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Abstract 

This descriptive-analytical study investigates undergraduates' perceptions and reflections toward adopting the 

Blended-Learning system in the university instructions. For this goal, the study employed two tools to collect data. 

Firstly, a) (n=38) pre-service teachers wrote reflection essays, and b) Google forms closed-ended five scales' 

questionnaire investigated the academic and interaction indicators, each consisting of thirty items, distributed among 

(n=110) pre-service teachers. The participants were majoring in English as a Foreign language at multi-stages, Saudi 

Arabia, 2020/2021. The study employed the content and the SPSS analysis. The questionnaire's results showed the 

undergraduates' positive perceptions toward combining online and face-to-face learning and how this environment 

improved their learning outcomes, created a collaborative community, fostered openness for sharing, asking, 

expressing, and getting talk-worthy ideas. The essays' content analysis reflected the undergraduates' experiences and 

how they enjoyed transitioning between online and face-to-face learning; they were satisfied by the ability to track 

their scores. These results created a continuous feedback loop correlated with their academic progress through 

various activities. However, they encountered a few challenges in online classes like a) missed face-to-face warm 

environment, b) lost attention, and c) missed instructors' nonverbal cues. Generalized, blended learning facilitated 

learners' knowledge by reducing education costs, distance, efforts, and time without reducing the students' benefits. 

The study recommends that the BL instructors have to show some enthusiasm and inspiration. The study proposes 

future research. 

Keywords: Blended-learning (BL), blended learning assessment, traditional vs. blended learning, pre-service 

teachers, and collaboration 

1. Introduction 

Technology has gained an essential part in creating people's intelligent life that revealed through recent research 

intriguing findings. It highlights all human aspects of life from business, communication, science, and social 

interaction worldwide. Education, in general, is one of these dimensions, especially in teaching and learning a foreign 

language to EFL students, online education, in particular, has not only changed the geography of distance education but 

has significantly impacted advanced education as a whole across the globe. According to Tomlison & Whittaker (2013), 

blended learning aims to recognize the maximum mix of course delivery to maintain the most effective language 

learning outcomes. Education institutions have profited from advanced education, the commercialization of education, 

and the increasing demand for online education (Allen & Seaman, 2011). Blended learning is a transformational 

concept that intends to sustain collaborative learning; constructive learning and computer-assisted learning both offline 

learning and online learning (Lalima & Dangwal, 2017) 

The world advancement is currently witnessing computers, communication technology, and smartphones with internet 

power a decade ago, besides the help of some learning management systems such as Desire2Learn, Blackboard, 

Moodle. The essential change in future e-learning environments depends on removing the administrative portions of an 

LMS to create an e-learning environment that mainly focuses on learning (Jobe, 2011). The appropriate program to be 

developed is blended learning based on these learning models. Blended learning's tools facilitate what teachers do in 

the traditional classrooms by the aid of the various types of platforms give a chance to create content, schedule classes, 

records lessons; it can also provide social interaction facilities as virtual discussion rooms (Siregar et al., 2019) 
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Some studies, however, have explored how pre-service teachers can reflect their experiences' growth and development. 

Exploring these experiences is potentially significant because the researcher observed that some of them are unwilling 

and unenthusiastic to study through blended learning rather than the traditional learning, saying, "Why to try 

something new since what I am doing is working well," as claimed by (Tucker, 2019). 

In this qualitative and quantitative study, the researcher sought to address these gaps by addressing three questions that 

guided the study: 

1. What were the Blended learning benefits on the English-major pre-service teachers' academic performance? 

2. How did English-major pre-service teachers evaluate the Blended learning environment's effectiveness on 

their engagement and interaction? 

3. What were the obstacles did the English- major pre-service teachers face in the blended learning courses?  

The Significance 

The outcomes from this study will be of significant benefits to the following: 

Colleges 

Data given will provide colleges with information about the impact of blended learning on the students' academic 

progress. These results enable them to accelerate the adoption of more blended learning courses among their 

educational programs, solve the obstacles faced by the participants and reduce the students' dropping out rates. 

Instructors 

Not only do college or students have access to more collaboration through blended learning, as claimed by Schaber et 

al. (2010), but teachers also need to collaborate frequently with their colleagues to maintain and improve their practice 

in a blended learning environment. Moreover, the results will help instructors evaluate the quality of the blended 

learning's roles in advancing their students' academic performance and attitudes to develop the strategies of 

instructions.  

Students 

The study results will encourage and create space for students to engage deeply in collaborative blended works and to 

foster new ways for enhancing their knowledge, skills. They can develop and improve their learning responsibilities, 

gain more digital competence systems through blended systems various tools, and develop better practice using the 

blended learning tools for mastering, managing, and engaging. 

