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Abstract  

The traditional EFL classroom is no longer enough to provide sufficient possibilities for EFL learners' verbal engagement, which has 

become one of the most challenging for EFL teachers inside classroom settings. This study aims to extend EFL children's oral interactions 

outside classroom settings by providing their parents with bilingual explainer videos and video materials designed for this purpose. The 

study uses interviews, pretests, and posttests as tools for data collection, and participants of the control and experimental groups were 

taught the same content via the traditional method. However, the supplementary videos (explainer videos & video materials) were only 

used to be shown to the parents of the experimental group's participants. Data analysis revealed that the experimental group‘s participants 

whose parents employed the supplementary videos outperformed much better than the control group's participants whose parents just 

depended on the students‘ books. Hence, bilingual explainer videos and material videos are useful tools for helping EFL parents extend 

speaking practices with their children at home. The children's spoken performance in several areas of the language has improved 

dramatically. The participants progress from nodding their heads to delivering two complex phrases. Thus, it suggests designing 

supplementary videos to serve as a guide for EFL parents to engage in verbal interactive tasks with their children at home. 
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1. Introduction 

One of the major difficulties faced by EFL teachers is maximizing the amount of time that EFL students spend practicing their English in 

classroom contexts. Limited language practice arises from the amount of time spent on EFL activities inside classroom settings and 

pre-made English language scenarios outside of EFL classroom settings. In practice, educational authorities' initiatives have not been 

shown to be effective because instructors lack time to develop student-centered curricula (Punthumasen, 2007). Early communication 

abilities in children are the most reliable indicator of their future academic success and cognitive skills (Rosetti, 1996). Furthermore, 

parental participation in education has been shown to improve the learning competency of children and is one of the most significant 

indicators of academic achievement (Canõ et al., 2016; Davies, 1993; Smit & Driessen, 2007). Although some parents have only 

rudimentary English, they are the best to encourage and support their learning and studying alongside their children since they are in an 

ideal position for that (Dunn, 2008). The best way to help children's language development is to work with their parents. Incorporating 

their child's English language and activities into family life is only one way that parents may impact their young children's attitude toward 

language learning and other cultures (Dunn, 2008). One of the most crucial things parents can do to support their children in developing 

good language skills and communication is to engage in conversation with them (Gardner-Neblett & Gallagher, 2013). Parents also want 

the best for their kids, but to actively participate in and support their social and intellectual growth, they need guidance (National Literacy 

Trust‘s Talk to Your Baby campaign, 2005). It has been noted that many parents lack knowledge on how to support their kids' education 

and are only partially aware of their own part in it (Bonci, 2008). That is the reasons behind conducting this investigation. Supporting 

pupils cognitively and emotionally at home is one way parents participate in their children's education and academic achievement (Avila 

Daza & Garabito, 2009; Brannon & Dauksas, 2012). Parents have the potential to be valuable resources for helping their children succeed 

academically (Forey et al., 2001; Kukk et al., 2015; Widding & Berge, 2014). Therefore, if EFL parents follow pre-planned activities for 

their interactions with their kids, they could play a more active role. This study attempts to examine the effectiveness of utilizing 

supplementary videos (explainer videos & material videos) in empowering EFL parents to play the interlocutor's role with their children 

at home. According to Henderson and Mapp (2002), better learning outcomes for children may be attained via collaboration between 

parents and schools than through their independent efforts. Improving children's engagement in EFL requires parents and teachers to 

collaborate to establish connections between the home and school contexts (Goren, 2003). Integrating technology like videos into 

language learning is becoming increasingly popular. Thus, the focus is how on well video-based tools empower parents and encourage 

purposeful speaking practice. Through the investigation of creative methods to close the gap between classroom instruction and home 

practice, this research advances the area of EFL education and eventually improves children's language acquisition results. From an early 

age, parents and teachers should try to encourage children who are learning English, regardless of any obstacles (Coppola, 2005). Thus, 
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this study intends to answer the following question: are the supplementary videos (explainer videos & video materials) influential tools in 

enhancing EFL children's oral interactions at home?. They can pique EFL parents' interest and guide them to understand the learning 

content that their children had in their classes. In addition, these videos can help parents bridge the gaps between what they are taught 

inside the classroom and their everyday actions. 

