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Abstract 

This qualitative experimental study examines the utilization of an Extensive Reading Programme from the 

perspective of ESL students' reader responses. It seeks to examine the kind of written responses produced by the 

mediocre and low proficiency ESL students based on the Reader Response Approach, the outcome of using Reader 

Response Approach in the Extensive Reading Programme, and the ESL students' experiences towards the Extensive 

Reading Programme. The study was conducted for a duration of three months in a secondary school. The participants 

of this study included an ESL teacher and six Form 4 students, comprising three females and three males. The 

researcher documented data through four sources: classroom observations, interviews with the teacher and students, 

response journals, and examination marks. Findings indicated that the Extensive Reading Programme and the use of 

the Reader Response Approach enabled the students to come up with various statements and benefited their language 

development. The findings of the study suggest that the Extensive Reading Programme and Reader Response 

Approach should be a part of the curriculum in secondary schools as they help in improving students' language 

proficiency. The study proposes a guideline for implementing an Extensive Reading Programme and Reader 

Response Approach in the language classroom, which ESL educators can adopt. 

Keywords: extensive reading programme, reading interest, reader response approach, reader response, motivation, 

response journals 

1. Introduction 

Reading has always been regarded as a desirable activity for people of all ages, be it a child or an adult. It is part of 

literacy and essential for everybody, especially in the 21st century. One has to read messages and news from social 

media, such as Telegram, WhatsApp, WeChat, emails and online newspapers. Grabe and Stoller (2020) contended 

that reading ability is only likely to develop gradually when L2 learners are continually exposed to abundant, 

meaningful input within their linguistic competence or extensive reading. In addition, students also develop broader 

and more profound knowledge about the world, which is essential in relating and connecting texts and people 

(Renandya, 2016). However, the sad truth is that many students do not engage in extensive reading. Technological 

advancement and the media have made students read fewer books (Baba & Affendi, 2020; Florence, Adesola, Alaba & 

Adewumi, 2017). Zahrah Yunos (2020) lamented that the average Malaysian only allocates three hours a week for 

reading. In contrast, people in other countries spend an average of 10 hours a week reading. It is an arduous task 

getting more Malaysians to read for pleasure and gain knowledge, despite the government and various individuals 

doing their part to boost the reading habit. 

The Education Ministry implemented a reading programme NILAM (Nadi Ilmu Amalan Membaca), or The Pulse of 

Knowledge in 1998 to nurture the reading habit among school children. The programme has been in effect till now. 

Although the programme is indeed an excellent platform to motivate students to read extensively, the library record, 

which is a testimony, shows otherwise as only a limited number of students borrow books for this purpose. It is also 

difficult to verify whether students had actually read the books because their summaries could have been fabricated or 

copied from other sources (Navinder Kaur, 2015). Many researchers perceive NILAM as unsuccessful as students‘ 

involvement is still at a minimum level (Ghazali & Habil, 2020; Navinder Kaur, 2015; Zainol Abidin, 

Pour-Mohammadi & Low, 2011). In a survey carried out by Bahagian Teknologi Pendidikan (2017), 260 respondents 
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from secondary schools cited many reasons for the lack of interest in reading: no time, reading is boring, 

uninteresting books, non-conducive or noisy environment, cannot afford to buy books, not enough books, a lot of 

housework/homework, not interested in reading since young and no encouragement from parents/teachers. All these 

studies and reports conclude that students do not take the NILAM programme seriously and do not read extensively. 

Something needs to be done to rekindle students‘ interest in reading. 

The Programme for International Student Assessment (PISA) is a worldwide recognised study by the Organisation for 

Economic Co-operation and Development (OECD). The reading component in PISA assesses students‘ ability to read 

and apply their knowledge in real-world settings by engaging in higher-order thinking skills. However, when we 

examine the PISA results, it is evident that Malaysian students have not fully developed the skills mentioned above. 

This denotes that Malaysian secondary school students are lacking in terms of displaying higher-order thinking skills 

(HOTS) even though HOTS has been given prominence in the Malaysia Education 

Blueprint (MEB) 2013-2025 (MEB, 2013). Students need exposure to be able to answer HOTS questions effectively. 

