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ABSTRACT

Background: Parental and peer attachment have been shown to affect students’ academic performance and educational outcomes.
Although low attachment to parents and peers was not the single predictor of poor academic performance, strong attachment was
found to influence the college students’ sense of self and promoted higher self-esteem. Objective: The aim of this study was to
investigate the effect of parents’ and peer attachment on academic achievement of late adolescent nursing students and compare
this effect among Saudi and Egyptian students. In spite of that the total sample were taken from Arab countries, each sample
differ in many ways mainly the conservative culture and economic status that was reflected in parent and peer attachment among
both countries which foster the researcher to compare it.
Methods: Design: Comparative study design was used for this study should be added here after the methods. Setting: This study
was conducted in the Faculty of Nursing- University of Dammam-KSA and Faculty of Nursing-Assuit University-Egypt. Subject:
A total subject of 492 nursing students was enrolled in the study (which is representative of the nursing students from level 3 to
level 8). Tool: Two tools were used for this study. Tool I: demographic data of the students & GPA. Tool II: Attachment inventory
scale The IPPA consists of 25 items for the mother, 25 items for the father, and 25 items for the peers. A comparative study design
was used and a self-report questionnaire with a five point Likert scale response was filled by the study subject.
Results: Attachment of Egyptian students to their peers was significantly higher than Saudi students. A significant subscales
of attachment between Saudi and Egyptian students were mother’s alienation and peer alienation, high parent and high peer
attachment group working more better on academic achievement, however the low parent and peer attachment group wasn’t
considered as the single predictor of poor academic performance.
Conclusions: Parent’s attachment in our study appears to have no effect on academic achievement of both countries. Peer
attachment seemed to have a significant effect on academic performance for Egyptian students and not for Saudi students.
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1. INTRODUCTION

Parental and peer attachment affects individuals throughout
the entire life.[1] It enhances self-esteem, well-being, em-

pathy, core beliefs, as well as relational development and
academic development.[2–9] A great deal of research has
focused on the influence of attachment and social support
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on the psychological well-being of adolescents and college
adjustment, less attention has focused on parent relations
and academic achievement for the college population and
in particular, the potential joint effects of parental and peer
attachment.[10]

While adolescence period distinct by separation individua-
tion, studies suggests that late adolescent college students
remain strongly attached to, and influenced by, their par-
ents.[11–14] Understanding how to promote academic achieve-
ment among adolescents has long been a challenging task
for that several studies have shown that families, schools and
peers are all important contextual predictors for adolescent
development.[15–17] It was emphasized that parental support
promotes higher Grade Point Averages (GPAs).[18] More-
over, the influence of attachment on academic achievement
affected by cultural and ethnic differences i.e., collectivist
nature may be characterized by reliance on self-discipline
as coping strategies.[19, 20] Previously, most of studies have
focused on relations between students’ peer networks and
their academic achievement. Some have suggested positive
relations between peer acceptance, and academic success
among both children and adolescents.[21–23] In the same con-
text, Academic achievement and acceptance by others are
usually positively related. On average well-liked students
perform better than students low in acceptance.[24, 25] How-
ever, Bahar[26] concluded perceived social support from a
friend had no effect on academic success.

In the same line, several studies have shown that supportive
peer attachments in late adolescence are positively correlated
with self-esteem, well-being and school achievement.[27–29]

Lisa[30] further emphasized in her thesis that closeness with
peers positively influences the target adolescent’s academic
achievement. Contrasting to a study by Bahar[26] which con-
cluded perceived social support from a friend had no effect
on academic success.

Furthermore, Fass and Tubman[6] conducted similar study on
college students. Their study revealed that attachment has an
important role in adjustment and social transition. Although
low attachment to parents and peers was not the single pre-
dictor of poor academic performance, strong attachment was
found to influence the college students’ sense of self and
promoted higher self-esteem. As regards studying different
attachment styles in diverse cultures and diverse co-cultures,
Arbona and Power[31] using highly representative sample
found no differences between European and Mexican high
school students on anxiety and avoidance attachment type.

Therefore, this study was conducted to compare effect of peer
and parental attachment on academic achievement between
two different cultures Egypt and Saudi Arabia.

The aim of this study is to:

• Investigate the effect of parents’ and peer attachment
on academic achievement of adolescent nursing stu-
dents.

• Compare this effect among Saudi and Egyptian nurs-
ing students.

