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Abstract

The aim of this study is to examine the prospective teachers’ beliefs toward authentic assessment in relation to
various variables. The survey method has been used in this study and the sample of the study is comprised of 612
prospective teachers 368 (60.1%) of whom are female and 244 (39.9%) of whom are male. The "Authentic
Assessment Belief Scale" (AABS) comprised of 17 items and 3 subscales and developed by the researcher has been
used as a data collection tool. As for the analysis of the data SPSS 20.0 package program has been preferred. The
prospective teachers’ beliefs toward the authentic assessment in terms of gender variable has been analyzed with
independent samples t-test and in terms of department and grade variables one way ANOVA has been used. 05
degree of significance is used for the analysis. In case of observing significant differences LSD postdoc test has been
used to determine the source of difference and effect size has been calculated to determine the magnitude of the
difference. So as to determine the level of prospective teachers’ beliefs toward the authentic assessment, mean and
standard deviation values have been calculated. According to the findings of the study, the prospective teachers’
beliefs toward the authentic assessment have been observed to be high. Moreover prospective teachers’ beliefs have
been determined to differ significantly in terms of gender, grade and department variables.
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1. Introduction

One of the basic features of the age we live in is that we withness rapid change and development in every field so
this rapid change and development also affect the educational sciences and leading to further changes and
developments. As a result so many changes take place in different parts of the field like the structure of educational
programs (educational aims, content, teaching-learning process, measurement and assessment and teaching
materials), teacher and student roles, classroom management etc. However one of the most highlighting change can
be observed in the measurement and assessments parts of the educational context.

It is necessary to implement process-centered training and process-centered assessment approaches in education to
meet the need of age we are living in. This can be achieved by re-arranging such educational system's inputs as
regulations, curriculm and school equipments (Karakus, 2006). Until recently significant changes have taken place in
educational strategies. Besides the changes in teaching, the highlighting changes also take place in the assessment
process and this changes show tendency for more authentic assessment methods (Svinicki, 2004). One of the new
approaches to assessment is authentic assessment which combines teaching with real and complex situations and
contexts. Authentic assessment, also called performance assessment, appropriate assessment, alternative assessment
or direct assessment, includes various techniques such as written products, portfolios, checklists, teacher
observations and group projects (Olfos & Zulanta, 2007). So the authentic assessment is the assessment of to what
degree the students can transfer their learnings to real life (Slavin, 2017). Authentic assessment first emerged as a
requirement for student-centered assessment and it takes the real life situations as a basis to assess the performance
(Bektas & Horzum, 2012; Mohamed & Othman, 2017). So in recent years educators have started to move away from
traditional assessment techniques toward authentic ones (Moorcroft, Desmarais, Hogan, & Berkowitz, 2000).
Moreover authentic assessment is becoming more and more popular due to the increasing tendency for holistic
assessment of students (Aitken & Pungur, 2004). However, in order for teachers to apply authentic assessment
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methods, firstly they need to adopt and believe in authentic assessment methods. At this point, teachers' beliefs
toward authentic assessment become an important issue because beliefs refer to the adoption and acceptance of
opinions (Tutar, 2016).

The teachers’ and students’ beliefs toward the learning and the nature of the knowledge are thought to have an effect
on their decisions related to teaching-learning activities and on implementation of these educational decisions
(Kaleci, 2013). Moreover Schommer (1998) also mentioned that individual beliefs toward knowledge and nature of
the learning affect their performance. Therefore a better understanding of teachers' educational beliefs is required to
improve the teaching practices and the potential success of educational reforms (Sang, Valcke, Van Braak &
Tondeur, 2009).

Beliefs toward human learning are important factors affecting the dynamics of learning-teaching processes. Anything
that teachers exposed to in the learning-teaching process can not be considered without the opinions or beliefs of the
teachers (Erdem & Arkun Kocadere, 2015). Because teachers' beliefs influence their perceptions, judgments. The
nature of the teacher candidates' beliefs is important to understand their educational decisions as the upcoming
teachers of the futue (Aldrich & Thomas, 2005). Therefore, the teachers' beliefs toward authentic assessment are
thought to affect their decision related to adoption and application of this assessment approach in the future.