The Objectives 

The research aimed to: 

1. Explore and assess pre-service teachers' perceptions and reflections toward the effectiveness of the 

blended-learning on their academics' performance. 

2. Investigate pre-service teachers' knowledge about the facilities, forms of instruction, and blended learning 

interaction to support their learning. 

3. Explore the benefits of the BL environment and its roles in increasing the participants' interactions. 

4. Identify the fundamental challenges faced by the participants during the blended classes, and suggest 

solutions 

2. Background 

Blended Learning  

Blended learning is one of the current directions in education. It supports detailed information about a successful 

program's strategy, design, and implementation (Michael, Staker & Clayton (2014). Tucker (2019, p. 2) 

defined blended learning as a combination of online learning with learning in the physical classroom. According to 

Lim et al. (2017, p. 263), shifting to blended learning requires a significant shift in learning and teaching practice, 

redefining the role of the teaching staff members and students and scrutinizing the responsibility for learning. Bowyer 

(2017, P.16) claimed that blended learning adoption improves the course outcomes of the students' retention, pass-rate, 

improve attainment autonomy, and responsibility towards their education. Kitchenham (2011, p. xiv) explained why 

hybrid learning has proven to be the most popular choice for students at institutions because of its role in blending 

some aspects of technology with face-to-face learning.  Tucker et al. (2016) defined blended learning as a new 

formal educational program with elements that help students control their time, place, and pace. Innes, Norman & 
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Garrison. (2013, p. 25) stated that the blended learning environment considers a social interaction that sets the 

environmental conditions in higher education for open cohesion, communication, and interpersonal connection. 

Learning Assessment 

Blended learning assessment helps teachers build comfortable environments to motivate learners to interact and allow 

teachers to observe students' progress. Moreover, to modify instructions to maximize learning outcomes. According to 

Koc, Lui & Wachira (2015, p 188,) and OECD (2016, P. 9), software, such as Management Learning Systems (MLS), 

scaffolds blended learning in its job, which defines as "software that offers various ways for assessment such as rubric, 

quizzes, exams, and discussion. It can assess using: 

Traditional vs. Blended Learning   

Traditional teachers lead, instruct, control the learning environment, and use the traditional grading system in the 

conventional learning process. While in the blended learning system, the students are its center and involved in paced 

learning (Tucker (2019, p.5). The aims of transitioning from traditional education to blended learning, as stated by 

(Tucker et al.,2016, p. 67), are to personalize learning from a teacher- as- driver to student- driver. The students drive 

their knowledge and become primary stakeholders in their education. Teachers help students set their learning 

self-discipline and goals, seek valuable resources, and build pathways to create learning outcomes. 

Pre-Service Teachers 

Pre-service teachers are university undergraduates enrolled in a teacher education program. It enables them to get 

involved in practical teaching experience under the guidance of a senior teacher. In this experience, the pre-service 

teachers are progressively trained to be responsible for managing classroom. They are prepared for future 

professional-level teaching positions Marquardt (2011)..   

Collaboration 

According to Garrison (2005), the objective of the collaboration is to build a community in which learners are entirely 

engaged in collaboratively constructing and meaningful knowledge. Studies show that collaboration in learning helps 

students work together creatively, away from traditional education learning experience through work with one another 

(Glassmeyer, Dibbs, & Jensen, 2011).  

Liu (2007) indicates that an association occurs betwixt the sense of learning community and the perceived learning 

outcomes and quality. There is abundant confirmation that blended learning innovates strategies consolidating 

cognitive and practical competence. It consists of studies indicated that the undergraduates’ motivation was developed, 

displayed deeper understanding and more remembering when asked to resolve problems, and built knowledge from 

their experiences both in and outside the classroom (Hancock et al., 2010) 

Ja'ashan (2015) argues the problem that annoys Bisha University level eight male and female students towards Blended 

English language courses.  The survey results revealed that blended learning is as active as face-to-face learning in 

developing and improving knowledge and skill. On the other hand, the current research results opposed the results of 

Nazarnkoa (2015) concerning traditional vs. blending learning in which the researcher distributed two electronic 

Monkey surveys among sixty- two undergraduates' students. They compared the new features of the blended learning 

course in its new format with a traditional one; most of the students' responses (96%) are favorable toward the course's 

blended format with few unfavorable impressions as it wastes time and is easy to cheat.  

