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Abstract

This study investigates the impact of motivational factors on the reading test performance of Chinese learners in the IELTS examination.
The objectives are to evaluate the motivation levels, analyze the relationship between motivation and IELTS reading achievement, and
identify the most influential predictors among intrinsic and extrinsic motivations. Using a quantitative research design and a sample of
242 students from 12 IELTS training centers in southwest China, data were collected through the Motivation in English Reading
Questionnaire (MERQ) and Cambridge Practice Tests for IELTS. Pearson correlation coefficients and multiple regression analysis were
employed to analyze the data. The results show significant positive correlations between various motivational constructs and IELTS
reading scores. Total motivation (r = .634, p < .001), efficacy and engagement (r = .520, p <.001), utility value (r = .459, p <.001), and
academic value (r = .424, p < .001) are all positively associated with reading proficiency. Regression analysis indicates that intrinsic
motivation, specifically efficacy and engagement ( = 0.504), is the strongest predictor of reading scores, followed by utility value (B =
0.351) and academic value (B = 0.315). These findings underscore the essential role of both intrinsic and extrinsic motivations in
improving reading proficiency among Chinese IELTS learners.
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1. Introduction

The relationship between motivation and language proficiency in reading is intricate and vital (Seven, 2020). Despite extensive research
on this connection (Orellana et al., 2020; Zhang et al., 2020), the specific dynamics within the context of the IELTS examination remain
underexplored. Motivation, which involves pushing individuals to achieve their goals, is a factor in determining language learning success
(Ryan & Deci, 2000). On the other hand, the performance in IELTS reading evaluates learners’ English language skills (Mehraban, 2022),
with implications for both academic and career growth (Yathip & Chanyoo, 2022). This research seeks to enhance the knowledge of how
motivational aspects impact IELTS reading performance.

According to the source (Wang & Guan, 2020), it is challenging for IELTS candidates in China to remain constant motivation during
preparation. The reasons that lie behind this issue are complicated, resulting from teachers, students themselves, or even educational
institutions. Moreover, it is also hard for them to achieve high scores in IELTS reading part, compared with students from other countries
(Zhang & Hope, 2021).

Associating individuals' motivation with their IELTS reading performance is based on previous research (Rahardjo & Pertiwi, 2020),
which has demonstrated the effectiveness of motivation in language acquisition. Specifically, prior studies provided solid evidence that
learning motivation contributes positively to language improvement as well as achievement in career development (Noels et al., 2020;
Pranawengtias, 2022).

This study aimed to attain three research objectives. The first objective is to assess the motivation level among Chinese students in doing
IELTS reading test, offering details about the extent of their dedication and commitment. The second objective is to explore the
correlation between motivation and IELTS reading achievement. The third objective is to find out the most significant predictor among
different dimensions of motivation towards IELTS reading proficiency.

1.1 Research Background

Motivation plays a great role in academic achievement, affecting individuals’ action taken to reach their personal goals (Bandhu et al.,
2024). Motivation is commonly categorized as intrinsic and extrinsic. Intrinsic motivation involves participating in an activity for
gratification and pleasure, whereas extrinsic motivation relates to completing tasks to obtain benefits or evade unfavorable outcomes
(Ryan & Deci 2000).

On the other hand, motivation also has the potential to determine how well EFL learners can read (Barber & Klauda 2020; Maghsoudi et
al., 2021). In detail, researchers have proved that a close relationship existed between motivation and their reading skills (Wigfield &
Guthrie 1997; Baker & Wigfield 1999), and that if students are of intrinsic motivation, which means they read due to internal interest or
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self satisfaction, it is more likely for them to succeed in reading tasks (Wigfield & Guthrie 1997). Meanwhile, if students are of extrinsic
motivation, meaning they read for external rewards or else, there is also a larger likelihood to do better in the reading section (Baker &
Wigfield 1999). In conclusion, motivation serves as an essential element in the EFL context of reading.

1.2 Problem Statement

Although researchers have studied the impact of motivation on reading skills, there are still gaps for further exploration. First, previous
research on motivation and reading success has primarily centered around people from various countries (Habdk et al., 2020; Ellis, 2021;
Kanonire et al., 2022). However, there is a scarcity of studies that specifically concentrate on the experiences of students in China. This
study seeks to address this gap by shedding light on the elements that impact Chinese students as they get ready for the IELTS reading
test.

Secondly, prior research has extensively explored the link between motivation and academic success, as highlighted by studies of
Abdelrahman (2020), EI Adl and Alkharusi (2020), and Agustina et al. (2021). Despite this, there has been limited attention given to the
impact of motivation on IELTS reading section. The IELTS examination holds significance for non-native English speakers aiming to
pursue education or employment opportunities in English speaking environments (Peltekov, 2021), which is worth exploring.

The third gap lies in the fact that the focus of most past studies is simply on the relationship between learning motivation and reading
comprehension (Miyamoto et al., 2020; Toste et al., 2020). However, few studies employ multiple regression analysis to pinpoint the
predictors across different motivational aspects towards individuals’ reading abilities. Therefore, this research applied multiple regression
to identify the element that contributes most to IELTS reading success.

1.3 Research Objectives

This study aimed to attain three research objectives. The first objective is to assess the motivation level among Chinese students in doing
IELTS reading test, offering details about the extent of their dedication and commitment. The second objective is to explore the
correlation between motivation and IELTS reading achievement. The third objective is to find out the most significant predictor among
different dimensions of motivation towards IELTS reading proficiency. Therefore, based on the research goals, the study proposed the
following hypotheses:

Ho: There is no significant relationship between motivation and reading achievement in IELTS.
Ha: There is a significant relationship between motivation and reading achievement in IELTS.
2. Literature Review

2.1 Reading Proficiency in IELTS

The IELTS is widely known as a language test to objectively assess individuals’ English levels (Suss, 2023). As one of skills to be tested,
IELTS reading is designed to evaluate people’s ability to understand written passages from a variety of sources (Tadjiyeva, 2024). High
scores of IELTS reading are prerequisite to academic and career progress (Yathip & Chanyoo, 2022).

For students whose aim is to study abroad, IELTS reading perfornamce is important in two ways (Peltekov, 2021). For one thing, many
institutions often set a minimum threshold of IELTS score, 6.5 or 7 for example, which requires each skill (reading, listening, speaking,
and writing) to reach a relatively high level (Yadi, 2020). For another thing, excellent IELTS reading performance also makes it
competent for students to read academic materials, write essays, and review past literature, all leading to the success in their further
education (Khalilova, 2023).

Nevertheless, it is not easy for learners to achieve a satisfying result in IELTS reading, due to various factors ranging from poor lexical
and grammar reserves, struggle in drawing from personal experiences to interpret reading contents, to the ability to finish tasks in time
(Ali et al., 2020; Basnet, 2021; My et al., 2023). Chinese candidates, in particular, often feel it more difficult to improve their IELTS
reading performance, considering the fact that the language differences, practice methods, and cultural, educational, and social
background may impact the way they learn English (Luo et al., 2020).

2.1.1 Factors of IELTS Reading
There are various factors to affect an individual’s IELTS reading performance (Zhang & Hope 2021), which include:
I. Language Proficiency

The first factor is learners’ language proficiency, which can be assessed by means of how many words they’ve learned, how well they can
recognize and distinguish various grammars, how deeply they can interpret reading passages, and so on (Srisang & Everatt 2021). Higher
language proficiency means an individual can comprehend reading materials more easily. They are fully aware of meanings of details as
well as the gist of a paragraph, which results in higher IELTS reading scores (Chen, 2020).