When the literatiire investigated, the abundant researches on beliefs have been observed (Bayder & Bulut, 2002;
Deryakulu & Biiyiikoztiirk, 2005; Eren, 2006; Eren, 2009; Oztuna Kaplan & Macaroglu Akgiil, 2009; Can &
Arabacioglu, 2009; Eren, 2010; Boz, Aydemir & Aydemir, 2011; Karabulut & Ulucan, 2012; Kogak, Ulusoy &
Onen, 2012; Onen, 2012; Kaleci, 2013; Sahin & Karaman, 2013; Duru, 2014; Bay et all., 2014; ilhan, Cetin & Kinay,
2015; Nespor, 1987; Pajares, 1992; Kagan, 1992; Schommer, 1998; Tsai, 2002; Chan, 2004; Chan & Elliott, 2004;
Woolley, Benjamin & Woolley, 2004; Luft & Roehrig, 2007; Mansour, 2009; Zheng, 2009; Sang, Valcke, Braak &
Tondeur, 2009; Kinay & Karatag, 2017; Kinay & Han, 2017; Kinay & Ardig, 2017; Kinay & Baggeci, 2017).
However among these studies no one has investigated the teachers’ or prospective teachers’ beliefs toward authentic
assessment. As there is a deficiency of this kind of study in the literature and an increasing importance of both the
authentic assessment and beliefs in the learning and teaching context, this study is thought to contribute to the
educational practices and the literature.

The aim of this study is to investigate the prospective teachers’ beliefs toward authentic assessment in terms of
various variables. In relation to this general aim following questions related to study were explored:

1. What is the level of prospective teachers’ beliefs toward authentic assessment?

2. Is there a significance difference among prospective teachers’ beliefs in terms of gender, grade and department
variables?

2. Method

This study aiming to determine the prospective teachers’ beliefs toward authentic assessment in terms of various
variables was conducted on the basis of survey method.

2.1 The Population and Sample

The population of this study consists of prospective teachers studying in Ziya Gokalp Education Faculty of Dicle
University in the teaching year of 2014-2015. The sample of the study consisted of 368 (%60.1) female and 244

(%39.9) male totally 612 prospective teachers selected randomly from the different deparments of the education
faculty. The distribution of the prospective teachers in relation to grade and department was presented in Table 1.
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Table 1. The Distribution of the Preservice Teachers Participated in Study in relation to Grade and Department

N %
Preschool Teachers 44 7.2
Religion and Ethics 44 7.2
Social Sciences 45 7.4
Chemistry 25 4.1
English Language 30 4.9
Turkish Language and Literature 33 54
Department Classroom Teachers 31 5.1
History 36 59
Science 32 5.2
Mathmatics 40 6.5
Art 56 9.2
German Language 28 4.6
Geography 29 4.7
Mathmatics for Primary Schools 40 6.5
Turkish Language 99 16.2
2. Grade 100 16.3
3. Grade 258 422
Grade 4. Grade 222 36.3
5. Grade 32 5.2
Total Total 612 100.0

2.2 Data Collection Instrument

“Authentic Assessment Belief Scale" (AABS) developed by the researcher has been used as a data collection
instrument of the study.

In the process of scale development, first of all the literature was investigated and an item pool consisting 15 items
was obtained. Then the item pool was sent to 5 experts in educational sciences department to have an expert opinion.
In direction of expert opinions 6 new items were added to item pool and draft scale form was applied to 466
prospective teachers of the same faculty. The data obtained was used for validity, realibility and item analysis.

Validity of the scale was first tested in terms of construct validity. Confirmatory Factor Analysis was performed for
construct validty of the scale with 21 items. 4 items (5th, 6th, 13th, 18th item) were excluded from the scale because
of the insufficient factor loads and then the model was tested with the remaining 17 items.

The obtained factor loads varies between .46-.88 for the Belief toward Teacher's Role (1., 2., 3., 4.), .42-.72 for the
Belief toward Student’s Role (7., 8., 9., 10., 11., 12), .36-.72 for the Belief toward Assessment Method (14., 15., 16.,
17., 19., 20., 21.). Chi Square value of the model tested with DFA was determined to be significant (x’=239.62,
N=466, df=115, p=0.00). The fit index values were calculated as RMSEA = .048, SRMR = .040, GFI = .94, AGFI
=.92, CF1= .98, NFI = .97, NNFI= .98, x2 / df = 2.08.