In contrast to the above study, Baeer (2018) conducted a case study concerning Blended Learning to improve (n=60) of 

Al Guds Open University students.  The findings showed that blended learning affects positively on the 

undergraduates' language skills and autonomous learning and motivation. As a result, the study recommends 

strengthening blended learning to enrich students' knowledge, language skills, and proficiency.  

Albiladi & Khlod (2019) from Saudi Arabia carried out a study review, discuss, and examine some research that 

integrates blended learning in EFL and ESL contexts and the educational and interaction merit of this procedure. The 

study showed that blended learning can capably develop language competence, scaffold the language learning 

environment, and support students' inspiration to learn the language. 

Fathelrahman's (2018) study intended to review and document literature and practices related to the different ways to 

collect feedback from students. It follows the socio-technical approach to management systems and reflective model 

during distance education courses; the findings indicated that reflecting on the students' feedback could improve the 

teaching quality of distance learning.     

Moreover, Okaz (2015, p.1) discussed the pros and cons of integrating blended learning if the instructors incorporate 
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blended learning in higher education and provide some hands-on experience and classroom activities to create 

student-centered and collaborative learning environment.  

Furthermore, Akbarvo, Gonen, and Haken (2018, p. 2) investigated a hundred and sixty-two students' attitudes towards 

blended learning and related concepts as a paperless and traditional classroom. The students preferred blended learning 

to face-to-face, but they chose to have exams in paper and pen form. They trust digital learning materials and link their 

English language proficiency with combined education.   

Wei et al., (2017) explored the effectiveness of mixed learning methods on the experimental and control groups of a 

hundred and four undergraduates' performance and press, they found that the undergraduates who taught through 

blended learning got the topmost scores than students taught with the conventional methods, but no noteworthy 

variation in students' academic press between both methods. 

Many studies examined the Blended Learning approach's impact on EFL students' educational goals and the degree of 

satisfaction. The present study explores and assesses blended learning tools and environments that influence the 

participants" academic performance concerning Miller's (2014, p. 19) question about integrating technology in 

learning: Does technology degrade or improve understanding or have no natural effect at all? The majority of 

responses revealed that blended learning positively helped the participants to involve in different coactively or 

independent learning environments, understand, and be confident enough to address and solve the problems 

encountered in their academic progress.  

The difference between this study and the previous studies was that the last one investigated the learners' perceptions of 

integrating blended learning in the learning process using closed-ended tools. In contrast, this study gets the 

participants' reflection through uncontrolled devices (essays) to reach results and answer the questions about the 

benefits and obstacles of Blended learning and its environment on their academic and collaboration performance3. 

3. Research Methodology 

This case study uses a mixed-method to explore the blended learning benefits and challenges from the pre-service 

teachers' perceptions and reflections. The study designed tools to suit the present study scope, objectives and answer 

the study questions; based on this understanding, the methodology outlined as follows: 

Participants 

Two groups (n=148) of English- major pre-service teachers at the English language Education program, Majmaah 

/University, KSA. were involved in the study. They were divided into a) purposive sampling group of thirty-eight (n= 

38), at level five, b) hundred-ten (n=110) from varied levels enrolled in many blended learning course. 

Study Tools 

The study employed two tools: 

Tool 1: A Quantitative Tool 

An electronic closed-ended questionnaire, as suggested by Tang and Chaw (2013, p. 83), consisted of two indicators: a) 

academic indicators (cognitive and knowledge) of twenty statements, and b) the environmental indicators (engagement, 

collaboration, and interaction), of thirteen statements. 

Tool 2: Qualitative Tool 

A purposive group (n=38) wrote reflection essays about The role of Virtual Classes on the Students' Academics' 

Success" to express their opinions and knowledge about the blended learning benefits and challenges. (Taylor, Bogdan, 

& De Vault (2016, p. 10)  

Data Collection Procedures     

The researcher sends a google forms questionnaire's link through the blackboard announcement to the mixed-level 

English- major pre-service teachers (received only 110 responses) within four weeks. Thirty-eight submit their 

performative essays to the Blackboard dropbox within two weeks. The complete study preparation and implementation 

were carried out during COVID-19 Lock-down in the academic year 2020- 2021. 

The Validity and Reliability 

The juries proved the questionnaire's overall accuracy. In terms of validity. They asserted that it covered all the research 

questions in a systematically relevant fashion way, and stated a consistency between the theoretical concepts and the 

proposed measurement tools.   

