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Abstract

Discussions pertaining to minorities and their issues in education have recently been particularly heated in Greece, as
changes which have occurred in Greece, Europe and at an international level, have triggered political and social
turmoil and a reevaluation of cultural identities. The present paper attempts to contribute to this debate, concentrating
on the Greek Muslim minority and their attempt to learn English as a foreign language (EFL) at Second Chance
Schools (SCSs). The aim of this research is to explore Muslim individuals’ learning needs in relation to EFL at SCSs,
the reasons which prompt them to learn the foreign language, as well as the difficulties they encounter in their quest
for this knowledge. Therefore, both quantitative and qualitative methods of data collection were applied to increase
the credibility and validity of the results. In addition, the issue was examined through the perspective of both learners
and adult educators in order to present a more comprehensive picture of the situation. The findings have shown that
Muslim learners have associated the benefits of learning English with practical matters such as communicating while
travelling abroad and enhancing their professional prospects. As for the learning obstacles they face, these pertain to
typical issues in adult learning such as lack of time and fatigue, as well as their deficient knowledge of the Greek
language, which can interfere with their learning. Finally, both learners and instructors agree that learning English at
SCSs could be upgraded with more teaching hours per week and appropriate infrastructure.
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1. Introduction

The socio-political and economic changes in Europe created a need to bridge the cultural and social discrepancies
amongst its citizens and secure their fundamental right to education. EU countries have placed great emphasis on
educational policies promoting lifelong learning (European Commission, 2001). As a result, Second Chance Schools
(SCSs) were founded in Greece (Law 2525/1997), to enable adults who have not completed their compulsory
education to acquire knowledge and to develop skills which will enhance their accessibility to the labor market.
Moreover, SCSs aim to help socially vulnerable groups to gain access to education and combat social exclusion
(European Commission, 2001).

For the Greek Muslim minority, access to Greek-language education is a means of social advancement and personal
development. Due to their diverse cultural background, however, their attendance at adult education structures is
characterized by certain needs and difficulties. More specifically, the writers of the present paper have observed that
they face particular difficulties in learning the English language. In searching for relevant research, one concludes
that although there has been some interest on SCSs and their role in combating social exclusion, as well as SCS
learners’ attitudes towards learning English as a foreign language, there is little to no research focusing on minority
learners’ needs and difficulties pertaining to learning English at SCSs. However, there have been similar studies
which served as a foundation for the present paper. More specifically, Nikolopoulou (2012) conducted research on
SCSs as a means of educating socially vulnerable groups. Exakoustou (2016) dealt with Muslim women in Thrace
and examined their reasons for interrupting compulsory education, as well as the reason or reasons which motivated
them to attend adult education programs. Sansoglou (2016) investigated the learning needs of adults who attend
SCSs, delving into the issue both from the learners’ and the instructors’ perspective. Finally, Sfagmenou (2016)
examined SCS learners’ views on EFL classes as a factor against social exclusion.
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This research investigates the learning needs of Muslim adult learners attending SCSs in relation to EFL, their
reasons for learning English as a foreign language and the difficulties they face in their struggle to gain this
knowledge. A fundamental aspiration of this research is that its findings will provide the necessary information to
English language teachers and other SCS stakeholders to create a learning environment tailored to the needs of the
Muslim minority. It is hoped that the key competencies and knowledge SCSs offer, in connection with the acquisition
of a foreign language, can facilitate minority members to realize their full potential as active citizens.

The research questions which this study will attempt to answer are the following:

1. What are the learning needs of Greek Muslim learners in relation to English as a foreign language at Second
Chance Schools?

What are their reasons for learning English?

Which are the difficulties they encounter when learning English as a foreign language in the course of their
studies?

2. Literature Review

In order to appreciate the role of Muslim adult learners in the educational system, it was deemed necessary to set the
theoretical background of the Greek Muslim minority, as well as the adult education context in Greece. This section
discusses certain sociopolitical aspects of the Muslim minority, the concept of adult education and the teaching of
English as a foreign language at SCS.