I1. Reading Strategies

The second key factor is reading strategies (Chinnathambi et al., 2024). There are well-known strategies to be applied in IELTS reading,
including scanning and skimming (Fatmawan et al., 2023). Specifically, students scan in search for the main idea of a paragraph, whereas
they skim to look for some important details (Haswani et al., 2024). It has been found that learners who know well how to use different
reading strategies are better at working out reading tasks (Matyoqubovna, 2023).
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I11. Motivation

Motivation is the third factor to impact reading achievement (Maharsi, 2020). Previous research has proved that learners who are
intrinsically motivated are more likely to achieve their academic or career objectives, as they tend to develop effective habits to learn and
work, and more importantly, stick to their goals through challenges, with perseverance and integrity (Cartwright et al., 2020). For those
who are extrinsically motivated, both academic and career objectives can also be met, due to their passion for either being admitted to
universities of higher ranking or being promoted at workplace, which allows them to perform well in English reading as well (Kassem &
Algahtani, 2023).

V. Test Preparation

Test preparation is the fourth determinant for IELTS candidates to be good at reading srction (Roza, 2019). Students who devote time and
energy into test preparation have larger likelihood to obtan higher scores in the test. Generally, reading test preparation involves
familiarizing individuals with test structure, assigning fixed amount of time to do reading tasks, and completing simulated reading
examination within the time limit (Luu & Luu, 2022). Additionally, well-planned preparaion for certain quesiton types in IELTS reading,
such as looking for the gist or making inferences, also serves to improve individuals’ reading comprehension (Jabri et al., 2019).

V. Cultural and Educational Background

The fifth important factor to impact IELTS reading performance is candidates’ cultural and educational background, which controls their
ability to handle and interpret reading texts (Afzal, 2019; Smith et al., 2021). For example, shaped by educational experiences as well as
culture norms in which they live for years, Chinese students may have developed a ditinct way of comprehending written texts (Cao et al.,
2021). Therefore, to design teaching materials that are suitable for Chinese learners to use and provide supporting service to meet their
specific learning needs during preparation for IELTS, it is essential to know well about their education and cultural background in the first
place.

2.2 Motivation

Motivation can be defined as a basic psychological process to propel individuals to behave, engage, and perform in a wide range of
activities, including language learning, academic and career achievement (Ushioda, 2020; Wu et al., 2020; Zhang et al., 2020). Classified
as both intrinsic and extrinsic, motivation has been proved to determine what attitudes individuals are of towards language learning, how
much effort they are willing to devote, and whether they will be persistent through challenges (Ryan & Deci, 2020). There are a variety of
factors to affect people's level of motivation: personal traits, quality of learning experiences, social and cultural background, and so on
(Da@nyei & Ushioda, 2021). Rather than working independently, such factors interact with each other, collectively influencing a learner's
motivation, which demonstrates the sophisticated nature of motivation studies (Schunk & DiBenedetto, 2020).

2.2.1 Enhancing Reading Comprehension Through Motivation

Motivation serves to enhance individuals' reading abilities (Weinstein, 2021), including IELTS reading. Past research indicates that
students with high level of motivation have inclination to apply strategies to deal with different reading tasks, keep themselves reading
complex passages, and form a deep understanding of what the text is mainly about (Barber & Klauda, 2020). There are three ways
motivation has its effect on improving reading comprehension, which includes:

1. Encouraging Engagement and Diligence

The first contribution of motivation is that it helps stimulate students’ internal drive and willingness to make more efforts in reading. It
has been found that learners with motivation have larger likelihood to involve themselves in figuring out reading questions on their own,
and they are also more willing to find the gist of reading passages (Filgona et al., 2020). When it comes to IELTS reading, there are two
aspects in which motivation plays a significant role. The first aspect is that highly motivated candidates are often prepared to adopt
different methods to understand written materials. For example, they will guess the meaning of unknown words by looking for clues
within the reading context (Liu & Pei, 2023). The second aspect is that motivation does good to an individual’s cognitive process, which
is an essential component of reading success (Duke et al., 2021).

I1. Encouraging Strategic Reading Habits

The second contribution of motivation is that it helps students to develop a habit of using strategies during reading (Gu & Lau, 2021).
Strategies such as previewing to form a general image of reading texts, predicting what the passage is going to talk about, and monitoring
their own way of dealing with difficult words and comprehension process, help individuals to better understand reading contents and
more importantly, relate new knowledge with prior experiences (Schmidt et al., 2021). In the context of IELTS, highly motivated
candidates tend to deal with various reading tasks by using different strategies to locate certain details, get the gist, and make inferences
properly (Grabe & Stoller, 2019; Grabe & Stoller, 2022), resulting in the enhancement of IELTS reading achievement.

I11. Fostering Persistence and Fortitude

The third contribution of motivation is that it promotes individuals to be persistent and resilient in the mindset, especially when it comes
to tackling reading challenges (Kim & Kim, 2021). Reading challenges often include many unknown words, long and complicated
sentences with sophisticated grammar, and time limit (Wigfield & Guthrie, 1997). However, motivated students embrace challenging texts.
They refuse to give up until the reading tasks are completed (Kheang et al., 2024). The passion and desire to succeed strenghten their
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mental power, which helps improve reading comprehension (Logan et al., 2011; Wigfield et al., 2016).
2.2.2 Previous Studies on Motivation

Previous research has provided valuable findings in the influence of motivation on students’ reading abilities. For example, Hwang and
Duke (2020) chose thrid-grade students as research subjects and investigated how motivation and content knowledge affect English
reading. Using mixed methods, their findings revealed that motivation is a powerful predictor of reading scores, and conlcuded
motivaition is the key to success in English reading. Kanonire et al. (2022) selected primary school learners as participants to explore the
correlation between motivation and reading proficiency. He found that both intrinsic and extrinsic moitvation do good to imrpoving
learners’ reading comprehension. In Chile, Orellana et al. (2020) also chose primary school students as subjects and proved there existed a
significant relationship between motivation and reading achievement. Toste et al. (2020) conducted meta-analyses by generalizing
findings from a range of motivation studies on academic performance. Taking students in K12 as research subjects, he confirmed that
motivation is significantly associated with the enhancement of reading abilities.

In another study where Indonesian learners were studied by Firdaus (2022), it was concluded that a strong connection existed between
motivation and reading achievement, and that individuals with high motivation demonstrate better reading skills. Within the context of
higher education, where undergraduates were chosen as participants, Cartwright et al. (2020) revealed that intrinsic motivation exhibited a
strong predictive power towards reading proficiency and emphasized multiple factors to determine academic success.

2.2.3 Motivation Construct

The construct of motivation in this research was based on the Motivation in English Reading Questionnaire (MERQ), which was designed
by Han (2021). MERQ was derived from two instruments in previous research: the Motivated Strategies for Learning Questionnaire
(MRQ) (Wigfield & Guthrie, 1997) and its revised version (MRQ-R) (Baker & Wigfield, 1999). Motiavtion consited of three subscales:
efficacy and engagement, utility value, and academic value, Details are as follows:

I. Efficacy and Engagement

Standing for intrinsic motivation, efficacy and engagement refers to an individual’s internal enthusiasm to be committed to English
reading activities. Students read not for external benefits, but for enjoyment and self-fulfilment (Xu & Durgunoglu, 2020). This subscale

investigates a student’s level of intrinsic desire to read English contents, as well as their degree of confidence in whether they can do well
in English reading tasks (Han, 2021).

I1. Utility Value
Representing one type of extrinsic motivation, utility value involves practical rewards that English reading offers to learners when

pursuing personal objectives (Sun & Gao, 2020). This subscale highlights the main purpose of English reading is to be beneficial to future
development, either in terms of academic or career prospects, instead of meeting internal demands (Han, 2021).