Statistically, as claimed by the traditional test theorists, the most test's validity is the square of the reliability; hence, the 
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subjective validity value of the questionnaire statements is as follow: 

Table 1. The Questionnaire statements' validity and reliability   

No Dimensions No.  of Statements Coefficient of alpha-Cronbach  Validity 

1 The first Question 20 0.933 0.870 

2 The second Question  13 0.926 0.857 

Source: Prepared by the researcher from data (2020) 

The above table 1 indicated that the constancy (Alpha-Cronbach coefficient) of the statements that answered the first 

question was (0.933), while the second question reached (0.926), which will give the same findings if it uses again in 

the same condition. 

Moreover, the validity of the questionnaire's academic and environmental indicators is (0.87%) and (0.85) 

respectively, which means that the questionnaire is valid for measuring the students’ perceptions towards the blended 

learning benefits and obstacles. 

4. Results  

The results obtained from the quantitative and qualitative data were organized under the academic and environmental 

indicators as follow: 

4.1 Quantitative Results from the Questionnaire 

4.1.1 Academic indicators' Results 

The following Tables 2 and 3 show the frequency distribution and percentage of the first indicator's statements that 

answered the study's first question: What were the blended learning benefits on the English-major pre-service 

teachers' academic performance?  

Table 2. Descriptive Statistics for the academic indicators' statements from (1-10) 

Statements  
Strongly 

agree 
Agree Neutral Disagree 

Strongly 
disagree 

1. Blended learning eased my access to the course 
materials. 

F 25 51 25 7 2 

% 22.7 46.4 22.7 6.4 1.8 

2. Blended learning, supported my intellectual, 
technical capacity. 

F 22 53 29 5 1 

% 20 48.4 26.4 4.5 0.9 

3. Online classrooms were as active as traditional 
ones. 

F 11 45 36 13 5 

% 10 40.9 32.7 11.8 4.5 

4. I got the technical support I need during BL 
courses. 

F 15 52 33 8 2 

% 13.6 47.3 30 7.3 1.8 

5. Blended learning improved my academic 
achievement, and I scored high marks. 

F 21 51 29 6 3 

% 19.1 46.4 26.4 5.5 2.7 

6. Blended learning helped me download and 
upload the courses materials. 

F 21 46 36 7 - 

% 19.1 41.8 32.7 6.4 - 

7. Blended courses were the only option that fitted 
my schedule. 

F 13 39 42 14 2 

% 11.8 35.5 38.2 12.7 1.8 

8. It was challenging to take BL courses. 
F 10 38 42 14 6 

% 9.1 34.5 38.2 12.7 5.5 

9. Blended learning courses improved my four 
language skills reading, writing, listening, and 
speaking. 

F 14 40 36 15 5 

% 12.7 36.4 32.7 13.6 4.5 

10. I hope the university adds more English BL 
courses. 

F 19 39 34 16 2 

% 17.3 35.5 30.9 14.5 1.8 

Table 2 shows the percentages of the first indicators’ statements: 

1. The first statement: (69.1%) of the respondents agreed with it, and (22.7%) were neutral. In contrast, 

(8.2%) respondents disagreed with this statement. 

2. The second statement: (68.4%) respondents agree with it, and (26.4%) were neutral. In contrast, (5.4%) 

respondents disagreed with this statement. 

3. The third statement: (50.9%) of the respondents agree with it, and (32.7%) were neutral. In comparison, 

(16.3%) respondents disagreed with this statement. 

4. The fourth statement: (60.9%) respondents agree with it, and (30.0%) were neutral. In comparison, (6.4%) 

respondents disagreed with this statement. 
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5. The fifth statement: (65.5%) respondents agree with it, and (26.4%) were neutral. In contrast, (8.2%) 

respondents disagreed with this statement. 

6. The sixth statement: (60.9%) respondents agree with it, and (32.7%) were neutral. In contrast, (6.4%) 

respondents disagreed with this statement. 

7. The seventh statement: (47.2%) respondents agreed with it, and (38.2%) were neutral. Simultaneously, 

(14.5%) respondents disagree and strongly disagree with this statement. 

8. The eighth statement: (43.6%) of the respondents agree with it, and (38.2%) were neutral. In contrast, 

(18.2%) respondents disagreed with this statement. 

9. The ninth statement: (49.1%) of the respondents agree with it, and (32.7%) were neutral. In comparison, 

(18.1%) respondents disagreed with this statement. 

10. The tenth statement: (52.8%) of the respondents agree with it, and (30.9%) are neutral. In contrast, (16.3%) 

respondents disagreed with this statement. 