2. Literature Review 

2.1 Instructional Media in Language Learning 

Teachers are not the only ones who can provide effective communication for the learning process. The integration of learning media in 

EFL instruction can provide meaningful experiences to enhance teaching and learning processes (Permana, 2016). Learning media is a 

tool used to communicate information and educational materials both in and out of the classroom to enhance and support students' 

learning (Wahyuni, 2013). Thus, it provides support for the complex processes involved in learning. According to Oktradiksa & Agung 

(2017) and Karimah et al. (2020), learning media has recently had an impact on students' performance in developing speaking abilities. 

Therefore, in this regard, selecting appropriate learning media is considered one of the teacher's primary duties in improving the quality of 

English language instruction for non-native speakers and achieving learning objectives. Using video is one of the most valuable tools in 

language teaching and learning since it offers vibrant visual presentations that have the potential to pique the interest of younger learners 

and improve their learning experience. According to Yükselir and Kömür (2017) the use of video enabled teachers and students to 

combine cultural components of the target language with a favourable learning environment. Thus, utilizing instructional media like 

videos facilitates language acquisition by providing visual and interactive tools that improve comprehension, engagement, and retention. 

Two or three minutes of an explainer video can be valuable for EFL parents, especially those with low language skills, which also shortens 

their attention span. 

2.2 Parental Involvement in EFL Homework Tasks 

Parental engagement is generally considered to be a factor that supports EFL learners' language development (Xuesong, 2006). Chen and 

Harris, (2009), pointed out that parents' understanding of their kids aids in the language development of the kids. In addition, supporting 

students cognitively and emotionally at home is one way parents can help their children succeed academically (He et al., 2015; Necsoi et 

al., 2013). These authors confirmed that parents' assistance with their children‘s homework language tasks has a significant impact on 

their interest in developing their language skills. It has been found that homework assignments can be beneficial because they help students 

retain the information they have learned in class and form good study habits that will help them develop their cognitive abilities, learning 

strategies, and independent study skills—all of which will help them deal with errors, difficulties, and setbacks (Sagor, 2008). That means 

children's attitudes are positively impacted by parents who have a good attitude towards homework, which raises the possibility of better 

academic results. Feuerstein, (2000) illustrates that, parental engagement includes a wide range of parenting practices, such as monitoring 

homework, assignments and attending meetings of parent-teacher organizations. Homework is defined as task assigned by the instructor 

to the students that must be finished outside of class and without the instructor's assistance (Kidwell, 2004). Homework enhances student 

learning effectiveness by preparing them for tests and encouraging the development of intellectual capacities. Kukk et al. (2015) 

recommended that parents take on a portion of the duty for homework tasks when they assist their kids in doing homework assignments. 

Parent-teacher collaboration is essential to improving the value of homework assignments. In this regard, Dunn (2008) asserts that parental 

assistance is the best that can be provided in the following ways: (a) Spending quality time with their children one-on-one allows parents to 

concentrate on them; (b) English lessons may be incorporated into any time of the day, according to what works best for both the parent and 

the child; (c) the duration of an English language lesson and the activities chosen by parents may be adjusted to suit their children's ability, 

interests, and needs; (d) parents are the best people to assess what kind of English-speaking conversation is appropriate for their child's 

language acquisition since they are familiar with their child well; (e) the finest people to read and react to a child's moods are their parents. 

For instance, certain days are better than others for kids when it comes to how rapidly they learn language. 

