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Abstract 

As fairness is one of the crucial dimensions of quality assessment in classroom practices, this study aims to address its connection with 

learning-oriented assessment (LOA) knowledge of English-as-foreign-language (EFL) teachers in Saudi Arabia. In particular, it addresses 

if LOA principles and procedures are implemented well, they will lead to improved fairness in classroom assessment practices, and 

relevant steps to ensure that teachers are adequately equipped in such knowledge. The study was conducted on 25 EFL teachers at an 

academic institution in Saudi Arabia using questionnaire. Results showed that the learning-oriented assessment knowledge of EFL 

teachers in higher education is poorly implemented and they are not trained towards this in their pre or in-service tenures. Similarly, 

results showed that the Saudi EFL teachers perceive the need for training on assessment which is learning-oriented. The study makes 

some pertinent recommendations to enhance the practical and theoretical LOA competence of Saudi EFL teachers.  
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1. Introduction 

Assessment is a term which is often interchangeably used with evaluation (Tatiana & Valentina, 2017). Evaluation is an integral part of the 

learning process and not only as something external and imposed from outside. Communicative approaches to language teaching and 

learning emphasise that since evaluation is inherent in communicative interactions, this can be exploited in monitoring the learning 

process and in guiding learning itself. An essential feature of becoming a successful teacher, therefore, appears to be the development of 

the ability to evaluate learners' progress in their learning. On the other hand, Elder and Miller (1995) pointed out that evaluation is not a 

one-way process in which the teacher or an outsider assesses the performance of the learner on the basis of externally defined criteria. 

Rather it is a dynamic process in which teachers and learners are involved interactively with each other in deciding on what to evaluate 

and secondly, in actually evaluating it. Therefore, an important point that emerges from this is that evaluation is not carried out in a static 

way with pre-determined external criteria but in negotiation with different factors. This means that teachers will need some orientation or 

training to be able to do authentic evaluation in a systematic and principled way.  

The significance of teacher as evaluate cannot be overstated as also they need for orientation or training for being a good evaluator in the 

classroom knowing how well a learner has performed or learned in a program of study is an integral part of the teachers' duties. In fact, 

without proper knowledge of where the learners were, how they got and how far they can go are all part of the appraisal or stock taking 

which are inextricably linked with teaching. Sometimes this is also known as achievement assessment or assessment. 

As a language tester, there is a need for teachers to be acquainted with the different types of assessment methods at their disposal as well 

as what function each type of these assessments serve; what stages of the course they should be administered for gathering information 

about learners’ progress. The summative or final exams are administered at the end of the course to find out learner achievement, that is, 

how well learners have learnt to use the language (Jones et al., 2016). While these exams are effective for certification purposes and to 

decide whether the learner can be moved to a higher level of learning, a lot of information that such a test can provide is often wasted 

because it does not feed back into the learning process. The other fact which cannot be ignored is that these assessments put a lot of stress 

on teachers and students and may not evaluate the full potential of the latter. 

The other kind of assessment which aims to find out (on a continuous basis), information about how well learning has progressed is the 

formative assessment (Bennett, 2011). This can provide a great deal of information about the learning objectives, the appropriacy of 

materials, the methodology or strategies used and learning outcomes not only to the teacher but also to the learners. In this kind of 

assessment, feedback can help learners identify their own problems and to set their future learning goals (Alfallaj & Al-Ahdal, 2017; Ali, 

2013). 

Proficiency assessments aim to describe how well learners can utilise their knowledge regardless of the prior training they might have had 

in the language. Such assessments are not based on any prescribed syllabus, but they may influence the choice of content of a particular 

course and the method used in the classroom. 
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Lastly, diagnostic assessments are used to find out learners’ problems as well as areas of strength. Diagnostic information gained from 

such assessments is vital for teachers to design the following remedial activities. Learners also stand to gain from these assessments as 

they can analyze their strengths and weaknesses from their performance in these assessments. 

The year-end exams or the final exams as they are sometimes called, determine to a very large extent, what teachers and learners are 

expected to do in class. If the exam is a language skill-based exam where learners are required to read, write, speak, or listen at the time of 

the exam, it will make the teachers and learners take up similar activities in class. Needless to say, the formative assessment will also test 

these skills or components. On the other hand, if the exams are ‘conventional’ memory-based ones, the teachers cannot do much about 

these assessments. It would be naive to argue in such a situation, that they should prepare the learners for any component other than what 

is likely to go into the test. 