Table 3. Descriptive Statistics for the academic indicators’ statements from (11- 20) 

Statements  
Strongly 

agree 
Agree Neutral Disagree 

Strongly 
disagree 

11. Blended learning instant feedback helped me in 
correcting assignments. 

F 16 49 35 9 1 

% 14.5 44.5 31.8 8.2 0.9 

12. I was adequately introduced to the complete 
courses’ instructions. 

F 14 49 36 9 2 

% 12.7 44.5 32.7 8.2 1.8 

13. Sometimes it was difficult for me to attend 
face-to-face classes. 

F 9 35 37 23 6 

% 8.2 31.8 33.6 20.9 5.5 

14. Blended learning assisted and assessed my 
inputs, unlike the traditional classroom. 

F 15 39 38 16 2 

% 13.6 35.5 34.5 14.5 1.8 

15. Adopting blended learning to learn a foreign 
language is not a good idea. 

F 10 43 38 16 3 

% 9.1 39.1 34.5 14.5 2.7 

16. Blended Learning eased my learning. 
F 22 44 37 5 2 

% 20 40 33.6 4.5 1.8 

17. I feel comfort in Face-to-face interaction   
F 27 41 35 5 2 

% 24.5 37.3 31.8 4.5 1.8 

18. Blended learning helped me to be more 
productive and more successful 

F 12 49 33 13 3 

% 10.9 44.5 30 11.8 2.7 

19. In blended learning classes, teachers could 
easily follow my progress 

F 12 44 41 9 4 

% 10.9 40 37.3 8.2 3.6 

20. Blended learning courses' materials were 
available to download on smartphones, tablets, 
and desktops whenever I need them 

F 24 46 31 6 3 

% 21.8 41.8 28.2 5.5 2.7 

Q1:What were the blended learning benefits on the 
English-major pre-service teachers' academic 
performance?   

F 332 893 703 216 56 

% 15.1 40.6 32.0 9.8 2.5 

Table 3 showed the percentages of the academic indicators’ statements: 

11. The eleventh Statement: (59.0%) respondents agreed with it, and (31.8%) were neutral. Nevertheless, 

simultaneously, (9.1%) respondents disagreed with this statement. 

12. The twelfth Statement: (57.2%) of the respondents agreed with it, and (32.7%) were neutral. In contra 

(16.3%) respondents disagreed with the statement. 

13. The thirteenth Statement: (40.0%) of the respondents agree with it, and (33.6%) were neutral. In contrast, 

(26.4%) respondents disagreed with this statement. 

14. The fourteenth Statement: (49.1%) respondents agreed with it, and (34.5%) were neutral. In comparison, 

(16.3%) respondents disagreed with this statement. 

15. The fifteenth Statement: (38.2%) respondents agreed with it, and (34.5%) were neutral. In contrast, (17.2%) 

respondents disagreed with this statement. 

16. The sixteenth Statement: (60.0%) respondents agreed with it, and (33.6%) were neutral. In comparison, 

(6.4%) respondents disagreed with this statement. 

17. The seventeenth Statement: (61.8%) respondents agreed with it, and (31.8%) were neutral. In comparison, 

(6.4%) respondents disagreed with this statement. 
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18. The eighteenth Statement: (55.4%) respondents agreed with it, and (30.0%) were neutral. Simultaneously, 

(14.6%) respondents disagreed with this statement. 

19. Nineteenth Statement: (50.9%) respondents agreed with it, and (37.3%) were neutral. In comparison, 

(11.8%) respondents disagreed with this statement. 

20.  Twentieth Statement: (63.6%) respondents agreed with it, and (28.2%) were neutral. In contrast, (8.2%) 

respondents disagreed with this statement. 

To conclude, regarding the participants' responses to the first question: What were the Blended learning 

benefits on the English-major pre-service teachers' academic performance? (55.7%) respondents strongly agree 

with it, and (32.0%) were neutral. In contrast, (12.3%) respondents disagreed. 

4.1.2 Environmental Indicators’ Results 

The following are the frequency distribution and percentage of the first indicator’s statements that answered the 

study's second question: How did English-major pre-service teachers evaluate the Blended learning environment's 

effectiveness in their engagement and interaction?  

Table 4. Descriptive Statistics for Environmental Indicators 

Statements  
Strongly 

agree 
Agree Neutral Disagree Strongly disagree 

1. I was highly motivated through blended 
learning environment. 

F 20 0 38 10 2 

% 18.8 36.4 34.5 9.1 1.8 

2. I like teachers’ non-verbal expressions like 
eye contact, facial expressions, and 
gestures through face-to-face classes. I feel 
closer. 

