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Abstract 

Reading is a vital skill that everyone must develop. Therefore, this study aimed to assess the major causes of management students‟ reading 

comprehension difficulties at Rift Valley University. For this study, descriptive research and a mixed research approach were employed. One 

hundred twenty-one samples were selected for the survey. A questionnaire and a classroom observation were used to collect data. SPSS 

version 26 was employed for the analysis of inferential statistics. The result identified the significant factors affecting students‟ reading 

comprehension. These factors are a lack of good teaching methods, a lack of practice, a limited number of reading activities, uninteresting 

reading activities, and a lack of knowledge of reading strategy. Teachers teaching methodology and reading activities are the most 

determinant factors that affect students‟ reading comprehension. The results of an analysis of variance (ANOVA) that includes multiple 

comparisons among "mother tongue," "national language," and "English language." that the p-values show less than 0.05 which provides 

strong evidence that there was a significant difference among the groups. Besides the result of the correlation analysis reveals that majority 

of pairwise correlation coefficients are high and positive. Mobile device is suggested as an effective tool which is used to improve students‟ 

reading skills.  
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1. Introduction 

English language is used by millions of respondents every year to communicate with others worldwide. Reading is one of the essential 

language skills. It is fundamental for education, personal development, and professional achievement. Since reading enables us to 

understand concepts, nature, and activities, it is an important skill for life. Due to the importance of English in today‟s globalized world, the 

Ethiopian Ministry of Education requires all courses to be taught in English. If this action is appropriately implemented, students will be 

more equipped to involve in a modern and information-based society and enhance their critical thinking and creative capacities. According 

to Harmer (2008), “Good reading texts can introduce interesting topics, stimulate discussion, excite imaginative responses and provide the 

springboard for well-rounded, fascinating lessons” (p. 99). Developing reading comprehension skills is one of the most challenging 

components of learning a new language, especially for non-native students.  

There is a widespread problem with Ethiopian students‟ ability to read and comprehend written English. Lack of formal reading instruction 

and practice with various reading strategies are significant factors for Ethiopian students‟ reading difficulties. Learners at the secondary and 

tertiary levels still struggle with reading difficulties and understanding the texts. Particularly, Rift Valley University students have 

below-average reading comprehension abilities. For them, reading comprehension is a problem.  

Therefore, the researchers need to investigate the root causes of the problems with reading comprehension among Rift Valley University 

students. Students have to overcome the challenge of learning English reading. Numerous researchers have shown that many students still 

struggle with reading comprehension. For example, Al-Ghazo (2016) suggests two primary reasons students need help understanding what 

they read. As a first point, most English as foreign language teachers do not bother teaching reading comprehension but instead focus on 

measuring students‟ comprehension at word and sentence levels. Secondly, students‟ poor comprehension may also be traced to a lack of 

reading comprehension resources or materials. Hsu (2012) shows that mobile devices can indeed be effective tools for delivering language 

learning materials (reading materials) to the student. The affordability and accessibility of mobile phones in developing countries offer 

unique possibilities for supplementing and enriching education for children, especially those who lack access to high quailty books or 

reading materials (Sung, Y et. al, 2016). 

Reading in English is far more demanding and challenging than reading in one‟s native language because of the cognitive, cultural, and 
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linguistic challenges. In order to improve their reading comprehension, learners must first identify their weaknesses. That is the only way 

they will be able to find a workable solution to these problems. Therefore, the objectives of the study are:   

● To assess the major causes of undergraduate management students‟ reading difficulties at Rift Valley University.  

● To find solutions that improve Management students‟ reading comprehension at Rift Valley University.  

2. Review of Literature 

2.1 Reading 

The effects of reading on our everyday lives are profound. Since technology (mobile-assisted) is integral to our daily lives, imagining a 

world without reading is hard. In order to become proficient in English, one must master the four pillars of language: listening, speaking, 

reading, and writing (Chawwang, 2008). Chen and Hsu (2008) claim that “mobile applications help learners to enhance their vocabulary and 

vocabulary knowledge; subsequently, it helps them to promote reading comprehension, (p.1). 

Reading is a foundational skill that every learner should master. Besides, students should read various academic and non-academic materials 

to expand their minds. Students acquire a deeper understanding of their subjects through reading (Gilakjani and Sabouri, 2016). Day and 

Bamford (2000) state that reading is the mental act of deducing meaning from text. Since reading content is integral to daily life, it is 

considered a vital language skill.  

According to Suwanaroa, (2021), reading is a complex task that requires a wide variety of linguistic, phonological, and mechanical abilities 

to decode the text‟s symbols and understand the information being exchanged between the author and reader. In order to understand the 

reading material, the reader‟s own experience is a significant element. Snow (2002) stated, "Comprehension is the process of 

simultaneously constructing and extracting meaning through interaction and engagement with print. It includes three elements: the reader, 

the text and the activity or purpose of reading” (Snow 2002, p. 11). The National Reading Panel (2000) stated that reading comprehension is 

intentional thinking during which meaning is constructed through interactions between text and reader. The content of the meaning is 

influenced by the text and the reader‟s prior knowledge and experience that are brought to bear on it.  

2.2 Reading Strategies 

There are many strategies that learners can utilize to develop their reading skills. Brown (2001 p. 306) argued that “there are ten strategies 

that help learners to develop their reading comprehension.” Almost every English as a foreign or second language reader has issues 

comprehending what they are reading. However, skilled readers may overcome these challenges with the help of several strategies (Tobing, 

2013). Reading is explained as the process of communicating meaning to others. Therefore, readers must draw on their experiences to 

understand what they read. 

Mikulecky and Jeffries (2004) argue that “when learners learn reading strategy, they build on their already-established cognitive abilities 

and background knowledge” (p. 183). According to Cain and Oakhill (2009), it is crucial to teach learners effective reading comprehension 

strategies to progress in reading skills. These strategies provide in-depth insight into how to improve reading comprehension. Therefore, it is 

important to adopt effective reading strategies based on the genre of the texts. Some readers use all the reading strategies when interacting 

with texts: infer, conclude, summarize, analyze, and evaluate (Gilakjani & Sabouri, 2016). 

It is possible to improve reading comprehension skills using various techniques. These techniques are reading aloud, using reading 

strategies, applying prior knowledge, etc. These strategies boost students‟ reading comprehension skills. Students‟ reading comprehension is 

improved if teachers equip them with the knowledge and skills they need to understand texts (Pressley, 2002). 

According to Pressley (2002), effective readers take an active interest in their reading and have certain objectives in mind. Before reading 

the text, they make assumptions about what will happen next, and while reading, they are continually anticipating what will happen in the 

following chapter. They also restate the original idea differently and raise questions. Because of these, they can read and learn more 

successfully (Grabe & Stoller, 2002). Reading is required to expand students‟ knowledge through comprehending, summarizing and 

analyzing the texts. This is what teachers should have in mind while teaching reading skills. Generally, reading comprehension is the 

foundation of all other forms of communication, so it is essential to improve reading skills. Reading, such as analyses and critiques, can be 

used to learn various things (Hock & Mellard, 2005).  

2.3 Theories of Learning in Reading  

Here under, the most prominent reading learning theories are discussed. These theories include the Associationism, Unfoldment, and 

Structuralism perspectives, as well as the Mental Discipline Theory. 