Research objectives 

It is true that the teacher is the insider in the classroom and hence, is far more experienced and aware of the learning dynamics than 

anyone else. The teacher understands the predispositions and relationships that have a bearing on the process of learning and has deep 

insights into the working of the different aspects of it. Thus, it can be assumed that technically, the teacher is the most equipped person to 

assess learning. However, given the fact that the teacher is occupied in facilitating learning, the teacher has limited skills and time at their 

disposal to carry out ‘good’ assessments. Constructive assessment of learning is not just common sense, it needs some orientation, 

training, and experience. Teachers may, therefore, need to be retrained in the what, why, and how of assessment to get a good 

understanding of this component. But for this to follow, their assessment knowledge needs to be gauged, which is also the stated aim of 

this study. In the available literature, many studies have explored the connections and effects of LOA with and on students’ academic 

achievement, anxiety reduction, writing improvement (e.g., Kim & Kim, 2017; Matsuno, 2009), deep learning, active learning, and 

decision-making. However, it has remained unexplored if LAO can lead to fairness in classroom assessment practices. 

Research question 

The study aims to answer one crucial question pertaining to the assessment knowledge of Saudi EFL teachers in higher education: 

• Are Saudi EFL teachers in an institution of higher education equipped to carry out learning oriented language assessment? 

2. Literature Review 

A number of theoretical frameworks, such as learning-oriented assessment (LOA) have been proposed when analyzing how assessment 

might best assist learning (Brown et al., 2011; Carless, 2009, 2014; Carless et al., 2006; Jones et al., 2016; Lam, 2021; Leung, 2020; 

Parkes & Zimmer, 2017; Saville, 2021; Turner & Purpura, 2017). LOA is a notion coined by Carless; it has been emerged as an alternative 

assessment methodology in Europe, Canada, the United States, and the Asia-Pacific Region. Carless (2007) introduced LOA and 

explained its three essential elements:  

1) Assessment tasks as learning tasks: This implies that assignments are linked with learning objectives and interests, and engage students 

throughout the learning time and students are tied to the real world in some way. These should include much more than short quizzes and 

exams and incorporate a variety of methods of language elicitation by various agents (Turner & Purpura, 2017). Some of the best 

examples include oral presentations, written portfolios, role plays, and collaborative projects. As much as possible, these assignments 

should be authentic and complex so that students can learn and get positive vibes towards the tasks. 

2) Student involvement in assessment as peer or self-evaluators: This requires student participation in the evaluation process so that 

students may build their own abilities to evaluate performance. This will frequently take the form of self-evaluation and peer assessment, 

and students may be included in the development of scoring criteria, so that assessment is done with the students rather than of the 

students. Self-assessment has been identified as a key component of the learning process (Hamad, 2022; Little & Erickson, 2015), and it 

may be a potent tool for fostering learning (Babaii et al., 2015). 

3) Feedback as feedforward: More effective techniques of providing corrective feedback will almost certainly result in more successful 

learning. To be meaningful, this feedback must be predicated on clear and complete communication between instructor and student 

(Hyland, 2000). Potential learning benefits are reduced when this feedback is not delivered effectively. Students should be taught to 

accept assessment feedback and then act on it to improve future learning and task performance (in other words, to close the feedback 

loop). 

LOA is defined as assessment which focuses on three main elements: assessment tasks that stimulate the type of learning desired; student 

involvement in the assessment method as shown by the development of calculating abilities; and response that feeds forward by fostering 

student engagement and action. LOA has the capability to be useful for both formative and summative activities, especially when the 

latter are framed in terms of 'assessment tasks as learning tasks Gabril, 2021; Jones et al., 2016; Matsuno, 2009). 

LOA is a highly collaborative and participatory method of assessing students' language learning. Despite this, little is known about Saudi 

EFL instructors' knowledge, practices, and difficulties in applying LOA in their language lessons. To that purpose, the Alsowat (2022) 

study used a quantitative method survey to investigate Saudi EFL instructors' knowledge, practices, and obstacles in applying LOA. The 

instructors' learning-oriented assessment questionnaire (ILOAQ) was created and given to 162 Saudi EFL school teachers. According to 

the findings, Saudi EFL teachers exhibited a modest degree of awareness on LOA. Furthermore, they did not effectively execute and 
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apply the LOA principles. Moreover, EFL instructors cited major personal, contextual, and organizational barriers to LOA implementation, 

such as time restrictions, big classrooms, insufficient training, and an exam-focused culture. The MANOVA findings revealed that there 

were no significant variations in EFL instructors' understanding and practices of LOA based on gender or years of experience. The 

findings emphasize the need of developing teachers' assessment literacy as well as resolving the issues that impede LOA implementation 

in order to improve language assessment efficacy, though qualitative research needed to be conducted in the future. 

