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Abstract

English is not the first language in Saudi Arabia, which makes most students face problems with the most used language globally,
consequently pushing most Saudis to use the Google Translate (GT) application. This paper reports the attitudes and perceptions of Saudi
EFL students on using Google Translate, the strategies applied, the number of editions they make, and the reasons for amending the Google
Translate outputs. The study sample comprised 43 English major students at Qassim University, Saudi Arabia. A validated questionnaire
was used for data collection, followed by translation tasks where the participants would do translations between English and Arabic
languages. Results showed that most of the participants frequently used GT in their English learning. The results also indicated that Saudi
EFL students frequently edited the syntax produced by GT in addition to checking the meaning of some new words. The study concludes
with some recommendations, most importantly that Saudi EFL students should be motivated and encouraged to make use of GT to conserve
their time; however, total dependency is not welcome.
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1. Introduction

Google Translate (GT) is one of the many Google products that enables users to translate words and texts from one language to another.
Although it is not the first such product developed for translating languages, GT has become a popular and successful one due to the large
volume of users that resort to it to translate words or texts from other languages to English (Ducar & Schocket, 2018). With advanced
technology, most people own computers, have adequate internet access (Bin-Hady et al., 2020), and opt for online translation over human
translation (Murtisari et al., 2019). Earlier on, EFL learners relied on the manual dictionary, which was difficult for many, time-consuming,
and strenuous. GT is a very reliable free tool that can translate words between English and over a hundred languages (Alhaisoni &
Alhaysony, 2017; Latief et al., 2020). It is the most used online translation resource. GT is also compatible with computers and smartphones,
which mainly contributes to its heightened and preferred usage. GT is an indispensable translator that helps people to communicate across
languages better and more effectively (Benda, 2014; Shadiev et al., 2018). Aside from communicating with people from foreign countries,
GT is also used by EFL writers and students (Chandra & Yuyun, 2018; Tsai, 2019). It is the most used online translation resource because it
is user-friendly, fast, and free. For example, many EFL writers use GT to check the quality of their translation and to ensure they have not
lost meaning in their written text (Cancino & Panes, 2021). Also, GT is an excellent source for foreign language learners because it can help
them understand the meaning of certain words and expressions. Due to its wide use, especially by students in Saudi Arabia (Alhaisoni &
Alhaysony, 2017; Alhaysony, 2017, Bin Dahmash, 2020), it is vital to study hitherto unexplored dimensions in the Saudi EFL context
(Alzabidi & Al-Ahdal, 2021; Murtisari et al., 2019), for example, the purpose of GT, attitudes, and behaviors towards helping students learn
English in Saudi Arabia. It is also essential to evaluate its advantages and disadvantages and weigh between them to determine if necessary
to build appropriate recommendations for development. The study also investigates the benefits, problems, and drawbacks of the use of GT
by Saudi students to determine how it influences their progress in English learning.

Research objectives
The study aims to:

1. Find out the frequency of GT use by Saudi EFL learners for different learning purposes.

2. Determine the Saudi EFL students' attitude towards GT use in their language learning.

3. Investigate the frequency of use and reasons behind editing of GT outputs by Saudi EFL learners.
Research questions

1.  What are the Saudi EFL students' attitudes towards GT use in their language learning?

2. How frequently do Saudi EFL students apply strategies while using GT for different learning purposes?
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3. Why and in what volume do Saudi EFL students edit the output of GT?
2. Literature Review

Many of the previous studies reported that the majority of EFL students use Google Translate (GT) in their learning (Chandra & Yuyun,
2018; Malang, 2019; Tsai, 2019, Bin Dahmash, 2020). EFL students use GT for various purposes, for example, to translate the meaning of
unknown words, and to produce and edit their writing tasks (Chandra & Yuyun, 2018; Chompurach, 2021; Tsai, 2019). Besides, previous
studies focused on the perception of students on the use of GT (Alhaisoni & Alhaysony (2017; Tsai, 2019); others on the purposes that
students applied GT to (Chandra & Yuyun, 2018; Chompurach, 2021; Malang, 2019); or the strategies applied by EFL students while using
GT (Jaganathan et al., 2014).

