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Abstract

The general objective of the present study was to assess the views of pre-school teachers on their professional work.
Since the research aimed to describe the current status of professional work, it was designed with the survey model.
The study group included 105 pre-school teachers determined with the single-stage sampling method. The data were
collected with Views on Professional Work Questionnaire for teachers (MEB, 2006). The data obtained in the study
were analyzed using the SPSS 21.0 software. The Mann-Whitney U-Test and the Independent Samples t-Test were
used to compare the differences between the quantitative data when there are two groups, and one-way ANOVA was
used to compare the group parameters between more than two groups. The study results demonstrated that the views
of pre-school teachers on professional work were at a good level in terms of both the beginning and the end of the
year professional work and the fulfillment of teachers’ needs by the professional work. However, the views of
pre-school teachers on the beginning and the end of the year professional work and the fulfillment of teachers’ needs
by the professional work did not demonstrate a significant difference based on gender, seniority in the teaching
profession, place of employment and participation in activities on vocational studies during the previous three years
variables.
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1. Introduction

Education dates back to the first human. It is known that during antiquity, the individuals who were engaged in
hunting and gathering convey their knowledge on hunting and gathering to each other. The transfer of information
that started with this process has been advanced with the spread of the invention and has gradually gained an
institutional structure. Comprehensive physical and psychological formability of humans necessitate education and
learning (Ergiin, 1996:134). In general, education is defined as the creation of permanent behavioral changes in
individual. It is expected that the changes and developments in the behavior of the individuals would be in the
desired direction in the process of education (Demirel, Seferoglu & Yagci, 2001). When studied as a social
institution, the main elements of the education system include students, teachers, educational programs, educational
experts, administrators, and physical and economic resources. Teachers are the most fundamental element among
these educational components. The more qualified the teacher is in her or his field, the quality of education increases
accordingly. Thus, it is quite important for the teachers to receive both pre-service and in-service training in the best
way possible (Sisman, 1999). Education and teachers shape the raw material called labor force. Here, especially the
role of the teacher is significant. Teachers function as the role models for preschool children, the children imitate
teachers, and almost entirely embrace their character (Kavcar, 1988, Sisman, 1999, Tandogan, 2001 & Ulcay, 1983).
Education could affect individuals, families, and the entire community directly or indirectly on social, psychological,
cultural, economic, etc. aspects positively or negatively. Thus, it is necessary for administrators, staff and society to
understand the significance of education. And it is of utmost importance that quality educational services are
provided.