2.3.1 Mental Discipline Theory 

The theory of "mental discipline" was among the earliest influential ideas ever. Ancient philosophers like Plato and Aristotle were the first to 

discuss it in their works. Plato and Aristotle were the first to try to explain the cosmos in terms of relational things (Gutek, 1972), but many 

ancient Greek philosophers attempted to do so. To put it simply, Aristotle elaborated on Plato's idea of mind. They said it's like a muscle in 

your head. Strength training is essential for athletes because it helps their muscles adapt to the demands of their sport and improves their 

performance.  

Mental Discipline Theory may be found in the writings of Plato and Aristotle, who argued that, like a muscle, the mind needs frequent 
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practice to operate efficiently and become strong. The central idea in mental discipline is that the mind, envisioned as a nonphysical 

substance, lies dormant until it is exercised. Faculties of the mind such as memory, will, reason, and perseverance are the “muscles of the 

mind”; like physiological muscles, they are strengthened only through exercise, and subsequent to their adequate exercise they operate 

automatically. Thus, learning is a matter of strengthening, or disciplining, the faculties of the mind, which combine to produce intelligent 

behavior (Bigge & Shermis, 1992). 

2.3.2 Associationism 

The second educational and psychological theory, associatinism, also has ancient roots; it explores the process of how learning takes place 

and is said to have been developed by the Greeks. It was Aristotle, once again, who was the first philosopher to propose this view. Tracey 

(2006) identifies three types of relationships that Aristotle posits in this theory: proximity, similarity, and difference. 

When events happen close together in either space or time, we say that they are contiguous. It is possible for these concepts to be linked in 

your mind. Things like students, educators, classrooms, chalkboards, administrators, educational institutions, exams (both oral and written), 

and so on all have connections to one another. These occur frequently in the classroom. It is safe to argue that when we think about anything, 

additional memories pop into our heads that are somehow connected to the original thought. What, if anything, does this novel thing make 

us recall? Associations can also be of the similarity variety. The objects that share characteristics are easier to recall. So, if you're having 

trouble keeping track of all the names in your family tree, you might find it helpful to separate the female names from the male names. To 

rephrase, he is able to place individuals in distinct groups determined on their individual traits. Contrast is the third and final sort of 

relationship. The contrasts between the things, such as length and appearance, strength and weakness, and so on, aid in the retention of this 

information by the student. Since these connections are all intertwined, it's possible that one person may make use of all three at once. 

The assumption that people are born wise was something he questioned (Tracey, 2006). Tabula Rasa, sometimes known as the "Black 

Tablet" idea, was his stance on education. In this view, a person's interactions with their surroundings are the causal factor in all of his or her 

subsequent learning. According to this theory, man has five senses that allow him to take in information about the world around him. The 

brain here is acting entirely as a passive receiver. On the other hand, what he thinks about is something that humans experience. According 

to this theory, it is from either the first or the second that all other thoughts in the mind develop. Locke, in contrast to Aristotle, stressed the 

significance of environmental influences in education (Tracey, 2006). Both addressed the knowledge on the assumption that the 

fundamental problem is in the process by which knowledge is created. A theory that is almost two millennia old is still relevant today since 

most texts are written with associations in mind, especially dictionaries. 

2.3.3 Unfoldment Theory 

From the 18th century forward, some practitioners have contended that learning is the result of the mind's natural unfolding, with individual 

curiosity and interest as the starting point and as the end goal (Tracey, 2006). Rousseau (1712–1778) was one of the early philosophers to 

investigate Unfoldment Theory. This theory proposes that teachers should adapt their pedagogy based on what pupils already know. 

According to this, theory students will not learn as much if he is made to study something he finds uninteresting. Students are left to his own 

devices to explore the world and satisfy his natural curiosity in his novel. The novel Emile is split in half. In the beginning, Emile is a little 

child who lives in a remote place and is fed only by his mother. Part Two of the narrative finds the now-orphaned Emile placed in the care of 

a teacher who is both a representation of society and a potential leader. After this he is released into the wild. To ensure his survival, Emile 

must observe the rules of nature. Everything at the school should be made with the requirements of learners and instructors in mind, and all 

the instructions needed to use them were readily available (Tracey, 2006). This theory believed that children required structured teaching 

from their teachers.  

2.3.4 Structuralism 

Many educators consider structuralism to be the first important for learning. In the field of linguistics, Ferdinand de Saussure (1857-1913) is 

credited with introducing structuralism ideas. It is a way to study a subject by breaking it down into its constituent elements as a whole. The 

perceptual framework hypothesis analyzed how the mind is put together. Reading-related topics, such decoding words, were his focus. 

Structuralism was summed up by Raphael (1996), as reported in Tracey (2006) expressing that reading was studied as a perceptual process 

by psychologists from the late 1800s to the early 1900s. This included measuring how quickly a person's eyes moved across the page, how 

fast they read, and even how their lips moved while reading silently.  For one reason or another (either the absence of related text or the 

assumption that meaning formation was outside the scope of the study), researchers in these fields paid hardly any attention to whether or 

not readers had understood the text. This theory suggests that variables associated with print quality may be at the root of a student‟s issue. 

According to this theory, adjusting the print size of the reading text might help a student who is having trouble reading since the problem 

may stem from elements connected to print perception. 

2.3.5 Constructivism and Reading 

Woolfolk (1998) the emphasizes on how much knowledge is actively constructed by humans. According to this theory, learning takes place 

when the student actively engages in the process and when the new information is integrated with existing knowledge. One of the earliest 

American constructivists, John Dewey, placed equal weight on the student, the learning environment, the instructor, and other factors that 

affect the learning process (Tracey, 2006). The process of learning is impacted by many aspects. Schema theory was developed by Anderson 

and Pearson (1988). This theory suggests that students should be familiar in the subject matter in order to make informed judgements. 
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Content schemas and cultural schemas are two examples of the sorts of schemas that this theory explores, along with the influence of both on 

the educational experience. As a means of assessing reading ability, however, this notion has been criticized. The idea fails to account for the 

potential influence of students‟ motivation and self-reflection while designing reading assessments. Reading, according to this theory is 

largely a learning process in which students rely on cueing systems like syntactic and semantic systems (for the grammar and syntax of 

language, respectively) to decipher text. 

2.3.6 Cognitive Developmental Theory 

In 1969, Piaget developed his theory of cognitive development. The concept of maturity became the focal point of his teaching. A student‟s 

ability to learn challenging skills improves as he gets older. On the other hand, this theory argued that a learner‟s development should be 

allowed to progress naturally before any formal education could begin. In basic education, for instance, students learn the alphabet, then 

words, and finally, sentences. Many reading books created in recent years reflect the widespread belief that students learn how to construct 

complex sentences in the second grade. Family Literacy Theory is the ultimate developmental theory (Tracey, 1995). The role of the parent 

was highlighted in this notion. The greater the diversity of experiences available, the deeper the learning. As a first step in preparing a 

student for success in school, parents should foster an atmosphere rich in reading materials at home. 

2.3.7 Social Learning Theories 

Tracey (2006) highlight the significance of social influences and interactions in improving students reading skills. Sociolinguistic Theory 

was the first theory to consider social learning. The significance of the learner's native language in reading is emphasized. In contrast, 

socio-Cultural Theory examines the influence of background and context on education (Tracey, 2006). Interactions with others are crucial to 

the growth of knowledge, as argued by Social Constructivism (Vygotsky, 1978). According to Tracey (2006), Social Learning Theory was 

created by Bandura in 1969. The idea behind this is that it is by observing other people, rather than through one's own experiences, that one 

may learn the most. Jong et al. (2010) stated that sociocultural perspectives, where emphasis is on the social motive for second language 

learning. 