Table 2. Shows the Goodness of Fit and Accepted Fit Values

Fit Index Goodness of Fit Accepted Fit
y/df 0< y?/df<2 2<y?/df<3
RMSEA 0<RMSEA<.05 .05<RMSEA<.08
SRMR 0<SRMR<.05 .05<SRMR<.10
NFI J95<NFI<1.00 .90<NFI<.95
NNFI .97<NNFI<1.00 .95<NNFI<.97
CFI .97<CFI<1.00 .95<CFI<.97
GFI .95<GFI<1.00 .90<GFI<95
AGFI .90<AGFI< 1.00 .85<AGFI<.90

(References: Schermelleh-Engel, Moosbrugger & Miiller 2003)
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When the values in Table 2 was taken into consideration, CFA yielded indications of a good fit for the proposed
model.

Cronbach Alpha reliability coefficient was calculated for the realibility of the AABS. The Cronbach Alpha reliability
coefficients were calculated as .83 for the Belief toward Teacher's Role dimension, .77 for the Belief toward
Student’s Role dimension, .76 for the Belief toward Assessment Method dimension, and .89 for the total of the scale.
Scales with reliability coefficients of .70 and above can be considered reliable (Pallant, 2005; Biiyiikoztiirk, 2011;
Fraenkel, Wallen & Hyun, 2012). According to this, the reliability coefficients of AABS and all sub-dimensions can
be said to be sufficient.

Corrected item-total correlation for the item discrimination of AABS was calculated. The Pearson Moments
Correlation Coefficient was used to calculate the item-total correlation. According to results of analysis, item
discriminating index were found between .422-.723 for Belief toward Teacher's Role dimension, .393-579 for Belief
toward Student’s Role dimension, and .284-.585 for Belief toward Assessment Method dimension.

2.3 Data Analysis

The data obtained from the study were analyzed using the SPSS 20.0 package program. The descriptive analysis
technique like percentages and frequencies were calculated in order to determine the characteristics of the
prospective teachers participating in the research. As for determining the prospective teachers’ beliefs toward
authentic assessment the mean and standard deviation values were calculated. The mean values were interpreted
based on the score ranges and levels shown in Table 2.

Table 3. Score Ranges and Levels Used to Interpret Mean Values

Score Ranges Levels

1.00-1.80 Very Low ( Strongly Disagree)
1.81 —2.60 Low (Disagree)

2.61 -3.40 Orta (Partly Agree)

3.41-4.20 High (Agree)

4.21-5.00 Very High (Strongly Agree)

The prospective teachers’ beliefs toward the authentic assessment in terms of gender variable was analyzed with
independent samples t-test and in terms of department and grade variables one way ANOVA was used. 05 degree of
significance was used for the analysis. In case of significance difference was obtained, the LSD postdoc test was
used to determine the source of the difference and effect size was calculated to determine the magnitude of the
difference. As Chone (1988) mentioned, Eta squared value between .01 and .06 is low, between .06 and .14 is
moderate, and .14 and above is the high effect (as cited in Pallant, 2005; Akbulut, 2010).

3. Findings
The findings obtained through this study is presented in line with reseach questions. Findings regarding the levels of

prospective teachers’ beliefs toward authentic assessment are presented in Table 4.

Table 4. Mean and Standard Deviation Values Regarding to Prospective Teachers’ Beliefs toward Authentic

Assessment
n M sd Level
Belief toward Teacher’s Role 612 4.23 .83 Very High
Belief toward Student’s Role 612 3.99 .83 High
Belief toward Assessment Method 612 4.02 .69 High
Belief toward Authentic Assessment (Total of the scale) 612 4.06 .67 High

When the arithmetic mean scores and levels in Table 4 are examined, it is seen that prospective teachers have a high
level of beliefs toward authentic assessment. However, it has been determined that the beliefs toward teacher’s role
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dimension is at a very high level, dimensions of beliefs toward student’s role and beliefs toward assessment method
is at high level. Findings regarding to prospective teachers beliefs toward authentic assessment in terms of gender
variable are presented in Table 5.