Tsai (2019) studied the perceptions of Chinese EFL students on the use of Google Translate as a composition tool. Students were exposed to
5 minutes of movie clips and told to write a reflective essay based on them. They wrote the text in Chinese and then used Google translate to
convert the output into English. Students' perceptions of using GT for writing and revising self-written texts were gauged. Results showed
that students perceived that using GT to write was better than writing directly in English due to lesser spelling and grammar mistakes in the
former, and the enriched vocabulary available. Besides, the study reported that using GT to revise students’ writing helped improve students'
self-written English texts significantly.

Chandra and Yuyun (2018) investigated the Ukrid (Indian) EFL students’ application of GT in essay writing. The study explored both
perceptions and performance of the participants on using GT. Results classified students' use of GT in writing to check vocabulary, spelling,
and grammar. The study also reported that students use GT as a dictionary to look up words for their writing.

Alhaisoni and Alhaysony (2017) measured the attitudes of 92 Saudi EFL students on GT. She used a questionnaire with the participants'
responses to which showed that all the participants used GT to assist them in vocabulary, reading, and writing among other things.
Students used GT to look up unknown words, in their writing and in translating reading texts.

Chompurach (2021) investigated the use of GT in the Thai EFL context as a writing assistant tool. The study participants were 15 EFL
students in Thailand. Findings showed that all Thai students used GT to do their sentence or paragraph writing tasks. Findings also
revealed the majority of the students post-edited their GT-assisted writing before submitting them while a few students trusted GT more than
themselves and submitted the tasks as produced by GT.

Jaganathan et al. (2014) explored the use of GT in decoding texts as well as the strategies EFL students applied to select appropriate
meanings. The study reported that students are familiar with the use of GT in translating words. The study showed that using GT plays
important role in raising students’ decoding of the meaning of semantic units. Furthermore, GT suggested many meanings for words
associated with the appropriate cultural contexts.

Google Translate in Saudi Arabia

Bin Dahmash (2020) analyzed the application of GT by foreign language learners in Saudi Arabia. In her study, she found that almost all the
second language learners in Saudi Arabia frequently used GT to enhance their language learning. Bin found that majority of the users were
highly optimistic about the GT App and admitted that it is essential in their language learning. They admitted to the use of GT for learning
new vocabulary, writing, reading, and comprehending texts written in a foreign language. Furthermore, Alhaisoni and Alhaysony (2017)
also researched EFL students' perception of GT use in their foreign language learning. They found that most users had a positive attitude
towards GT as it is free and reliable. They revealed that they could all afford it and access it anytime if they owned a computer or a
smartphone and had a reliable internet connection. The participants also indicated that GT was quicker than human translation, which saved
their time and enabled them to finish their assignments and homework on time. Alhaisoni and Alhaysony (2017) reported that some of the
participants also had a negative attitude towards GT use. They claimed that it reduced their desire to read extensively as GT acts as a shortcut.
They also admitted that GT use affected their thinking and comprehension of texts as they no longer attempted to figure out their meanings
without the help of GT. Alsalem (2019) explored the use of GT on boosting Saudi EFL students' abilities in translation. The study analyzed
the think-aloud data of 4 participants. The study showed that students over depended on GT at drafting the first version of the text. Findings
showed that the use of GT minimizes the students’ search for equivalents. The study also reported that students post-edited their texts by
analyzing the translated text. Post-editing is reported to be of great importance in enhancing the GT production.

3. Methods
Research design

The study used a quantitative approach to investigate how the students used the GT for their English learning, their attitudes, and their
reference behaviors. The study also explored the advantages, drawbacks, issues, and concerns associated with using GT. The study was
conducted at the English and Translation Department, for the first semester of the academic year 1444 AH. Data were collected via an
online questionnaire and translation task form and statistically analyzed using SPSS 21 software package.