Hui and Brown (2010) investigated the perspectives of Chinese teachers in Hongkong on assessment contrasting teachers exposed and 

performed in the classroom. Pertaining to a similar environment, Zeng et al. (2018) published a critical review on how LOA is essential 

and helpful in students learning. 

Despite growing studentship on LOA and its promotion in various didactic contexts, few studies have scrutinized the challenges 

confronted by language teachers while executing LOA in authentic educational settings, particularly an assessment leading context that is 

deemed unsuitable for LOA execution (Carless, 2017). Zhao and Qi (2022) explored the challenges, strategies and student reactions while 

implementing LOA among limited‐proficiency EFL students. In response to the problems she experienced, data from schoolroom 

observations and semi-structured discussions with the instructor showed three substantial LOA execution endeavours: 

 (1) breaking down the teacher–student order to improve student autonomy;  

 (2) tailor‐making LOA assignments to align with students' cognitive and competence level; 

 (3) engrossing students with interesting ungraded LOA tasks.  

The study findings also revealed that students had a generally positive attitude towards LOA activities. Based on these findings, 

theoretical and pedagogical implications were examined, asking for more nuanced implementations of LOA in relation to certain 

contextual and student features. 

Feedback may be a highly effective tool in promoting learning success and is an important component of LOA. There is currently a 

substantial corpus of theoretical and empirical research on feedback in second language acquisition and other educational situations. 

However, there is also a need for more work to demonstrate how feedback principles can be applied in practice. The study explores six 

principles for feedback practices and illustrates how these principles might be used in the creation of LOA feedback materials and 

activities, synthesizing ideas from the LOA and the larger educational literature on feedback. Two sets of LOA feedback materials for 

increasing L2 learners' interactional skill utilizing the paired discussion problem in Cambridge Assessment English's B2 First Speaking 

Test are used as examples. Given that learner engagement is both a critical component and a difficulty in feedback processes, it also offers 

strategies for optimizing feedback process design and execution in order to motivate learners to act on input (Brown et al., 2012, 2018). 

Kim and Kim (2017) explored the efficacy of teacher feedback in assessing learning-oriented language using an integrated 

reading-to-write job for academic purposes in English writing evaluation.  

As per Azis (2012), due to huge class numbers, the practice of providing constructive comments to learners is unusual in Asian nations. In 

his study he explored teachers’ conceptions in LOA and explained the importance of assessment by teachers in students’ learning practices. 

Instructors working in the same context may hold opposing views on assessment, and individual teachers may even hold contradicting 

views on assessment at the same time (Brown & Gao, 2015.) In 2021, Salamoura published her research work on LOA from a teacher’s 

perspective and implementing LOA in Malaysia is explored by Khan and Hasan (2021). In the very recent times, Davidson (2022) 

discussed the practical applications related to LOA in the UAE.  

3. Methods 

Research design 

A quantitative research method was applied to check the awareness/ knowledge of EFL Saudi teachers on the learning-oriented 

assessment. The study applied a questionnaire with four dimensions to check the Saudi EFL teachers' understanding ability of the LOA. 

The study was conducted in August 2022 at a higher educational institution in Saudi Arabia.  

Sample 

The study recruited all faculty members (N= 25) teaching across the level of enrolment, including the mandatory bridge course, via 

WhatsApp messages to respond to the survey with an assurance that the secrecy of their responses will be maintained and that they would 

be used strictly for research purposes. Names of the respondents were not sought in the survey but their email ids were requested for 

record only. 40% of the respondents were female and 60% were males. The entire sample fell in the age range of 38-50 years. It may 

further be noted that all respondents had at least a Master degree in addition to a degree in education, three were PhD holders and no 

respondent had less than eleven years of experience teaching in an institution of higher education in Saudi Arabia.  

Data collection instrument 

This study demonstrated a learning-oriented language assessment knowledge questionnaire. The items were loaded on to four factors 

considered crucial to learning oriented language assessment knowledge of EFL Saudi teachers, designing of assessments, applying 

standardized assessments to large numbers of learners, conduct of assessments in classrooms, and ensuring the validity and reliability of 

assessments. The rationale behind developing this instrument has been guided by recent second/ foreign language research that expressed 

concern for teachers’ language assessment capabilities powered by ‘language assessment literacy’ (e.g., Fulcher, 2012). This has direct 
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ramifications for teacher training and education and assessment of needs for professional development of language teachers. However, 

much earlier, after the publication of World Declaration on Education for All and Framework for Action to Meet Basic Learning Needs by 

UNESCO in 1990, particular attention had begun to be devoted to the quality of students’ learning. One of the principal ways to meet this 

objective has been educational measures where Carless introduced the idea of LOA. LOA emphasizes classroom assessment for the 

learning society, and is rooted in both summative and formative assessment. It revolves around three integrated components, including 

assessment for learning, assessment as learning, and assessment of learning.  