One way to encourage them is to give them an avenue to write based on their reading. Teachers can implement this 

through extensive reading. When students read the materials, they are expected to argue, criticise or come up with 

their own views and perspective and not take everything at face value. English language teachers can integrate these 

skills during their reading lessons. 

1.1 Problem Statement 

Extensive Reading (ER) practices in Malaysia and other countries have been declining among young adults, labelled 

as ‗reluctant readers‘ (Bennett, 2016), in the past few decades. These secondary school students who are burdened 

with a hefty homework load or pressure to do well in public examinations, have a preconceived mindset that they do 

not really need to read in English except for academic purposes (Muhamad et al., 2020; Mustafa, 2018; Ahmed, 

2016). It is unfortunate that despite the numerous benefits that ER in English can offer, in terms of improving word 

knowledge and overall language proficiency, it remains unpopular in the Malaysian secondary education as the 

students fail to envisage that ER is an exciting endevour that can fill in their free time and widen their knowledge. 

This negative attitude must be conquered to create a scholarly society which would ascertain the aspirations of MEB 

2013 – 2025 (MEB, 2013). 

1.2 Research Objectives 

The main purpose of this study is to observe the use of an Extensive Reading Programme (ERP) in engaging ESL 

students to read and examining their responses to the short stories as in the Reader Response Approach (RRA). It is 

hoped that this programme would encourage the learners to be independent and resourceful in their reading in the 

target language and develop their reading skills in order to empower themselves. The objectives of this study are as 

listed below: 

1. To examine the types of written responses produced by the mediocre and low proficiency students when 

they are engaged in the reading of short stories based on the RRA. 

2. To ascertain the outcome of using RRA in the ERP. 

3. To find out the ESL mediocre and low proficiency students‘ experiences towards the ERP. 

1.3 Research Questions 

In order to achieve its objectives, three research questions were formulated to guide this research: 

1. What types of written responses are produced by the mediocre and low proficiency students when they 

are engaged in the reading of short stories based on the RRA? 

2. What is the outcome of using the RRA in the ERP? 

3. What are the experiences of the ESL mediocre and low proficiency students towards the ERP? 

1.4 Significance of the Research 

The significance of this study is to examine how ERP and RRA can motivate students to read materials in the target 

language as well as improve their proficiency level. It can be a stepping-stone to improve their reading skills. 

Students will not be afraid of reading comprehension passages. They will be able to comprehend the passages and 

answer questions about them. On top of that, they will also be able to answer questions of higher- order thinking 

skills which is part of the English Language Syllabus, as well as the aspiration of the MEB 2013 – 2025 (MEB, 

2013). 
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Moreover, when these students embark on their tertiary education, they will be able to read extensively as constant 

reading will help students to be prepared to deal with academic texts at higher learning institutions. First, the 

findings of this research will benefit ESL learners in general as they will understand that conducting ER and 

recording responses in response journals will enable them to improve their language proficiency. The findings will 

also provide educators and researchers insights into issues that should be considered to ensure students' 

involvement in the reading process. The insights derived from this study have the potential of informing 

practitioners in the ESL context about instructional practices and procedures involved when using an ERP and 

RRA to motivate ESL learners to read. These insights have the potential for underpinning pedagogical practices 

that engage learners in a meaningful reading environment. 

1.5 Limitations of the Research 

This study examines the use of an ERP and RRA in the ESL context. This programme emphasises the benefits of the 

ERP and RRA as input for learners‘ English Language learning and skills development. The researcher could only 

carry out the research for three months due to the students‘ busy schedule, examinations, and various extra- curricular 

activities. Nevertheless, exciting reading materials downloaded from the internet were used to motivate the students to 

read. The materials were given to the students, and the sampling from only one school, that is, a vernacular school 

was chosen. The scope of this study was only limited to six students. As only six students were involved in this 

research, the findings cannot be generalised for the whole population. 

