upon him‖, can you mention a particular hadith that you usually use as religious 

test taking strategies? Why? 

 

اىذْٝٞخ الاسزشارٞجٞبد رطجٞق ثعذ ثبىطَأّْٞخ رشعش ٕو -6 لا؟ ٗىَبرا ىَبرا؟ ؟اىقشاءح اسزٞعبة اخزجبس أداء أثْبء   

Do you feel comfortable after applying RTTS during reading comprehension test? Why? Or why not? 

 

ىَبرا؟ اىذْٝٞخ؟ الاسزشارٞجٞبد رسزخذً ثعذٍب اىقشائٜ اىفٌٖ اخزجبس أسئيخ إجبثخ عْذ ثبىثقخ رشعش ٕو -7  

Do you feel confident answering the reading test’s questions after applying TTS? Why? 

 

ٗىَبرا؟ الاخزجبس؟ قيق ٍِ رقيو اىذْٝٞخ الاسزشارٞجٞبد  ذاًاسزخ أُ رعزقذ ٕو -8  

Do you believe using RTTS reduce your test anxiety? Why? 

 

؟اىقشائٜ اىفٌٖ اخزجبس أثْبء فٜ فَٖل رسٖٞو عيٚ ٝسبعذ الاسزشارٞجٞبد ٕزٓ اسزخذاً أُ رعزقذ ٕو -9  

Do you believe using RTTS reduce your test anxiety? Why? 

 

ٗىَبرا؟ اىقشاءح؟ اخزجبس فٜ أداءك ٝحسِ اىذْٝٞخ الاسزشارٞجٞبد اسزخذاً أُ رعزقذ ٕو اىشخصٞخ، خجشرل خلاه ٍِ -10  

From your own experience, do you think using RTTS improve your performance in reading comprehension test? Why? 

 

ل ٍِٗ رسزخذٍٖب؟ زٜاى الأخشٙ اىذْٝٞخ الاسزشارٞجٞبد ٍب -11 إٝبٕب؟ عيََّ  

What other RTTS do you use? Who taught this? 

 

 

ىل شنشا   

Thank you  

 

 

 

 

 

 

 

 

 