Cronbach’s alpha was computed for the questionnaire as the set of questions used in this study were adaptations of Fulcher (2012), it 

came to 0.79 which is a fairly high level of reliability. The survey was uploaded on Google Forms and the link duly shared on the official 

web page of the English Department. Twenty five of the faculty members had submitted the filled in form over a period of two weeks. 

The 25 response sheets were thereafter compiled in Excel for ease of use for statistical treatment.  

4. Data Analysis  

All the collected data were analysed quantitively using descriptive analysis in which the frequency was calculated using MS Excel 2010 

version. The questionnaire comprised different types of items. They were not built on one system, e.g., it included  Yes/No items 

(close-ended), as well as items with five alternatives ranged from (essential =5 into unimportant =1). There were also three alternative 

items (item 4). Other items were ranged from (very poor=1 into very good =5). It is the nature of the study which imposed such variation 

in the item alternatives.  

5. Results 

The purpose of this study was broadly to diagnose the level of knowledge, skills, and principles for learning oriented assessment 

knowledge of language teachers who are one of the two major stakeholders in the assessment process. The following sections present the 

responses.  

1. What is your designated course? 

Figure 1 presents the data pertaining to the language teachers: It shows that 13 out of 25 of the participants have been teachers at the 

undergraduate course. Furhter, 7 out of them have been teaching at bridge courses while 5 of them were at the research courses.  

 

 
Figure 1. EFL teachers' course assignments 

 

2. Have you studied language assessment? 

Figure 2 shows that all the Saudi EFL instructors studied the assessment of language as a course in their undergraduate, graduate or 

postgraduate stages.  
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Figure 2. Saudi EFL teachers' on studying language assessment 

3.  Which components of assessment did you think were most relevant to your needs while studying language assessment?  

Figure 3 shows that the majority of teachers (21 out of 25) were not sure about which elements of assessment were important. On the 

contrary, just 3 of them thought that designing of test was the most important while only 1 of them thought the standardization of test was the 

most important.  

 
Figure 3. The most important component of language assessment 

4. Do you feel you are in need for training in language assessment? 

Figure 4 presents Saudi EFL instructors' perception on their need to be trained in language assessment. Figure 4 shows that the majority of 

the participants (19 out of 25) reported their need to be trained in language assessment. Just 4 of them were not sure whether they needed or 

did not need training whereas 2 of them said they did not think they needed training on assessment.  
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Figure 4. Teachers' need for training in language assessment 

5. Please look at each of the following topics in language assessment. For each one please decide whether you think this is a topic that should 

be included in a course on language assessment.  

Survey items which detected the first factor of teacher' knowledge in learning of assessment were reflected from (A-F) pertain to the first 

factor in this analysis: Designing of assessments. Out of the six parameters included under this factor, only one (C. Selecting items to test) 

has been deemed as important by more than half the respondents (n= 19) and this is not a surprising finding given the fact that Saudi EFL 

teachers are so much marks oriented that one test design principle that is strictly adhered to is that only those items are tested which have 

been taught in class. The other parameters (A. Background of Language Assessment and its evolution; B. How to design a language test; D. 

Setting up blueprints for the test; E. Preparing outline of test tasks; and F. Evaluating language assessments) were rated as almost 

insignificant with not a single respondent marking them at 3, 4 or 5 representing fairly important, important, and essential respectively. 

Table 1 shows that (10 out of 25 of participants) view assessment as unimportant whereas (8.8 out of 25) perceived assessment as not very 

important. Just 3.8 of them considered assessment as fairly important and 3 of them as important.  

Table 1. Frequency of Saudi FEL teachers' perception on the LOA first factor 

First factor Essential 
5 

Important 
4 

Fairly important 
3 

Not very important 
2 

Unimportant 
1 

A. Background of language assessment and its 
evolution  

0 0 17 8 0 

B. How to design a language test  0 0 0 10 15 

C. Selecting items to test  0 19 1 1 4 

D. Setting up blueprints for the test  0 0 0 13 12 

E. Preparing outline of test tasks and items  0 0 0 10 15 

F. Evaluating language assessments  0 0 0 11 4 

Total 0 3.16 3.8 8.8 10 

The second factor that the study sought responses on was the importance of standardization of tests for use on large numbers represented by 

items (G, H, P, Q, S, I) of the survey. The majority of them (18 out of 25) believed that such standardization of assessment was not important. 