2. Literature Review 

Research suggests that ER is an effective and promising way of developing foreign language abilities (Birketveit et 

al., 2018; Yamashita, 2015). Over the years, a plethora of studies have revealed that ER enables students to reap 

numerous linguistic benefits, including improved reading fluency (McLean & Rouault, 2017, Nakanishi, 2015), 

vocabulary acquisition (Ghazali & Habil, 2020; Suk, 2016; Webb & Chang, 2015), reading comprehension (Aka, 2019; 

Bahmani & Farvadin, 2017; Nakano, 2018; Shih et al., 2018; Suk, 2017) and better writing skills (Mermelstein, 2015; 

Park, 2016). Besides linguistic benefits, students also develop broader and more profound knowledge about the world, 

which is essential in relating and connecting with the text and other people (Renandya, 2016). Assaiqeli et al (2021) 

highlighted the importance of human factor in the functioning of language and emphasised the need to break away 

from grammar-based teaching (traditional grammar) to discourse-based language teaching (communicative grammar), 

where languaging rather than language should be the focus of language teaching and learning. 

Information acquired through reading can also be reutilised in spoken or written communication when a reader- 

writer connection occurs during the reading process (Akin et al., 2015). ER provides opportunities for both English as a 

second language (ESL) and English as foreign language (EFL) students to engage in bountiful English reading 

materials in and out of the classroom. In addition, students who read extensively are likely to develop higher 

confidence and increased motivation for reading (Huang, 2015; Renandya & Jacobs, 2016). This will lead to foreign 

reading‘s motivation and attitude over time (Day, 2018). Bearing this in mind, the researcher used a variety of 

interesting short stories, which the students can use without much difficulty, as she wanted them to get into the 

reading habit. 

Teachers‘ role is crucial as they can play the part of being models of enthusiastic reading of materials. As Nuttall 

(2005, p. 192) aptly puts it, ―Reading is like an infectious disease: it is caught, not taught.‖ ESL learners should be 

initiated into the ER world to get them to enjoy the pleasure of reading which indirectly will help enhance their 

language acquisition. After completing the reading, teachers should provide follow-up tasks and activities to monitor 

students‘ reading progress and engage them in further reading (Robb, 2015). Irvin, Meltzer, and Dukes (2015) 

asserted that students should learn to generate good questions in reference to their extensive reading endeavors. 

Questioning is effective because it provides students with a purpose for reading. It enables them to focus on reading 

and reviewing content, helps develop active thinking while reading, and relates new knowledge to what is already 

known. This practice is crucial in the English Language classrooms in Malaysia as many teachers and students 

scarcely engage in ER and meaningful follow-up activities. According to Paul Nation, teachers need to start ER in 

the classroom so that the learners do it and the teachers can ensure that it is being done. When they get motivated in 

reading, it can be conducted outside the classroom (Paul Nation, 2019, as cited in Iswandari & Paradita, 2019). It is 

important to nurture and develop inferential responses among students as it will aid in attaining critical and creative 

thinking skills which is the aspiration of MEB 2013 – 2025 (MEB, 2013). In view of this, it is necessary to conduct a 

study by incorporating ER and Reader Response Approach in the reading classrooms to see the outcome of such 

combination. In this study, the researcher is incorporating Reader Response Approach in her Extensive Reading 

Programme to get her students to read and engage in critical and creative thinking skills, which they will be doing 
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when they give their responses in the Response Journals. 

The concept of ER in second language context is primarily supported by the Reading Hypothesis by Krashen (1982). 

This hypothesis states that the more we read in a second language, the better our progress in the language will be. The 

notion here is that we acquire language by understanding it. It is, therefore, essential to involve reading in the second 

language classroom not only to increase the understanding and knowledge of it but also to know how it is used in 

real-life situations. Besides that, the focus of ER is more on input rather than output. The success or failure of ER 

depends highly on the quantity and level of the input. In other words, the success and failure of ER depend on the 

selection of materials or texts. This is related to the Input Hypothesis, another hypothesis of Krashen's (1981) Second 

Language Acquisition Theory. In addition, Krashen (1985) asserts that the affective filter is a barrier towards the 

acquisition of a second language. Affective variables such as fear, nervousness, boredom, and resistance to change 

can prevent the acquisition of a second language by blocking the input from reaching the part of the brain responsible 

for second language acquisition (Krashen, 1982). In any aspect of education, it is always essential to create a safe, 

welcoming environment in which students can learn. In language learning and teaching, this may be especially 

important since, to take in and produce language, learners need to feel that they can make mistakes and take risks. 

This relates directly to Krashen's hypothesis of the affective filter. 