F 25 47 29 9 - 

% 22.7 42.7 26.4 8.2 - 

3. Blended learning helped me and my 
classmates to regularly evaluate each 
other. 

F 12 44 38 14 2 

% 10.9 40.0 34.5 12.7 1.8 

4. Engagement, motivation, and interaction 
through BL learning were the factors that 
enhanced my success. 

F 12 52 33 11 2 

% 10.9 47.3 30 10 1.8 

5. Online classes were less annoying than the 
traditional ones. 

F 22 39 28 19 2 

% 20 35.5 25.5 17.3 1.8 

6. Online classroom activities made me feel 
less involved. 

F 18 43 3 17 1 

% 16.4 39.1 28.4 15.5 0.9 

7. BL trained me in a new interactive 
learning methodology. 

F 15 46 40 9 - 

% 13.6 41.8 36.4 8.2 - 

Table 4 explains the percentage of the second hypothesis (Environmental Indicators) as: 

1. The first statement: (54.6%) of the respondents agree with it, and (34.5%) are neutral. In contrast, (0.9%) of 

the respondents disagree with the first statement. 

2. The second statement: (65.4%) of the respondents agree with it, and (26.4%) are neutral. In contrast, (8.2%) 

of the respondents disagree with the second statement. 

3. The third statement: (50.9%) of the respondents agree with it, and (34.5%) were neutral. In contrast, (14.5%) 

respondents disagreed with this statement. 

4. The fourth statement: (58.2%) respondents agreed with it, and (30.0%) were neutral. In contrast, only 

(11.8%) respondents disagree with this statement. 

5. The fifth statement: (55.5%) of the respondents agreed with it, and (25.5%) were neutral, whereas (19.0%) 

respondents disagreed with this statement. 

6. The sixth Statement: (55.5%) of the respondents agreed with it, and 28.2%) were neutral. In contrast, 

(16.4%) respondents disagreed with this statement. 

7. The seventh Statement: (55.4%) respondents agreed with it, and (36.4%) were neutral. In contrast, (8.2%) 

respondents disagreed with this statement 
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Table 5. Descriptive statics for Environmental Indicators 

Statements  
Strongly 

agree 
Agree Neutral Disagree 

Strongly 
disagree 

8. I felt isolated during online courses, unlike 
face-to-face ones. 

F 18 46 27 15 4 

% 16.4 41.8 24.5 13.6 3.6 

9. Blended learning eased my connection during 
my off days. 

F 20 49 28 12 1 

% 18.2 44.5 25.5 10.9 0.9 

10. Blended learning provided me with feedback 
from my peers and teachers on my 
performance. 

F 17 44 36 10 3 

% 15.5 40.0 32.7 9.1 2.7 

11.  Blended learning chat rooms encouraged me 
to discuss topics covered previously in the 
traditional classes. 

F 17 48 33 12 - 

% 15.5 43.6 30.0 10.9 - 

12. Blended learning interactive tools enhanced my 
learning input and output. 

F 13 49 37 9 2 

% 11.8 44.5 33.6 8.2 1.8 

13. I would to take blended learning courses in the 
future. 

F 19 44 31 12 4 

% 17.3 40.0 28.2 10.9 3.6 

Q2: How do English-major pre-service teachers evaluate 
the Blended learning environment's effectiveness in their 
engagement and interaction?  

F 228 551 401 159 23 

% 16.7 40.5 29.4 11.7 1.7 

Table 5 showed the following: 

8. The Eighth Statement: (58.2%) of the respondents agree with it, and (24.5%) were neutral. In contrast, 

(17.2%) respondents disagreed with this statement. 

9. The Ninth Statement: (62.7%) respondents agreed with it, and (25.5%) were neutral. In contrast, (11.8%) 

respondents disagreed with this statement. 

10. The Tenth Statement: (55.5%) respondents and agreed with it, and (32.7%) were neutral. In comparison, 

(11.8%) respondents disagreed with this statement. 

11. The Eleventh statement: (59.1%) respondents agreed with it, and (30.0%) were neutral. However, at the 

same time, (10.9%) respondents disagreed with this statement. 

12. The Twelfth Statement: (56.3%) of the respondents agree with it, and (33.6%) were neutral. In comparison, 

(10.1%) of the respondents disagreed with this statement. 

13. The Thirteenth Statement: (57.3%) of the respondents agreed with it, and (28.2%) were neutral. In 

contrast, (14.5%) of the respondents disagreed with this statement. 

To conclude, the second question asked about the environmental Indicators: (How did English-major pre-service 

teachers evaluate the Blended learning environment's effectiveness in their engagement and interaction? (57.2%) 

respondents agreed with it, and (29.4%) were neutral. In contrast, (13.4%) respondents disagreed.  