Participants

The study recruited 43 Saudi English majors aged between 19 and 21 years. The 43 students were asked to fill out the close-ended
questionnaire, and 20 students out of the total number were randomly selected to participate in the translation task. All the participants were
enrolled in the eighth level in the English Department at Qassim University, Saudi Arabia, with the inclusion criteria being the Arabic
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language as their first language and English as their foreign language. Their proficiency levels varied from intermediate to advanced. These
participants were chosen based on their enrollment and attendance to the same course. The students explained the purpose of the test and
questionnaire. Their consent was duly taken verbally as per the university regulation at the beginning of the study. Furthermore, the
researcher obtained the approval letter from the committee of the deanship of scientific research at Qassim University dated (Sep. 24, 2022)
to conduct the study. The students were taking a translation course which was about scientific texts and how to deal with specialized texts
and complex terminology when translating. Moreover, the course aimed to develop students’ translation skills and knowledge by exposing
them to specialized texts in various scientific and medical fields. It also involved dealing with unknown terms and employing dictionaries to
reach the equivalent meanings. This meant that this group fairly represented a homogeneous sample.

Instruments

The primary research instrument for this study was a questionnaire asking the students about their reasons and perceptions of using GT. The

students were required to fill out questionnaires on their attitude towards the use of GT, their GT use frequency, their linguistic needs, and
the advantages and disadvantages of using GT. Another research instrument was a translation task, where the participants were required to
translate English into Arabic using GT to accomplish the task.

Questionnaire

The questionnaire consisted of 12 items with a Five Point Likert Scale. The first part was designed to measure the students' perceptions of
the use of GT as a learning tool. The second part which included 4 items aimed to explore the frequency of other/ accompanying strategies
used along with GT. The items were refereed by three specialists in Translation and Applied Linguistics.

Translation task

After the students chose the reading articles, they were given two hours to complete the translation task. They were instructed to complete
this task by choosing the Google Translate app or Google Web Translate. The students had to submit two documents: the summary, and the
task record form, which included information about (1) their reason for choosing the news reading text, and (2) looked-up words, their
meanings, and word classes.

Procedures

The students were asked about their desire to voluntarily participate in the translation task of the current study. Although there were more
than 20 students who indicated that they were willing to engage in the translation task, the number of participants was limited to 20 for the
purposes of this study. After that, the students were instructed on how to complete the form by having them practice doing so while
translating the chosen texts. This is done so that the participants in the study do not have any misunderstandings that could be caused by the
details included in the form. The researcher made sure that the GT was available to every participant in the study. The students were
instructed to read both of the passages over separate class periods. The total time allotted for the session was two hours. It was made clear to
the students that the answers they provided would not be used in any form of evaluation for the translation course that they were currently
studying and were only for research purposes. In addition to that, they were informed that their identities would be concealed. The task form
consisted of three main sections: (1) students were required to provide the sentence(s) with which they faced difficulties; (2) students were
asked to write the words that posed a challenge to them; and (3) students were requested to write their opinion on the output translation and
indicate whether they changed or improved the translated sentence obtained from the GT.

4. Results
RQ 1: What are the Saudi EFL students' attitudes towards GT use in their language learning?

Table 1 shows the participants acknowledged the benefits of using GT as a tool for translating and learning as shown. Table 1 shows that
about two-thirds (51%, 21%) of the students positively perceived the role of GT in helping them in their language learning. 72% of
them agreed that GT made them feel more confident when using it for text translation. This means that the use of GT for the translation of
texts makes the translation more accurate. 67% of the students revealed that they preferred GT as it is a free app and highly reliable. They
affirmed that they could easily access it from their PCs and smartphones without any cost. Most students were positive about it, claiming
that GT is quick in translation, reliable, and easily accessible. 87% agreed that GT provided a very quick translation for their text. This
feature allows many students to save their time when looking for lexical information.
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Table 1. Saudi EFL students' attitudes on the use of GT

Statement Strongly agree Agree Not sure Disagree Strongly disagree
1. | feel more confident when using GT for text translation 72% 22% 3% 2% 1%

2. | prefer using the GT because it is a free dictionary and easy to use. 67% 19% 3% 5% 6%

3. GT can provide very quick translation for texts. 87% 10% 1% 2% 0%

4. lunderstand English passages better with the assistance of GT 37% 28%  10% 14 % 11%

5. | feel satisfied with the texts translated by GT 50% 25% 7% 10.0 % 8.0 %

6. GT has more benefits than drawbacks 48% 18% 2% 17% 15%

7.  The quality of GT's translations is better than mine. 28% 22%  14% 20% 16%

8.  GT is very effective for students of all levels of English proficiency. 22% 27%  15% 24% 10%
Average 51% 21% 7% 12% 8%

RQ 2: How frequently do Saudi EFL students apply strategies while using GT for different learning purposes?