Reader response emphasizes the role of the readers in interpreting texts. The theory rejects the idea that there is a 

single, fixed meaning ingrained in every literary text. On the contrary, this theory posits that each individual creates 

his or her own meaning through a "transaction" with the text based on personal experiences. Different individuals' 

interpretation of each text is subjective and unique as they bring their own emotions, concerns, life experiences, and 

knowledge to their reading. Thus, according to the Reader-Response Theory (RRT), the act of constructing meaning 

is a personal literary experience and a significant characteristic that connects the reader and the text. When people read 

for aesthetic purposes, they assume the identity of a book character by bringing in their meaning, personal histories, 

and feelings. This is referred to as reading for enjoyment or entertainment (Chou, 2015). In this study, the researcher 

is interested in examining the students' aesthetic reading of the stories, which entails an active imagination plus the 

desire to experience a relationship with the stories. Moreover, encouraging the reading of literary texts in ER allow 

students to immerse themselves in enjoying a text, learning empathy, cultivating creativity, and contributing to 

language improvement (Ee, 2016). 

Response Journals allow students to respond and interpret their reading personally, as they have the opportunity to 

construct their own meaning and formulate their own thoughts as they write. It is essential to allow students to ask 

and answer questions about their own reading and writing. According to Fulps and Young (1991), ―Reading response 

journals enable students to grow as readers and writers by requiring them to use their own background knowledge to 

construct personal meaning and by encouraging, in writing, the integration of new experiences with past ones‖ (p. 110). 

Encouraging students to put what they read in their own words allows them to take ownership of what they had read. 

Hyland (2018) refers to this as expressive activity as students are encouraged to relish the experience of reading for 

an original purpose by recording their thoughts about a text—what they like about it, what they do not like about it, 

how the story‘s elements connect with them on a personal level if they would recommend it to a friend, etc. 

(Woodruff and Griffin, 2017). Thus, the employment of RRT in ER classroom enriches and strengthens the reading 

and writing connections. 

3. Methodology 

This study employs a qualitative experimental method. Qualitative experiments are a recommended research 

approach for qualitative research aiming to explore and identify patterns, processes or behaviours (Steils, 2021). 

Qualitative experiment is the intervention in a social/psychological situation for exploratory purposes. In this study, 

the intervention executed was the ERP during the reading lessons. The researcher used qualitative techniques 

(interviews, non-participant observation and text analysis) to examine how the participants in this study who have been 

executed the treatment will behave and/or think. The researcher embraced this study method to observe the use of an 

ERP in engaging ESL students to read and examine their responses to the short stories as in the RRA. It was also the 

researcher‘s aim to get a better understanding of ESL learners‘ experiences of ERP and find out the outcome of using 

RRA. The researcher wanted to investigate further whether such programme can help to improve students‘ language 

proficiency and motivation. 

3.1 Sample 

The study was conducted for a duration of three months in a secondary school. The participants of this study 

included an ESL teacher and six Form 4 students, comprising three females and three males. 
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3.2 Instruments 

The researcher documented data through four sources: classroom observations, interviews with the teacher and 

students, response journals and examination marks. 

4. Results 

4.1 Types of Written Responses Produced by the Mediocre and Low Proficiency Students When They Are Engaged in 

the Reading of Short Stories Based on the RRA 

The data to answer RQ 1 came solely from the written responses in the participants Response Journals. Each 

participant chose six stories, and read it as part of their ERP task and wrote responses for all the six based on the 

guidelines given. In order to trace the kind of written responses the students came up with, the researcher referred to 

the category of literary response developed by Purves and Rippere (1968), modified by Marshall (1987) and again 

modified by Newell et al. (1989). Though Newell et al. (1989) had one more category, which is Miscellaneous, the 

researcher did not include this category, as the participants did not come up with such statements. Table 4.1 depicts 

the distribution of entries in the students‘ response journals. 