4.2 Qualitative Results from the Written Essays 

Responses presented below were generated from the informative essays' contents analysis written by thirty-eight of 

the purposive sample group, entitled "The virtual classes and the student's academic success. Below is a 

summary of the students' opinions that answered the study's three questions.   

4.2.1 Results Answering the First Question 

The following are the participants' written reflections that answered the study's first question: What were the Blended 

learning benefits on the English-major pre-service teachers' academic performance? 

The Purposive Group Reflection on the Blended Learning Benefits: 

The Blended learning 

a)saved the continuity of the academic year 2020-2021 without taking the risk of COVID-19's infection, and 

guarantee the students' academic success, b) has powerful tools not found in the physical space, and it paved the way 

to the students' success, c) it made the courses flexible, easy, fast, and enjoyable, d) it enabled a better understanding 

through online activities and participation, e) allowed instant feedback and instant grading, f) diverted learning 

methods, g) videos, texts, projects, presentations, discussions, helped us to absorb the content easily, h) facilitated 

obtaining the courses' materials, i) it eased the course works' evaluation through different fair online methods, j) the 

online tests' grades were fairer than papers- pens' tests, k) helped the students to be more productive by managing 
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and allocating extra time to do other extra urgent tasks, l) it was an evidence of a good indication for running a better 

education in our region, m) It eased the formation of virtual groups' discussions.   

Overall, the participants shared positive opinions on their academic progress towards blended learning. 

4.2.2 Results Answering the Second Question 

The participants' written reflections answered the second question: How do English-major pre-service teachers 

evaluate the Blended learning environment's effectiveness in their engagement and interaction?  

The responses show that the blended learning environment was: a) feasible in saving time and money spent preparing 

the traditional courses' projects, assignments, and daily university costs. b) It allowed reviewing the recorded lectures 

or taking exams anywhere. c) it replaced the papers' pens' tasks with phones, tablets, or computers. d) It reduced the 

geographical distance that helped manage cost and time freely e) had an observable change in the students' bad 

health habits by buying the university's expensive junk foods and beverages. f) enhanced the collaboration and 

communication between the students and teachers. g) reached a vast number of students at the different zones, h) 

protected shy students, and encouraged them to ask questions and engage in online discussions. i) allowed the 

students, who had a part-time job, to attend classes from their workplace, j) enabled them to highlight the essential 

points and study more than usual.  

Overall, the students' agreed that blended learning's environment had significant impacts on increasing the number of 

engagements and interactions, which positively correlated with their academic performance.  

4.2.3 Results Answering the Third Question Concerning the Obstacles 

The following is a summary generated from the participants' written reflections toward the blended learning 

challenges, which answer the study's third question: What obstacles did the English- major pre-service teachers face 

in the blended learning courses?   

a) the blended learning virtual classes lacked supervision and consultation, b) it required computers and a stable 

internet connection, and some students do not have, c) it could not control over students' total attendance; and finally, 

d) the physical absence of the teachers made it difficult for some students to concentrate well.  

All responses focused on the instructors' physical absence, which led to a lack of concentration and actual attendance 

among some irresponsible students. In some cases, as reflected by a few participants, they were experienced the 

followings a) missed the energetic and warm climate of face-to-face courses, b) missed instructor's body language 

and nonverbal signals, c) the physical absence of their educators drove the participants to lose consideration., finally, 

d) some online courses lack administration, eagerness, and motivation.   

Study Limitations 

The researcher believes no study is perfect. Therefore, this study tried to avoid sampling errors that led to 

shortcomings and designed the qualitative and quantitative methodology in a simple random sampling that covered a 

wide range of respondents. These influenced positively the interpretation of the results of the study. 

5. Discussion 

The present study explored and assessed the students' perceptions and reflections toward blended learning's useful, 

easy, clear, feasible tools and supported environments on their academic success, interactions, and engagement. The 

questionnaire and the essays written by the purposive sample answered the study's three questions. The results 

indicated that: 

1. The blended learning courses facilitated encouraged them to download materials, upload assignments, carry 

out online examinations, and encourage the participants to engage in discussions, asking or answering 

questions their instructors and classmates raised. 

2. Blended learning environment developed their EFL four skills' interaction. 

3. Helped them move beyond the traditional learning methods and take part in the learning processes 

4. It paved the way for them to acquire the skills needed for their future career. See appendixes' links (1) and 

essays' samples.  

Moreover, the quantitative and qualitative results show that blended learning is a beneficial approach to diversifying 

teaching methods and positively affects learning inputs and outputs.  