Likewise, 5 of them thought these standards were not very important. The principle of standardization was mostly not acknowledged by the 

teachers which reflects their poor knowledge of LOA as far as EFL is concerned. Each of these items were scored low (either 1 or 2) by the 

entire sample. This researcher has prior experience with teacher training in Saudi Arabia, and based on that, can conclusively say that the 

deficiency in this regard lies in pre-service training where assessment knowledge is not seen as one of the prerequisite skills of a teacher and 

outdated concepts are taught to the exclusion of modern theories and research-based findings.  

Table 2. Saudi EFL teachers’ perception of the second dimension of assessment 

Second factor Essential 
5 

Important 
4 

Fairly important 
3 

Not very important 
2 

Unimportant 
1 

G. Making scores usable  0 0 0 6 19 

H. Analysis of test  0 0 0 3 22 

P. Large-scale assessment  0 0 0 4 21 

Q. Standard setting  0 0 0 3 22 

S. Washback effect  0 0 11 6 8 

I. Selecting assessments for your own use  0 0 0 9 16 

Total 0 0 1.83 5.16 18 
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Ascertaining the validity and reliability of assessments is as much foreign to the Saudi EFL teachers as is standardization of assessment as 

presented in Table 3. This factor was determined by test items J, K, L, M, N, O, U, and V. One of the saddest findings of this study have to do 

with this factor all items of this were unanimously rated as ‘unimportant’ by (22 out of 25) of the respondents. However, answering item 7 

which was an open-ended question, wight respondents disclosed that such concepts are neither taught to them in their pre-service period nor 

are they valued in their job situations as the entire system is geared towards helping learners ‘pass’ the exams whether or not they achieve 

any academic gains is irrelevant.  

Table 3. Saudi EFL teachers’ perception of the third dimension of assessment 

Third dimension  Essential 
5 

Important 
4 

Fairly important 
3 

Not very important 
2 

Unimportant 
1 

J. Reliability  0 0 0 0 25 

K. Validation  0 0 0 0 25 

L. Statistical tools in result analysis  0 0 0 0 25 

M. Rating achievement test  0 0 0 0 25 

N. Scoring closed-response items  0 18 3 2 2 

O. Internal assessment  0 0 0 0 25 

U. The uses of assessments in society  0 0 0 0 25 

V. Principles of educational measurement 0 0 0 0 25 

Average 0 2.25 0.375 0.25 22.125 

Table 4 present the last factors of teachers' knowledge of the importance of assessment. On the factor of conducting the assessment which 

was determined by items R, S, and T in the survey, responses were slightly better as these are what they actually deal with in the language 

classes. Table 4 shows that about 10 of the participants perceived the fourth factor as important, 5 of them viewed such factors as fairly 

important. On the contrary, the remaining, about (10 out of 25) viewed this factor as not important.  The most significant responses in this 

category were to item (R. Learner prep. in class) which as many as 18 respondents considered as ‘very important’ and gave a score of 4 

whereas 4 respondents gave a score of 3 (important). This was followed by (T. Conducting the test) which was seen by 13 respondents as 

‘very important’ and given a score of 4 each whereas 3 respondents marked it as 'important’. Last in this category was (S. Washback effect) 

which was marked by 11 respondents as ‘important’. In the open-ended question, two respondents noted that ‘washback’ was a reality for 

them as they felt obliged to ensure that their EFL learners managed to ‘pass’ the exams. 

Table 4. Saudi EFL teachers' perceptions on the fourth dimension of assessment 

Fourth dimension Essential 
5 

Important 
4 

Fairly important 
3 

Not very important 
2 

Unimportant 
1 

R. Learner prep. in class   0 18 3 2 2 

T. Conducting the test  0 11 3 6 5 

S. Washback effect 0 0 11 6 8 

Average 0 9.67 5.67 4.6 5 

This is also the most serious problem which is reflected by the data in this study: classroom testing being over-burdened with the concerns of 

‘passing’ the exam, the actual use to which the assessment is put to. The question of why a particular score was allotted and how it can be 

improved are not seen as important part of the current assessment practices.  

6.  How would you rate your knowledge and understanding of learning-oriented language assessment? 

Self-assessment by the respondents while answering item 6 shows that teachers are aware of much happening in the field but curricular and 

administrative compulsions prevent them from bringing in change. Seven of the respondents expressed concern over the state of EFL 

education in Saudi Arabia, acknowledged the shortcomings at the teachers’ ends, and stated that in-service retraining is an essential need for 

the growth and development of both the teachers and the institutions of higher education in Saudi Arabia.  

Table 5. Saudi EFL teachers' understanding of LOA 

 Very 
poor  
1 

Poor 
2 

Average  
3 

Good  
4 

Very 
good  
5 

7- What can you add to make the language assessment in your institution more 
learning oriented? 