Table 2 exhibits the frequent use of accompanying strategies along with GT. Table 2 shows that an average of 33% of the participants always
used other strategies along with GT when translating scientific texts. Similarly, 28% of them often used the strategies of editing, comparing
the output, and tapping the new words to select appropriate meanings. Furthermore, 19% of them, sometimes used such accompanying
strategies. On the contrary, just 12% and 9% of the participants seldom and never used such strategies respectively.

Table 2. Frequency of applying other strategies along with GT

Statements Always often Sometimes Seldom Never
| edited the GT-translated output after finishing the translation process. 45% 29% 11% 8% 7%
| read the whole text before referring to GT. 39% 28% 18% 9% 6%
| use GT to look for the meanings of unknown words. 36% 21% 19% 14% 10%

| use GT to translate the whole text. 30% 33% 19% 11% 7%
:)ttr?gr ggstsri]gl 2(;\:\; ;;]/?nrg: to select the most appropriate meaning to see the 15% 27% 28% 17% 13%
Average 33% 28% 19% 12% 9%

Table 2 indicates that 45% of the students admitted to always editing the GT-translated text while 7 % never edited the GT-translated output.
In the task form, students who had edited the output claimed that their actions aimed at two different objectives: improving the accuracy and
understandability of the output and, enhancing the quality of translation. Most of the participants thought that they should engage in some
kind of self-editing during the translation process. In order to deal with the coherent and logical connection problems, almost all of the
participants tried to modify the output. 39% of the participants admitted always considering reading the whole text before referring to GT.
Students used this strategy to improve their translation and the overall flow of the GT output. The students demonstrated in the task form the
need to modify the GT outputs in different sentences over the translating passages to improve the quality of the translation. 36% claimed to
always use GT to look for the meaning of unknown words in the GT. In the task form, students were asked to write the words that they
believed created difficulties for them. Students utilized GT to check the meanings of the unfamiliar words in the text. This could be because
the students were interested in the process of translation, or they could just want to ensure that the appropriate word was selected. 30% of the
students agreed to use the GT to translate the whole text, whereas 33% often used it to translate the whole text. This may indicate that
students choose the easiest way to translate English texts, especially those students who do not know much about their mother tongue or
whose English is poor. 15% of the students agreed to look for all the possible meanings of a word to select the most appropriate meaning.
This skill may be used by the students because they wanted to make sure they had used the most suitable word.

RQ 3: Why and in what volume do Saudi EFL students edit the output of GT?

The students' procedures for using the GT to translate the tasks are laid forth in Table 3. It details how many sentences were modified and
how many words were looked up by each editor. Some examples of student behavior with the GT-translated texts are provided in the table
below. As already established, the students revised the GT-translated products. A total of 381 sentences were revised by the students. They
explained several reasons behind their modifications:

e The translation was weak, confusing, unclear, not understandable, or not correct, the need to change the sentence order to be more
compatible with Arabic syntax.

e To change the English word (eg., Tarbela).
e T failed to know the class (F) and (C) of the fly ash.
e  The style is not accurate.

They focused on some of the key factors that prompted them to revise the final translation product. The total amount of referenced words,
523, is also included in the table. The reason that prompted the students to check the meaning of the difficult words was that they wanted to
confirm the meaning of the word. They presumably wanted to clearly understand the sentence before starting the editing process.
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Table 3. Students' reasons and the volume of editing the output of GT

Students | Number of edited | Reasons for modifications Number of | Reasons to use the GT
sentences looked-up words

S1 13 e  The translation was not correct 29 e  The words were difficult

S2 15 e | need to change the sentence order 15 o Difficult terms and

S3 18 e  The translation is weak 25 abbreviations

sS4 17 e  To change the English word (Tarbela) | 20 e  Many scientific words

S5 20 e Unclear translation 24 e  Complicated passages

S6 10 e  Confused translation 18 e  First time to come across

S7 13 e T failed to know the class (F) and 21 these words.