2. METHODS

2.1 Research design
A comparative study design was used for this study.

2.2 Setting
This study was conducted in two areas namely: The College
of Nursing – University of Dammam – Saudi Arabia and
Faculty of Nursing – Assiut University – Egypt. Faculty
of nursing Assiut university is a local college of nursing at
Assiut at Upper Egypt. It is 4 year study with one year in-
ternship in which there are some traditions and customs of
conservative nature of Assiut as a part of Upper Egypt espe-
cially that concerned with attachment or relations of parents
with their daughters and the higher percentage of illiteracy
especially among females. However Dammam university is
one of governmental Saudi universities at Dammam in the
Eastern region of Saudia Arabia. The culture seems more
conservative in nature and it has been influenced by the re-
ligion of Islam, the role of history, and its traditions which
makes it different from other cultures. As it is one with vast
economic resources that permit them to hire servants who
are mainly responsible for raising their children which fur-
ther had direct effect on the level of attachment with their
daughters.[32]

The University of Dammam opened its doors to women
and men in 1975 with two pioneering colleges, the college
of Medicine and the college of Architecture. Almost four
decades later this academic institution has grown into a lead-
ing research university with 21 colleges spread throughout
the Eastern Province and a student population of over 45,000.
As a preeminent research-based institution, the University of
Dammam continues to grow and develop, continually assess-
ing and improving its curricula and expanding its academic
capabilities in all disciplines, while at the same time engag-
ing the public in addressing environmental and community
challenges.

2.3 Subject
A total subject of 492 nursing students 238 partici-
pants (48.37%) represented Saudi Arabia, 254 participants
(51.63%) represented Egypt. (The subject is representative of
the nursing students from level 3 to level 8). The 1st and 2nd
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levels were not included because they were in the prepara-
tory year in another setting. In Assiut First year students was
excluded to make the two groups harmonized.

2.4 Tools of the study
Two tools were used for this study:

Tool I: Ac structured questionnaire to assess demographic
data of the students which includes age, residence, academic
level and academic performance in the form of Grade Point
Average (GPA) for University of Dammam students - Saudi
Arabia, and final evaluation for Assiut University Students -
Egypt, parental education and occupation, marital status of
the students, marital living status of the parents and extent of
relation with parents if the student live with one of them in
case of divorce.

Tool II: Attachment inventory scale: The Inventory of Parent
and Peer Attachment scale (IPPA): It was developed by Arms-
den & Greenberg, 1987[28] to assess adolescents’ perceptions
of the positive and negative affective/cognitive dimension of
relationships with parents and close friends-particularly how
well these figures serve as sources of psychological security.
It is the most valid tool used for adolescents and often used
for young youth. The IPPA has been widely used in the
clinical and developmental child psychology literature,[33–35]

Pace, San Martini, and Zavattini[36] conducted a research
to evaluate the IPPA’s three factor structure. Exploratory
factor analyses and confirmatory factor analysis revealed the
three factor model had the best fit, although all three dimen-
sions (trust, communication, and alienation) were strongly
interrelated.[36]

The theoretical framework is attachment theory. It includes
three subscales: degree of mutual trust, quality of communi-
cation, and extent of anger and alienation. The instrument
is a self report questionnaire with a five point Likert scale
response format ranges from almost never or never true (1)
to almost always or always true (5). The IPPA consists of 25
items for the mother, 25 items for the father, and 25 items
for the adolescent. The IPPA is scored by reverse-scoring
the negatively worded items and then summing the response
values in each section. Two attachments scores, one each
for parents and peers, are calculated by adding scores for
trust and communication items and subtracting scores for
alienation items.

Higher scores indicate higher level of attachment to parents
or peers. After summing all items of peer and parents attach-
ment the mean scores were calculated to both parents and
peers attachment and GPA was obtained. The scale was not
translated into Arabic form, as it is applied to nursing college
students.

As all studied subjects taught in English so its valid for stu-
dents to receive and respond to the questionnaire in English
further, the researcher interviewed the students, explained to
them what they may not understand.

2.5 Procedure

(1) An official permission was obtained from the dean of
the Faculty of Nursing in the previous two settings to
get the permission for data collection after explaining
the purpose of the study.

(2) An informed written consent was obtained from the
students before data collection and confidentiality will
be considered.

(3) The tool content validity was tested by 5 juries who
are experts in the related field.

(4) Internal consistency was measured. The three sub-
scales have demonstrated excellent internal consis-
tency, i.e., Cronbach’s alpha coefficients of .91, .91,
and .86 for the Parent Trust, Communication, and
Alienation subscales, respectively.

(5) The Students’ IPPA scores for their perceptions of at-
tachment to parents and peers were divided into two
groups (low and high) based on the participant’s com-
bined score on the three subscales (Trust, Communica-
tion, Alienation) as it is considered low if the parent
or peer score level of attachment was less than 50%
and high attachment score was considered if the score
level was more than 50%. The two-groups classifica-
tion variables for parent and peer attachment were then
cross-tabulated, creating a typology of eight groups
among both countries (Saudi Arabia & Egypt) ranging
from a low peer and low parental attachment group to
a high peer and high parental attachment group.