2.3 Previous Studies 

Several studies on parental involvement and English language instruction assert that parents‘ involvement has a major impact on their 

children's progress. The benefits of parents being involved in their children's EFL learning have been shown by numerous prior studies on 

parental influences and parental engagement in EFL learning (e.g., Cojocariu & Mares, 2014; Necşoi et al., 2013; Brannon & Dauksas, 

2012; & Widding & Berge, 2014). The studies conducted by (Alam et al., 2018; Kumar, 2012; Lee, 2008; Liu, 2013; Torres & 

Castañeda-Peña, 2016; Wei & Zhou, 2012) have shown that EFL parents are crucial in helping their kids learn the language, which allows 

them to reach extremely significant academic goals. Moreover, Boivin et al. (2014) found that the majority of EFL parents are very 

motivated to assist their kids in learning English. Nevertheless, the parents had no idea how to accomplish this successfully. However, 

Enever, (2011) found that parents' educational levels significantly related to young learners' grasp of English and other target foreign 

languages. Furthermore, it was discovered that exposure to the target language outside of school as well as parental usage of the target 

language at work both had an effect (Enever, 2011; Zou & Zhang, 2011). Even if parents‘ inability to speak the target language is a concern, 

Castillo and Gamez (2013) argue they can still help their child acquire their second language. Conversely, several studies have indicated that 

parental involvement does not impact learners' learning performance. Cooper et al. (2000) discovered that students whose parents help with 

their homework assignments perform worse academically. However, this could be explained by the fact that these students already obtain 

worse grades and so need greater parental support. Hakyemez (2015) discovered that although instructors in the Turkish setting valued 
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family involvement, particularly home support, she also noted that parental involvement was useless since the parents refused to take part. 

3. Methodology 

3.1 Study Design  

The study uses both qualitative and quantitative methods, utilizing a quasi-experimental research design for quantitative data and an 

interview for qualitative data. This approach enables a thorough investigation of the study problem, providing breadth via quantitative 

evaluations and depth through qualitative insights (Creswell, 2014). The study used pre- and post-tests with young EFL participants for 

quantitative data and an interview with the parents of participants for qualitative data. The study uses pre- and post-test assessments to 

gauge the effectiveness of utilizing bilingual explainer videos and video materials in enhancing oral interaction outside classroom settings. 

The interview is conducted to obtain the parents' feedback on the treatment. 

3.2 Instruments  

Three instruments were used to obtain the data for this study: parent interviews, the pre-test, and the post-test. The data collecting process 

took five weeks. The Cambridge Assessment English Pre-A1 Starters Speaking Test was used for pre- and post-tests. The pre-test is to 

measure the participants' homogeneity in speaking abilities (EFL beginners), and the post-test is used to show that the children's 

developmental level in language speaking has improved. The pre- and post-test questions consist of both closed-ended and open-ended 

questions. The elements that are tested include adjectives, dynamic verbs, nouns, and prepositions. 

These elements used to engage participants in a meaningful interaction varied between describing objects in terms of (number, size, color, 

shape, or place) and expressing themselves in terms of (likes, dislikes, do, don't do, can do, can't do, etc.). The test's reliability was 

assessed using the test-and-retest method. In this regard, ten youngsters from the population were used as a pilot sample. The two tests' 

correlation coefficient was found to be 0.84, which is suitable for the study. The items had been rearranged in the post-tests to prevent 

individuals from experiencing practice effects; this was the sole variation between the tests. Throughout the course of the treatment, a 

variety of procedures were carried out, such as monitoring the children's progress in the classroom and at home using audio and video 

recordings and enhancing the performance of parents based on their observations. The purpose of the interview data is to ascertain how 

parents see the supplementary videos' impact on verbal interactions with their children at home, investigate any challenges, and find any 

further remarks or recommendations for improved performance. 