Table 4.1. Distribution of Entries in Response Journals 

Participant DS PRS RS IS ES 

Student 1 6 6 6 6 6 
Student 2 6 6 6 6 6 
Student 3 6 6 6 6 6 
Student 4 6 6 6 6 6 
Student 5 6 6 6 6 6 
Student 6 6 6 6 6 6 

DS –   Descriptive Statements IS – Interpretative Statements 

PRS –   Personal Reactions Statements ES – Evaluative Statements 

RS   – Reflexive Statements * 6 – Depicted in all the six stories read 

The findings for Research Question 1 revealed that both the mediocre and low proficiency students could write 

responses to the stories they had read using the RRA. All the participants came up with Descriptive, Personal 

Reaction, Reflexive, Interpretative and Evaluative Statements in their Response Journals, though three students only 

made short remarks on the author‘s method, which comes under Evaluative Statements due to their low linguistic 

ability. The participants were able to come up with the various statements as they adopted the aesthetic stance when 

they were recording their responses. They could narrate how the stories made them feel and relate them to their own 

life experiences. The responses exhibited by the participants revealed that they were able to think critically and 

creatively as they were reflecting on the writer‘s piece of work. This opportunity arose as they were given the task of 

writing their journal entries in the form of reader response as advocated by Rosenblatt (1995). Their positive 

responses to the journal writing activity stresses the expressive paradigm of the writing activity (Hyland, 2018). 

When writing is treated as a communicative act rather than a completed product, students engage more and develop a 

more positive attitude towards academic writing. Apart from that, the guidelines on how to write their Response 

Journals after reading the stories of their choice served as a platform for them to delve deep into the stories and make 

connections. Another factor that enabled them to read the stories was the appropriate readability level, that is, the 

stories were within their linguistic capacity. As such, they did not have to struggle with their reading and could read 

the stories with ease. Moreover, they were not demotivated which could have happened if the stories were way above 

their readability level. 

4.2 The Outcome of Using the RRA in the ERP 

Students who participate in reader response and journal writing activities are actually embarking on a journey of 

self-discovery. They will be able to ponder on their take on certain issues and share their ideas. Brownlie (2019) 

believes that as educators we all need to encourage our students to personalise the stories that they are reading by 

gaining insights about the characters as well as help them see the world in a different perspective. After analysing the 

kind of responses the participants came up after reading the stories, it is important to find out whether the use of reader 

response approach was indeed effective or otherwise in their product, that is, the Response Journals. For the purpose 

of answering the second research question, the written responses or Response Journals, which are, the products, were 

used as the basis to find out the impact of using the reader response approach in the ERP. In addition, data was also 

gathered from students‘ and English teacher‘s semi-structured interview as well as the researcher‘s own field notes. 

The data from the teacher served to verify the data obtained from the students of this study. Table 4.2 reveals the 
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outcome of using RRA in the ERP. 

Table 4.2. The Outcome of ER and Reader Response 

Category Description Sub-category 

Personal Experience Own Life Experience Making Connections 
  Construction of Meaning 
  Through Emotion or Empathy 

Self-Development Development in Affective Area Improve Self Confidence 
  Become Active Learners 
  Reduced Anxiety, Increased Productivity 
  Reading and Writing Connection 

Enhanced Thinking Enhancement in Students‘ Engagement in HOTS 
Skills Higher Order Thinking Skills Understanding Links 

Teacher‘s Validation Teacher‘s Comments of the 
Students Achievements 

Improvement in Reading, Writing and HOTS 
Involvement in the Tasks 

The usage of RRA not only encouraged the participants to use their personal experience when responding to the 

stories but also aided them in developing their affective domain as well as higher order thinking skills. Personal 

experience relates to the emotions the students experienced during their reading, which is, actually what Rosenblatt 

(1978) terms as aesthetic reading. Each student is actually ―living through his/her relationship with that particular text‖ 

(Rosenblatt, 1978:25). Emotions play a major role in revealing our thoughts and feelings. The participants articulated 

their emotions after reading the stories in their Response Journals as they could identify with the emotions and 

thoughts running through the characters‘ mind. 

Development in the affective area could be seen in the students as they were less anxious writing their response 

journals, which enabled them to write credible responses. They were free from the usual comprehension kind of 

question-and-answer session, which focused on mere comprehension of the texts they were reading. Besides that, they 

took active participation in the tasks because they had faith in completing the tasks, as the tasks were not beyond 

their capability. They were free to reveal their feelings, thoughts, views on the stories read in their written responses 

and this made them become active participants. Students surpassed the literal level of just engaging themselves in the 

reading as they went a step ahead by giving their own interpretations, inferences and judgements of the stories. As such, 

ER Programmes should incorporate RRA to engage the students in their readings. 