S8 18 (C) of the fly ash 28 e  The words were difficult

59 24 e Thestyleis not accurate 34 e  Texts were too scientific

510 57 e The trans_latlon is not ur_1derstandab|e 29 e To mak_e sure of my

S11 15 Rearran_glng the Word_s in a way more 28 translation

S12 4 compatible with Arabic syntax 2 e  To know some unknown

e  The translation lacks accuracy in terms meaning of words

S13 31 of style. 43 e | wanted to understand the

S14 22 e  Some words were written in English 22 passage

S15 20 28 e  The texts were long

S16 27 36 e The GT is very quick

S17 17 21 e I needed to finish the task

S18 13 19 before the time end

S19 15 27 e The task is difficult

S20 24 24 e  To improve my translation.

Total 381 523

Some samples of the edited translations by the students are listed in Table 4. Students' editing attempts to improve the quality of the output
translation by the GT. Table 4 shows that student 7 made more than 13 changes to the GT translation and referred to the dictionary to look up
the definition of 21 different words. This could imply that student 7 needed a second look at the translations of some words. Students
mentioned the reasons for them to refer to the GT to look up the new words because “the words were difficult”, “difficult terms and
abbreviations”, “many scientific words”, “complicated passages”, ‘'first time to come across these words”, “words were difficult”, “texts
were too scientific”. The students also explained in the form that the GT failed to provide the meaning of the word “Tarbela”, which referred
to a well-known dam in Pakistan. This may indicate GT’s lack of knowledge about the translation context which may affect the quality of the

translation.

Student 3 made changes to 18 sentences and referred to the GT to check the meaning of 25 words. He stated that the GT did not provide an
accurate translation to the sentence according to the Arabic language syntax. He mentioned that he needed to rearrange the order of the
sentence to make it start with a verb (<) instead of the noun (2 &1). In Arabic, a verbal sentence begins with a verb and is followed by the
subject of that verb. This is different from the English sentence which starts with the subject followed by the verb and then the object (SVO).
It seems that GT translates word by word which makes the translation output grammatically incorrect.

Another example of this can be seen in the work of student 5, who in order to enhance the quality of the translation made, 20 different edits
and 24 word-meaning check-outs. According to him, the translation of the GT was of very poor quality and lacked clarity. Therefore, it was
necessary to perform editorial work on the translation to enhance the translation outputs. In other words, GT translation is inaccurate and
does not convey the exact meaning of the original text.

Table 4. Examples of students’ editing of GT

students
Original text | The repair of the collapsed intake tunnel of Tarbela Dam proved that the material had more than adequate
S7 (OT) strength and durability.
Google  test 3Kl Aaliall 53 8 e HIS) Leaal 3alall ) Tarbela aud Jleiall sl (383 ~Sbal cudil
(GT)
Edited text A5 58 (e 35 e o) sall 03¢ ) Sy U5 a8 Jlgiall sl (385 - Dla) Alae il
(ET)
S3 oT Lists and supplements thereto published by Grove and distributed by it showing suggested resale prices of
Products and Parts.
GT o) 5aY1 s clatiall Aa sl aad) Bale) el masiles 5555 Grove W i i) Gadlall s o) il
ET sl adady claiiall oy sale Y As el a1 (0 BliaSS e glaa s 231 8 g AS ph g S50 A
S5 oT Inspection, starting and testing of Products and Parts as applicable at the time of their delivery to initial users,
as specified in the applicable Service report form of Grove
GT Jsanall Bl 55 73 sad 8 2ane 58 LS ¢ YT reaiionall Lgaslos 5 3 o L) a6l 321 5 Clatiall JLidl 5 ey 5 pand
Groveos 4
ET Z35a3 b atiall el V) Gava peaiioaall il o) ) Lgalost €8 5 4 ) samall aldaill Cave Lty jaud s Lol g laad) adad 5 laiiall Aiglas o5
oy AS 50 8 (e 4 Jsanall Al ) i

In conclusion, it can be said that the students encountered great difficulties regarding the quality of the translation while using GT. The
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participants of this study performed various editing attempts to improve the quality and increase the clarity of the translation. Another
significant observation was that the students looked up words in the dictionary to verify the meaning of specific keywords given by GT. This
is crucial because it suggests that the students do not believe the initial version of the translation.