2.1 The Greek Muslim Minority

In social sciences, a minority does not necessarily refer to a group of people who are outnumbered by the majority in a
social context. According to Wirth (1945, p.347), a minority is “a group of people who, because of their physical or
cultural characteristics, are singled out from the others in the society in which they live for differential and unequal
treatment, and who therefore regard themselves as objects of collective discrimination.” Within the Muslim minority
spectrum in Greece, we can identify three groups: Muslims of Turkish origin, Pomaks and Roma (Markou, 1997).
Muslim minority members reside mainly in Western Thrace, while a small percentage lives on the Dodecanese islands
(Rhodes & Kos). The difference between the two communities lies in the educational opportunities offered to them. In
short, the former (the Muslims of Western Thrace) have secured their educational rights in their mother tongue under the
provisions of the Lausanne Treaty (1923), while the latter (the Muslims of the Dodecanese) are deprived of this
privilege due to the historical developments of the time and are trapped in a situation which has been frozen in time.

The term used to describe the bilingual educational system legislated by the Lausanne Treaty, which is specifically
designed for the Muslim minority of Western Thrace, is Minority Education (Tsitselikis & Mavrommatis, 2003).
Since its establishment, minority education has been a tipping point for Greek and Turkish policies, where each side
attempted to exploit the situation and exercise politics (Liazos, 2007). Turkey used minority education as a means of
dispersing national ideology through the promotion of their language and religion, while Greece aimed at eliminating
the ethnic element of the minority group by defining religion as their sole connector (Panousi, 2007). Consequently,
minority education has been influenced by institutional and political determinants, which entail an adverse effect on
the instruction of both the Turkish and the Greek language.

2.2 Adult Education

According to Darkenwald and Merriam (1982, p.9), adult education is “a process whereby persons whose major
social roles are characteristic of adult status undertake systematic and sustained learning activities for the purpose of
bringing about changes in knowledge, attitudes, values, or skills.” A well-known theory pertaining to adult learning
is Knowles’ Andragogy Model (1970), which underlines the differentiation of adult education in comparison to the
education of minors. The theory of andragogy highlights the need to concentrate on learners’ experiences and needs
when teaching in an adult education context. The educational process must have a practical orientation and offer
knowledge and skills which can be applied in real-life situations. Finally, instructors need to embrace their learners’
different personalities, backgrounds and learning styles to achieve the best results.

The motivation that underlies adult learners’ choice to participate in educational programs often depends on their
socio-economic status. Nesbit (2005) posits that adult learners belonging to lower socio-economic groups are usually
involved in work-related programs focusing on increasing human capital. On the other hand, learners coming from
higher socio-economic strata seek programs relating to social recognition and self-realization (Zarifis, 2014). As for
the difficulties which adults encounter in education, Kokkos (2007) contends that these difficulties pertain mainly to
students’ social obligations and responsibilities, as well as internal barriers which arise from a negative disposition,
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which they may have, towards education. Muslim adult learners are further burdened by their inadequate knowledge
of the Greek language and the economic and social hardships which prevent them from committing to an educational
program (Tsiakalos, 1999).

2.3 Learning English at SCSs

The teaching of English could not be absent from the SCS program, as it is considered a global language
predominating in many fields such as technology, business and tourism. The SCS curriculum introduced by the
Greek Ministry of Education in 2000 (FEK 943/31.7.2000) states that English was chosen as a means of
communication among people of different nationalities and as a prerequisite for the autonomous and efficient
performance of EU citizens in the professional and social spheres. More specifically, the EFL curriculum is based on
five principles:

1. The analysis of learners’ needs and interests is a necessary practice which should take place at the beginning
of every school year.

The curriculum is adapted to learners’ needs and interests arising from needs analysis.
Previous learning experiences must be taken into account when designing a lesson/course.

The curriculum is flexible and instructors can use it as a guide in deciding what to teach and how/when to
teach it.

5. Remedial tuition to learners who cannot meet the course requirements and supplementary tutoring to
advanced learners is decided upon in each SCS (Mitsikopoulou & Sakelliou, 2006, p.16).

The EFL syllabus at SCSs is decided upon by the teacher and reflects the principles of the respective curriculum.
There is no provision for predefined textbooks and instructors create their own teaching materials. The thematic
areas are decided upon in cooperation with the learners, who are also encouraged to use their own learning materials.
As far as content topic categories are concerned, the curriculum suggests that the thematic areas should reflect
learners’ needs and the selected texts should be directly related to students’ everyday lives and interests.