3.3 Participants  

The population of the study is Sudanese parents and their children. The parents' ages vary from thirty to thirty-two for female parents and 

from thirty-nine to forty-five for male parents; the children's ages range from six to seven. The participating children consist of thirteen 

males and seventeen females. Similarly, thirty parents—twenty females and ten men—participated in total. The participants of this study 

(children and their parents) were living abroad in the Kingdom of Saudi Arabia (KSA) in 2023. Thus, the sample for this study was 

systematically selected. Regardless of their areas of expertise, the parents of the participating children are purposefully chosen from 

among those holding a bachelor's degree. Their English proficiency was thus assessed as pre-intermediate. Therefore, the proficiency 

level in English that parents have is sufficient for the study of assisting their children as EFL beginners. It is important to note that the 

only parents who participated in the study were the parents of the children in the experimental group. The participating children are 

divided into two groups. Group "A," which consists of fifteen participants, forms the experimental group. Likewise, group "B" had fifteen 

children who served as the control group. Although both groups were characterized as EFL beginners and had nearly identical prior 

knowledge of English, the study mainly focused on the development of speaking abilities in the formative learning phases. 

3.4 Procedures  

Using the traditional method, both groups were given the same lessons, which were prepared for a 35-minute class every day. To fulfill 

the criteria of the study, bilingual supplementary videos (Arabic/ English) are distributed via a WhatsApp chat group and linked with the 

regular lessons. All the videos are bilingually created to make EFL parents' interaction tasks at home easier. A workshop was held to 

familiarize the parents of the experimental group with how to handle the supplementary videos' items and subsequently convert them into 

actions. Following the administration of the post-test, a follow-up meeting was held to interview the parents to get more information 

about their experiences and to reveal any recommendations, observations, suggestions, clarifications etc. Both parents and their children 

use the pre-recorded video materials of their children's EFL lessons that serve as a resource. They can watch them several times. The 

material in these videos is based on the Cambridge English qualifications books, namely pre-A1-staters. The videos are specifically 

designed bilingually for EFL beginners (the participants of this study). The video materials' items are figured out from everyday actions. 

Wh-questions and yes/no questions were used to describe objects and express actions. The video materials are meant to be shared with the 

experimental group's sole EFL parents. Every video lesson included speaking exercises that had to be completed as homework. The 

explainer videos have been carefully developed to let parents use video materials to act as an interlocutor with their kids. The explainer 

videos are only intended for EFL parents whose children are enrolled in the experimental group. Thus, every material video has an 

explainer video to serve as a guide. The explainer videos are brief videos with straightforward instructions and model examples that guide 

EFL parents in acting as interlocutor with their children. It is worth noting that EFL teachers remain in touch with EFL parents and offer 

them feedback as soon as possible, especially when there are challenges. This is done via a WhatsApp chat group. (e.g., audio, video, and 

text messaging). To improve children's performance, their work is routinely recorded and reviewed. Participants in both the experimental 
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and control groups took the post-oral test after the four-week treatment period. After then, the interview was held in the participants' 

mother tongue (Arabic). The interview was conducted only for EFL parents whose children served as participants in the experimental 

group. 

4. Findings  

The study's major goal is to broaden EFL children's language practices outside of the classroom environment to improve their verbal 

interaction outcomes by allowing their parents to perform the role of interlocutor. Supplementary videos are utilized to assist parents in 

managing the verbal communicative assignment at home. The data obtained will be used to assess if the treatment with the supplemental 

videos enhanced the performance of the experimental group's participants when compared to the control group's participants who were 

subjected to classroom procedures. EFL parents help their children at home by having them practice the lessons that are routinely taught 

in their class. 

4.1 Pre- test Analysis 

 

Figure 1. Pre-test 

As shown in Figure 1, there was no noticeable difference in the experimental group's (Average =10.866, SD =2.818) and control group's 

(Average =10.566, SD =2.513) scores (sig =1.000, p >.05. The difference in pre-test mean scores between the control group and the 

experimental group was not statistically significant, as evidenced by a significance (P) greater than 0.05. Even though the participants were 

beginners who had just recently acquired the English alphabet, the emphasis of the treatment period was on assisting them in learning to 

communicate. In the same class, where the participants were all EFL beginners, they were also taught how to speak for the purpose of the 

study. As a result, the pre-tests revealed the same findings in both groups that achieved homogeneity. 