(6) Pilot study: Before embarking on the actual study,
a pilot study was carried out on 10% of the sample
(50 students) to assess the tools for clarity and appli-
cability. According to the results of the pilot study,
necessary modifications were carried out which were
in paraphrasing of some sentences in tool I (level was
changed to academic year [In Egypt no levels at the
college but academic year]) and these students were
excluded from the study subjects.

(7) The researchers interviewed students in break time
between lectures and the purpose of the study was
shown to them and their written consent was taken to
participate in the study.

(8) The sheet was distributed to the students with sim-
ple clarification from the researchers. The sheet took
about 20 – 25 minutes to be filled by each student.

(9) Academic performance was calculated using GPA in
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University of Dammam and final evaluation in Assiut
University. Because the credit hour system was not fol-
lowed in Faculty of Nursing, Assiut University, GPAs
at University of Dammam students was transformed
to final grade.

2.6 Limitations of the study
(1) A convenient sample of available students was used

because random sample will limit the number of the
students included in sample.

(2) Credit hour system was used in University of
Dammam-College of Nursing and not in Assuit Fac-
ulty of Nursing, so final score as excellent, very good,
good, fair, and poor was used instead of A+ , A and so
on.

(3) There is difference between range of each final score
of Saudi Arabia and Egypt.

3. RESULTS
A total of 492 students completed a parental and peer at-
tachment style instrument. From the sample, 238 partici-
pants (48.37%) represented Saudi Arabia, 254 participants
(51.63%) represented Egypt were recruited in the study.
Their socio-demographic data were presented in Table 1
which showed the same mean age of both groups. Regarding
final score, the majority of Saudi students have very good
score compared to about two–fifths of the Egyptian students.
The majority of Saudi students live in urban areas compared
to only about one-third of the Egyptian students. Percentage
of educated mothers was high among mothers of Saudi stu-
dents than Egyptian ones. Higher percentage of housewives
mothers was apparent in Saudi women than Egyptian ones.
Higher education was also more among Saudi fathers than
Egyptian fathers. It is also shown from the table that about
one-third of Saudi students were married compared to only
3.9% of Egyptian students.

Table 1. Distribution of the nursing college students among Saudi Arabia and Egypt according to their Socio-demographic
characteristics

 

 

Item 
Saudi Arabia (n = 238) 

 
Egypt (n = 254) 

No. % No. % 

Age  

Mean ± SD 20.8 ± 1.0  20.3 ± 0.8 

Academic year  

Year two 89 37.4  105 41.3 

Year three 73 30.7  67 26.4 

Year four 76 31.9  82 32.3 

Final Score  

Poor 0 0.0  13 5.1 

Fair 0 0.0  9 3.5 

Good 42 17.6  63 24.8 

Very Good 156 65.5  104 40.9 

Excellent 40 16.8  65 25.6 

Residence  

Countryside 6 2.5  163 64.2 

Urban 232 97.5  91 35.8 

Mother’s education  

Illiterate 36 15.1  92 36.2 

Read & write 10 4.2  22 8.7 

Primary  school 33 13.9  20 7.9 

Preparatory  school 45 18.9  38 15.0 

Secondary  School 60 25.2  51 20.1 

University 54 22.7  31 12.2 

Mother’s work  

Housewife 199 83.6  190 74.8 

Employee 37 15.6  61 24.0 

Deceased  2 0.8  3 1.2 

Father’s education  

Illiterate 24 10.1  34 13.4 

Read & write 2 0.8  21 8.3 

Primary school 23 9.7  24 9.4 

Preparatory School 36 15.1  51 20.1 

Secondary School 72 30.3  68 26.8 

University 81 34.0  56 22.0 

Father’s work  

Government work 116 48.7  146 57.5 

Un government work 9 3.8  2 0.8 

Others  102 42.9  84 33.1 

Deceased 11 4.6  22 8.7 

Marital status  

Single 154 64.7  244 96.1 

Married 79 33.2  10 3.9 

Divorce 5 2.1  0 0.0 
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Table 2 revealed that no significant relation was observed
regarding subscales of attachment except for mother and peer
alienation among both countries. However, a significant high
mean score for peer attachment among Egyptian students
rather exceed Saudi students which reflect more attachment
of Egyptian students to their peers than Saudi students (43.6

+ 9.7 versus 41.6 + 9.7 respectively).

Figure 1 shows mean attachment scores among Saudi and
Egyptian Nursing college students. Mother’s, father’s and
peer attachment score were nearly the same with slight higher
mean score among Egyptian students.