The 0-6 age group children exhibit the fastest physical, mental, social and emotional development. The child begins
to adapt to daily life during this period. Furthermore, the child has social and psychological needs that must be met.
If the child's needs and adaptation to daily life are left to improvised experiences, problems would be experienced
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and these problems would last a lifetime. A qualified pre-school education helps the child to adapt to daily life.
Pre-school education institutions also include physical and social environment in order to provide for the
above-mentioned adaptation process (Tiirkoglu, 1994). Pre-school education is a planned and formal training process
based on the age and skills of children that includes their cognitive, cultural, emotional, social and physical
development in accordance with their own traits and abilities (Konakli, 1992; Yilmaz, 1991). According to Oktay
(1993), in the most comprehensive sense, pre-school education could be defined as all educational activities
conducted after the birth of the child until primary education. Development of the children's self-esteem, recognition
of their places, roles and responsibilities in the society, development of special skills and to create future content
individuals are possible with pre-school education (Acun & Erten, 1993). Carefully selected, well-trained preschool
teachers are very important for subsequent education and instruction levels, and professional and social life of the
children. Necessary studies on teacher training needs to be conducted to improve the professional qualifications of
teachers (Giirdal, Sagirli & Oredi, 2000; Oktay, 1993). The teacher is the most important element in the education
system. The success of educational activities depends on the qualifications and skills of teachers and other
educational staff. No training model could produce more than the quality of the personnel who would operate the
model. Therefore, it could be stated that a school could be as good as the teachers that teach at that school (Kavcar,
1988). In-service training is the training provided for the employees to develop their professional knowledge and
skills on the job (TDK, 2018). In-service training encompasses all educational activities that aim to improve
professional knowledge and skills of the teachers to improve their professional performance and productivity
(Sisman, 1999). In-service training has a diverse significance in vocational development of employees. In-service
training is essential and important in all vocational fields. However, in-service teacher training has a special
significance. In a society, teachers are responsible for the training of productive, creative, productive, professional
generations and citizens who are aware of their social responsibilities. Teachers constitute a professional group that
implements education policies that the state develops based on research results, affect these policies through their
implementation, and bear the responsibility for the production of the ideal type desired by the society (Varis, 1973).
Vocational studies are the work conducted by teachers between the end of the instruction on July 1% and September
I*" and the work they conduct at school during the academic year as depicted in the syllabus (MEB, 2006: 10).
Vocational studies conducted by the teachers at the beginning, the end and during the academic year are called
seminar studies in educational society and thus, it was deemed adequate to call these studies as Vocational Seminar
Studies. The objectives of vocational studies include the improvement of the quality of education and the efficiency
of instruction and learning, to contribute to the professional development of teachers, to inform teachers about the
curricula content and avail a discussion environment, to provide an environment where teachers could share their
knowledge and experiences and to develop original studies (MEB, 2017). It would be adequate to provide various
seminars, panels and conferences on the problems experienced in in-service training programs and to provide
necessary incentives and support for the teachers to participate in these activities at various times to advance the
teachers employed in preschool education in their field and to raise their awareness on new knowledge,
developments and changes. However, attention should be paid to the significance of conducting in-service training
activities (Zembat & Bilgin, 1996). Education is grouped under two categories; formal and informal education.
Although the formal education is planned and programmed, informal education occurs indiscriminately. Formal
education is also categorized as formal education and non-formal education (Celep, 2010:15-16). One of the
important services provided within the scope of non-formal education is in-service training. Individuals who
complete the pre-service training need to continue their education in their own fields to develop and improve
themselves after they start to provide professional services. Thus, in-service training is essential and crucial for
professional development and progress (Demirel & Kaya, 2014: 11-13).

The ability of the preschool teachers in particular, to follow the rapid innovations, to improve themselves and
continue their training is quite significant for the educational and instructional activities of 0-6 years old children.
The education provided by pre-school teachers corresponds to a critical period in every sense for child development.
Thus, professional development of pre-school teachers is quite important. The general objective of the present study
was to analyze the views of pre-school teachers on their professional work. Based on this general objective, the
following research questions were identified:

a) What are the views of pre-school teachers on their professional work based on the professional work
conducted at the beginning of the academic year, the professional work conducted at the end of the
academic year and the fulfillment of teachers’ needs by the topics of professional work?

b) Is there a significance difference between the views of preschool teachers on professional work based on
gender?
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c¢) Is there a significance difference between the views of preschool teachers on professional work based on the
place of employment?

d) Is there a significance difference between the views of preschool teachers on professional work based on
their professional seniority?

e) Is there a significance difference between the views of preschool teachers on professional work based their
participation in professional activities during the previous three years?

2. Method
2.1. Research Model

The research was designed with the survey model since it aimed to describe the current status of the professional
work conducted by preschool teachers at the beginning, during and at the end of the academic year. The survey
model is a research approach that aims to describe the past or present as is. The phenomenon, individual or object
that is the subject of the investigation is defined as is and within its circumstances (Karasar, 2013).

2.2. The Study Group

The study group included 105 pre-school teachers employed in Malatya province, Turkey, and selected with a
single-stage sampling during the 2017-2018 academic year.