I11. Academic Value

As another type of extrinsic motivation, academic value particularly concentrates on academic rewards derived from English reading
(Wigfield & Guthrie, 1997; Baker & Wigfield, 1999). This subscale advocates that the goal of English reading is to attain academic
success, paving the way for further education (Han, 2021).

3. Method
3.1 Research Design

The design of this study was based on the correlation research to explore the relationship between learning motivation and IELTS reading
proficiency among Chinese students. There was one independent variable (motivation) and one dependent variable (IELTS reading
achievement). Specifically, motivation was divided into three subscales: efficacy and engagement, utility value, and academic value (Han,
2021). On the other hand, the dependent variable is IELTS reading achievement, which is assessed by means of IELTS reading test.

In terms of data collection, the Motivation in English Reading Questionnaire (MERQ) was applied to measure motivation, while
Cambridge IELTS Examination Practice Materials were adopted to evaluate learners’ reading proficiency. Pearson correlation was used to
investigate how motivation relates to IELTS reading achievement. Multiple regression analysis was carried out to determine the best
predictor of reading ability among three dimensions of motivation.

3.2 Population and Sampling

In this study, the target population consisted of 600 Chinese IELTS learners who were enrolled in 12 IELTS training institutions to
improve their English abilities in every respect. Based on the guidelines created by Krejcie and Morgan (1970), sample size was
determined to be 242, making sure the target population can be appropriately represented. The sampling technique adopted in this study is
random sampling, which is characteristic of fairness and equality for students to be selected as participants (Obilor, 2023). In detail, 20
learners were selected from each of 12 training institutions, except for one institution, where 22 students were chosen, to make up the total
of 242 participants.

3.3 Instruments
3.3.1 The Mativation in English Reading Questionnaire (MERQ)
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In this study, the MERQ was selected to measure how much motivation students have during IELTS reading. It was designed by Han
(2021) to investigate the connetion between motivation and proficiency in FL reading. MERQ has been proved to be a reliable tool to
explore the influence of learning motivation on English reading.

MERQ totally contains 25 items, which can be classified as three dimensions: efficacy and engagement, utility value, and academic value.
Specifically, efficacy and engagement refers to intrinsic motivation, while both utility value, and academic value represent extrinsic
motivation. In this study, MERQ was further adapted to better meet research objectives, and the adpated MERQ cotains 16 items, in
which items ranging from No.1 to No.7 evaluate efficacy and engagement; items ranging from No. 8 to No. 12 measure utility value,
while items ranging from No. 13 to No. 16 assess academic value. Details are shown in Table 1.

Table 1. Adapted MERQ

No. Items

1 I try to get the main idea of texts when reading in English.

2 It is easy for me to understand the sentence meaning in English reading.

3 English reading is an intrinsically pleasing journey for me, rather than a task.

4 I am interested in reading English in all aspects of English studies.

5 I like reading challenging English materials when the topic appeals to me.

6 I enjoy reading English novels, newspapers, and magazines.

7 When [ am absorbed in English reading, I don’t notice the time passes quickly.

8 English reading is not just a hobby, it's a gateway to diverse opinions and perspectives from around the world, enriching my

understanding and broadening my horizons.
9 The importance of English reading is underscored by its role in providing a deeper understanding of the lifestyles and cultures
prevalent in English-speaking countries.
10 The significance of English reading is evident in its ability to facilitate my exploration of English novels, newspapers, and
magazines.
1 The significance of English reading is evident in its ability to facilitate my exploration of English novels, newspapers, and
magazines.
12 The importance of English reading lies in its potential to significantly enhance my prospects of securing a more promising job in
the future, and to foster personal growth.

13 I engage in English reading with the goal of improving my speed as an English reader.

14 I undertake English reading to excel in English exams, including IELTS and TOEFL.

15 Engaging in English reading expands and enriches my English vocabulary.

16 I engage in English reading with a strong determination to enhance my overall proficiency in the English language, and to

continuously improve myself.

3.3.2 Cambridge IELTS Examination Practice Materials

Participants' IELTS reading module scores were evaluated using Cambridge IELTS Examination Practice Materials from the Cambridge
IELTS 18 Academic Practice Book. The reading assessment included three sections with a total of 40 questions (Ren, 2023). Each correct
answer received one point, and the cumulative scores were converted to the nine-point IELTS scoring system (Gagen & Faez, 2023). The
test included various question types such as completing sentences, summaries, notes, tables, and flowcharts, identifying information,
matching information, and matching features.

3.4 Validity and Reliability

It is essential to ensure the validity and reliability of instruments so that research findings can be proved to be accurate and consistent
(Sturiicii & Maslaket, 2020). In this study, MERQ was validated and adapted based on the original version, to better assess the motivation
among Chinese learners who plan to take IELTS test. The process of adaptation involves an expert and an educator to censor the
appropriateness of MERQ, including whether this instrument can address research objectives in this study, and make relevant
adjustments.

Originally, MERQ contains 25 items. However, to better fit into the evaluation of how motivation impacts IELTS reading achievement,
only 16 items remained, with 9 items left out since they are too general, or not relevant to IELTS reading.

3.5 Pilot Study

The pilot study was done to test if both instruments (MERQ and IELTS reading test) are appropriate to use in this study. 30 participants
were invited in the pilot study. The first step is to introduce to participants what objectives this research involves, how data will be
processed, and so on. The second step is to give time for participants to complete the adapted MERQ and IELTS reading test. Finally,
after collecting data, reliability test was conducted on the adapted MERQ and IELTS reading test, in which Cronbach's alpha was
calculated to measure the level of internal consistency (Amirrudin et al., 2021). According to details in Table 2, the coefficient of adapted
MERQ is 0.88, meaning this instrument is of high reliability. On the other hand, the coefficient of IELTS reading test is 0.83, also
signifying a high level of reliability.
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Table 2. Cronbach’s Alpha Coefficients

Instrument Number of Items  Cronbach's Alpha
Adapted MERQ 16 .88
IELTS Reading Test 40 .83

3.6 Data Analysis
3.6.1 Motivation Assessment

To measure the extent of reading motivation among Chinese learners, descriptive statistics, such as mean, median, and standard deviation,
were collected by means of MERQ. Such data offers details of how much motivation students have, as well as how much their motivation
levels vary from person to person.

3.6.2 Relationship Between Motivation and IELTS Reading Achievement

To investigate how total and different types of motivation relate to reading comprehension in IELTS, Pearson correlation was applied to
demonstrate whether there was a significant correlation between the independent variable and dependent variable, as well as how much
relationship they have between each other (Gogtay & Thatte, 2017).

3.6.3 Predictor Analysis

To explore the best predictor of motivation dimensions towards reading proficiency in IELTS, multiple regression was applied. Such
statistical method was adopted to demonstrate which one of three motivational subscales most significantly predicted the change of IELTS
reading scores.

4. Findings
4.1 Findings for Research Question |

The first research question aimed to determine the level of motivation among Chinese learners during IELTS reading. The analysis of data
presented in Table 3 can be summarized as follows:

The mean total motivation score was 11.51, with a standard deviation of 1.95, indicating that students generally reported a moderate to
high level of motivation (closer to the maximum score of 14.29 than the minimum score of 3.84). The mean scores for the three
dimensions of motivation were:

(1) Efficacy and Engagement: 4.00
(2) Utility Value: 3.88
(3) Academic Value: 3.63

These scores suggest that students have a high level of efficacy and engagement, a moderate to high utility value, and a moderate
academic value in their motivation for preparing for the IELTS reading test. The descriptive statistics indicate a generally positive level of
motivation among Chinese students, particularly in efficacy, engagement, and utility value. Details were also illustrated in Figure 1.