2.3.8 Cognitive Processing Theories 

In the second half of the 20th century, researchers shifted their focus from tangible mental processes to intangible ones, attempting to better 

understand how information is acquired and retained in the human brain. The first to apply the cognitive method specifically to reading was 

hypothesis of the Substrata-Factor by Holmes (1953) as mentioned in Tracey (2006). He claims that there is a correlation between variables 

and sub-variables. Individual elements like eye motions and fine motor abilities, he said, fall within the umbrella of variables. Students 

should have access to the reading texts at the learner's level if they are to benefit from reading (Carver, 1977). It is probable that the student 

is struggling to grasp the reading material for his or her current level of knowledge or maturity. Reading comprehension, for instance, should 

ideally be evaluated in terms of processing, rather of individual components like syntax, semantics, and vocabulary.  

According to this theory, if one computer processing unit has a problem, the other processors in this model will work to make up for it. To 

illustrate, if the student is having trouble understanding the text, he should attempt to infer the meaning of the words on his own. Word 

meanings are dealt with on the linguistic level, sentence meanings on the conceptual level, and the message embedded in the text is dealt 

with on the situational level. According to the Parallel Distributed Processing Model (Rumelhart & McClelland, 1986), a reader's 

proficiency in reading is contingent on four factors: the reader's facility with automatic letter recognition, phonemic processing, vocabulary, 

and the reader's capacity to construct meaningful messages while reading. Both familiar and unfamiliar phrases were the primary emphasis 

of the Route Cascaded Model (Coltheart et al., 1993). For more information on reading impairments, check out "The Double-Deficit 

Hypothesis" (Wolf & Bowers, 1999). This theory divides reading impairments into three groups: those involving phonological deficiencies, 

those involving speeding problems, and those including both deficits simultaneously. Reading difficulties as a result of these causes are 

difficult to manage without taking urgent action to remedy or, at the very least, mitigate the situation. 

Most recently, neuroscience, which focuses on brain function, has emerged as a viable theoretical framework (Tracey, 2006). There is no 

learning process more important than the involvement of the brain. The relatively new field of neurolinguistics, for instance, seeks to answer 

questions about the neural substrates underlying language processing, including the specific regions of the brain responsible for different 

linguistic abilities. Neuroscience, which probes how the brain works, is the most up-to-date and latest theoretical framework (Tracey, 2006). 

There is no learning process more important than the role of the brain. As an emerging subfield, neurolinguistics seeks to map the neural 

substrates involved in language processing to better understand the brain's role in language acquisition and comprehension. 

2.4 Empirical Literature 

The students' reading comprehension problems have been the focus of numerous studies. Suwanaroa (2021) found that students at all grade 

levels have trouble with reading-related problems, like reading without comprehension. Most students need to comprehend the concept, 

explain it, offer insight into the content, or provide a summary. Dennis (2008) states that a text‟s complexity impacts students‟ 

comprehension. This component is affected by the reader‟s fluency level and ability to use it in novel situations. The environment can have 

an impact on a student‟s ability to concentrate while reading. Discomfort in the classroom makes it harder for students to learn. Lamessa et 

al. (2023) reveled that a smaller class size gives students more opportunities for personalized instruction and practice, enabling teachers to 

spend more time with each student and create a more personalized learning experience. Noise from a television or radio could cause the 

reader to lose interest in their reading (Dennis, 2008). 
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According to Dennis (2008), anxiety is just one of many factors that can impair a student‟s reading comprehension. Many factors, like 

homework, tests, and group projects, can interrupt students' reading time. An important goal of teaching reading comprehension is to get 

learners interested in the material and involved (Dennis 2008). When reading material, paying attention to the text as a whole is challenging, 

and the reader misses some crucial information. Hollowell (2013) found that students‟ health problems impeded reading comprehension. 

The delayed diagnosis and treatment of a child‟s physical problem may cause comprehension difficulties later in life. In addition, Gilakjani 

and Sabouri (2016) found that word recognition (decoding) affected student reading comprehension. Students who have trouble decoding 

and identifying words have more difficulty in grasping the meaning of texts. Unlikely, students who invest the time to expand their 

vocabularies will have a significant advantage in comprehending the texts. 

Similarly, Alshumaimeri (2011) examined how reading strategies influenced the comprehension levels of Saudi learners. This study aimed 

to explore the effectiveness of different reading strategies in boosting comprehension among 145 male Saudi EFL students in 10th grade. 

After administering questionnaires designed to test the participant‟s familiarity with the three texts (oral, silent and sub-vocalizing). The 

results showed that silent reading and sub-vocalizing were distinct from oral reading. Oral reading has been shown to be more effective in 

helping students comprehend what they read than the other two modes. The majority of respondents agreed that oral reading is the most 

effective method of gaining comprehension. According to the responses, reading aloud is favored because it helps with memorization, 

concentration, and using the correct pronunciation of words in everyday life. Rahimi and Talepasan (2012) studied on, “Exploring EFL 

Learners‟ Reading Comprehension Problems in Reading ESP Texts.” Three hundred and eighty-five EFL students took part in the survey. 

Chi-square analyses of the data showed that 15 major syntactic categories create a severe challenge to reading ESP texts. 

Furthermore, Elmadwi and Shepherd (2014) made a study, “A Critical Study of the Problems Faced by the Libyan Students in Reading and 

Comprehension of English as a Foreign Language.” This research aimed to identify the most popular reading strategy used by university 

students in Libya and establish a causal link between the learners‟ strategy use and their level of English language proficiency. A total of 

twelve students (six males and six females) were randomly chosen. The result of this study showed that there were significant differences 

between the techniques used by male and female language learners. Besides, the results identified differences in students‟ linguistic abilities 

and the methods by which they were taught to learn reading skills. 

In addition, Medjahdi (2015) conducted a study on “Reading Comprehension Difficulties among EFL Learners: The Case of Third-Year 

Learners at Nehali Mohamed Secondary School.” The study aimed to understand better the reading difficulties experienced by high school 

juniors and senior students. The participants in this research are third-year students at Algeria‟s Nehali Mohamed Secondary School. The 

result shows that most students struggle with reading comprehension because of pronunciation, confusing words and the nature of the text. 

Al-Jahwari and Al Humaidi (2015) did research on “Reading Comprehension in English as a Foreign Language: The Role of Prior 

Knowledge from the Perspectives of Omani Teachers.” For this study, eighty-two teachers were chosen from Batinah North Region during 

the 2009/2010 school year. The results showed the major causes affecting reading comprehensions, such as lack of prior knowledge of 

reading comprehension, limited strategies, lack of language proficiency and teachers‟ unfamiliarity with schema theory and its pedagogical 

applications. 

Despite the fact that a great number of studies have pinpointed the factors that contribute to students' difficulties with reading 

comprehension, there are still a great deal of elements that have not been discovered. Because of this, the researchers had a strong desire to 

fill in this gap that had been left by earlier researchers who were unable to touch it.   