Indulging in ER and applying the RRA in their Response Journals enabled the participants to develop their thinking 

skills, especially their critical and creative thinking skills. Students applied their thinking skills while they were 

making meaning of the stories they were reading. They engaged in both lower order thinking skills (LOTS) and 

higher order thinking skills (HOTS). They raised questions, made inferences, applied their prior knowledge, made 

generalisations, reflected on the author‘s work as well as understood links. It was apparent that using the RRA indeed 

enabled them to think and come up with responses, which exhibited higher order thinking skills without any 

restrictions. 

One exception was Student D (low proficiency student) who still found reading and writing in English 

uncomfortable due to his poor command of the language. He also professed that his level of anxiety in reading 

materials in English had not reduced completely even after the ERP during the follow up interview. Student D‘s 

exam results reflected his sentiments, as though there was some improvement in his English examination result after 

the ERP, he did not manage to pass the paper. In addition, the ESL teacher too acknowledged that the usage of RRA 

had substantial impact in the outcome of responses in the students‘ Response Journals. Not only that, there was also 

some improvement in their reading and writing as they made attempts to answer questions that involved higher order 

thinking skills. The ESL teacher also revealed that their final term English Language examination results highlighted 

some improvement. The ESL teacher acknowledged that only Student D was unable to pass the English Paper, as he 

still could not overcome his apprehension in reading English materials. 

4.3 The Experiences of the ESL Mediocre and Low Proficiency Students towards the ERP 

Data to answer the third research question was obtained from the students‘ semi-structured interview after the 

completion of the study as well as classroom observations during the study. Based on the data gathered, the 

researcher managed to unearth the students‘ insights and perspectives on their extensive reading and Response 

Journals experiences. Based on the data gathered on the participants‘ experiences of the ERP, four major themes 

emerged when coding of the interview data was in progress. The themes include the participants‘ (i) motivation and 

attitude toward ER throughout the three months period, (ii) strategies adopted to handle reading-related difficulties, 

(iii) experiences of the effectiveness of the Response Journals and (iv) experiences of their English language 
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improvement due to the ERP. 

Findings with regards to the third research question revealed that the participants developed positive motivation and 

attitudes towards the ERP and writing of Response Journals. They perceived the programme as beneficial to their 

language development. The ERP presented a good opportunity for the students to practice reading and writing. They 

indicated that reading and responding to the stories provided an avenue for them to enhance their reading and 

writing skills. The participants adopted two strategies to help them cope, which were, guessing the meaning of words 

from context and asking their peers or their teacher when they encountered problems while reading. They agreed 

that they like writing the Response Journals because their responses in the journals were of their own thoughts and 

feelings. In essence, they were involved in their reading. They were happy that the questions were not in similar 

nature of the usual comprehension questions that were given to them after reading a passage or literature text. 

Another area of concern was their thinking skills. It was evident that the participants were indirectly prodded to think 

and make connections to the stories and give their responses. In other words, reading the stories and writing the 

response journals not only enhanced the participants thinking capacity but also enabled them to improve their 

reading and writing skills. As such, they were also able to develop their thinking skills to answer HOTS questions 

during other tasks in class. To sum up, reading the stories and writing Response Journals improved the 

participants‘ thinking capacity and enabled them to improve their reading and writing skills. 

5. Discussion 

The purpose of this study was to ascertain the impact of extensive reading and reader response among ESL students 

and it indeed provided insights on students‘ participation in an ERP that focused on the use of RRA. When the 

reader‘s attention is focused on the experience of reading itself, an aesthetic stance is adopted, which results in the 

personal, experiential aspects of meaning (Rosenblatt, 1995). During and after an aesthetic transaction, the reader has 

a response to the event, which involves the organising of his or her thoughts and feeling about the text (Rosenblatt, 

1985). The answer to research question one disclosed that the aesthetic transaction between the students and the 

stories they had read produced five categories of statements, which are, Descriptive Statements, Personal Reaction 