Table 5. The Results of Independent Sample t-test Scores Regarding to Prospective Teachers’ Beliefs Towards
Authentic Assessment Based on Gender Variance

Gender n M sd df t E.ffect

Si1ze
Belief toward Teacher’s Role ;f:ll:le ;Zi izii :;‘3‘ 610 3533 .000° 022
Belief toward Student’s Role ij:ll:le ;jﬁ i:SS 5; 610 2200 .028° 008
Belief toward Assessment Method ;E?:le ;ii ggg gg 610 3.031 .003" .015
bt i et fomle S S qo sss eoron

(* P<0,05)

When Table 5 is examined, it is seen that there is a significant difference between prospective teachers’ beliefs
toward authentic assessment in terms of gender variable. When we look at the effect size of the differences, it has
been determined to have a low level of significant differences. In line with these findings it can be said that gender
has a meaningful effect on prospective teachers’ beliefs toward authentic assessment. Findings regarding to
prospective teachers beliefs toward authentic assessment in terms of grade variable are presented in Table 6.

Table 6. Findings Regarding to Prospective Teachers Beliefs toward Authentic Assessment in terms of Grade
Variable

Effect LSD
Grade N M sd F P Size Test
2. Grade 100 4.25 72
Belief toward 3. Grade 258 4.26 .86 "
Teacher’s Role 4. Grade 222 4.26 79 >.937 001 028 2°5,3-5,4-5
5. Grade 32 3.63 .94
2. Grade 100 3.98 .79
Belief toward 3. Grade 258 4.04 91 "
Student’s Role 4. Grade 222 3.99 76 2804 039 014 2°5,3-5,4-5
5. Grade 32 3.59 71
. 2. Grade 100 4.02 .68
iels‘eeiﬁzﬁrd 3.Grade 258 401 63 oo
Msethso | 4. Grade 222 407 .73 : : - -
5. Grade 32 3.76 77
Belief toward 2. Grade 100 4.06 .65
Authentic 3. Grade 258 4,08 .66 %
Assessment 4. Grade 222 4.09 66 00+ 008 019 2-5,3-5,45
(Total of the scale) 5. Grade 32 3.67 .69
(* P<0,05)

When Table 6 is examined, it is seen that there is a significant difference in all dimensions except from the
dimension of Belief toward Assessment Method in terms of grade variable. Apart from this there is a significant
difference in total scores of the prospective teachers’ beliefs toward authentic assessment in terms of grade variable.
When we look at the effect size of the differences, it has been determined to have a low level of significant
differences. So variable of grade can be said to have a meaningful effect on prospective teachers’ beliefs toward
authentic assessment. As for the department variable, findings regarding to prospective teachers beliefs toward
authentic assessment are presented in Table 7.
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Table 7. Findings Regarding to Preservice Teachers Beliefs toward Teachers’ Role in terms of Department Variable

Effect LSD
Department N M sd F Size Test
(1) Preschool 44 4.20 .90
(2) Religion and Ethics 44 4.40 .65
(3) Social Sciences 45 4.26 .81
(4) Chemistry 25 3.54 91
(5) English Language 30 4.59 33
(6) Turkish Language and Literature 33 432 92 1-4, 1-5, 2-4, 2-7, 3-4,
(7) Classroom Teachers 31 391 .98 4-5,4-6, 4-8, 4-9, 4-10,
(8) History 36 4.18 54 2548 .001* .056 4-11, 4-12, 4-13, 4-14,
(9) Science 32 425 54 4-15, 5-7, 5-8, 5-12,
(10) Mathmatics 40 426  1.07 5-13,7-11,7-14,7-15
(11) Art 56 432 72
(12) German Language 28 4.04 1.07
(13) Geography 29 4.04 .96
(14) Mathmatics for Primary Schools 40 4.31 .53
(15) Turkish Language 99 4.30 .87
(* P<0,05)

When the Table 7 is examined, it is seen that there is a significant difference between prospective teachers’ beliefs
towards teacher’s role in terms of department variable. When we look at the effect size of the differences, it has been
determined to have a low level of significant differences. As for the mean values, the highest mean value belongs to
the prospective teachers enrolled in English Language Teaching Department while the lowest mean value belongs to
those of Chemistry Teaching Department. Findings regarding to prospective teachers beliefs toward student’s role
are presented in Table 8.