7 13 4 1 0 

6. Discussion and Conclusions 

The study explored the Saudi EFL instructors' competency in conducting learning-oriented assessment. Four factors were included in the 

questionnaire. The majority of the participants showed their incompetence in LOA. These findings are divergent with Alsowat's (2022) 

study on Saudi EFL teachers' knowledge in LOA. According to the findings, Saudi EFL teachers exhibited a modest degree of awareness on 

LOA whereas this study reported superficial knowledge of teachers in assessment which is based on learning orientation. These findings 

indicated the necessity of conducting workshops for sharping EFL teachers in the practical and theoretical sides of assessments. Brown and 

Gao (2015) reported that instructors who work in the same context may hold opposing views on assessment, and individual teachers may 

even hold contradicting views on assessment at the same time. These findings are also confirmed by the teachers' response to the sixth item 

when (20 out of 25) of them reflected their poorness in understanding assessment based on learning orientation. Little and Erickson (2015) 



http://wjel.sciedupress.com World Journal of English Language Vol. 13, No. 1; 2023 

 

Published by Sciedu Press                            128                            ISSN 1925-0703  E-ISSN 1925-0711 

reported self-assessment has been identified as a key component of the learning process. This study refreshed the past research findings 

which focused on gauging EFL teacher's perceptions, knowledge and practice are many (e.g., Bin-Hady et al., 2020; Hamad, 2022; Wicking, 

2022). 

This study set out to evaluate if Saudi EFL teachers in higher education are equipped to carry out learning oriented assessment and whether 

they able to carry out systematic learning-oriented assessment of their learners which is valid and dependable. For this purpose, 25 EFL 

teachers engaged with teaching learners at least three different levels were requested to respond to an online survey. The data point towards 

the need for praxis in language assessment as part of the theoretical context for language education training. This may be taken as indicative 

of deficiency in training on this matrix in both the pre and in-service language assessment component. Teachers are responsible for the 

assessments they conduct in class during the course. Very often this classroom-based assessment also includes observation, assignments, 

class records, projects, etc. for assessing learner progress or making decisions about promoting the learners to the next level. However, since 

these significant but internal measures are treated very casually and have failed to gain the respectability of the official, public exams, they 

have tended to be product oriented and are basically a replica, albeit smaller, of the ‘public’ exam. In the absence of LOA knowledge among 

the teachers, all exams are pitched to the level of the final exam which, in turn, is taken as an excuse to somehow move the learners to the 

next level of learning. With all the talk of the different though complimentary goals of summative and formative assessments, these 

assessment practices are questionable. The situation that obtains, then, is one where exam requirements totally decide what happens in class 

instead of it being the other way around, i.e., learning oriented assessment. This influence or effect which assessments have on teaching is 

the backwash or washback of assessment. This study, of course, does not recommend removing assessment as that itself is a very important 

component of education, rather the aim is to keep the backwash at an optimal level where it remains beneficial and not the deciding factor of 

what happens in the class. Clearly, this places even greater responsibility on the teachers who need to remind themselves while assessing that 

assessment is a means as well as a product of learning.  

7. Recommendations 

It is necessary to conduct the exercise of assessment in a much more informed and professional manner that hitherto being done in the Saudi 

EFL universe. Since educational institutions are focused on learner-centred classrooms with an equal if not greater emphasis on 

communicative proficiency as the goal of foreign language learning, the responsibility of the teachers and policy makers towards the 

learners is much higher than envisaged in the assessment schemes. Learning oriented assessment in EFL clearly points towards helping 

learners achieve certain benchmarks in proficiency and to make this happen, we have to train our teachers in the principles of LOA at both 

pre and in-service levels in what to assess, how to assess and how to interpret assessment results.   

8. Limitations 

The study was conducted with teachers at only one university, and the sample is considerably small at 25 responses. Moreover, the play of 

gender and educational qualification could have been affecting factors in LOA knowledge but were not analyzed here. It is hoped that future 

studies will be sensitive to these shortcomings.  

References 

Alfallaj, F. S. S., & Al-Ahdal, A. A. M. H. (2017). Authentic assessment: Evaluating the Saudi EFL tertiary examination system. Theory and 

Practice in Language Studies, 7(8), 597- 607. https://doi.org/10.17507/tpls.0708.01 

Ali, H. I. H. (2013). In search for implementing learning-oriented assessment in an EFL setting. World Journal of English Language, 3(4), 

11-18. https://doi.org/10.5430/ wjel.v3n4p11 

Alsowat, H. H. (2022). An investigation of Saudi EFL teachers' perceptions of learning-oriented language assessment. European Journal of 

English Language and Literature Studies, 10(3), 16-32. https://doi.org/10.37745/ejells.2013/vol10no3pp.16-32 

Azis, A. (2012). Teachers’ conceptions and use of assessment in student learning. Indonesian Journal of Applied linguistics, 2(1), 41-52. 

https://doi.org/10.37745/ejells.2013/vol10no3pp.16-32 

Babaii, E., Atai, M. R., & Mohammadi, V. (2015). Stance in English research articles: Two disciplines of the same science. Teaching English 

Language, 9(1), 1-27. 