Statements, Reflexive Statements, Interpretive Statements and Evaluative Statements. The participants‘ responses in 

their Response Journals divulged that they were taking the aesthetic stance, as there is a lived-through experience of 

events, which is a more private aspect as it is a one-to-one correspondence (Mahzan Arshad, 1988). Each individual 

student‘s experience is unique as it is his or her life experience solely. An interesting discovery in this study was the 

students were able to freely write their thoughts and the meaning they made out of the stories rather than the efferent 

stance that is involved during normal reading activity in the language classrooms, which focuses more on acquisition of 

skills or information (Rosenblatt, 1995). Their attention was focused on what they lived through during their reading, 

that is, their direct relationship with the stories they were reading (Rosenblatt, 1982). In other words, the students 

used their background knowledge and experience to compose meaning from the stories and they were not only able to 

seek meaning but also develop their higher order thinking skills. They were more confident in sharing their thoughts 

and views, as there was no compulsion of a right or wrong answer. Their responses in the Response Journals were 

totally different from the ones they come up with in their NILAM notebook during the NILAM programme. The 

students engaged in an active, dynamic reading process in which they were in charge of exploration and development 

of meaning. This is in line with notions held by (Tyson, 2015) who believes that in such engagement, the readers 

come up with personal views, personal experiences and feelings, whereby the prime concern is not ‗what they 

understand‘ but ‗how they feel‘. This opportunity arose as they were given the task of writing their journal entries in 

the form of Response Journals as advocated by Rosenblatt (1995). 

The answer to the second research question revealed that the students indeed have benefited by using the RRA in their 

Response Journals. The employment of RRA renewed the students‘ interest in reading because the emphasis is 

balanced between the reader and the text and not solely focused on the text as a self-contained object (Woodruff & 

Griffin, 2017). Participants were challenged with the task of interpreting a text through the lens of their prior 

knowledge, diverse perspectives, and personal experiences. It aided in making them become critical readers and 

thinkers because they were not simply told how to think about a story but told to justify their multiple interpretations 

of the story using textual evidence and support. The utilisation of reader response had impact on the students in three 

main areas, namely, personal experience, self-development and enhanced thinking skills. This implies that an ERP 

will be successful if it is complemented with interesting and engaging post reading activities. The post reading 

activity adopted in this study was the utilisation of Response Journals using the RRA. Students managed to interact 

with the stories as they brought in their own personal experiences, which in turn, enabled them to write in-depth 

responses. They used their sentiments to construct and convey meaning. It supports Rosenblatt‘s (1978) RRT which 

emphasises on personal response associated with a lived through experience as it encourages students to take active 
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participation in meaning making process. Woodruff and Griffin (2017) emphasise that RRA strengthens the 

connection between reading and writing and this was observed in this study. In this study, the students could be seen 

engrossed and engaged in their reading and writing as the tasks were meaningful to them and this shows their reading 

engagement (Guthrie & Wigfield, 2000). In fact, according to Day and Bamford (2013), one of the characteristics of 

a successful reading programme is students' involvement with post-reading activities. This implies that an ERP will 

be successful if it is complemented with interesting and engaging post reading activities. The post reading activity 

adopted in this study was the utilisation of Response Journals using the RRA. Students managed to interact with the 

stories as they brought in their own personal experiences, which in turn, enabled them to write in-depth responses. 

They used their sentiments to construct and convey meaning. The students had an avenue to reflect on the stories and 

take a look at their own life as well as the things that were taking place around them. They learnt to construct 

meaning and make connections, analyse characters and situations as well as make moral judgements and raise 

questions. By asking questions about the character‘s intention and answering them, as well as making comparison 

with their own actions and reactions, they were actually engaging in critical thinking and this was evident in their 

written responses. The participants of this study had a chance to comment, critique and develop their analytical 

thinking, which Othman et al (2015) found missing in the Malaysian classrooms, as students assume the role of 

passive readers who only read to understand and decipher meanings as portrayed by the author. This study proves 

that utilising RRA is not only beneficial for EFL readers in the literature classroom Iskhak (2015) but also for ESL 

learners via ERP. It managed to improve the confidence of the students in expressing their ideas and writing as they 

could write about something that was connected to them. 