Table 1. The Study Group Demographics

Variable n %
Female 94 89.5
Gender
Male 11 10.5
Province 74 70.5
Location
District 31 29.5
1-5 years 10 9.5
6-10 years 40 38.1
Seniority 11-15 years 42 40.0
16-20 years 9 8.6
21 years and over 4 3.8
1 - 2 times 29 27.6
Participation in Activities 3 - 4 times 43 41.0
5 times or more 33 314
Total 105 100

As seen in the Table 1. 89.5% of the study group was female and 10.5% was male. While 70.5% of the teachers were
employed in the provincial center, 29.5% were employed in the provincial districts. In the study group, the seniority
of 9.5% of the teachers was 1-5 years, 38.1% was 6-10 years, 40% was 11-15 years and 12.4% was 16 years.
Furthermore, 27.6% of the teachers participated in 1 or 2 vocational activities during the previous three years, 41%
participated in 3 or 4 activities, and 31.4% participated in 5 or more activities.

2.3 Data Collection Instrument

In the present study, "Views on Professional Work Conducted at the Beginning of the Academic Year"
(VPWCBAY), "Views on Professional Work Conducted at the End of the Academic Year" (VPWCEAY), and
“Views on the Satisfaction of Teachers’ Requirements by Professional Work Topics” (VSTRPW) sections included
in the teacher survey “Assessment of Professional Seminars for Preschool Teachers,” section “Views on Professional
Work™ developed by Ministry of National Education Research and Development Directorate were used (MEB, 2006).
The survey forms were 5-point Likert type scales scored between “completely” and “never”, which are generally
used in attitude measurements. The reliability coefficient of the survey was 0.96. In the present study, it was
determined that the Cronbach Alpha reliability coefficient was 0.88
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2.4 Data Analysis

The data obtained in the study were analyzed with the SPSS for Windows 21.0 software. The skewness and kurtosis
were examined to determine the normal distribution of the dataset and it was found that the skewness and kurtosis
values for location, seniority and participation in activities variables were between -2.0 and +2.0 and the same values
were above +2.0 for the gender variable (George and Mallery, 2014). Therefore, in the present study, parametric tests
were applied for the variables with normal distribution and non-parametric tests were applied for the variables
without normal distribution. The Mann Whitney U-Test and Independent Samples t-Test were used to compare the
quantitative data for two groups, and one-way ANOVA was used in the comparison of parameters between the
groups where more than two groups were present. Descriptive statistical methods (counts, percentages, mean,
standard deviation, etc.) were used for data analysis.

3. Results
This section includes the findings obtained in the analysis of the study data.

Table 2. The Views of Preschool Teachers on Professional Work

Total Min. Max. X Sd

VPWCBAY 105 2.48 4.78 3.49 45
VPWCEAY 105 1.86 5.00 3.35 .59
VSTRPW 105 1.50 5.00 3.10 .67

The Table 2. demonstrates that the views of preschool teachers on professional work were at good levels for
VPWCBAY, VPWCEAY, and VSTRPW.

Table 3. The Analysis of the Views of Preschool Teachers on Professional Work Based on Gender

Gender N Mean Rank Rank Total U p Difference
L N R TR
wwepyReme om0 e
vstrew U h 55 S0 W00 7T ]
p<0.05

Based on the Table 3. Mann Whitney U-Test, conducted to determine whether there was a difference between the
views of preschool teachers on professional work based on the gender variable, demonstrated that there was no
statistically significant difference between VPWCBAY (U = 500,0; p =.859>.05), VPWCEAY (U = 430.5; p
=.364>.05) and VSTRPW (U =490.0; p =.777>.05).

Table 4. The Analysis of the Views of Preschool Teachers on Professional Work Based on Location

Locgtion N X Ss Sd t p Difference
VPWCBAY HI;e ;T 32(2) :g 103 1.284 202 -
VPWCEAY Hi;e ;T 33491 Zz 103 1.209 229 -
VSTRPW Hi;e ’37? ;?g 2? 103 -.296 768 -
p<0.05
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Based on the Table 4. independent samples t-test, conducted to determine whether there was a difference between the
views of preschool teachers on professional work based on the location variable, demonstrated that there was no
statistically significant difference between VPWCBAY (t=1.284; p=.202>.05), VPWCEAY (t=1.209; p=.229>.05)
and VSTRPW (t=-.296; p=.768>.05).