3. Methodology

It was considered that the subject of the current paper could be studied more effectively if both qualitative and
quantitative data were collected. The combination of qualitative and quantitative methods serve the purpose of
triangulation, namely the use of different data collection methods and techniques, which enable a more thorough
examination of an issue (Karalis, 2013). Quantitative analysis provides the possibility of a conditional generalization
of the findings gathered from the sample of the general population (Karalis, 2013). It pertains to specific and
measurable characteristics revealing general trends and an overall representation of the situation. On the other hand,
the collection of qualitative data allows for a deep and multidimensional consideration of the subject matter
(Richards, 2003). In this study, the qualitative data were complementary in the sense that they offered a deeper
insight into both the instructors’ and the learners’ views.

3.1 Participant Characteristics

The target population of the study is Muslim learners attending SCSs. Therefore, the researchers selected all the
SCSs operating in areas (prefectures) with the highest percentage of Muslim minority members. This is a case of
nonprobability purposive sampling, where the researchers select individuals who have specific qualities and meet
certain criteria (Etikan, Musa, & Alkassim, 2016). The participants are the Muslim learners and EFL instructors of
the SCSs of Komotini, Sapes, Xanthi (including the departments of Kentavros & Mantaina) and Rhodes. The
department of Myki (belonging to the SCS of Xanthi) was not included, because no English lessons were conducted
at the time, due to the absence of an EFL instructor. In addition, although there is a Muslim community on the island
of Kos, no SCS is in operation in that specific area.

3.2 The Research Tools

The research tools which were considered more appropriate for this research were the questionnaires and the
semi-structured interviews. Two separate original questionnaires were designed, one intended for the instructors and
one for the learners, as well as two separate sets of questions for the semi-structured interviews. They were
constructed both in English and in Greek and the respondents chose the language of their preference.

Questionnaires are economically produced and administered in a short period of time, while respondents complete
them anonymously, enabling the unbiased expression of their beliefs (Creswell, 2015). The questionnaires of this
study include closed-ended questions which are dichotomous, multiple-choice, rating-scales and checklists.
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Open-ended questions are also included to elicit a range of replies which were not provided initially (Burgess, 2001).
In semi-structured interviews, the interviewer prepares a framework of themes s/he wants to cover. The interview
procedure is open and the questions are tailored to each context (Edwards & Holland, 2013). The research tools were
constructed after an overview of the relevant literature to determine the topics which needed to be covered and their
design was also influenced by similar studies (Exakoustou, 2016; Karalis, 2013; Kordela, 2018; Tsaousi, 2012).

3.2.1 The Questionnaire for the Learners

The questionnaire begins with an introduction in which the aim of the research is explained and the anonymity of the
data is highlighted. The first part relates to general information where respondents provide demographic data such as
age, gender, marital status and the languages which they speak. The second part refers to the respondents’ education,
past experiences with school and attendance at the SCS. In the third part, respondents express their views,
preferences and expectations on learning English, as a foreign language, at the SCSs. They are also asked about the
difficulties they encounter in learning the language and their thoughts on how the situation could improve. Finally,
respondents are asked whether they are willing to participate in the semi-structured interview. If they accept, they
provide their telephone number so that the researchers can contact them.

3.2.2 The Questionnaire for the Adult Educators

The questionnaire for EFL instructors is divided into five parts. The first part pertains to general information such as
age, gender, education, training and teaching experience. In the second part, they are asked about their learners’
profile and their experience in working with Muslim learners at the SCS. The third part focuses on EFL and learners’
interest in it. In the fourth part, instructors are asked about how they cope with their learners’ needs and the
difficulties which their students face when learning English. The fifth part pertains to lesson procedures such as the
approaches, the methods, the techniques and the tools which they employ in the classroom. Instructors are also asked
whether they are willing to participate in the semi-structured interview and whether they are willing to provide their
phone number so that the researchers can contact them.

3.2.3 The Semi-structured Interview for the Learners

The semi-structured interview for learners consists of five parts. The first part pertains to personal information such
as gender, age and the SCS class. The second part addresses the learners’ decision to enroll at the SCS and what they
expect from their studies. In the third part, respondents express their views on EFL, whether the lessons meet their
needs and how they think they will benefit from them. The fourth part focuses on the difficulties which learners face
in learning English with a particular emphasis on the parameter of bilingualism and classroom communication.
Finally, the third part pertains to learning procedures, where respondents are given the opportunity to share their
thoughts on how they think the English lesson could improve and become better adjusted to their needs.