3. Materials and Methods   

The primary objective of this research was to assess the primary contributing factors that are responsible for the reading difficulties that 

students experience. During the course of the completion of this research project, both a descriptive research design and a mixed research 

approach were employed. The research study involved a total of one hundred twenty-one (121) undergraduate management students from 

Rift Valley University in Burayu, Ethiopia. These students were chosen using simple random sampling techniques (lotter method) to 

participate in the research study. They were comprised of forty students in their first year, forty students in their second year, and forty-one 

students in their third year. In order to collect the data, the researchers used a questionnaire, analysis of an English textbook, and 

observations. In order for the researchers to successfully complete the data analysis, they made use of SPSS version 26 for descriptive 

frequency analysis, for inferential statistical analysis, for regression analysis, for T-test analysis for ANOVA analysis, and for correlation 

analysis. The findings are displayed for the reader in the form of tables and figures. 

4. Result 

4.1 Quantitative Analysis of the Questionnaire 

The study employed descriptive statistics to analyze the collected data to assess the significant factors that affect Management students‟ 

reading skills at Rift Valley University. 
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Figure 1. Percentage of participants 

Figure 1 shows that 56.20% of male and 43.80% of female participants were involved in the study. This indicates that both genders 

participated in the study. 

Q1. I have no reading problem  

 

Figure 2. Percentage of participants good at reading skill 

Figure 2 depicts that 29.75% of the respondents strongly disagreed, indicating they had a reading difficulty. The respondents have 

difficulties with comprehension, fluency, or others. 26.45% of respondents disagreed about the statement. They believe their reading 

difficulties to be serious. They can have doubts about reading abilities. Only 7.4 % of responders answered neutral. The respondents did not 

indicate whether they agreed or disagreed, which suggests that they do not have confidence in their reading skills. It is possible that this 

viewpoint's neutrality is due to reading competency uncertainty. 17.36% of respondents agreed that they don't have a reading difficulty. 

These respondents may be confident in their reading skills. They may consider themselves good readers. 19% of respondents strongly 

agreed, exhibiting great reading confidence. The respondents think they read well, indicating a high self-image. The respondents have a 

positive view of themselves since they believe they are good readers. In conclusion, the majority of respondents either did not agree. This 

suggests that a large section of the respondents had difficulty reading ability. However, a significant number of respondents agreed or 

strongly agreed, indicating reading confidence and skill. Understanding these reactions has several benefits.  Educators and other literacy 

specialists can use it to help identify pupils who could benefit from further reading support. Education initiatives and attempts to improve 

literacy might perhaps benefit from it as well. These remarks that the process of self-evaluation is subjective, demonstrating that learners' 

reading abilities can vary from one another.  

Q2. I usually practice reading skill 
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Figure 3. Percentage of respondents practicing reading 

Figure 3 shows that 24.79% of the participants strongly disagreed that they usually practice reading. It might be because these learners don't 

like reading, don't have time, or don't value reading. They may also struggle with distractions or finding good books. 32.2% of the 

participants disagreed too. They may struggle to practice reading. A smaller percentage (6.6%) of learners were neutral when it comes to the 

statement. They might read once in a while, but probably not with the intention of improving their skills. 19.8% of learners agreed that they 

regularly engage in reading. It is likely that these respondents value reading and desire to get better at it. It is possible that they regularly read 

books, articles, and other forms of written material.16.5% of respondents were completely agreed, demonstrating a high level of 

commitment to reading practice. They appreciate reading for both their own personal development and intellectual expansion. The 

respondents may include readers who read in a structured manner in order to improve their reading skills. These responses show that 

learners have various reading skills practice, attitudes and behaviours. Personal interests, educational backgrounds, resources, and perceived 

reading advantages may impact these replies. Respondents' reading habits might change due to changing interests, living circumstances, 

school or professional needs. In general, participants' replies to the question regarding practising reading skills reveal the interactions that 

build reading habits.  

Q3. My instructor uses good techniques to teach reading skills 

Table 1. Percentage of respondents on teaching methodology 

Valid                                      
Frequency Percent 

Strongly Disagree 32 26.4 
Disagree                                              37 30.5 
Neutral                                       26 21.4 
Agree                                           16 13.2 
Strongly Agree                           10 8.2 
Total 121 100.0 

Table 1 depicts that 26.4% of participants strongly disagreed that their professors teaching reading skills method is not good. This response 

reveals a significant level of dissatisfaction regarding the instructional processes used by their teachers. These respondents get the 

impression that their instructors aren't teaching them sufficient reading skills. 30.5% of respondents disagreed about the statement. These 

respondents may have some questions about the methods employed by their instructors. They do not acknowledge their teachers‟ 

approaches to teaching. 21.4% of respondents were neutral, meaning they did not agree or disagree. The respondents may be unsure whether 

their professors' instructional methods good or bad. 13.2% of participants agreed, which suggests that their instructors provide good reading 

teaching methods. These students value the methods of instruction used by their instructors and consider themselves to be benefiting from 

them. A smaller (8.2%) of the respondents strongly agreed, indicating great trust in the educational techniques used by their teachers. They 

show a positive attitude towards their reading classes since they consider their instructors used good teaching methods. In conclusion, most 

respondents had doubts about their professors' teaching approaches. However, a lesser participants showed good views of their professors' 

teaching methods. The majority of the respondents feel that their teachers are teaching reading skills methods are not good, which can affect 

their learning experience and outcomes. These responses are essential for educational institutions and instructors to comprehend in order to 

improve instruction and student learning. Those teachers who were unsatisfied with their teaching might obtain criticism and professional 

development to help them become better teachers.  

Q4. I use different reading strategies while reading 
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Figure 4. Percentage of respondents on reading strategies 

Figure 4 displays that 40.5% of respondents strongly disagreed about the statement, which suggests that they do not make use of a variety of 

reading strategies. This indicates that they may be reading in an inactive manner. When they read, they may not employ strategies to boost 

their understanding. 19,8% of respondents disagreed with the statement. The respondents do not make use of reading strategies occasionally. 

A smaller percentage (12.4%) of learners were neutral about the statement. They may use some approaches, but they are not strategic 

readers. 10.7% of respondents agreed, indicating that they make use of a variety of reading techniques. The respondents utilize a wide 

variety of approaches when interpreting the text. 16.5 % of learners were strongly agreed suggesting that they make an effort to use various 

read procedures. They are probably keen readers who employ a variety of strategies to increase their ability to comprehend what they are 

reading. They could connect with the topic by asking questions, making predictions, or visualizing what might happen. In conclusion, 

majority of the participants do not make use of a variety of reading strategies. According to Vimochana et al. (2023), the scaffolding reading 

strategy is the effective technique to develop students‟ reading skills. Lamessa et al. (2023) suggested that, “students should know reading 

methods like scanning, skimming, predicting, anticipation and previewing, which can enhance their reading comprehension skills,” (p.9). 

Q5. The activities in the reading class are authentic and interesting. 

 

Figure 5. Percentage of participants on authentic and interesting reading activities 

Figure 5 shows that a significant number (32.2%) of participants disagreed the statement stating that the reading class activities are neither 

authentic nor engaging. This answer reveals a profound lack of satisfaction with the activity's overall importance. These respondents will 

think the activities to be unrelated to their everyday lives. 29.75% of learners disagreed the statement. They believe that the reading 

activities do not provide them opportunities to enhance and develop their reading skills. 9.9% of respondents were neutral to the statement. 

15.7% of the participants agreed, suggesting that they believe the activities in their reading class to be authentic and interesting. These 

students believe that the activities are both entertaining and relevant, which may enhance their overall experience in the reading lesson. 