Findings with regards to the third research question revealed that the participants developed positive motivation and 

attitudes towards the ERP and writing of Response Journals. They perceived the programme as beneficial to their 

language development. The participants‘ initial nervousness in reading materials in English reduced as the language 

used in the short stories was within their linguistic capacity. Another contributing factor was the interesting stories 

provided. These factors managed to attract them slowly into reading the stories and they started to believe in 

themselves. This again validates Krashen‘s (1985) claim that comprehensible input lowers the anxiety level of the 

readers and aid in the acquisition of second language. The participants‘ affective filter was low as they managed to 

overcome their initial fear and anxiety and began to gain self-confidence during the duration of the ERP. There was a 

positive swing in the participants‘ motivation to read the short stories provided as they were driven by both intrinsic 

and extrinsic motivation as affirmed by Huang (2015), Renandya & Jacobs (2016) and Day (2018). The acquisition of 

English Language words and phrases helped the participants improve their writing, hence boosting their confidence in 

the language. They were able to do better in their reading comprehension, essay writing and answering literature 

questions (short stories) which focused on giving opinions. Findings of this study unveiled that ER and reader 

response allowed both mediocre and low English proficiency ESL learners to boost their reading and writing skills as 

the tasks were manageable. Though two students were not so confident in their reading and writing initially, they 

slowly managed to overcome it as they were not only willing to write their Response Journals but managed to come 

up with Evaluative Statements which revealed that they could make judgements about the author‘s work or the 

characters in the story. 

6. Conclusion 

The present study demonstrated that there was a positive effect of using RRA in an ERP in the classroom itself rather 

than leaving it to the students to do it on their own, especially for students who are not adept at the language. When 

language teachers incorporate ER in their language classroom, they can ask the students to read during class time, and 

this would address the commonly heard complaint that students do not read because they could not find the time. The 

reading culture can hopefully be nurtured, as once these students start reading and realise the many benefits it brings 

to them, they might become lifelong readers. The ESL teachers in Malaysia can use the findings of this study to 

introduce ER and reader response in their language classrooms during reading lessons. They just need to source out 

for some interesting short stories after considering their students proficiency levels and interest. This is because 

students shy away from reading not only because they encounter difficulties in reading the texts given by their 

teachers but also due to the fact of uninteresting texts handed out. 

The outcome of this research also supports the idea put forth by (Chang and Renandya, 2017; Jeon & Day, 2015 & 

Tien, 2015) that ER should be part of the curriculum because it enables students to do their reading during classroom 

hours. Moreover, if ER is embedded in the school curriculum, teachers are likely to be more than willing to give ER 

a try. Besides that, it would serve as motivation for the ESL students who otherwise would hardly do any extensive 

reading. This idea can later be extended outside the classroom once it becomes a success. It can be a vital tool to 

motivate students to indulge in reading and mold them to become life-long readers. Likewise, journal writing can 
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also be incorporated into the reading lessons, as it is a valuable method to build up students critical and creative 

thinking skills. Students can be prompted to write their views, feelings and take on the stories they have read. When 

students are writing in the aesthetic mode, they tend to open up and express their emotions and opinion, as they are 

not afraid of doing so. This should be encouraged to allow them to discover themselves and take charge of their own 

learning. Such integration can enrich the language teaching and learning process by making it exciting and 

meaningful. 

This study was not intended to generalise to other contexts. Collecting and analysing data for this study led to several 

findings for enlightening productive guidelines to the authorities concerned for future research. The experiences of 

the six students in this study can serve as a springboard for other researchers to conduct studies in other secondary 

schools comprising different ethnic groups as well as schools located in rural and urban areas to gain new insights to 

convince teachers to employ ER, RRA and Response Journals to enhance their students‘ language proficiency. 

It would also be a good idea to conduct a study by incorporating oral reader responses as it may improve students‘ oral 

language skills besides improving reading and writing skills, as found in this study. Students can use PowerPoint 

presentations to present their take on the stories read. Three language skills, namely, reading, writing, and speaking can 

be practiced using the ERP. This will encourage shy students to build up their oral confidence in using the language. 

Such studies can be undertaken at the primary school level too to ascertain the results. If the results are welcoming, 

measures should be taken to introduce ER and reader response in primary schools as the reading culture could be 

instilled in students from a young age. Nevertheless, like most case study research, the insights attained have to be 

considered as hypotheses that need to be tested in future studies employing larger samples and using statistical 

procedures that might reveal additional insights. 
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