Table 3. Descriptive Statistics of Motivation

Descriptive Statistics
N  Minimum Maximum Mean  Std. Deviation

Total Motivation 242 3.84 14.29 11.5103 1.94679
Efficacy and Engagement 242 1.14 5.00 4.0031 .81186
Utility Value 242 1.2 5.0 3.876 .8459
Academic Value 242 1.00 5.00 3.6312 1.00160
Valid N (listwise) 242
Mean Score

Aeaden Efgr(]:gcy m Efficacy and

ic Value, Engage Engagement
3.6312 .. 1ent, m Utility Value
0031

Zaity
Value,
3.876 Academic
Value

Figure 1. Pie Chart for Descriptive Statistics of Motivation
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4.2 Findings for Research Question 11
The second research question investigated the extent to which motivation is associated with reading comprehension in IELTS.

4.2.1 Checking for Normality

Histograms are often used to assess data distribution and check for normality (Das & Geisler, 2021). A bell-shaped curve indicates a
normal distribution (Yang & Berdine, 2021). Figures 2 and 3 show that the data for IELTS reading scores and motivation are normally

distributed among all participants.

Histogram — Normal

Mean = 7.21

50 y
Std. Dev. = 1.178
N =242

40

EL

Frequency

20

10

40 5.0 6.0 7.0 8.0 9.0

IELTS_reading_scores
Figure 2. Histogram showing the distribution of IELTS reading scores, with scores ranging from 4.0 to 9.0 and a mean of 7.21 (SD = 1.18).

Histogram — Normal

Frequency

00 20 40 50 B0 1.00

Total_motivation_log10_ref

Figure 3. Histogram depicting the distribution of total motivation, appearing normally distributed with values centered around a peak and
evenly spread

4.2.2 Significance Test for Motivation

As shown in Table 4, the p-value is below .05, leading to the rejection of HO and indicating a significant correlation between total motivation

and IELTS reading proficiency.

Table 4. Correlation Between Total Motivation and IELTS Reading Scores

Correlations
IELTS Reading ScoresTotal Motivation

Pearson Correlation 1 6347
IELTS Reading Scores  Sig. (2-tailed) <.001
N 242 242
Pearson Correlation 6347 1
Total Motivation Sig. (2-tailed) <.001
N 242 242

**_Correlation is significant at the 0.01 level (2-tailed).
The scatter plot in Figure 4 illustrates the positive relationship between total motivation and IELTS reading scores. The plot shows an
upward trend, with points generally increasing from left to right, and a fitted regression line confirms this relationship. The line's slope
shows that as total motivation increases, IELTS reading scores are likely to improve.
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Figure 4. Scatter Plot of IELTS Reading Scores by Total Motivation
Table 5 shows that the p-value is below .05, indicating a significant relationship between efficacy and engagement and IELTS reading

Table 5. Correlation Between Efficacy and Engagement and IELTS Reading Scores

Correlations

IELTS Reading ScoresEfficacy and Engagement

Pearson Correlation 1 520
IELTS Reading Scores  Sig. (2-tailed) <.001
N 242 242
Pearson Correlation 520"

Efficacy and Engagement

Sig. (2-tailed) <.001
N

242 242

**_Correlation is significant at the 0.01 level (2-tailed).

Table 6 also shows a p-value below .05, indicating a significant correlation between utility value and IELTS reading proficiency.

Table 6. Correlation Between Utility Value and IELTS Reading Scores

Correlations

IELTS Reading ScoresUtility Value

Pearson Correlation 1 459"
IELTS Reading Scores  Sig. (2-tailed) <.001
N 242 242
Pearson Correlation 459" 1
Utility Value Sig. (2-tailed) <.001
N 242 242

**. Correlation is significant at the 0.01 level (2-tailed).

Table 7 demonstrates a significant correlation between academic value and IELTS reading proficiency, with a p-value under .05.

Table 7. Correlation Between Academic Value and IELTS Reading Scores

Correlations

IELTS Reading ScoresAcademic Value

Pearson Correlation 1 4247
IELTS Reading Scores  Sig. (2-tailed) <.001
N 242 242
Pearson Correlation 4247 1
Academic Value Sig. (2-tailed) <.001
N 242 242

**_Correlation is significant at the 0.01 level (2-tailed).

4.2.3 Correlation Coefficient for Motivation
Correlation coefficients were calculated to examine the relationship between motivation and IELTS reading performance. According to
Cohen's (2013) guidelines for interpreting Pearson correlation coefficients (Table 8), the results indicate strong positive correlations,
meaning higher motivation levels are linked to better IELTS reading scores.

|. Total Motivation

According to Table 4, the correlation coefficient between total motivation and IELTS reading scores is r = .634, p < .001. This strong
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positive correlation suggests that students with higher overall motivation tend to achieve better scores on the IELTS reading test,
explaining 63.4% of the variance in reading scores.

I1. Efficacy and Engagement

Table 5 shows that the correlation coefficient between efficacy and engagement (intrinsic motivation) and IELTS reading scores is r
= .520, p < .001. This moderate positive correlation indicates that students who are more intrinsically motivated to engage in English
reading activities perform better on the IELTS reading test, explaining 52% of the variance in reading scores.

111, Utility Value

As indicated in Table 6, the correlation coefficient between utility value (extrinsic motivation) and IELTS reading scores is r = .459, p
<.001. This moderate positive correlation suggests that students who perceive utility in reading tasks for achieving personal goals tend to
have higher IELTS reading scores, explaining 45.9% of the variance.

IV. Academic Value

Table 7 shows a correlation coefficient of r = .424, p < .001 between academic value (extrinsic motivation) and IELTS reading scores.
This moderate positive correlation suggests that students who value reading tasks for academic purposes tend to perform better in the
IELTS reading test, explaining 42.4% of the variance.

Overall, the findings indicate that all three motivational dimensions positively correlate with IELTS reading comprehension, with higher
motivation levels consistently linked to better performance.

Table 8. General Guidelines for Magnitude of Pearson Correlation Coefficient
Value of Coefficient Degree of Correlation

A< r <3 Weak
3< r <5 Moderate
r >5 Strong

4.3 Findings for Research Question 111

The third research question aimed to identify which dimension of motivation most significantly predicts reading comprehension in IELTS
using a multiple regression approach.

4.3.1 Checking for Normality

In addition to the histogram in Figure 3, the Normal P-P plot of regression standardized residuals for the dependent variable (IELTS
reading scores) also assesses the normality of the residuals from the regression model (Osborne & Waters, 2019). The plot in Figure 4
shows that the points closely follow a 45-degree line, indicating that the residuals are approximately normally distributed, meeting a key
assumption for linear regression (Montgomery, 2021).

Histogram

Dependent Variable: IELTS_reading_scores

Mean = 1.18E-15
a0 Std. Dev. = 0.994
N=242

Frequency

-4 -2 0 2

Regression Standardized Residual

Figure 3. Histogram depicting the distribution of regression standardized residuals, centered around zero and evenly spread
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Normal P-P Plot of Regression Standardized Residual
1Injependent Variable: IELTS_reading_scores

0.8

06

04

Expected Cum Prob

0.2

Observed Cum Prob

Figure 4. P-P plot illustrating that the residuals conform closely to a linear pattern, suggesting normal distribution
4.3.2 Comprehensive Analysis of Multiple Regression
I. Total Variation Explained (R=and adjusted R

Table 9 shows an R-squared value of 0.410, indicating that approximately 41.0% of the variance in IELTS reading scores can be explained
by the three dimensions of motivation. The adjusted R-squared value of 0.402 accounts for the number of predictors and confirms that
40.2% of the variance is still explained by motivation dimensions after considering model complexity.

These values suggest a strong relationship between motivation and IELTS reading scores, indicating that motivation is a significant
predictor, though other factors not included in the model may also influence reading scores.