12.4% of respondents strongly agreed demonstrating a high level of satisfaction with the activities. They consider the reading class activities 

to be both relevant and entertaining. In conclusion, the majority of the respondents had dissatisfaction over the activity's quality and 

engagement. Most respondents understand the activities as insignificant components of their overall educational experience, which may 

affect for both their level of motivation and their level of achievement in reading classes. Teachers also ask students to assist in the 

development of reading activities that provide to the students' individual interests and promote genuine educational growth. 

Q6. The reading activities in the English course books are sufficient to develop my reading skills. 
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Table 2. Percentage of participants on sufficient reading Activities 

Valid                                      
Frequency Percent 

Strongly Disagree 33 27.2 
Disagree                                              44 36.3 
Neutral                                       2 1.65 
Agree                                           20 16.52 
Strongly Agree                           22 18.18 
Total 121 100.0 

Table 2 depicts that 27.2% respondents strongly disagreed the statement suggesting that they do not believe the reading activities in their 

English textbooks are sufficient to develop their reading abilities. This demonstrates that these students believe the material of the course is 

insufficient for improving their reading skills. They may find the content unchallenging, lacking in variety, or unengaging. 36.3% of the 

respondents disagreed with the statement. The respondents may not enjoy reading activities and find them unsuitable for reading skill 

development. Only 1.65% of participants consider themselves to have no opinion about the statement. The respondents may encounter both 

efficient and inefficient methods of activity in their textbooks. 16.52% of participants agreed with the statement, which demonstrates that the 

reading exercises in their English textbooks are sufficient for the improvement of their reading skills. The members of The respondents have 

the belief that the things assist them in reading. 18.18% of respondents had a strong agreed with the statement, suggesting that they feel the 

reading activities in their English textbooks assist them develop their reading abilities. They may find value in the learning goals, as well as 

the quality and relevancy of the resources. Reading abilities may increase as a result of the content covered in this course, according to the 

responses received. In conclusion, the majority of the participants to believed that the reading activities included in English textbooks are 

not sufficient and interesting.  

Q7. My reading skills are affected by the amount of time I allocate for reading each day. 

Table 3. Percentage of participants on reading skills are affected by the amount of time they allocate every day 

Valid                                      
Frequency Percent 

Strongly Disagree 8 6.6 
Disagree                                              13 10.7 
Neutral                                       3 2.5 
Agree                                           43 35.5 
Strongly Agree                           59 48.8 
Total 121 100.0 

Table 3 depicts that the respondents' answers to "My reading skills are affected by the amount of time I allocate for reading each day," and 

reveals the perceived association between time investment and reading competence. 48.8% of participants strongly agreed that daily reading 

time affects reading ability. These respondents may believe that they comprehend that everyday reading improves reading skills. They 

probably think frequent reading increases their reading speed, comprehension, vocabulary, and literacy. 35.5% of respondents agreed that a 

daily reading schedule is valued for improving their reading skills. When they practice reading consistently, the respondents may see 

progress. 10.7% of the respondents were neutral. For these respondents, the time allotted may seem less important than skill or the quality of 

the content they read. 6.6% of the participants strongly disagreed. These respondents maybe proficient readers who don't need to read much 

each day to improve their reading skills. 2.5% of the respondents strongly disagreed that the amount of time they allocate affects their 

reading abilities. Generally, most students agreed that the amount of their daily reading time allocated affects their reading abilities. In 

addition, the respondents stated that the difficulty of their reading competence is determined by time, background knowledge, reading 

materials, and overall language skills. This information helps educators and researchers to enhance teaching reading skills. 

Q8. My confidence in my reading skills affects my overall reading performance. 

 

 

 

 

 

 

 

 

Figure 6. Percentage of participants on their confidence in reading skills that affects their overall reading performance 
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Figure 6 revealed respondents' answers to "My confidence in my reading skills affects my overall reading performance". 8.3% of the 

respondents strongly disagreed and (6.6%) of the respondents disagreed that their confidence in their reading skills affects their overall 

reading performance. The responders think that self-confidence doesn't affect their reading skills. Here. the respondents‟ talents may be 

judged by understanding, vocabulary, and previous knowledge rather than confidence. Many of these respondents may see reading 

proficiency as deterministic influences. 5% of the participants were neutral and they may be unsure or ambivalent regarding confidence and 

reading performance. Self-confidence may not be an obvious factor in their reading ability. Most respondents (38%) strongly agreed and 

42.1% of the respondents agreed that their confidence affects their reading skills. The respondents agreed that reading confidence improves 

reading performance. They seem to believe self-confidence is essential to reading ability. Most participants may believe that self-confidence 

is important to enhance reading ability. They may think reading success depends on confidence, practice, strategy, and motivation. For most 

respondents, self-confidence is strongly linked to reading performance. They may see confidence as a motivator and focus for better reading 

abilities. These respondents will likely focus on self-confidence to improve their reading skills. Those respondents may recognize a tight 

relationship between confidence and performance. They believe that their self-efficacy, cultures and confidence affect reading performance. 

In general, many participants feel self-confidence improves reading skills. These replies may assist educators and researchers understand the 

relevance of creating self-confidence in literacy development programs to help students realize their maximum reading potential.  

Q9. The lack of reading resources impacts my reading habits. 

Table 4. Percentage of participants on the availability of reading resources impacts my reading skills 

Valid                                      
Frequency Percent 

Strongly Disagree 12 10 
Disagree                                              14 11.6 
Neutral                                       9 7.4 
Agree                                           44 36.4 
Strongly Agree                           42 34.7 
Total 121 100.0 

Table 4 reveals that respondents' answers to "The lack of reading resources impacts my reading habits". 34.7% of participants strongly 

agreed that reading resources affect their reading habits, highlighting the lack of access to materials in influencing their reading skills. The 

lack of books, articles, and digital resources may not motivate these students to read more often. Their lack access to reading resources may 

not encourage them to read often and try new genres and themes. Resources are important to 36.4% of agreeing participants. They realize 

that shortage of reading materials does not encourage students to read. Lack to resources may not help these respondents motivate and enjoy 

reading. 11.6% of respondents disagreed that the lack of reading resources impacts my reading habits. Their reading habits may be 

influenced by personal motivation, interest, or external causes unrelated to resource availability. 10% of respondents disagreed that the lack 

of reading resources impacts my reading habits. They may think that their reading habits may not be affected by lack of resource.  7.4% of 

participants were neutral and they may not have developed a view how lack of resource affects their reading habits properly. For this group, 

their reading habits can be affected by their reading interests. Teachers and governments should consider that resource availability and 

intrinsic motivation can improve students reading skills. Additionally, these results emphasize the need for access to reading resources to 

help all students acquire and maintain reading habits., Kalyan and Sunitha. (2023) argued that, “mobile device seem to be the powerful 

support for acquiring reading skills and interpreting comprehension which are the two challenging aspects of language learners to be 

knowledgeable enough,” (p.1). 

Q10. My reading skills are influenced by my prior knowledge of the topic. 