3.2.4 The Semi-structured Interview for the Adult Educators

The semi-structured interview for the teachers consists of four parts. The first part pertains to the teachers’ profile,
namely their age, gender, educational background and teaching experience. The second part concerns their learners’
profile. This includes age, gender, cultural background as well as how teachers cope with teaching in a culturally
diverse environment. The third part refers to the needs, obstacles and benefits of learning English at SCSs. The last
part revolves around procedures such as teaching approaches, methods and techniques, learning tools and materials,
topics of interest and classroom interactions. Finally, teachers offer their opinions on how teaching English at SCSs
could improve.

3.3 Procedures

Prior to conducting the research, the researchers came into contact with the General Secretariat for Lifelong Learning
and received written permission to carry out the research at the aforementioned SCSs. Subsequently, the researchers
contacted the school principals and the respective EFL teachers to make the necessary arrangements. Next, the research
tools were pilot tested in order to identify potential problem areas (Cohen, Manion, & Morrison, 2007). The draft
questionnaires and semi-structured interviews were tested for effectiveness, clarity, coherence and completion time. The
trial group of learners (two women and a man) chose to complete the questionnaire in Greek. Certain problems with
clarity were detected, as learners encountered words and phrases, they were not familiar with. The researchers
proceeded to replace these unfamiliar words and phrases with simpler vocabulary (synonyms mostly) and phrases with
which students were familiar. The time for the completion of the questionnaire was estimated to last 15-20 minutes.
There were no issues detected in the semi-structured interviews which were estimated to last 5-10 minutes.

The questionnaire for the teachers was pilot tested with two EFL instructors (both women), who found it satisfactory
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in terms of grammatical organization and overall coherence. Participants were also asked to express their opinion on
whether they thought the questionnaire served the purpose of the research, to which they replied positively. The time
needed to complete it was 7-10 minutes. No issues were encountered during the pilot testing of the interviews and
their estimated time was 15-20 minutes.

All questionnaires were produced and distributed as hard copies. After communicating with the school-principals,
arrangements were made for the researchers to visit the SCSs of Komotini, Xanthi, Kentavros (in which one of the
two researchers works) and the department of Mantaina to distribute the questionnaires. The appointments were set
at convenient times for the EFL instructors so as to discuss the procedure without obstructing the educational process.
As for the SCS of Rhodes, after communicating with the principal and the EFL instructor, the researchers arranged to
send the questionnaires by courier and received them back likewise.

Subsequently, the researchers contacted the learners and teachers who were willing to participate in the
semi-structured interviews by phone to make arrangements. The interviews took place in the premises of each SCS
and were conducted face to face, individually, after the researchers received permission from the principals of the
aforementioned schools. The interviewees were informed on all the matters regarding the procedure to secure their
permission and create a climate of trust (Seidman, 2006). The purpose and use of the given information were
explained, the anonymity of the respondent was ensured and the use of a recording device was disclosed and justified.
The interviews were recorded using a mobile telephone apparatus and were subsequently transcribed.

3.4 Data Analysis

The data gathered from the questionnaires for teachers and learners were analyzed using the Statistical Package for
Social Sciences software (SPSS, version 23). The replies to the open questions were divided into categories and
analyzed with the same software. The information collected with the semi-structured interviews was handled using
thematic analysis, which is the process of identifying themes and patterns within the data (Braun & Clark, 2006).
Recordings were relistened and transcripts were reread various times in order to detect recurring themes, develop
categories and index the data accordingly.

4. Results

This section presents the research results, as they arise from the questionnaires and semi-structured interviews. The
research findings are divided into four sections corresponding to the four research tools.

4.1 The Questionnaire for Learners

For the quantitative part of the research pertaining to learners, 200 questionnaires were delivered to 6 SCSs of which
142 were completed. Due to the descriptive nature of the research questions, the data were analyzed through
descriptive analysis (Loeb et al., 2017).

All 142 respondents stated that they speak Greek, while the vast majority also speak Turkish. Interestingly enough,
21.1% included English amongst the languages they speak. As for the language they use most in their everyday lives,
42.25% reported speaking Greek, followed by 35.92% who speak Turkish as their first language.

Table 1. Most Used Language at each SCS

Xanthi Kentavros Mantaina Komotini Sapes Rhodes
Greek 51.1% 19.4% 0.0% 51.6% 35.7% 100.0%
Turkish 44.7% 19.4% 0.0% 48.4% 64.3% 0.0%
Pomaki 4.3% 61.3% 100.0% 0.0% 0.0% 0.0%

Looking at the responses given for each SCS separately (Table 1), we see that Greek was selected as the language
mostly spoken in urban areas, while it was selected by 100% of the respondents in Rhodes. Bilingual adults
belonging to a minority group, typically choose the majority language in the workplace as well as most other daily
activities and use the minority language in a more restricted range of contexts (Garraffa, Obregon, & Sorace, 2017).