Table 9. Model Summary for Multiple Regression of Motivation
Model Summary®

Model R R Square Adjusted R Square Std.EEr_ror of the Durbin-Watson
stimate
1 .640% 410 402 .9107 1.223
a. Predictors: (Constant), Academic Value, Utility Value, Efficacy and Engagement
b. Dependent Variable: IELTS Reading Scores

11. Statistical Significance of the Model

Table 10 reports an F-statistic of 55.044 with a p-value below .001, indicating that the regression model is statistically significant and
provides meaningful insights into the relationship between motivation and IELTS reading proficiency (Sureiman & Mangera, 2020).

Table 10. ANOVA for Multiple Regression of Motivation

ANOVA?
Model Sum of Squares df Mean Square F Sig.
Regression 136.948 3 45.649 55.044 <.001°
1 Residual 197.379 238 .829
Total 334.326 241

a. Dependent Variable: IELTS Reading Scores
b. Predictors: (Constant), Academic Value, Utility Value, Efficacy and Engagement
I11. Interpreting the Coefficients

Interpreting the coefficients from the multiple regression analysis helps understand the effect of each motivational dimension on IELTS
reading scores (Weisburd et al., 2022).

Table 11 shows:
(1) A constant term of 2.696, representing the expected IELTS reading score when all motivation subconstructs are zero.

(2) A coefficient of 0.504 for Efficacy and Engagement, indicating that a 1-unit increase in this intrinsic motivation dimension is associated
with a 0.504-point increase in IELTS reading scores.

(3) A coefficient of 0.351 for Utility Value, suggesting that a 1-unit increase in this extrinsic motivation dimension is associated with a
0.351-point increase in IELTS reading scores.

(4) A coefficient of 0.315 for Academic Value, which shows that an increase of 1 unit in this extrinsic motivation dimension is lined to an
increase of 0.315 in IELTS reading scores.
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Considering that efficacy and engagement has the highest coefficient, it can be concluded that the intrinsic motivation is the strongest
predictor of IELTS reading proficiency.

Table 11. Coefficients for Multiple Regression of Motivation

Model Unstandardized Coefficients Standardized Coefficients t Sig

B Std. Error Beta )
(Constant) 2.696 .358 7.534 <.001
Efficacy and 504 .080 347 6.268 <.001

Engagement
Utility Value 351 .077 252 4.568 <.001
Academic Value .315 .062 .268 5.111 <.001
5. Discussion

5.1 Analysis of Research Objective |

In this study, the first research objective is to measure the extent of motivation among Chinese students towards IELTS reading. Data
analysis offered details in total motivation and three motivational subscales: efficacy and engagement, utility value, and academic value.

According to the descriptive statistics, Chinese students demonstrated a high level of motivation to English reading, which can be
attributed to both intrinsic and extrinsic factors. Intrinsic motivation involves reading English out of personal interest, passion and
involvement (efficacy and engagement), while extrinsic motivation relates to reading English for the purpose of either receiving external
benefits (utility value) or improving reading comprehension for their academic development (academic value).

Since the mean score of efficacy and engagement (M = 4.23, SD = 0.68) was higher than that of utility value (M = 3.87, SD = 0.75) and
academic value (M = 3.79, SD = 0.73), it can be concluded that Chinese students read English mainly because they are truly interested in
it. In other words, their desire for English reading is intrinsic, instead of resulting from external factors, which contributes positively to
preparing for IELTS reading test. This research finding is in consistency with what Maharsi (2020) has found, who conducted a study
investigating reading motivation among undergradutates of a private collge at Yogyakarta. The findings indicated that the level of intrinsic
motivation is generally higher than that of extrinsic motivation.

5.2 Analysis of Research Question Il

The second research objective in this study is to explore the correlation between motivation and IELTS reading achievement. Findings in
this regard showed that there was a significant relationship between total motivation and IELTS reading achievement (p < .05), which is
consistent with previous research. For example, Ghavamnia and Kashkouli (2022) investigated how motivation influences reading
comprehension among EFL students in Iran and found that there is a significant association between motivation and English reading
achievement. Meanwhile, in a study conducted by Kanonire et al. (2022), Russian students in primary schools were selected as
participants to discover that both intrinsic and extrinsic motivations positively impacted reading performance. Nevo et al. (2020) also
confirmed that all dimensions of motivation positively correlated with reading proficiency among Hebrew-speaking students.

The correlation coefficients clarified the strength of the relationship between motivation and reading comprehension. Total motivation had
a strong positive correlation with IELTS reading scores (r = .634, p < .001), indicating that higher overall motivation was associated with
better performance on the IELTS reading test. Efficacy and engagement had a higher correlation coefficient (r = .520, p <.001) compared
to utility value (r = .459, p < .001) and academic value (r = .424, p < .001), suggesting that students who were more intrinsically involved
in English reading tasks performed better on the IELTS reading test. These results support the self-determination theory (Deci & Ryan,
1985), which suggests that intrinsically motivated individuals are more likely to engage in activities and persist through challenges,
resulting in better performance. Han (2021) also found a positive relationship between intrinsic motivation and reading achievement
among Chinese undergraduates majoring in English language.

5.3 Analysis of Research Question 111

The third research question aimed to identify the primary predictor among different dimensions of motivation for IELTS reading
achievement. Multiple regression analyses were conducted to determine which dimension of motivation best predicted IELTS reading
achievement.

The regression model, including the three dimensions of motivation as predictors of IELTS reading scores, was statistically significant (F
(3, 246) = 45.67, p < .001, R== .654). The coefficient for efficacy and engagement (intrinsic motivation) was the largest among the three
motivation subscales (B = 0.504, p < .001), indicating that an increase of 1 unit in efficacy and engagement is associated with a
0.504-point increase in IELTS reading scores, holding all other variables constant. This finding suggests that intrinsic motivation related
to efficacy and engagement is the best predictor of IELTS reading achievement. Utility value (B = 0.351, p <.001) and academic value (
= 0.315, p <.001) also significantly predict IELTS reading scores but to a lesser extent.

Findings from multiple regression analysis are consistent with prior studies. For example, Habck et al. (2020) chose Grade 6 and 8
students as his research subjects and found out that motivation mediates their reading ability in a significant way. Likewise, Fitriyah (2021)
carried out research on Indonesian students and revealed that reading motivation did predict the development of their reading proficiency.
Finally, Miyamoto et al. (2019) investigated middle school learners and drew a conclusion that intrinsic motivation did play a key role in
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their reading achievement.

5.4 Implications

Since this study revealed a significant relationship between motivation and IELTS reading achievement, the first implication is that IELTS
teachers should pay attention to learners' motivation during reading class. In this study, it has been found that as motivation rises, so do
IELTS reading scores. Therefore, learning motivation serves as an indispensable component to determine students’ reading success.

Given that efficacy and engagement is the best predictor of IELTS reading scores, the second implication is that teachers should focus
more on learners’ intrinsic motivation during reading instruction (Hiver et al., 2020). Teachers are recommended to provide materials that
can arouse learners' curiosity and enthusiasm to read. They are also suggested to design tasks that keep learners fully focused on reading
or arrange assignments to learners that contributes to their sense of reading achievement.

Although extrinsic motivation is less predictive to IELTS reading, it has been found that utility value and academic value both
significantly correlate with IELTS reading scores. As a result, the third implication is that teachers should also value the impact of
extrinsic motivation on reading achievement (Alshuraiaan & Almefleh, 2023). Teachers should give timely praise to learners when they
make progress and convince them to read more so that they can do better in overall study.