Table 5. Percentage of participants reading skills are influenced by my prior knowledge of the topic 

Valid                                      
Frequency Percent 

Strongly Disagree 8 6.6 
Disagree                                              17 14 
Neutral                                       11 9.1 
Agree                                           46 38 
Strongly Agree                           39 32.2 
Total 121 100.0 

Table 5 shows that participant answers to "My reading skills are influenced by my prior knowledge of the topic," and it reveals how learners 

see the link between pre-existing information and reading ability. A large majority (32.2%) of respondents strongly agreed with the 

statement. The respondents think their reading skills are influenced by their prior knowledge of the topic. They may read with the hope that 

their prior knowledge will help them comprehend, which may improve comprehension. 38% agreed with the statement. They believe that 

their reading skills are influenced by their prior knowledge of the topic. They agree that previous knowledge is important and has an impact 

on their understanding the reading material.  9.1%, respondents were neutral. The respondents didn‟t decide since they may be unsure or 

haven't considered this element of reading. They may have neglected the link between previous knowledge and reading abilities in their own 

experiences or met instances where it is unclear. 14% of the participants disagreed with the statements. These participants said their past 

knowledge doesn't affect their reading. The difference may be that they value reading abilities like decoding words and understanding text 
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structure above background knowledge. 6.6% of respondents strongly disagreed with the assertion, suggesting a strong belief that past 

knowledge does not influence reading. Most respondents acknowledge that their past knowledge effects their reading skills. This highlights 

the literacy education argument about previous knowledge and reading competency. 

Q11. My reading skills are influenced by the support and guidance I receive from teachers or mentors. 

 

Figure 7. Percentage of participants reading skills are influenced by the support and guidance 

Figure 7 displays that respondents' answers to "My reading skills are influenced by the support and guidance I receive from teachers " and 

reveals how educational assistance affects reading. 35.5% of the respondents strongly agreed. Teachers and mentors greatly impact reading 

ability, according to this group. These respondents strongly believe that educational help contributed to their reading competence. 30.6% of 

participants agreed with the statement. They may appreciate the value of teacher or mentor supervision in developing their reading skills. 

7.4%, respondents were neutral. The respondents were undecided on whether teacher or mentor help impacts their reading ability. 14.9% of 

the respondents disagreed about the statement. They don't think that their teachers support affects their reading ability. Rather they believe 

that their reading abilities are built via own effort and autonomous reading then their teachers support. They may value autonomy in reading 

and think external supervision hardly matters. 11.6% of the participants strongly disagreed. These respondents firmly disagreed that 

instructors or mentors do not impact their reading abilities. They may claim that genuine reading competence comes through 

self-exploration rather than external help. These replies show that teacher or mentor assistance does not affects reading abilities. In general, 

it can be seen that some participants prefer external supervision, while others value individual effort and autonomy in reading development. 

This diversity of opinions highlights the complexity of reading skills and the many aspects that lead to great reading abilities. Teachers and 

mentors play a key part in cultivating a love of reading and literacy, but individual motivation and effort also matter. 

Table 6. The effect of students‟ gender on their reading skills 

t-Test 1  

 gender N Mean Std. Deviation F Sig. 

Reading 
Skill 

male 68 2.1711 .72821   

female 53 4.3774 .56278 14.090 .000 

Table 6 shows that the p-value that is connected with the t-test is displayed in this column under the heading "Sig." The statistical 

significance of the difference in mean scores between the two groups can be evaluated with the help of the p-value .000. The p-value: 0.000 

suggests that there is a statistically significant difference between the male and female groups. This is evidenced by the fact that the female 

group has a much higher mean value for " Reading Skill " when compared to the male group. 

Table 7. The effect of students‟ living location on their reading skills 

t-Test 2  

 location N Mean Std. Deviation F Sig. 

Reading 
Skill 

urban 38 1.6220 .50396 

41.037 .000 rural 83 3.8313 .85789 

Table 7 reveals the outcome of the "t-Test," which compares two groups based on " Reading Skill," by location (urban and rural). The results 

of a t-test that compared the "urban" and "rural" groups shows the significant difference. There is a difference between the mean value of 

urban and rural students in their reading performance. 

Table 8. The effect of students‟ parent‟s education status on students‟ reading skills 

                                   t-Test 3  

 parents N Mean Std. Deviation F  Sig. 

Reading Skill literate 44 1.7769 .61202 15.495 

.000 illiterate 77 3.9150 .83402 

Table 8 shows that it compares two groups based on " Reading Skill," at the literacy levels of the parents. The table provides the results of a 



http://wjel.sciedupress.com World Journal of English Language Vol. 14, No. 4; 2024 

 

Published by Sciedu Press                            393                            ISSN 1925-0703  E-ISSN 1925-0711 

t-test that compares the "literate" and "illiterate" groups on " Reading Skill." The mean value for " Reading Skill " is much higher in the 

group of individuals who are illiterate (p 0.000), showing that there is a statistically significant difference between the two groups. 

Table 9. The effect of students‟ instructional medium on their reading skills 

ANOVA 

(I) medium (J) medium 
Mean Difference 

(I-J) Std. Error Sig. 

mother tongue national language -2.01367* .12971 .000 

English language -2.73737* .17692 .000 

national language mother tongue 2.01367* .12971 .000 

English language -.72371* .19322 .001 

English language mother tongue 2.73737* .17692 .000 

national language .72371* .19322 .001 

*. The mean difference is significant at the 0.05 level. 

Table 9 presents the results of an analysis of variance (ANOVA) that includes multiple comparisons between "mother tongue," "national 

language," and "English language." The table presents the mean differences, standard errors, and p-values that were calculated for each of 

these comparisons of groups. It would appear from this that all three comparisons reveal mean differences that are statistically significant 

between the groups being compared. The p-values are used to describe the chance of observing these mean differences. The fact that the 

p-values is less than 0.05 provides strong evidence that there was a significant difference among the groups. 

Table 10. The determination coefficient of the Variables 

                              Regression 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .967a .935 .934 .39093 

a. Predictors: (Constant), Reading Skill 

Table 10 reveals that the correlation or determination coefficient which is 0.935. The coefficient of determination, or R-squared, is a 

statistical measure that indicates how much of the relative variance in the dependent variable can be explained by the independent variables. 

The predictor(s) in the model explain 96.7% of the dependent variable affects the independent variable (reading skill). According to these 

statistics, the model provides an adequate representation of the data. Values of R-squared and adjusted R-squared that are close to 1 indicate 

that the model explains a significant amount of the dependent variable's variance. The result shows that the model's predictions are accurate.  

4.2 Qualitative Analysis of the Classroom Observation 

The classroom observation data showed that teachers didn't use enough activities that promote their students reading skills. In class, 

professors relied only on traditional method of teaching reading skill. The English teachers were solely employing silent reading strategy. 

Most students in the reading classroom sat passively without practicing. The activities that designed in the course books were in sufficient, 

unauthentic and uninteresting one. In addition, the reading materials did not consider the language ability level of the students. In reading 

comprehension activities only few students actively participated and others abstain themselves since they did not understand the text they 

read. Generally, the classroom observation revealed that most learners face reading comprehension difficulty. 

5. Discussion 

According to the findings, there are three primary factors that influence the reading comprehension of Rift Valley Management students. 

These factors include a lack of a good teaching method, a lack of practice, a limited number of reading activities, uninteresting reading 

activities, and a lack of knowledge of reading strategy. According to Cain and Oakhill (2009), one of the most important things that teachers 

can do to help their students become better readers is to instruct them in the most efficient reading strategies. 