Only 21.8% of respondents reported speaking English before the SCS, of whom 48% learnt it while trying to help
their children to study. What is interesting is that 92.3% expressed an affinity towards the English lessons at the SCS,
while the vast majority stated that, compared to other lessons, they find their English lessons easy (30.3%) or of
moderate difficulty (41.5%).
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Table 2. Motivation for Learning English

Yes No Not Sure
Find a job 69.0% 21.8% 9.2%
Travel abroad 66.9% 26.8% 6.3%
Improve at job 66.2% 19.0% 14.8%
Use the Internet 61.3% 30.3% 8.5%
Talk with foreigners 53.5% 41.5% 4.9%
Help children 52.8% 38.0% 9.2%
English films 39.4% 54.2% 6.3%
English songs 35.2% 55.6% 9.2%
English books 26.8% 66.9% 6.3%

Regarding their motivation for learning English (Table 2), most respondents stated that it will help them find a job or
improve work conditions in their workplace. Other popular options were travelling and using the Internet. Kordela’s
(2018) study examined adult learners’ attitudes towards learning English and found that, regarding their reasons for
learning the language, 85.7% of the respondents’ replies related to travelling, while 69.6% stated that they need it for
employment purposes.
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Figure 1. Learners’ Preferences in Topics

Figure 1 illustrates the respondents’ preferences towards certain topics. “Information about myself” is the most
popular option as 81.7% found it very interesting or interesting, followed by travelling, professions, tourism and
family.
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Table 3. Obstacles in Learning English

Yes No Not sure
Physical tiredness 48.6% 44.4% 7.0%
Age 35.9% 56.3% 7.7%
Failure anxiety 35.2% 52.8% 12.0%
Personal problems 31.0% 57.0% 12.0%
Teacher does not encourage 15.5% 70.4% 14.1%
participation
Lack of classroom cooperation 17.6% 68.3% 14.1%
Social environment does not 19.0% 63.4% 17.6%
encourage attendance
Absent a lot 21.1% 69.0% 9.9%
Lack of confidence 31.0% 54.9% 14.1%
Does not understand teacher talk 35.9% 52.8% 11.3%
Lack of time 45.8% 42.3% 12.0%
More interested in Greek rather 38.7% 50.7% 10.6%
than English
Embarrassment in classroom 34.5% 55.6% 9.9%
Lessons not adjusted to learning 19.7% 59.2% 21.1%

needs

As already discussed in subsection 2.2, the difficulties adults encounter when participating in an educational program
often relate to their obligations and responsibilities outside school (Kokkos, 2007). Table 3 shows that, in this study,
the most prominent obstacles in learning English related to physical tiredness and lack of time, while learners also

stated that they are more interested in learning Greek rather than English.
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Figure 2. Ways to Learn English Better
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Regarding respondents’ views on how learning English at the SCS could improve (Figure 2), having lessons more
often was by far the most popular option, followed by more classroom discussions. Learners stated that being less
absent would also help them, while a significant percentage considers the lack of English textbooks a disadvantage.
Respondents are not keen on assuming an active role in the educational process, as being more involved in
decision-making was the third least popular choice, while bringing their own materials was last. Doyle (2008)
supports that learners hesitate to take responsibility for their own learning because they feel that this would make
things harder for them.

4.2 The Questionnaire for Adult Educators

The questionnaire for adult educators was completed by six teachers in total. The data were managed through
descriptive analysis. Due to the small number of participants, frequencies are presented through the number of
occurrences rather than percentiles.

Table 4. Teachers’ Ways of Examining Learners’ Needs

N of responses Percent of cases
Conversation 6 100.0%
Observation 3 50.0%
Questionnaires 2 33.3%
Tests 0 0.0%

All respondents examined their learners’ needs and the way in which they achieved this was mainly through
conversation (Table 4). This is a common practice among SCS instructors, as the findings of Sansoglou’s (2016)
study showed that 95.8% of the teachers working at SCSs engage in learner needs analysis in their classrooms.
Moreover, the majority of the teachers believe their education and training has adequately prepared them to meet
their learners’ needs, while two respondents answered that they were not sure.