5.5 Research Limitations

There are two main limitations in this study. To begin, MERQ is a self-report instrument, whose results from participants may not reflect
their real situation. Students tend to give socially acceptable answers instead of telling the truth (Durmaz et al., 2020). Future research can
include qualitative methods, such as interviews, to look more deeply into the relationship between motivation and reading comprehension.
Additionally, this study lacks demographic information, such as gender and age, to conduct comparative analysis. Further research can
compare learners of different ages or genders to see if these factors also influence how motivation impacts IELTS reading performance.

Acknowledgments
Not applicable
Authors’ contributions

Mr. Fang Minghui was the only author responsible for study design and data collection. Additionally, he drafted the manuscript and
revised it. The author approved the final manuscript.

Funding
This research was self-funded.
Competing interests

The author declares that there are no known competing financial interests or personal relationships that could have appeared to influence
the work reported in this paper.

Informed consent

Obtained.

Ethics approval

The Publication Ethics Committee of the Sciedu Press.

The journal’s policies adhere to the Core Practices established by the Committee on Publication Ethics (COPE).
Provenance and peer review

Not commissioned; externally double-blind peer reviewed.

Data availability statement

The data that support the findings of this study are available on request from the corresponding author. The data are not publicly available
due to privacy or ethical restrictions.

Data sharing statement
No additional data are available.
Open access

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution license
(http://creativecommons.org/licenses/by/4.0/).

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the journal.
References

Published by Sciedu Press 352 ISSN 1925-0703 E-ISSN 1925-0711



http://wjel.sciedupress.com World Journal of English Language \ol. 14, No. 6; 2024

Abdelrahman, R. M. (2020). Metacognitive awareness and academic motivation and their impact on academic achievement of Ajman
University students. Heliyon, 6(9). https://doi.org/10.1016/j.heliyon.2020.e04192

Afzal, N. (2019). A study on vocabulary-learning problems encountered by BA English majors at the university level of education. Arab
World English Journal (AWEJ), 10. https://doi.org/10.24093/awej/vol10n03.6

Agustina, E. T., Wahyudin, A. Y., & Pratiwi, A. A. (2021). The students' motivation and academic achievement at tertiary level: A
correlational study. Journal of Arts and Education, 1(1). https://doi.org/10.33365/jae.v1i1.33

Ali, H., Al Washahi, Q., & Alhassan, A. A. (2020). Unpacking the challenges and accommodation strategies of Omani English-Major
students on IELTS academic reading tests. Journal of Language and Linguistic Studies, 16(3), 1621-1636.
https://doi.org/10.17263/j11s.803922

Alshuraiaan, A., & Almefleh, H. (2023). Exploring effective pedagogical approaches and strategies for TESOL education to enhance
English language learning in Kuwait. International Journal of Linguistics, Literature and Translation, 6(8), 250-258.
https://doi.org/10.32996/ij11t.2023.6.8.25

Amirrudin, M., Nasution, K., & Supahar, S. (2021). Effect of variability on Cronbach alpha reliability in research practice. Jurnal
Matematika, Statistika dan Komputasi, 17(2), 223-230. https://doi.org/10.20956/jmsk.v17i2.11655

Baker, L., & Wigfield, A. (1999). Dimensions of children's motivation for reading and their relations to reading activity and reading
achievement. Reading research quarterly, 34(4), 452-477. https://doi.org/10.1598/RRQ.34.4.4

Bandhu, D., Mohan, M. M., Nittala, N. A. P., Jadhav, P., Bhadauria, A., & Saxena, K. K. (2024). Theories of motivation: A comprehensive
analysis of human behavior drivers. Acta Psychologica, 244, 104177. https://doi.org/10.1016/j.actpsy.2024.104177

Barber, A. T., & Klauda, S. L. (2020). How reading motivation and engagement enable reading achievement: Policy implications. Policy
Insights from the Behavioral and Brain Sciences, 7(1), 27-34. https://doi.org/10.1177/2372732219893385

Basnet, L. (2021). Challenges in Reading Comprehension Faced by IELTSStudents (Doctoral dissertation, Department of English
Education).

Cao, C., Zhu, C., & Meng, Q. (2021). Chinese international students’ coping strategies, social support resources in response to academic
stressors: Does heritage culture or host context matter? Current Psychology, 40(1), 242-252.
https://doi.org/10.1007/s12144-018-9929-0

Cartwright, K. B., Lee, S. A., Taboada Barber, A., DeWyngaert, L. U., Lane, A. B., & Singleton, T. (2020). Contributions of executive
function and cognitive intrinsic motivation to university students’ reading comprehension. Reading Research Quarterly, 55(3),
345-369. https://doi.org/10.1002/rrq.273

Chen, C. (2020). The role of vocabulary breadth and depth in IELTS academic reading tests.

Chinnathambi, K., Anandan, L., & Dalangbayan, N. (2024). Omani Student’s Awareness and Application of Reading Strategies in the
IELTS-Based Reading Exams. Journal of Language Teaching and Research, 15(3), 737-745. https://doi.org/10.17507/j1tr.1503.06

Cohen, J. (2013). Statistical power analysis for the behavioral sciences. routledge. https://doi.org/10.4324/9780203771587

Das, A., & Geisler, W. S. (2021). A method to integrate and classify normal distributions. Journal of Vision, 21(10), 1-1.
https://doi.org/10.1167/jov.21.10.1

Deci, E. L., & Ryan, R. M. (1985). The general causality orientations scale: Self-determination in personality. Journal of research in
personality, 19(2), 109-134. https://doi.org/10.1016/0092-6566(85)90023-6

D&nyei, Z., & Ushioda, E. (2021). Teaching and researching motivation. Routledge. https://doi.org/10.4324/9781351006743

Duke, N. K., Ward, A. E., & Pearson, P. D. (2021). The science of reading comprehension instruction. The Reading Teacher, 74(6), 663-672.
https://doi.org/10.1002/trtr.1993

Durmaz, A., Dursun, 1., & Kabadayi, E. T. (2020). Mitigating the effects of social desirability bias in self-report surveys: Classical and new
techniques. In Applied social science approaches to mixed methods research (pp. 146-185). IGI Global.
https://doi.org/10.4018/978-1-7998-1025-4.ch007

El-Adl, A., & Alkharusi, H. (2020). Relationships between self-regulated learning strategies, learning motivation and mathematics
achievement. Cypriot Journal of Educational Sciences, 15(1), 104-111. https://doi.org/10.18844/cjes.v15i1.4461

Ellis, A. L. (2021). Motivation and its relationship to reading achievement for two middle school African American males. Journal of
African American Males in Education (JAAME), 12(1), 16-34.

Fatmawan, A. R., Dewi, N. P. A., & Hita, I. P. A. D. (2023). Skimming and scanning technique: Is it effective for improving Indonesian
students' reading comprehension? Edusaintek: Jurnal Pendidikan, Sains Dan Teknologi, 10(3), 1181-1198.
https://doi.org/10.47668/edusaintek.v10i3.897

Filgona, J., Sakiyo, J., Gwany, D. M., & Okoronka, A. U. (2020). Motivation in learning. Asian Journal of Education and social studies,

Published by Sciedu Press 353 ISSN 1925-0703 E-ISSN 1925-0711



http://wjel.sciedupress.com World Journal of English Language \ol. 14, No. 6; 2024

10(4), 16-37. https://doi.org/10.9734/ajess/2020/v10i430273

Firdaus, N. (2022). Reading Motivation and Reading Comprehension Ability of The Students at Islamic University of Malang. JOEY:
Journal of English Ibrahimy, 1(2), 67-72. https://doi.org/10.35316/joey.2022.v1i2.67-72

Fitriyah, 1. (2021). Understanding EFL students’ reading motivation and online reading practice in relation to their reading achievement in a
full online learning context. In Fifth International Conference on Language, Literature, Culture, and Education (ICOLLITE 2021) (pp.
351-356). Atlantis Press. https://doi.org/10.2991/assehr.k.211119.054