Table 8. Findings of Prospective Teachers Beliefs toward Student’s Role in terms of Department Variable

. LSD
Department N M sd F p Effect Size Test
(1) Preschool 44 3.90 .99
(2) Religion and Ethics 44 4.09 .62
(3) Social Sciences 45 3.96 73
(4) Chemistry 25 3.58 75
(5) English Language 30 4.19 77
(6) Turkish Language and Literature 33 3.89 .81
(7) Classroom Teachers 31 3.96 .68
(8) History 36 4.05 48 1226 251 - -
(9) Science 32 3.99 .59
(10) Mathmatics 40 3.93 74
(11) Art 56 4.02 .67
(12) German Language 28 3.86 92
(13) Geography 29 3.79 93
(14) Mathmatics for Primary Schools 40 3.98 .56
(15) Turkish Language 99 4.09 .76

When Table 8 is examined, it is seen that there isn’t a significant difference between prospective teachers’ beliefs
towards student’s role in terms of department variable. As for the assessment method dimension, the findings of
prospective teachers’ beliefs toward it is presented in Table 9.
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Table 9. Findings Regarding to Prospevtive Teachers’ Beliefs Toward Assessment Method in terms of Department
Variable

Department N M sd F lSEifo:ct #eSsl:
(1) Preschool 44 390 .87
(2) Religion and Ethics 44 421 47
(3) Social Sciences 45 394 .68
(4) Chemistry 25 3.67 .78
(5) English Language 30 420 .69
(6) Turkish Language and Literature 33 402 .77 1-2, 2-4, 2-7, 2-12,
(7) Classroom Teachers 31 3.78 .69 2-13, 4-5, 4-8, 4-9,
(8) History 36  4.07 .48 1989 .017* .045 4-11, 4-14, 4-15, 5-7,
(9) Science 32 416 45 5-13, 799, 7-11, 7-14,
(10) Mathmatics 40 396 .77 7-15, 11-13
(11) Art 56 415 71
(12) German Language 28 3.87 .67
(13) Geography 29 3.83 .77
(14) Mathmatics for Primary Schools 40 410 .34
(15) Turkish Language 99 4.10 .74
(* P<0,05)

When we look at Table 9, it is seen that there is a significant differences between prospective teachers’ beliefs
toward assessment method in terms of department variable. As for the effect size of the differences, it has been
determined to have a low level of significant differences. When we look at the mean values, the highest value has
been observed at the prospective teachers enrolled in Religion and Ethics Department and the lowest one has been
observed at those of Chemistry Teaching Department. As for the total scores of prospective teachers’ beliefs toward
authentic assessment in terms of department variable, the findings are presented in Table 10.

Table 10. Findings Regarding to Prospective Teachers’ Beliefs toward Authentic Assessment in terms of
Department Variable

Department N M sd F lSEifoth #eSsl:

(1) Preschool 44 3.97 .85

(2) Religion and Ethics 44 4.22 45

(3) Social Sciences 45 4.02 .65

(4) Chemistry 25 3.61 1

(5) English Language 30 4.29 .54

(é) Turkish Language and 33 404 74

Literature 1-4, 1-5, 2-4, 2-7, 2-12,
(7) Classroom Teachers 31 3.87 .63 2-13, 3-4, 4-5, 4-6, 4-8,
(8) History 36 4.09 .39 2.165 .008* .048 4-9, 4-10, 4-11, 4-14,
(9) Science 32 412 35 4-15, 5-7, 5-12, 5-13,
(10) Mathmatics 40 402 75 7-15, 13-15,

(11) Art 56  4.15 .63

(12) German Language 28 391 73

(13) Geography 29 3.86 78

(14) Mathmatics for Primary 40 411 34

Schools

(15) Turkish Language 99 4.14 .70

(* P<0,05)
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When the Table 10 is examined, a significant difference is observed between prospective teachers’ beliefs toward
authentic assessment in terms of department variable. As for the effect size of the differences, low level of significant
difference is observed. When we look at the mean values of the prospective teachers enrolled in different
departments, the highest mean value is observed at the scores of prospective teachers studying at English Language
Teaching Department and the lowest mean value is observed at prospective teachers of Chemistry Teaching
Department.

4. Discussion

In this section, the results of the study are being discussed on the basis of beliefs related to learning and education as
there haven’t been any literature directly related to authentic assessment beliefs.

When the findings related to the first reseach question are examined, it is seen that the prospective teachers’ beliefs
toward authentic assessment is high. One of the most obvious reasons of this result can be the constructivist based
designs of the curriculum which was put in to practice in the year of 2005. As teaching and learning practices are
influential in the formation of students' beliefs towards learning (Deryakulu, 2006). What is more, the recent studies
conducted with teacher and prospective teachers have showed that teachers and prosoective teachers have quite a
high level of constructivist beliefs. For instance, Bay et all (2014) and Kinay and Karatas (2017) in their studies
found teachers have a high level of constructivist beliefs. Kinay and Han (2017) also found that prospective teachers
had a high level of constructivist beliefs too. As a result, it can be said that the high level of belief in authentic
assessment in recent studies is a result of high level of constructivist beliefs of teachers and prospective teachers.