In a similar vein, Harmer (2008) highlighted the idea that "good reading material can introduce interesting topics, stimulate discussion, 

excite imaginative responses, and provide the springboard for well-rounded, fascinating lessons" (p. 99). According to Wong and Looi 

(2010), very little attention is devoted to individuals‟ language learning strategies and learning styles such as employing mobile devices for 

language learning, especially reading skills. Huang and Lin (2011) point out that, “making reading on mobile phones more popular, the 

design of mobile phones can be improved based on the advantages of reading on other media.” (p. 6) 

The traditional teaching approach that the instructor uses causes difficulties in reading comprehension for the majority of the students. 

Learners are prevented from actively participating in their own education by using this method. In addition, the activities that were planned 

to teach reading skills did not take into account the students' existing language skills or their areas of interest in the language. In addition, a 

learner's lack of knowledge of reading strategy has a significant impact on that learner's reading comprehension skills.  self-supported 

flexible learning system helps the students to learn effectively. In a similar vein, The National Reading Panel (2000, p. 4) stated that "The 

content of the meaning is influenced by the text and the reader's prior knowledge and experience". In addition, the majority of students 

struggle to find the motivation and interest necessary to practice their reading skills because they have a limited knowledge vocabulary. The 

result of this study shows that the textbooks do not include a sufficient number of reading exercises in their products to help students 

improve their reading abilities. 
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6. Conclusion 

Reading in one's native language is much easier and less demanding than reading in English, which makes reading in English a much more 

demanding and challenging activity. Reading enables one to gain access to a wealth of information that is not limited to what can be 

communicated verbally. Drawing on one's own experiences to come up with new concepts is an approach to making sense of the world that 

is known as the strategy of reflective practice. For the purpose of determining the genuineness and veracity of the assertions made in the 

readings, the students are expected to rely on their personal experiences and the information they already possess. Reading is a skill that can 

only be developed through practice, so if students want to read more critically they need to read more. 

According to the results of the study, Rift Valley University students had very poor reading skills, primarily as a result of a lack of practice 

and the traditional teaching method. Due to the institution's reliance on outdated teaching methods, Rift Valley University students 

frequently struggle with reading comprehension. This problem poses a significant challenge for the university. Another significant factor 

that plays a role in determining students' level of reading ability is the absence of sufficient reading activities in the curriculum that is being 

followed.  

Therefore, researchers suggest the following points to boost students' reading skills: (1) ensuring students have access to sufficient reading 

materials; (2) providing students with enough opportunities to practice reading skills regularly; (3) assigning readings on a consistent basis; 

(4) developing genuine activities with engaging approaches; and (5) establishing a digital library that supports searching for reading 

materials. This study is beneficial to English teachers, students, and curriculum and syllabus designers in general because it assesses the 

major causes of students' reading difficulties and suggests better solutions to develop students' reading skills. The researchers also 

recommend using a modern method of teaching reading skills, providing students with various authentic reading activities, and motivating 

students to practice reading both in and outside the school to help learners enhance their reading comprehension skills. 

Since it would take a lot of effort and resources to include students from a wide variety of universities in this research, the participants in this 

study are restricted to major management students from Rift Valley University. As a result, the researchers suggest that future researchers 

will conduct a similar study on the same topic, but this time they will incorporate universities from a wider geographical area. 

Acknowledgement 

The authors acknowledge Vel Tech Rangarajan Dr. Sagunthala R and D Institute of Science and Technology for their support in providing us 

internet access and library. 

Conflict of Interest  

The authors declare that they do not have any known competing financial or non-financial interest and/or personal relationships that could 

influence this research article.  

Funding information 

This research is not funded with any grant from public, commercial, or non-profit funding agencies. 

Author’s Contribution 

E Pearlin conceptualized and developed the arguments presented in the article and wrote the manuscript and Dr. S. Mercy Gnana Gandhi 

contributed to the literature review, validation of the arguments presented, provided critical insights and ensured the overall clarity of the 

paper. Besides, Oli Lamessa contributed to the development of the literature review. In addition, Dr. Mohammed Shamsul Hoque 

contributed to questionnaire development, data analysis, interpretation, the edition and revision of the paper. Furthermore, Dr.Thamarai 

Selvi M.D contributed to the edit and revision of the paper.   

We, authors, discussed the research findings, contributed to the interpretation of the results, reviews and approved the final version of the 

manuscript. 

Informed consent 

Obtained. 

Ethics approval 

The Publication Ethics Committee of the Sciedu Press.  

The journal‟s policies adhere to the Core Practices established by the Committee on Publication Ethics (COPE). 

Provenance and peer review 

Not commissioned; externally double-blind peer reviewed. 

Data availability statement 

The data that support the findings of this study are available on request from the corresponding author. The data are not publicly available 

due to privacy or ethical restrictions. 

Data sharing statement 

No additional data are available. 



http://wjel.sciedupress.com World Journal of English Language Vol. 14, No. 4; 2024 

 

Published by Sciedu Press                            395                            ISSN 1925-0703  E-ISSN 1925-0711 

Open access 

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution license 

(http://creativecommons.org/licenses/by/4.0/). 

Copyrights 

Copyright for this article is retained by the author(s), with first publication rights granted to the journal. 

References 

Al-Ghazo, A. (2016) The Effect of Explicit Instruction of Meta Cognitive Learning Strategies on Promoting Jordanian Language Learners‟ 

Reading Competence. Journal of Education and Practice, 7(10), 170-77. Retrieved from  

http://files.eric.ed.gov/fulltext/EJ1099460.pdf.  

Al-Jahwari, Y., & Salma A. (2014). Prior Knowledge in EFL Reading Comprehension: Omani Teachers‟ Perspectives & Classroom 

Strategies. International Journal of Applied Linguistics and English Literature, 4(1). https://doi.org/10.7575/aiac.ijalel.v.4n.1p.169 

Alshumaimeri, Y. A. (2011). The Effects of Reading Method on the Comprehension Performance of Saudi EFL Students. International 

Electronic Journal of Elementary Education, 4(1), 185-95. Retrieved from http://files.eric.ed.gov/fulltext/EJ1068613.pdf. 

Anderson, R. C., & P. David P. (1988). A Schema-Theoretic View of Basic Processes in Reading Comprehension. In Cambridge University 

Press EBooks, 37–55. https://doi.org/10.1017/CBO9781139524513.007 

Bigge, M. L., & Shermis, S. S. (1992). Learning theories for teachers (5th ed.). New York: HarperCollins 

Brown, H. D. (2001). Teaching by Principles: An Interactive Approach to Language Pedagogy. TESOL Quarterly, 35(2), 341. 

https://doi.org/10.2307/3587655 

Cain, K., & Jane O. (2011). Matthew Effects in Young Readers. Journal of Learning Disabilities, 44(5), 431-43.  

https://doi.org/10.1177/0022219411410042 

Carver, R. P. (1977). Toward a theory of reading and raiding. Reading Research Quarterly, 13, 8-63.  

https://doi.org/10.1017/CBO9781139524513.007 

Chawwang, N. (2008). An Investigating of English Reading Problems of Thai 12th Grade Students in Nakhonratchasima Educational 

Region 1, 2, 3 and 7. Master Thesis, Srinakharinwirot University, Bangkok, Thailand. 

Chen, C. M., & Hsu, S. H. (2008). Personalized Intelligent Mobile Learning System for Supportive Effective. English Learning. 

Educational Technology and Society, 11(3), 153-180.  