4.2 Post-test Analysis 

 

Figure 2. Post-test 

There is a statistically significant difference in the means of the scores between the control and experimental groups, as indicated by Figure 

2, which includes the post-test statistical data. The results for the control group (Average = 10.82, SD = 3.495) and experimental group 

(Average = 21.499, SD =4.627), sig = .000, p<.05. The noticeable variation that is shown by the significance level (P) being less than 0.05 
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in favor of the experimental group is due to the utilization of supplementary videos to allow EFL parents to participate in verbal interactive 

exercises with their children. Providing EFL parents with videos, particularly explainer videos, empowers them and increases their capacity 

to interact verbally with their children at home. 

The children's interactions were observed for five successive weeks. The development of the participating children is monitored on a regular 

basis over the course of these five weeks, with particular attention paid to any interactions that culminate in spoken activities that are 

recorded, validated, and examined before feedback is offered. Children who participated reacted to basic instructions and comprehended the 

fundamental meanings of English words and phrases. The participating children were taught to express their main wants through several 

techniques. These techniques are gradually applied, such as starting with yes/no questions (Q), true/false, multi-choice, and then using short 

answers' Q and open-ended Q that allow free answers. 

 

Figure 3. Experimental Group's Oral Test 

Figure 3 shows that there are significant differences in the pre- and post-test performances of the participants in the experimental group. 

The results demonstrated that the participants' performance in the post-test outperformed their performance in the pre-test. The 

remarkable progress in the post-test is due to the use of supplementary videos that empower EFL parents to engage in verbal interactive 

exercises with their children at home. The questions are graded from very controlled answers (yes/no questions) to freer answers' 

questions (open-ended answers). Controlled answers' questions such as yes/no, true/false, and multi-choice questions are used in the early 

stages of the study to arouse the participants' interest in initiating interaction in oral activities. As for the questions of freer answers, such 

as short answers and open-ended questions, they are applied in the advanced stages of the study to extend participants' engagement in 

verbal activities. A variety of questions are used to check different areas of language that children have learned. For example, 

multi-choice one is used to test the use of some prepositions, such as in/on, above/under, behind/in front of, next to, etc. The other 

questions were used to test different areas of language, like possession using (has/have), quantity (how many/how much), ability 

(can/can't), permission (would/can), etc. All questions are used to relate to real objects using nouns, verbs, adjectives, and action verbs. 

Enough parental participation with children in at-home speaking activities promotes good classroom engagement, even if, at the 

beginning, most of the children only nodded their heads in response to the simple questions. Once the children have mastered the essential 

words and phrases they have learned in class, they begin to practice them at home with their parents. In general, children respond 

interestingly when asked to name things or objects in the environment or to describe their color. Moreover, reports from teachers and 

parents on how the children interact at home and in class assist their instructors and parents in improving the children's verbal interaction 

skills.  

4.3 Interview 

Parents were asked to consider their observations and personal experiences throughout the interview as they discussed how they saw their 

child's development over the course of five weeks. The instructional materials for every class the children attend is videotaped (video 

material) and sent to the parents. They were intended to be a useful tool for parents and children to use at home to help them pick up more 

fundamental English vocabulary. To help parents better understand how the content of the video material encourages them to engage in 

speaking activities with their children and how to handle any issues that may arise, each video material contains an accompanying 

explainer video. Thus, parents and their children collaborated to use new words in various realistic, easy circumstances to increase 

parent-child engagement in spoken activities. The main themes under which the interview's developing topics are examined include the 

role of the parent, videos as a resource for parents, and children's reactions. 
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4.3.1 Parental Role 

Because of the provided videos, 82% of parents thought they could be more supportive of their children and establish a pleasant, 

communicative environment. When their children demonstrate a solid comprehension of the materials they provide to them, parents first 

assume the role of facilitators before switching to that of interlocutors. Here are some comments from parents: 

 Parents 1: " All of the things that are meant for learning are accessible as real objects in our immediate surroundings, which helps to 

expedite the process and adds interest."  