Moving on to the lesson procedures which were followed by the teachers, five out of six teachers chose a balance
between teacher-and learner-centeredness and only one of the teacher’s lessons were purely learner-centered. The
aforementioned is supported by the existing literature, as the merits of the learner-centered approach have been
extensively discussed in Greece and abroad (Doyle, 2011; Lynch, 2010). However, there has also been research
conducted suggesting that teacher-centered practices can prove beneficial in certain cases, such as teaching grammar
(Zohrabi, Torabi, & Baybourdiani, 2012).
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Figure 3. Teachers’ Methods in Teaching English
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As shown in Figure 3, respondents also adopt a combination of practices deriving from different methods.
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Figure 4. Teachers’ Techniques in Teaching English

Figure 4 shows that teachers employ techniques which are considered both traditional (lecturing, questions-answers)
and communicative (role-plays, pair work). This diversity in methods and techniques can prove particularly
beneficial, as research shows that when teachers vary their delivery, students stay engaged with the subject matter
and retain the content of a course in the long run (Doyle, 2011).

4.3 The Semi-structured Interviews for Learners

For the qualitative part of the research, nine students from three different SCSs agreed to take part in a
semi-structured interview. All students chose to be interviewed in Greek rather than in English. Data were analyzed
through thematic analysis. As the database created after the transcription of the interviews was relatively small and
easy to handle, it was deemed best to analyze it by hand (Creswell, 2015).

Most learners reported having only limited prior experience with English, which was gained mostly through their
children and the television. As for the benefits of learning English, being able to communicate when travelling was
the most popular answer, while some learners referred to English as the language dominating every aspect of modern
life. In a sense, respondents view English as a lingua franca or a global language, which D&nyei and Ushioda (2009)
claim can be a motivating factor, as learners may wish to be integrated into a global culture through learning English.

As regards the difficulties and obstacles learners face when learning English, most responses related to the skills of
speaking and reading. Despite finding it difficult, most learners indicated speaking as one of their favorite skills and
only one respondent expressed an interest in reading. These results are similar to Kordela’s (2018) findings which
indicate an inclination of adult learners towards speaking, while the difficulties they face relate mostly to speaking
and listening. When asked if speaking two or three additional languages affects language learning, five learners
responded that speaking Turkish actually helps in learning English because, compared to Greek, there are more
similarities in the letters of the alphabet and in certain words.

When asked about their opinion on the classroom materials, five respondents addressed the lack of English textbooks
in the SCS curriculum. According to Basturkmen (2010), students favor the use of textbooks because it provides
them with a sense of security and gives them an overview of what they are expected to learn. The majority also
expressed the need for technology-related learning tools (computers, videos, DVDs, tablets). When asked to suggest
ways in which learning English at the SCS could improve, all learners expressed a desire for more teaching hours per
week dedicated to EFL. This is in line with Sfagmenou’s (2016) research, in which most respondents stated that more
teaching hours dedicated to the English language would lead to better learning outcomes.
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4.4 The Semi-structured Interviews for Adult Educators

The semi-structured interviews for adult educators were conducted with the participation of four EFL teachers. The
data were analyzed through thematic analysis and by hand, as above. When asked about their experience working
with Muslim learners, apart from the cultural and communication issues which existed, teachers stated that they
sometimes need to focus on the Greek language rather than the English language. Research has shown that
improving their Greek language proficiency is a primary goal of Muslim learners enrolling at SCSs (Dimasi,
Papastamatis, & Stogios, 2014; Kaimaki, 2018; Tsaousi, 2012).

Regarding the obstacles learners face when learning English, they indicated factors such as lack of time, motivation
and confidence while they also mentioned the learners’ limited abilities in the Greek language and absence of prior
contact with the English language. The views on whether the speaking of two or three additional languages affects
learners’ performance in English are varied. Some teachers stated that learners have already developed language
learning strategies which facilitate the process. Others view the differences among the languages as a hindrance,
while one teacher highlighted the fact that most learners have only a fragmented knowledge of each language, which
does not offer a breeding ground for acquiring a new one. This divergence is also depicted in research which relates
to bilingualism in the classroom. Paap and Greenberg (2013) found no significant cognitive advantage in bilingual
individuals, while Dubrowska and Street (2006) suggest that bilingual minority speakers develop metalinguistic
skills which enhance their L2 performance.

In addition, three teachers believe that having a different mother tongue from their learners only partially affects the
learning process and may even facilitate it, as they are compelled to employ various communication strategies.
Respondents also believe that learning English can help increase learners’ confidence and constitute an incentive to
further develop their skills after completing their SCS studies.