When the findings related to the second reseach question are examined, it is seen that the prospective teachers’
beliefs toward authentic assessment differ significantly according to gender variable. And also the effect size of the
differences is determined to be low. So it can be said that the gender variable has an influence on the prospective
teachers' beliefs toward authentic assessment. Studies on beliefs in terms of gender variable have showed different
results. Considering the average mean values, it seems that the significant difference is determined to be in favor of
female prospective teachers. We have come across both supporting and contradicting studies to this result in
literature. Bay et all (2014) found significant differences in the constructivist beliefs and subscales of it in favor of
female teachers in terms of gender variable. Moreover, Sang, Valcke, Van Braak & Tondeur (2009) found that male
teachers have more traditional learning beliefs than those of female ones. However, Kinay and Han (2017) in their
study hasn’t found any significant difference in preservice teachers’ constructivist beliefs and its subscales in terms
of gender variable. FEren (2010) and Chan, Tan and Khoo (2007) in their studies on prospective teachers’
constructivist beliefs also haven’t found any significant difference in terms of gender variable.

When the findings related to the second reseach question are examined, it is seen that the prospective teachers’
beliefs towards authentic assessment differ significantly in all subscales except from the Belief toward Assessment
Method dimension in terms in terms of grade variable. And also the effect size of the differences is determined to be
low. According to this result, it can be said that the grade is an effective variable on prospective teachers’ beliefs
toward authentic assessment. However, previous studies have found different results on the effect of the grade
variable on beliefs. For example Kinay and Han (2017) in their study have found significant difference difference in
prospective teachers’ constructivist beliefs in terms of grade variable. Alemdag (2015) found that the epistemological
beliefs of the prospective teachers enrolled in physical education department differ significantly in terms of grade
variable. As for the study of Kinay and Ardig¢ (2017), they haven’t found any significant difference in prospective
teachers’ beliefs toward standard tests in terms of grade variable.

When the findings related to the second reseach question are examined, it is seen that the prospective teachers’
beliefs toward authentic assessment differ significantly in all subscales except from the Belief toward Students’ Role
dimension in terms of department variable. And also the effect size of the differences is determined to be low. When
the mean values obtained from the whole scale are examined, it is seen that the highest mean value belongs to
prospective teachers enrolled in English Language Teaching department. Studies on beliefs towards learning have
identified that social constructivist dimension have the highest value among the subdimensions of the constructivist
learning belief (Bay et all, 2014; Kinay & Han, 2017; Kinay & Karatas, 2017). As the language is seen as an
important element of learning in social constructivism. So, it is an expected result that the authentic assessment
beliefs of prospective teachers enrolled in English Language Teaching department is high. Kinay and Han (2017)
also in their study found significant difference in prospective teachers’ beliefs toward constructivist learning and the
highest mean value was determined to belong to prospective teachers enrolled in Turkish Language department
(Language Teaching Field). Eren (2009, 2010) in his studies found that the study field of prospective teachers is an
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influental variable in their beliefs toward constructivist learning. In addition, Bay et all (2014) in their study found a
significant difference between classroom teachers' beliefs and branch teachers’ beliefs toward traditional learning
approach. Kinay and Ardi¢ (2017) also have found a significant difference in prospective teachers’ beliefs towards
standard test in terms of department variable. Finally, Can and Arabacioglu (2009) found a significant difference in
prospective teachers’ epistemological beliefs in terms of department variable.

5. Conclusion and Recommendations

Findings obtained as a result of the research have showed that prospective teachers have a high level of authentic
assessment belief. It has also been found that the variables like gender, grade and department have an significant
effect on prospective teachers’ beliefs toward authentic assessment. In the light of these findings following
suggestions have been proposed for the future studies and implemantations:

1. As the beliefs have a valuable educational effect, more activities should be included in courses to
enhance prospective teachers’authentic assessment and constructivist learning beliefs.

2. Experimental studies can be conducted with independent variables that may affect authentic
assessment on prospective teachers. It is also suggested to conduct research based on correlational
survey method that try to find the relations of authentic assessment with other educational beliefs.
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