Parent 2: " I no longer have any trouble using the video materials and following all their directions. Since the explainer videos go into detail 

on the many applications and uses for each component of the content." 

Parent 3: " The difficult part is when it comes to presenting the material, when I must concentrate on both clearly pronouncing the taught 

items and their significance. After that, my child actively practiced the new skills in a variety of settings."  

Parent 4:" Learning about things that are a part of his daily activities and home culture, such toys, colors of objects, the names of things he 

uses to draw, cut, and make new things, is something my child likes doing. As a result, I'm attempting to establish a learning environment 

that links my child with interests of his."  

Parent 5: "Anything in our immediate surroundings that my child had previously learned about, he recognized for me by telling me its name, 

color, and position whenever I pointed to it. His talk and responses to my queries were entertaining."  

The parents focus on pronouncing new language acquisition items correctly and explaining the intended meaning of these items in their own 

language. Parents take on the roles of presenter and informant when presenting new language items to their children, employing a full 

control method to assure their understanding. Following a new language presentation, parents go from having more control to having less 

control by acting as the interlocutor and applying what has been learnt thus far. Therefore, if parents receive appropriate guidance, their 

interaction with their children may be beneficial. 

4.3.2 Videos as Supportive Media for Parents 

All the parents agreed that using supplementary videos (explainer videos and video material) was a helpful way to engage their children in 

productive conversation. Here are some of their comments: 

Parent 1: I used to mostly utilize the students' books as the main resource when I got my kids involved in speaking exercises. Once I had 

access to the explainer videos, I realized there was a lot more I could be doing to support my kids. 

Parent 2: Since the videos are bilingually videotaped, I was keen to adhere to the instructions in order to improve engagement.  

Parent 3: Despite spending some time thoroughly reviewing the video materials and information in the explainer videos, I like working 

with my child under the guidance of these videos. 

Parent 4: The supplementary videos save me time and effort in summarizing, accurately pronouncing terms, and determining what and 

how to accomplish. The fact that these videos were bilingually videotaped makes my job easier. Previously, I had to spend considerable 

time and effort exactly interpreting, pronouncing, and discussing the themes I wanted to speak about with my child. 

The supplementary videos serve as helpful learning media for EFL parents on how to engage their kids in an effective verbal interaction at 

home. They simplify the responsibilities of parents to help children's learning processes. Videos serve as a source for precise pronunciation 

and meaning. The main source from which instructions and directions are obtained is now explainer videos. 

4.3.3 EFL Children‘s Responding to Their Parents‘ Actions 

Most of the parents (88%) report that their kids effectively interact with them. Several parents provided the following comments: 

Parent 1: I try to ensure that my child understands the new learning elements. Also, I purposely employ these items in diverse settings 

incorrectly, and then I ask them to clarify their meanings. This practice is meant to test whether my child can correct me; for example, I point 

to a blue pen,‘ and I say, "It is a green pen," or I point to an object such as ‘a chair‘ and say, ‘Is this table?‘. 

Parent 2: Whenever I indicate any object's name in the scene, my child points to it and makes a verbal comment on it. Now she can engage 

well in a variety of contexts around us, responding to the prompts.  

Parent 3: My child is relaxed and begins describing everything in his environment, distinguishing their names, colors, places, and so on. 

When I ask him what this is, he says, "it's a bag," and I ask, "What color is it?" Then he says, "It's blue," or "Where's the pen?" Finally, he 

says, "On the table." 

Parent 4: I noticed that my child would call out the picture's name or describe its color as soon as they spotted it in a situation.  