Table 5. The Analysis of the Views of Preschool Teachers on Professional Work Based on Seniority

Source of the Sum of Degree of Mean of .
. F P Difference
Variance Squares Freedom Squares
Between Groups 157 4 .189
VPWCBAY In-Group 20.672 100 207 915 458 -
Total 21.429 104
Between Groups 2.042 4 510
VPWCEAY In-Group 34.260 100 343 1.490 211 -
Total 36.302 104
Between Groups 11 4 178
VSTRPW In-Group 46.613 100 466 381 .822 -
Total 47.324 104

p<0.05

Based on the Table 5. ANOVA, conducted to determine whether there was a difference between the views of
preschool teachers on professional work based on seniority variable, demonstrated that there was no statistically
significant difference between VPWCBAY (F=915; p=.458>.05), VPWCEAY (F=1.490; p=211>.05) and
VSTRPW (F=.381; p=.822>.05).

Table 6. The Analysis of the Views of Preschool Teachers on Professional Work Based on Participation in the
Activities

Source of the Sum of Degree of Mean of .
. F P Difference
Variance Squares Freedom Squares
Between Groups 913 2 A57
VPWCBAY In-Group 20.516 102 201 2270  .109 -
Total 21.429 104
Between Groups 1.340 2 .670
VPWCEAY In-Group 34.962 102 .343 1.955 147 -
Total 36.302 104
Between Groups 284 2 142
VSTRPW In-Group 47.040 102 461 .308 736 -
Total 47,324 104

p<0.05

Based on the Table 6. ANOVA, conducted to determine whether there was a difference between the views of
preschool teachers on professional work based on their participation in vocational activities during the previous three
years, demonstrated that there was no statistically significant difference between VPWCBAY (F=2.270; p=.109>.05),
VPWCEAY (F=1.955; p=.147>.05) and VSTRPW (F=.308; p=.736>.05).

4. Conclusion

Professional work conducted at the beginning, during and at the end of the academic year by preschool teachers
within the context of in-service training is important for both the teachers and preschool education regarding the
quality of the educational services they would provide during their professional lives, currency of their knowledge
and a productive educational and instructional process.

Mann Whitney U-Test, conducted to determine whether there was a difference between the views of preschool
teachers on professional work based on the gender variable, demonstrated that there was no statistically significant
difference between VPWCBAY.
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Independent samples t-test, conducted to determine whether there was a difference between the views of preschool
teachers on professional work based on the location variable, demonstrated that there was no statistically significant
difference between VPWCBAY

The study findings demonstrated that the views of pre-school teachers on professional work were at good levels for
VPWCEAY and VSTRPW. However, there were no significant differences between the pre-academic year and
post-academic year views of pre-school teachers on the professional work and the ability of professional work topics
to satisfy their needs based on gender, seniority in the profession, location of employment and participation in
vocational activities during the previous three years.

5. Discussion

It was reported that certain knowledge that teachers acquire during the course of their pre-service or in-service
training could lose its validity in a short period of time and thus, it is necessary to constantly supplement the teachers
knowledge with professional studies (Sisman, 1999). Zembat and Bilgin (1966) concluded that in-service training
programs provided for teachers did not fulfill their intended objectives in a study they conducted. On the other hand,
activities such as vocational courses, seminars, conferences and symposiums, which teachers attend, contribute to
teachers in developing annual, unit and daily plans and personal strategies to organize the classroom environment,
and better utilize the information and communication technologies (computers, overhead projectors, videos, slides,
etc.) (MEB, 2006). In the present study, it was demonstrated that teachers' participation in activities on professional
work in the previous three years did not change their views on professional work. It can be suggested to question the
effectiveness and efficiency of the conducted professional work.

k)

Vocational studies should be updated every year in line with the needs and wishes of teachers. Special education
should be provided for the teachers on the inclusive education students. Further rigorous studies should be conducted
on practical stages of the activities in order to improve the efficiency of professional work activities and to maximize
the benefits of the studies for the teachers. Preliminary information should be provided for teachers on the activities
on professional studies to increase teacher participation. Teachers should be encouraged to participate more actively
in all aspects of the process.
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