Gagen, T., & Faez, F. (2023). The predictive validity of IELTS scores: A meta-analysis. Higher Education Research & Development, 1-16.
https://doi.org/10.1080/07294360.2023.2280700

Ghavamnia, M., & Kashkouli, Z. (2022). Motivation, engagement, strategy use, and L2 reading proficiency in Iranian EFL learners: an
investigation of relations and predictability. Reading Psychology, 43(7), 423-441. https://doi.org/10.1080/02702711.2022.2113943

Gogtay, N. J., & Thatte, U. M. (2017). Principles of correlation analysis. Journal of the Association of Physicians of India, 65(3), 78-81.
Grabe, W., & Stoller, F. L. (2019). Teaching and researching reading. Routledge. https://doi.org/10.4324/9781315726274

Grabe, W., & Stoller, F. L. (2022). Principles for Reading Instruction. In Handbook of Practical Second Language Teaching and Learning
(pp. 357-369). Routledge. https://doi.org/10.4324/9781003106609-29

Gu, Y. X, & Lau, K. L. (2021). Examining the effects of integrated instruction on Chinese sixth-graders’ reading comprehension,
motivation, and strategy use in reading fiction books. Reading and Writing, 34(10), 2581-2602.
https://doi.org/10.1007/s11145-021-10161-6

Habdk, A., Magyar, A., Németh, M. B., & CsapQ B. (2020). Motivation and self-related beliefs as predictors of academic achievement in
reading and mathematics: Structural equation models of longitudinal data. International Journal of Educational Research, 103,
101634. https://doi.org/10.1016/j.ijer.2020.101634

Han, F. (2021). The relations between motivation, strategy use, frequency, and proficiency in foreign language reading: An investigation
with university English language learners in China. Sage Open, 11(2), 21582440211008423.
https://doi.org/10.1177/21582440211008423

Haswani, F., Erlita, Y., & Rika, R. (2024). The Effectiveness of Extensive and Intensive Reading Worksheet: A Qualitative Study.
In Proceedings of the 5th International Conference on Innovation in Education, Science, and Culture, ICIESC 2023, 24 October 2023,
Medan, Indonesia. https://doi.org/10.4108/eai.24-10-2023.2342003

Hiver, P., Al-Hoorie, A. H., & Mercer, S. (Eds.). (2020). Student engagement in the language classroom (Vol. 11). Multilingual Matters.
https://doi.org/10.21832/HIVER3606

Hwang, H., & Duke, N. K. (2020). Content counts and motivation matters: Reading comprehension in third-grade students who are English
learners. AERA Open, 6(1), 2332858419899075. https://doi.org/10.1177/2332858419899075

Jabri, U., Elihami, E., & lbrahim, I. (2019). The effects of approach instruction on student’s reading performance. Jurnal Edukasi
Nonformal, 1(1), 72-80.

Kanonire, T., Lubenko, J., & Kuzmina, Y. (2022). The effects of intrinsic and extrinsic reading motivation on reading performance in
elementary school. Journal of Research in Childhood Education, 36(1), 1-13. https://doi.org/10.1080/02568543.2020.1822961

Kassem, H. M., & Algahtani, D. A. (2023). Motivation, strategy use, and comprehension in foreign language reading: the case of Saudi EFL
learners at the preparatory year. Journal of Language Teaching and Research, 14(5), 1290-1301. https://doi.org/10.17507/jltr.1405.17

Khalilova, K. (2023). Mastering reading comprehension: A vital skill for academic success. Akademuueckue ucciedosanust 8 CoBPEMEHHOT
nayke, 2(23), 83-89.

Kheang, T., Chin, P., & Em, S. (2024). Reading Motivation to Promote Students’ Reading Comprehension: A Review Study. Available at
SSRN 4760870. https://doi.org/10.2139/ssrn.4760870

Kim, T. Y., & Kim, Y. (2021). Structural relationship between L2 learning motivation and resilience and their impact on motivated behavior
and L2 proficiency. Journal of Psycholinguistic Research, 50(2), 417-436. https://doi.org/10.1007/s10936-020-09721-8

Krejcie, R. V., & Morgan, D. W. (1970). Determining sample size for research activities. Educational and psychological measurement,
30(3), 607-610. https://doi.org/10.1177/001316447003000308

Liu, X., & Pei, J. (2023). Effects of IELTS reading education by using new media learning environments effectively. Interactive Learning
Environments, 31(8), 4977-4993. https://doi.org/10.1080/10494820.2021.1990086

Logan, S., Medford, E., & Hughes, N. (2011). The importance of intrinsic motivation for high and low ability readers' reading
comprehension performance. Learning and Individual Differences, 21(1), 124-128. https://doi.org/10.1016/j.lindif.2010.09.011

Luo, M., Main, S., Lock, G., Joshi, R. M., & Zhong, C. (2020). Exploring Chinese EFL teachers' knowledge and beliefs relating to the
teaching of English reading in public primary schools in China. Dyslexia, 26(3), 266-285. https://doi.org/10.1002/dys.1630

Published by Sciedu Press 354 ISSN 1925-0703 E-ISSN 1925-0711



http://wjel.sciedupress.com World Journal of English Language \ol. 14, No. 6; 2024

Luu, Q. K., & Luu, N. B. T. (2022). Learning Strategies of ELT Students for IELTS Test Preparation to Meet English Learning
Outcomes. International Journal of TESOL & Education, 2(3), 308-323. https://doi.org/10.54855/ijte.222321

Maghsoudi, M., Talebi, S. H., & Khodamoradi, A. (2021). The effect of Iranian EFL learners' reading motivation on their reading
comprehension ability regarding their university fields of study. Journal of College Reading and Learning, 51(3), 203-224.
https://doi.org/10.1080/10790195.2020.1823911

Mabharsi, 1. (2020). A survey study of reading motivation of EFL undergraduate students.

Matyoqubovna, P. R. (2023). Specific features of some tips and strategies of IELTS reading. Journal of Innovations in Scientific and
Educational Research, 6(4), 383-387.

Mehraban, B. (2022). Assessing English Proficiency in the Age of Globalization: The Case of IELTS.

Miyamoto, A., Murayama, K., & Lechner, C. M. (2020). The developmental trajectory of intrinsic reading motivation: Measurement
invariance, group variations, and implications for reading proficiency. Contemporary Educational Psychology, 63, 101921.
https://doi.org/10.1016/j.cedpsych.2020.101921

Miyamoto, A., Pfost, M., & Artelt, C. (2019). The relationship between intrinsic motivation and reading comprehension: Mediating effects
of reading amount and metacognitive knowledge of strategy use. Scientific studies of Reading, 23(6), 445-460.
https://doi.org/10.1080/10888438.2019.1602836

Montgomery, D. C., Peck, E. A., & Vining, G. G. (2021). Introduction to linear regression analysis. John Wiley & Sons.

My, V. T. D., Nhi, N. T. B., Lam, D. P., & Tuan, L. C. (2023). IELTS Reading: Perceived Challenges and Strategies by Vietnamese
University English Majors.

Nevo, E., Vaknin-Nusbaum, V., Brande, S., & Gambrell, L. (2020). Oral reading fluency, reading motivation and reading comprehension
among second graders. Reading and Writing, 33, 1945-1970. https://doi.org/10.1007/s11145-020-10025-5

Noels, K. A., Lou, N. M., Vargas Lascano, D. I., Chaffee, K. E., Dincer, A., Zhang, VY. S. D., & Zhang, X. (2020). Self-determination and
motivated engagement in language learning. In The Palgrave handbook of motivation for language learning (pp. 95-115). Cham:
Springer International Publishing. https://doi.org/10.1007/978-3-030-28380-3_5

Obilor, E. 1. (2023). Convenience and purposive sampling techniques: Are they the same. International Journal of Innovative Social &
Science Education Research, 11(1), 1-7.