5. Discussion

The findings of the study reported that the majority of the participants acknowledged the benefits of using GT as a tool for translating and
learning. This finding indicated the positive awareness that Saudi learners have towards using technology and its applications for their
learning. This finding has earlier been confirmed by Pham et al. (2022) who found that GT was preferred by most of the students in their
study for its quick features to provide meanings. It helped them understand complex concepts learned in class, which significantly improved
their foreign language learning. The findings concur with Bin Dahmash (2020), who found that more than 90% of the Saudi students
majoring in English preferred GT over human translation since it was quick and gave more quality results than theirs. Alhaisoni and
Alhaysony (2017) found that most students frequently used GT to improve their vocabularies, enhance their writing and communication
skills and increase their reading and understanding capabilities by translating difficult words and phrases.

The study found that Saudi EFL learners frequently used other strategies along with GT on the produced texts like editing, checking for the
suitable meaning of words, etc. This finding is of great importance. It shows that Saudi students make use of GT to do their tasks, but they
did not depend on GT outputs completely. This finding is in line with Chompurach's (2021) study which showed that all Thai students used
GT to do their sentence or paragraph writing tasks and the majority of them edited the output. Furthermore, this result confirms the result of
Maulidiyah (2018) who reported that 50% of the participants showed satisfaction with texts translated by GT. The GT output is excellent and
satisfying and might enable EFL learners to develop their confidence for independent learning. 48% of the students felt that more positives
could be found in GT than negatives. It helped them reliably and quickly handle their assignments and homework. 28% of the students were
satisfied with the GT results, as they claimed that GT gave better quality results than they would have if they did it by themselves. Moreover,
the students positively agreed that GT is highly helpful in their English learning. 22% of the participants thought that GT was effective for all
students, no matter how well they knew English. Bin Dahmash (2020), however, argues that GT is not meant to replace the human
translator but to enhance their efficiency. Therefore, students should be aware of its limitations and avoid them accordingly.

The study also reported that students used GT as a dictionary to look up words for their writing as also reported by a previous study (Chandra
& Yuyun, 2018). Furthermore, students with a low level of English may depend on GT. This is what Tsai's (2019) findings showed as
students perceived that using GT to write was better than writing directly in English due to the less number of spelling and grammar
mistakes, and the enriched vocabulary used. Besides, the study reported that using GT to revise students’ writing improved students'
self-written English texts significantly. Likewise, Alsalem (2019) reported that Saudi students’ use of GT minimized their search for
equivalents, they post-edited their texts by analyzing the translated text.

Finally, the study found that students edit the sentences of GT output and choose suitable words. They reported that they edited the GT
sentential outputs because they are unclear on comparing them with the Arabic syntax, or could not figure out the meanings of some words.
This finding indicated the level of awareness that Saudi students developed in their use of the GT app. They did not forget to seek
naturalness in their translation even if they had used GT.

6. Conclusion

The study revealed that foreign language students extensively use GT to enhance their language study. They also have a positive attitude
towards the app and call it highly useful in learning foreign languages. They revealed that GT was reliable and easily accessible, which
immensely helped translate and comprehend the new language. The study also revealed that Saudi students applied other (additional)
strategies over the GT products like editing and looking up the suitable meaning of new words. Furthermore, the study showed the volume
of editions that students made on GT outputs for several reasons indicating that the GT sentences were unclear, confused, or they do not
appear compatible with the Arabic syntax. Some reported that the meanings of some words were checked searching for the most appropriate
ones to reach naturalness.

The study explored the use of Google Translate from different perspectives. It bridges the gap of how Saudi students use GT for translating
literary texts. The study outperformed the frequently and often conducted research studies which explored the perceptions of students and
frequent dependency on GT.

7. Recommendations

Based on the findings of this study, it is recommended that translation and language teachers at the higher education institutions educate
their students in the judicious and reliable use of tech tools in translation. GT and other such apps can be great tools in the learning process,
but can still not replace the human mind, at least, not in the immediate future. Therefore, a more robust but tech-enabled learning
environment in the language and translation classrooms is the need of the hour.

8. Limitations

Though a unique study in terms of aims and objectives, it is recommended that future studies classify the source of mistakes in the GT
outputs associated with Arabic syntax and investigate how to minimize their occurrence by rephrasing the source texts before translating
them. The other limitation of this study has been the limited data that was analyzed though there are genuine administrative and academic
reasons for that. Future studies, therefore, may work on expanded and/ or more diverse data.
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