Finally, respondents believe that teaching English at SCSs could improve with more teaching hours per week and
better infrastructure. The lack of educational equipment and infrastructure is an issue that has been addressed before
by teachers working at SCSs in relevant research (Nikolopoulou, 2012). One teacher suggested the existence of a
specially equipped classroom used solely for teaching English, while another mentioned the possibility of connecting
the EFL lessons at the SCS with the attainment of a language certificate. The latter is also depicted in Sfagmenou’s
(2016) study, in which 87.9% of the respondents stated that the attainment of a certificate in English after their SCS
studies would be useful in their professional life.

5. Discussion and Implications

The purpose of the present research was to examine the learning needs of Muslim adults attending SCSs and draw
certain conclusions on how teaching English can be amended to achieve the best learning outcomes in the specific
educational context. The discussion of the research findings and the proposed practical implications are based on the
results which derive from all four data collection tools, similar studies, as well as the SCS philosophy and the EFL
curriculum.

5.1 What Are the Learning Needs of Greek Muslim Learners in Relation to English at Second Chance Schools?

First of all, we will examine the results deriving from the participants’ personal information. A fact requiring
attention is that Turkish and Pomaki are the languages learners residing in rural areas mostly use, so instructors must
remember that communication difficulties might be more intense in these regions. Moreover, only a fraction of the
respondents had previous experience with learning English, so it is to be expected that in these contexts, English
lessons will start at the beginner level.

As regards topics, the results of the present research (as well as other relevant research) show that three major themes
arise, namely, personal information, practical everyday matters and tourism/travelling. The first two topics allude to
adult learners’ “life-centered” orientation to learning (Knowles, Holton, & Swanson, 2015, p.46). Consequently,
instructors have to ensure that the topics discussed in the classroom are of a practical nature and correspond to
real-life situations. The third theme points to the multicultural dimension of language learning. Learners view
English as a lingua franca, serving as a communication language among speakers of different cultural backgrounds
(Cogo & Dewey, 2012). Contrary to popular views on language learning, teaching English as a lingua franca
encourages the use of learners’ L1 to facilitate communication and understanding (Kiczkowiak & Lowe, 2019).

Another noteworthy issue is the learners’ desire for the use of an English textbook. Although textbooks do not always
promote communicative learning or cater for learners’ needs (Molvaersmyr, 2017), they provide a sense of security
and offer an overview of what is to be learnt (Basturkmen, 2010). Consequently, after conducting the necessary
needs analysis and in cooperation with their learners, instructors can gather appropriate materials and create a folder
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or corpus which will include a contents page, expected outcomes, etc. This will create the illusion of a textbook,
providing learners with a point of reference for the course content.

Teachers employ a combination of traditional/teacher-centered and communicative/learner-centered practices
depending on what they intend to teach, which can help their learners to achieve the best learning outcomes (Zohrabi,
Torabi, & Baybourdiani, 2012). However, this research depicts the learners’ inclination towards a teacher-centered
classroom in which they hold a more passive role. It is the instructor’s responsibility, then, to help learners change
their way of thinking about education and become active learners by shaping their own learning course (De la
Sablonniere, Taylor, & Sadykova, 2009). After all, one of the fundamentals of the SCS’s philosophy is to turn
students into life-long learners. When students are encouraged to work with others, to give and receive feedback, to
express their ideas clearly and to find their own learning sources, they also gain life skills which will benefit them in
the long run (Bishop, Caston, & King, 2014).

5.2 What Are Their Reasons for Learning English?

Regarding the respondents’ reasons for learning English at SCSs, professional development was one of the most
popular options. This is to be expected as a basic knowledge of English is a prerequisite for many job openings. A
first step would be to inform learners of the way in which learning English enhances their career prospects, as
knowing the value of a language can be a motivating force to learn it (Lightbown & Spada, 2006). Subsequently,
EFL instructors can use resources such as job advertisements, videos of job interviews, curricula vitae, etc. to help
SCS learners to come into contact with work-related English.

What would also be useful to this end is a suggestion made by one of the teachers during the interviews, namely, to
connect the EFL lessons at the SCS with a language certificate. Relevant research has been conducted which shows
that learners consider language certificates useful for the professional milieu (Sfagmenou, 2016). Moreover, the
attainment of a language certificate has been found to be a strong motivating factor for language learning
(Hovhannisyan, 2014). It provides a sense of achievement and enhances learners’ confidence in their abilities. Of
course, getting from beginner to B2 level (which is often the minimum level required for a job) within two years
seems rather difficult considering the allocated hours per week for English. However, if learners succeed in passing
the A1-A2 level English language exam, then this can be an incentive for them to set higher goals and continue
learning English even after the completion of their SCS studies.