Bennett, R. E. (2011). Formative assessment: A critical review. Assessment in education: principles, policy & practice, 18(1), 5-25. 

https://doi.org/10.1080/0969594X.2010.513678 

Bin-Hady, W. R., Al-Kadi, A., Alzubi, A. A., & Mahdi, H. S. (2020). Assessment of language learning strategies in ICT-based environment. 

In S. M. Yilan & K. Koruyan, (Eds.), ICT-Based assessment, methods, and programs in tertiary education, (pp. 83-99). IGI Global 

https://doi.org/10.4018/978-1-7998-3062-7.ch005 

Brown, G. T. L., Hui, S. K. F., Yu, F. W. M., & Kennedy, K. J. (2011). Teachers’ conceptions of assessment in Chinese contexts: A tripartite 

model of accountability, improvement, and irrelevance. International Journal of Educational Research, 50, 307-320.  

https://doi.org/10.1016/j.ijer.2011.10.003 

Brown, G. T., & Gao, L. (2015). Chinese teachers’ conceptions of assessment for and of learning: Six competing and complementary 

purposes. Cogent Education, 2(1). https://doi.org/10.1080/2331186X.2014.993836 

Brown, G. T., Gebril, A., Michaelides, M. P., & Remesal, A. (2018). Assessment as an emotional practice: Emotional challenges faced by L2 

https://doi.org/10.1016/j.ijer.2011.10.003
https://doi.org/10.1080/2331186X.2014.993836


http://wjel.sciedupress.com World Journal of English Language Vol. 13, No. 1; 2023 

 

Published by Sciedu Press                            129                            ISSN 1925-0703  E-ISSN 1925-0711 

teachers within assessment. In J. Agudo (Ed.), emotions in second language teaching (pp. 205-222). London: Springer. 

https://doi.org/10.1007/978-3-319-75438-3_12 

Brown, G. T., Harris, L. R., & Harnett, J. (2012). Teacher beliefs about feedback within an assessment for learning environment: 

Endorsement of improved learning over student well-being. Teaching and Teacher Education, 28(7), 968-978.  

https://doi.org/10.1016/j.tate.2012.05.003 

Carless, D. (2007). Learning-oriented assessment: Conceptual bases and practical implications. Innovations in Education and Teaching 

International, 44(1), 57-66. https://doi.org/10.1080/14703290601081332 

Carless, D. (2009). Learning Oriented Assessment: Principles and Practice and a Project. In L. H. Meyer, H. Davidson, R. Anderson, R. 

Fletcher, P. Johnston & M. Rees (Eds.), Tertiary Assessment & Higher Education Student Outcomes: Policy, Practice & Research (pp. 

77-90). Wellington: Ako Aotearoa 

Carless, D. (2014). Exploring learning-oriented assessment processes. Higher Education, 69(6), 963-976.  

https://doi.org/10.1007/s10734-014-9816-z  

Carless, D., Joughin, G., & Mok, M. (2006). Editorial: Learning-oriented assessment: Principles and practice. Assessment and Evaluation in 

Higher Education, 31(4), 395-398. https://doi.org/10.1080/02602930600679043 

Davidson, P., & Coombe, C. (2022). Practical applications of learning-oriented assessment (LOA) in the UAE. In English Language and 

General Studies Education in the United Arab Emirates (pp. 399-418). Springer, Singapore.  

https://doi.org/10.1007/978-981-16-8888-1_25 

Elder, N. C., & Miller, W. L. (1995). Reading and evaluating qualitative research studies. Studies, 2(5), 279-285.  

Fulcher, G. (2012). Assessment literacy for the language classroom. Language Assessment Quarterly, 9(2), 113-132. 

https://doi.org/10.1080/15434303.2011.642041 

Gebril, A. (Ed.). (2021). Learning-oriented language assessment: Putting theory into practice. Routledge.  

https://doi.org/10.4324/9781003014102 

Hamad, H. A. (2022). An investigation of Saudi EFL teachers’ perceptions of learning-oriented language assessment. European Journal of 

English Language and Literature Studies, 10(3), 16-32. https://doi.org/10.37745/ejells.2013/vol10no3pp.16-32 

Hui, S. K., & Brown, G. T. (2010). Contrasting teachers exposed and enacted classroom: Exploring Hongkong Chinese teacher conceptions 

of assessment [Paper presentation]. The International Association for Educational Assessment (IAEA) 36th Annual Conference, 

Bangkok, Thailand. 