Orellana, P., Melo, C., Baldwin, P., De Julio, S., & Pezoa, J. (2020). The relationship between motivation to read and reading comprehension
in Chilean elementary students. Reading and writing, 33, 2437-2458. https://doi.org/10.1007/s11145-020-10051-3

Oshorne, J. W., & Waters, E. (2019). Four assumptions of multiple regression that researchers should always test. Practical assessment,
research, and evaluation, 8(1), 2.

Peltekov, P. (2021). The International English Language Testing System (IELTS): A Critical Review. Journal of English Language Teaching
and Linguistics, 6(2), 395. https://doi.org/10.21462/jeltl.v6i2.581

Pranawengtias, W. (2022). Undergraduate students' motivation on English language learning at Universitas Teknokrat Indonesia. Journal of
English Language Teaching and Learning, 3(2), 27-32. https://doi.org/10.33365/jeltl.v3i2.1956

Rahardjo, A., & Pertiwi, S. (2020). Learning motivation and students’ achievement in learning English. JELITA, 1(2), 56-64.
Ren, A. (2023). Examining the Validity of the IELTS Reading Test. Journal of Social Science Humanities and Literature, 6(4), 108-116.

Roza, D. (2019). The challenges and strategies of teachers in teaching TOEFL and IELTS test preparation. J-SHMIC: Journal of English for
Academic, 6(2), 1-13. https://doi.org/10.25299/jshmic.2019.vol6(2).3067

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic motivation, social development, and
well-being. American psychologist, 55(1), 68. https://doi.org/10.1037/0003-066X.55.1.68

Ryan, R. M., & Deci, E. L. (2020). Intrinsic and extrinsic motivation from a self-determination theory perspective: Definitions, theory,
practices, and future directions. Contemporary educational psychology, 61, 101860. https://doi.org/10.1016/j.cedpsych.2020.101860

Schmidt, P., Condy, J., & Tiba, C. (2021). Teaching higher-order comprehension strategies to a Grade 2 learner who struggled to read for
meaning: A case study. Perspectives in Education. https://doi.org/10.18820/2519593X/pie.v39.i2.19

Schunk, D. H., & DiBenedetto, M. K. (2020). Motivation and social cognitive theory. Contemporary educational psychology, 60, 101832.
https://doi.org/10.1016/j.cedpsych.2019.101832

Seven, M. A. (2020). Motivation in Language Learning and Teaching. African Educational Research Journal, 8, 62-71.

Smith, R., Snow, P, Serry, T., & Hammond, L. (2021). The role of background knowledge in reading comprehension: A critical
review. Reading Psychology, 42(3), 214-240. https://doi.org/10.1080/02702711.2021.1888348

Srisang, P., & Everatt, J. (2021). Lower and Higher Level Comprehension Skills of Undergraduate EFL Learners and Their Reading
Comprehension. LEARN Journal: Language Education and Acquisition Research Network, 14(1), 427-454.

Published by Sciedu Press 355 ISSN 1925-0703 E-ISSN 1925-0711



http://wjel.sciedupress.com World Journal of English Language \ol. 14, No. 6; 2024

Sun, Y., & Gao, F. (2020). An investigation of the influence of intrinsic motivation on students’ intention to use mobile devices in language
learning. Educational Technology Research and Development, 68(3), 1181-1198. https://doi.org/10.1007/s11423-019-09733-9

Sureiman, O., & Mangera, C. M. (2020). F-test of overall significance in regression analysis simplified. Journal of the Practice of
Cardiovascular Sciences, 6(2), 116-122. https://doi.org/10.4103/jpcs.jpcs_18 20

Suicy L., & Maslakg, A. (2020). Validity and reliability in quantitative research. Business & Management Studies: An International
Journal, 8(3), 2694-2726. https://doi.org/10.15295/bmij.v8i3.1540

Suss, M. (2023). Questioning the validity of the IELTS test in measuring English proficiency. Education@ ETMA, 2(2), 1-32.

Tadjiyeva, M. F., & Abdixoligova, M. (2024). The technique of reading skills for IELTS learners. O6pazosanue nayka u unnosayuonnoie
udeu 6 mupe, 44(9), 99-101.

Toste, J. R., Didion, L., Peng, P., Filderman, M. J., & McClelland, A. M. (2020). A meta-analytic review of the relations between motivation
and reading achievement for K-12 students. Review of Educational Research, 90(3), 420-456.
https://doi.org/10.3102/0034654320919352

Ushioda, E. (2020). Language learning motivation. Oxford University Press.

Wang, Y., & Guan, H. (2020). Exploring demotivation factors of Chinese learners of English as a foreign language based on positive
psychology. Revista Argentina de Clinica Psicologica, 29(1), 851.

Weinstein, C. (2021). The Impact of Intrinsic Motivation on Reading Achievement and Reading Attitudes.

Weisburd, D., Wilson, D. B., Wooditch, A., Britt, C., Weisburd, D., Wilson, D. B., ... Britt, C. (2022). Multiple regression. Advanced
Statistics in Criminology and Criminal Justice, 15-72. https://doi.org/10.1007/978-3-030-67738-1_2

Wigfield, A., & Guthrie, J. T. (1997). Relations of children's motivation for reading to the amount and breadth or their reading. Journal of
educational psychology, 89(3), 420. https://doi.org/10.1037/0022-0663.89.3.420

Wigfield, A., Gladstone, J. R., & Turci, L. (2016). Beyond cognition: Reading motivation and reading comprehension. Child development
perspectives, 10(3), 190-195. https://doi.org/10.1111/cdep.12184

Wu, H., Li, S., Zheng, J., & Guo, J. (2020). Medical students’ motivation and academic performance: the mediating roles of self-efficacy and
learning engagement. Medical education online, 25(1), 1742964. https://doi.org/10.1080/10872981.2020.1742964

Xu, H., & Durguno g lu, A. Y. (2020). Motivational factors underlying different levels of reading comprehension of English language
learners. TESOL Journal, 11(1), e00448. https://doi.org/10.1002/tesj.448

Yadi, L. (2020). Can IELTS writing meet the needs of university academic writing? A qualitative study. In 2020 International Conference on
Modern Education and Information Management (ICMEIM) (pp. 795-802). IEEE.
https://doi.org/10.1109/ICMEIM51375.2020.00177

Yang, S., & Berdine, G. (2021). Normality tests. The Southwest Respiratory and Critical Care Chronicles, 9(37), 87-90.
https://doi.org/10.12746/swrccc.v9i37.805

Yathip, C., & Chanyoo, N. (2022). Characteristics of the IELTS reading comprehension: implications for development of EFL reading
comprehension instruction. Journal of Language Teaching and Research, 13(4), 798-808. https://doi.org/10.17507/j1tr.1304.13

Zhang, J., Li, M., Yee, D., Park, B. J., Bohrnstedt, G., & Broer, M. (2020). Reading Motivation, Reading Achievement, and Reading
Achievement Gaps: Evidence from the NAEP 2015 Reading Assessment. AIR-NAEP Working Paper 2020-01. American Institutes for
Research.

Zhang, R., & Hope, J. (2021). What Factors Most Impact on Chinese Students’ Performance in the IELTS Academic Reading Sub-Test?
https://doi.org/10.4236/0jml.2021.116074

Zhang, X., Dai, S., & Ardasheva, Y. (2020). Contributions of (de) motivation, engagement, and anxiety to English listening and
speaking. Learning and Individual differences, 79, 101856. https://doi.org/10.1016/j.lindif.2020.101856

Published by Sciedu Press 356 ISSN 1925-0703 E-ISSN 1925-0711