5.3 What are the Difficulties They Encounter When Learning English as a Foreign Language in the Course of Their
Studies?

The results showed that the main difficulties which learners faced were physical tiredness, lack of time and the fact
that they were more interested in learning Greek rather than English. The first two obstacles relate to factors which
are intertwined with adult life as adults have various obligations and cannot dedicate the same time and energy to the
learning process as children do. Consequently, EFL instructors must create a supportive environment for their
learners and offer the appropriate flexibility to suit their circumstances and schedules (Falasca, 2011). The creation of
a positive learning environment, where learners’ needs and concerns are heard and discussed, facilitates their active
involvement (Vella, 2002).

Learners seem to believe that it is more important to learn the Greek language better and do not consider learning
English a priority. This could be interpreted as lack of intrinsic motivation. There has been research suggesting that
intrinsic motivation stimulates spontaneous learning behavior and induces qualitatively better and more effective
learning than extrinsic motivation (Ushioda, 2008). Therefore, the educational process must be driven by learners’
personal goals, needs and interests. This entails involving them in making informed decisions regarding their own
learning and fostering a sense of personal responsibility.

The findings showed that neither teachers nor learners view their differences in mother tongue and cultural
background as an obstacle to learning. Nevertheless, it is the EFL instructor’s responsibility to reinforce learners’
cultural identity and find ways in which their cultural and linguistic profile can be used to their benefit (Magos,
2003). Carrasquillo and Rodriguez (2002) contend that it is of utmost importance to support learners’ mother tongue
at school so that the target language can evolve around it and to view their native language and culture as a facilitator
rather than as a deficiency.

6. Conclusion

This paper demonstrated the adverse conditions which Muslim minority members have confronted in terms of their
education and overall position within the Greek society. Inadequate minority education and social exclusion have
prevented their personal and professional development. The purpose of the present research was to examine the learning
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needs of adult Muslim learners in relation to EFL at SCSs, the obstacles they encounter and their reasons for learning
the language. The research findings can provide EFL instructors who are working with adult Muslim learners in SCSs,
as well as other similar educational contexts, with valuable information which can be used to guide appropriate
adjustments to the curriculum and the learning experiences they deliver. In this way, they can create a supportive
learning environment, which will contribute to Muslim learners’ personal fulfilment and professional development.

This study was conducted with the aspiration to make a small contribution to the field of adult education, focusing on
the members of the Muslim minority. However, every research has its shortcomings, so certain limitations arose
during the process. Although no particular issues were detected with the completion of the questionnaires, this was
not the case with the semi-structured interviews. Learners were hesitant to participate in them and those who did
remained rather reserved and gave mostly short replies, so the researchers were not able to elicit much information.
Moreover, out of the nine interviewees, eight were women and only one was a man so the sample of the interviews is
not representative of the target population. Finally, although the research was initially planned for earlier,
organizational and procedural matters delayed the process, which eventually took place at a time which was not
optimal as it coincided with Ramadan (Note 1). Consequently, many learners were absent from school and the
number of participants was slightly smaller than expected, reducing the generalizability of the findings.

The scope of the current study was threefold: to examine adult Muslim learners’ needs, reasons and difficulties in
relation to learning EFL at SCSs. The analysis of the research data was descriptive, meaning that its purpose was to
identify patterns within the target population. However, in order to acquire a deeper understanding of the three
strands of the study, it would be useful to identify correlations between certain variables. Further research could be
conducted on how factors such as age, gender, locality and previous education relate to Muslim learners’ motivation,
needs and learning obstacles, to make predictions on their future performance at SCSs. Subsequently, a study
examining cause-effect relationships could be conducted. Causal research offers strong evidence on the effects of a
certain teaching intervention on the learning outcomes of a specific population (Loeb et al., 2017). Overall, a
combination of descriptive, correlation and causal research may provide useful information for the development of
an educational environment, in which adult Muslim learners can thrive.
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Notes
Note 1. Ramadan is the most sacred month in the Islamic religion. During this month, Muslims abstain from
pleasures and do not eat and drink from morning to sunset, to achieve complete physical and spiritual cleansing.
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