Chitthathur, K., & Venugopal, S. (2023). THE USE OF MOBILE APPS TO ENHANCE READING SKILLS OF LANGUAGE 

LEARNERS: A REVIEW. Journal Human Research in Rehabilitation, 13, 31-37. https://doi.org/10.21554/hrr.042303 

Coltheart, M., Brent C., Paul W. B. A., & Micheal, H. (1993). Models of Reading Aloud: Dual-Route and Parallel-Distributed-Processing 

Approaches. Psychological Review, 100(4), 589-608. https://doi.org/10.1037/0033-295x.100.4.589 

Day, R., & Julian B.. (2000). Reaching Reluctant Readers. The Forum, 38(3). Retrieved from https://eric.ed.gov/?id=EJ650622 

Dennis, D. V. (2008). Are Assessment Data Really Driving Middle School Reading Instruction? What We Can Learn from One Student‟s 

Experience.” Journal of Adolescent & Adult Literacy, 51(7), 578-87. https://doi.org/10.1598/jaal.51.7.5 

Elmadwi, H. M., & Shepherd, R. (2014). A Critical Study of the Problems Faced by the Libyan Students in Reading and Comprehension of 

English as a Foreign Language, IOSR Journal of Humanities and Social Science, 19(1), 29-33.  

https://doi.org/10.9790/0837-191122933 

Gilakjani, A., & Sabouri, N. (2016). A Study of Factors Affecting EFL Learners‟ Reading Comprehension Skill and the Strategies for 

Improvement, International Journal of English Linguistics, 6(5), 180-187. https://doi.org/10.1017/CBO9781139524513.007 

Grabe, W., & Stoller, F. L. (2002). Teaching and Researching Reading. London: Pearson Education Longman. 

Gutek, G. L. (1972). A history of the Western educational experience. Retrieved from http://ci.nii.ac.jp/ncid/BA45712631  

Harmer, J. (2008). How to teach English. Oxford, UK: Pearson Longman. 

Hock, M., & Mellard, D. F. (2005). Reading comprehension strategies for adult literacy outcomes, Journal of Adolescent & Adult Literacy, 

49(3), 192-200. https://doi.org/10.1017/CBO9781139524513.007 

Hollowell, K. (2013). Factors Affecting Poor Reading Comprehension Skills. E-How Contributor. Online magazine. Retrieved from 

http://www.ehow.com/info_8423949_factors-poor-reading-comprehension-skills.html  

Hsu, L. (2012). English as a foreign language learners‟ perception of mobile assisted language learning: a cross-national study. Computer 

Assisted Language Learning, 1, 1-17 

Huang, L. L., & Lin, C. C. (2011). EFL Learners‟ Reading on Mobile Phones. The JALT CALL Journal, 7(1), 61-78.  

https://doi.org/10.1017/CBO9781139524513.007 

http://files.eric.ed.gov/fulltext/EJ1099460.pdf
https://doi.org/10.7575/aiac.ijalel.v.4n.1p.169
http://files.eric.ed.gov/fulltext/EJ1068613.pdf
https://doi.org/10.2307/3587655
https://doi.org/10.1177/0022219411410042
http://www.ehow.com/info_8423949_factors-poor-reading-comprehension-skills.html


http://wjel.sciedupress.com World Journal of English Language Vol. 14, No. 4; 2024 

 

Published by Sciedu Press                            396                            ISSN 1925-0703  E-ISSN 1925-0711 

Lamessa O., Ramesh M., K. Rajesh, M. Ponmuthuramalingam, & B. R. Aravind (2023). Probing the Determinant Factors Affecting 

Students‟ English Speaking Skills. World Journal of English Language, 13(7), 232-242. https://doi.org/10.5430/wjel.v13n7p232   

Lamessa, O., Prakash, A., R. Saravana S., & Ashraf, T. (2023) Investigation in to the Causes of Students' Reading Comprehension 

Difficulties: A Case study at Queens College, Addis Ababa, Ethiopia. Journal of initiative Science and Research Studies, 1(2). 

Medjahdi, W. B. (2015). Reading Comprehension Difficulties among EFL Learners: The Case of Third-Year Learners at Nehali Mohamed 

Secondary School, Master Thesis. University of Tlemcen, Algeria. 

Mikulecky, B., & Jeffries, L. (2004). Reading Power. United States: Pearson, Longman. 

National Reading Panel. 2000. Teaching children to read: An evidence-based assessment of the scientific research literature on reading and 

its implication for reading instruction: Reports of the subgroups. Washington, DC: National Institute of Child Health and 

Development. 

Pressley, M. (2002). Reading instruction that works: The case for balanced teaching (2nd Ed.). New York: Guilford. 

Rahimi, A. R., & Talepasan. (2012). Exploring EFL Learners Reading Comprehension Problems in Reading ESP Texts. Sino-US English 

Teaching, 9(3), 982-987 

Rumelhart, D. E., & McClelland, J. L. (1986). Parallel distributed processing: Vol. 1. Foundations. Cambridge, MA: MIT Press. 

https://doi.org/10.1017/CBO9781139524513.007 

Sawitri S. (2021). Factors and Problems Affecting Reading Comprehension of Undergraduate Students. International Journal of Linguistics, 

Literature and Translation, 4(12), 15-29 

Snow, C. E. (2002). Reading for understanding: Toward an R&D program in reading comprehension. Santa Monica, CA: RAND 

Corporation. 

Sung, Y. Et. al (2016). The effects of integrating mobile devices with teaching and learning on students' learning performance: A 

meta-analysis and research synthesis. In Computers and Education, 96. Retrieved from  

http://www.sciencedirect.com/science/article/pii/S0360131515300804?via%3Dihub 

Suwanaroa, S. (2021). Factors and Problems Affecting Reading Comprehension of Undergraduate Students. International Journal of 

Linguistics, Literature and Translation, 4(12), 15-29. https://doi.org/10.32996/ijllt.2021.4.12.3 

Tobing, I. R. (2013). The Relationship of Reading Strategies and Self-Efficacy with the Reading Comprehension of High School Students in 

Indonesia, Doctoral Dissertation, University of Kansas, USA: Kansas. Retrieved from www.proquest.com  

Tracey, D. H. (1995). Family literacy: Overview and synthesis of an ERIC search. In K. A. Hinchman, D. J. Leu, & C. K. Kinzer (Eds.), 

Perspectives on literacy research and practice: Forty-fourth yearbook of the National Reading Conference (pp. 280– 288). Chicago: 

National Reading Conference. 

Tracey, D. H. (2006). Lenses on Reading: An Introduction to Theories and Models. New York, NY, USA: Guilford Press. Retrieved from 

EBRARY database. 

Vimochana, M., Bindu, M.R., Lamessa, O., & Ramesh, M. (2023) Exploring Challenges of Dyslexic Students Learning English as a Second 

Language: Reading Drama Script. World Journal of English Language. 13(8), 590-601. https://doi.org/10.5430/wjel.v13n8p590 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Cambridge, MA: MIT Press. 

Wolf, M., & Bowers, P. (1999). “The „double-deficit hypothesis‟ for the developmental dyslexias”. Journal of Educational Psychology, 

91(3), 1-24. https://doi.org/10.1037/0022-0663.91.3.415 

Wong, L. H., & Looi, C. K. (2010). Vocabulary learning by mobile-assisted authentic content creation and social meaning-making: two case 

studies. Journal of Computer Assisted Learning, 26, 421-433. https://doi.org/10.1111/j.1365-2729.2010.00357.x 

 

 

  

 

 

 

 

 