One of the most important findings of the study was that it allowed EFL beginners the opportunity to engage in verbal interaction, which 

increased their confidence at an early learning stage and enabled them to express themselves confidently. Furthermore, the children's 

adequate and spontaneous practice with their parents at home prepares them well for feeling at ease throughout any verbal exchange. Parents 

concluded that their kids enjoyed the practice as much as they did. This practice made their children more interested in verbally 

communicating their feelings to peers and instructors and more aware of their surroundings and the things with their names. Children can 

also draw the right connections since they are familiar with basic vocabulary terms. 
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5. Discussion  

Parents can become strong allies in their children's English learning journeys by actively participating in interactive activities that prepare 

them for success and a lifelong love of the language. When parents are unsure about how to get involved, teachers ought to guide them 

through the process. EFL teachers ought to organize meetings to encourage parental involvement for their kids. For instance, the purpose of 

the meeting is to deliberate and reach a consensus on the objectives, procedures, and subject matter of the school's curriculum. A child's 

initial learning environment is their home, where parents or guardians act as their first teachers and have a big impact on their academic 

achievement (Robles-Goodwin et al., 2023). For instance, enhance interaction with kids at home and acquire fundamental greetings such as 

"hello," "good morning," "good evening," and so forth (Lucas et al., 2021). Thus, this study aims to extend EFL kids' speaking practice 

outside classroom contexts by empowering their parents with explainer videos to play the role of interlocutor. The study's findings revealed 

that using video material and explainer videos is an effective strategy for enabling parents to have successful conversations with their 

children. Most of the recent studies that examined EFL parents‘ role towards their children investigated how to equip EFL parents with tools, 

techniques, and resources, particularly those related to technology, to effectively help their children's language acquisition. It is necessary to 

combine technology development with English language instruction (Wahyuningsih & Afandi, 2023). For example, the findings of 

Wahyuningsih & Mua‘dib (2023), promote an implication and encourage an emphasis on the necessity of educating Indonesian parents 

about the use of technology in English language learning in order to support their children's English proficiency. The main points of these 

studies‘ results, such as Wahyuningsih & Afandi, 2022; Putri, et al., 2022; Hemas, et al., 2023; Tavşanlı et al., 2020; and Lefevre et al., 2002, 

are in line with the findings of this study that focus on the idea of enhancing EFL parents‘ role for better learning practice with their children. 

6. Conclusion 

Without a doubt, the majority of parents provide ongoing support in a variety of ways to help their kids advance in their language acquisition; 

yet motivational support alone is insufficient unless it is accompanied with technical assistance that teaches parents how to assist their kids. 

This study aims to enhance EFL kids' speaking abilities outside of the classroom by providing their parents with additional bilingual videos 

as guidance (explainer videos & video materials). Pretests, posttests, and interviews are the methods used in this study to gather data. The 

analytical data has shown that using video material and explainer videos is a useful method of enhancing conversation between parents and 

their kids. The children's daily practice of what they have learned in class with their parents at home has resulted in a significant increase in 

their participation in the classroom. Furthermore, the children's parents express their delight with the development that their kids make in a 

short amount of time, demonstrating their favorable attitude toward the usefulness of using these videos as supporting media. The kids 

gained so much self-assurance because they were able to use various items of language to speak. Their growth is marked by their ability to 

use complicated sentences to describe actions, objects, locations, and activities. Based on the findings, it is recommended that teaching EFL 

beginners requires engaging their parents using supporting media. The use of supplementary videos assists parents in extending language 

practice with their children at home.  

The study suggests extending the study duration to three or six months in order to confirm the importance of providing video materials and 

explainer videos to parents in order to encourage their engagement in their children's speaking development, rather than analyzing the data 

for only five weeks. 

7. Limitation and Implications 

The limitation of this study is that the treatment was only administered to a small number of individuals in the experimental group and 

extended for a short period of time (five weeks). Future investigators ought to consider administering the treatment to a larger number of 

participants over the course of the academic year. In other words, the treatment extended was to an academic year in order to confirm the 

importance of providing video materials and explainer videos to parents in order to encourage their engagement in their children's speaking 

development, rather than analyzing the data for only five weeks. 

One of the most important implications of this study is that parent-child oral interaction has a significant impact on children's language 

development in other aspects of language. The learners' improvement in verbal abilities improves their involvement in the classroom. Based 

on the findings of this study, it can be stated that using videos as a supporting learning media assists parents in generating realistic and 

relevant learning situations that favorably impact children's learning. 
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