Furthermore, the study agreed with (Napier & Smith, 2009) that the blended learning helped the participants be 
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independent learners and achieve higher grades. They showed positive and vigorous agreements on most blended 

learning academic and environment indicators. For instance, students feel more comfortable interacting with 

classmates during virtual classes than face-to-face ones. In addition, the instant feedback inside the virtual courses 

helped them to correct their mistakes.  

The findings agree, support, and go in one line with Millar's theory (2014), Nazarenkoa (2015), Albiladi & Khlood 

(2019), and Bakeer (2018) that most of the participants were favorable the blended learning format. However, the study 

contrasts with some responses that believed combined learning wastes time, is easy to cheat in exams, and creates 

social isolation. The results of the current study contrast with Ja'ashan's study (2015) from Saudi Arabia, in which the 

students saw traditional learning as active as blended learning. Whereas the survey agreed with the results reached by 

Fathelrahman (2018) from King Faisal University, Alhasa, KSA, that feedback from the students could improve the 

teaching quality of distance learning, which leads to students' better understanding, the thing that employed by the 

current study. 

Concerning the obstacles, most participants agreed upon item four in the electronic survey, which attracted the 

researcher's attention; it rated (74.3%) regarding the blended learning environment's impact on interaction and 

collaboration.  

Unlike the traditional classroom's warm climate, the participants stated they encountered emotional deprivation during 

virtual courses; they missed the non-verbal expressions, body language, eye contact, and non-verbal message exchange 

with our teachers during the face-to-face classes. They also complained about the unstable internet connection in their 

geographical area. Some stated that the absence of teachers' control made some students lose concentration during 

lectures. Others indicated that they chose the BL course because it was the only one that fitted their schedule.  Few 

students assumed that the virtual classes lacked supervision to control students' actual attendance. 

To conclude, the results answered the research questions that blended learning met their academic performance 

expectations, success, built their EFL skills, eased engagement, individual reflection, or group presentations. It was 

less annoying, facilitating the interaction. Chat rooms encouraged them to incorporate materials from the discussion. 

6. Conclusion  

The blended learning system increased the participants' academic performance through useful, easy, flexible, clear, and 

feasible tools. Its comfortable environment increased the participants' interaction, engagement, collaboration, and 

communication skills. They also became more self-regulated, self-dependents, friendly, and confident. In addition, it 

enables them to build strong relationships with their classmates and instructors.  

The researcher observed a significant satisfaction among the participants toward the blended learning tools, which 

enabled them to record sessions for later reviewing, usefulness, clarity and, feasibility that encouraged long-term 

learning. At the same time, there was a bit, negative emotional feeling regarding their instructors' absolute physical 

absence and the lack of warm face-to-face interaction.  Finally, integrating blended learning in the academic program 

enables the university to reach the most distinguished and prominent ranks. 

Implication and Gaps Filling 

Investigating the impact of blended learning and its environment on English-major pre-service teachers' collaboration 

and academic performance puts the study among the research that highlights the roles of technology in advancing 

knowledge and empowering learners' mental, cognitive, and social forms.  

Furthermore, the study sought to collaborate with the previous studies by conducting more future research to explore 

the different viewpoints of blended learning users, which motivated the current research to move the existing 

investigation forward. Few studies have examined, described, and assessed the significant impact of blended learning 

on students' academic performance using questionnaires supported by written essays. The participants informatively 

expressed their attitudes freely toward the effects of integrating blended learning to enhance teaching and learning 

delivery. 

7. Recommendations 

The researcher recommends the blended learning instructors to: a) support, inspire and encourage the students to feel 

friendly; b) create a dynamic environment, give more elements of the course, and monitoring it too; c) encourage the 

students to be open up by spending few minutes at the beginning of a blended learning class, to engage in ice-breaking 

subjects to create a warm and inviting atmosphere.  

The study suggests investigating the correlation between the students' psychological and emotional status with their 
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academic progress for future research.  

Concerning the obstacles, most participants agreed upon one item in the electronic survey, which attracted the 

researcher's attention, the fourth item. It rated (74.3%) the Blended learning environment's impact on interaction and 

collaboration.  

The participants stated that they encountered emotional separation during virtual courses, unlike the traditional 

classroom's warm climate.  In addition, they added, "We missed the non-verbal expressions, body language, eye 

contact, and non-verbal message exchange with our teachers during the face-to-face classes." They faced an unstable 

internet connection in their geographical area. Some stated that the absence of teachers' control made some students 

lose concentration during lectures. Others indicated that they chose blended learning because it was the only one that 

fitted their schedule. 
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