Hyland, K. (2000). Hedges, boosters and lexical invisibility: Noticing modifiers in academic texts. Language awareness, 9(4), 179-197. 

https://doi.org/10.1080/09658410008667145 

Jones, N., Saville, N., & Salamoura, A. (2016). Learning oriented assessment (Vol. 45). Cambridge University Press. 

Khan, M. A. A., & Hassan, N. (2021). Implementing learning-oriented assessment in Malaysia. https://doi.org/10.4324/9781003014102-11 

Kim, A. Y., & Kim, H. J. (2017). The effectiveness of instructor feedback for learning-oriented language assessment: Using an integrated 

reading-to-write task for English for academic purposes. Assessing Writing, 32, 57-71. https://doi.org/10.1016/j.asw.2016.12.001 

Lam, D. M. K. (2021). Feedback as a learning-oriented assessment practice: Principles, opportunities, and challenges.  In A. Gebril, 

(ed.) Learning-Oriented Language Assessment.  (pp. 85-106). Routledge. https://doi.org/10.4324/9781003014102-7 

Leung, C. (2020). Learning-oriented assessment: More than the chalkface. In M. E. Poehner & O. Inbar-Lourie (Eds.), Toward a 

reconceptualization of second language classroom assessment: praxis and researcher-teacher partnership (pp. 85–106). Springer 

International Publishing. https://doi.org/10.1007/978-3-030-35081-9_5 

Little, D., & Erickson, G. (2015). Learner identity, learner agency, and the assessment of language proficiency: Some reflections prompted 

by the common European framework of reference for languages. Annual Review of Applied Linguistics, 35, 120-139. 

https://doi.org/10.1017/S0267190514000300 

Matsuno, S. (2009). Self-peer-, and teacher-assessments in Japanese university EFL writing classrooms. Language assessment, 26(1), 

75-100. https://doi.org/10.1177/0265532208097337 

Parkes, J., & Zimmer, D. (2017). Learning-oriented assessment. https://doi.org/10.4324/9781315283852-34 

Salamoura, A., & Morgan, S. (2021). Learning-oriented assessment from a teacher’s perspective: insights from teachers’ action research. in 

learning-oriented language assessment (pp. 182-206). Routledge. https://doi.org/10.4324/9781003014102-13. 

Saville, N. (2021). Learning-oriented assessment: basic concepts and frameworks in using assessment to support language learning. 

In learning-oriented language assessment (pp. 13-33). Routledge. https://doi.org/10.4324/9781003014102-3 

Tatiana, B., & Valentina, S. (2017). Assessment and evaluation techniques. Journal of Language and Education, 3(2), 30-38. 

https://doi.org/10.17323/2411-7390-2017-3-2-30-38 

https://doi.org/10.1080/02602930600679043
https://doi.org/10.1007/978-3-030-35081-9_5
https://doi.org/10.1177/0265532208097337


http://wjel.sciedupress.com World Journal of English Language Vol. 13, No. 1; 2023 

 

Published by Sciedu Press                            130                            ISSN 1925-0703  E-ISSN 1925-0711 

Turner, C. E., & Purpura, J. E. (2017). Learning-oriented assessment in second and foreign language classrooms. In D. Tsagari & J. 

Baneerjee (Eds.), Handbook of second language assessment (pp. 255-272). De Gruyter Mouton.  

https://doi.org/10.1515/9781614513827-018     

Wicking, P. (2022). Learning-oriented assessment as a theoretical framework for exploring teachers’ assessment beliefs and practices. JALT 

Journal, 44, 57-80. https://doi.org/10.37546/JALTJJ44.1-3 

Zeng, W., Huang, F., Yu, L., & Chen, S. (2018). Towards a learning-oriented assessment to improve students’ learning—a critical review of 

literature. Educational Assessment, Evaluation and Accountability, 30(3). https://doi.org/10.1007/s11092-018-9281-9 

Zhao, C. G., & Qi, Q. (2022). Implementing learning‐oriented assessment (LOA) among limited‐proficiency EFL students: challenges, 

strategies, and students' reactions. TESOL Quarterly. https://doi.org/10.1002/tesq.3167 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Copyrights 

Copyright for this article is retained by the author(s), with first publication rights granted to the journal. 

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution license 

(http://creativecommons.org/licenses/by/4.0/). 

https://doi.org/10.1007/s11092-018-9281-9