Table 2. Distribution of the attachment subscales among Saudi and Egyptian Nursing College students
 

 

Item 

Country 

T P  Saudi Arabia 
 

Egypt 

Mean SD Mean SD 

Mother’s Trust 40.2 6.2  39.8 6.2 0.702 .483 

Mother’s Communication 33.0 5.4  33.0 7.1 -0.020 .984 

Mother’s Alienation 15.9 5.2  14.7 5.1 2.682 .008* 

Mother’s total  score  57.2 13.3  58.1 15.8 -0.654 .514 

Father’s Trust 37.5 7.1  37.6 7.3 -0.054 .957 

Father’s Communication 29.1 6.6  29.0 8.5 0.094 .925 

Father’s Alienation 16.9 5.3  16.2 5.3 1.471 .142 

Father’s total score  49.7 14.6  50.4 18.3 -0.449 .654 

Peer Trust 37.4 5.3  38.1 5.3 -1.466 .143 

Peer Communication 26.7 4.4  26.7 4.8 0.086 .931 

Peer Alienation 22.5 4.5  21.2 3.7 3.577 .000* 

Peer total score  41.6 8.6  43.6 9.7 -2.436 .015* 

Note. Independent t-test used; * There is a significant statistically difference at p < .01. 

 

Figure 1. Distribution of the mean attachment scores among
Saudi and Egyptian nursing college students

Table 3 revealed no significant relation between low parent
and peer attachment among both countries. However a signif-
icant relation between high parents and peer score according

to each country was noticed. In general, comparison of stu-
dent groups among Saudi Arabia and Egypt country based
on levels of attachment to parents and peers revealed that the
High-High attachment group was better functioning than the
low-low group without significant difference.

Figure 2 illustrates distribution of student groups to their
level of parent and peer attachment with their final score
among Saudi nursing college students with higher very good
and good scores among high- high than low-low group.

Figure 3 demonstrates distribution of student groups to their
level of parent and peer attachment with their final score
among Egyptian Nursing college students with higher excel-
lent score among high- high than low- low group.

Table 4 and Figure 4 delineate that parent attachment had no
significant effect on students’ academic achievement mea-
sured by final score. However, the minority of Egyptian
students who have high parent attachment score had poor
and fair final score. As regards the peer attachment score and
its effect on academic achievement, no significant difference
was apparent between low and high peer attachment score
and the final students score in Saudi Arabia and Egypt. Fur-
thermore, as considering the comparison between the two
countries regarding parent attachment score, no significant
difference was shown between low parent attachment score
but a significant difference was apparent regarding high at-
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tachment score and the final students’ score. As regards the
peer attachment score, a significant difference was observed
among low and high score and the final Egyptian scores as

the vast minority among the Egyptian students who have
high peer attachment score obtain poor and fair score.

Table 3. Relationship between parent and peer attachment scores among Saudi and Egyptian nursing college students
 

 

Peer score 
level 

Parents score level 

Saudi Arabia Egypt 

Low  High 
P 

Low  High 
P 

No. %  No. % No. %  No. % 

Low 3 100.0  185 80.4 .524 3 50.0  159 66.5 .329 

High 0 0.0  45 19.6 3 50.0  80 33.5 

Total 3 100.0  230 100.0 6 100.0  239 100.0 

P .133*  .001** 

* Relation between Low parents and low peer score according to each country; ** Relation between High parents and peer score according to each country. 

 

Figure 2. Distribution of the students groups according to
their level of parent and peer attachment by their final score
among Saudi nursing college students

Figure 3. Distribution of the students groups according to
their level of parent and peer attachment by their final score
among Egyptian nursing college students

Table 5 revealed that residence of the Saudi students affect
significantly on the academic achievement as the vast major-

ity of them were living in urban area which is considered as
interfering factor with the attachment. Furthermore, peer at-
tachment score interfere and affect significantly on academic
achievement among Egyptian students; and no significant
interference was found regarding socio-demographic data,
current living and parent’s status or parent attachment score.

4. DISCUSSION

The present study aimed to assess the effect of parental and
peer attachments on adolescents’ academic achievement and
compare that among Saudi and Egyptian students. Demo-
graphic data about participants from the two countries helps
to provide deeper understanding for a more accurate inter-
pretation of the results, revealing that participants from each
sample were different in many ways with respect to age, final
score, place of residency, level of education and work for
their mother and father and also for the students’ marital sta-
tus, however, no significant correlation was observed for the
different students’ academic year. Furthermore, a significant
difference was observed regarding students living status and
relation to their mother and no significant difference between
both groups related to the relation with their father among
each country (see Table 1). In this context, research on the
influence of parental attachment on academics has also re-
vealed cultural and ethnic differences possibly associated
with the collectivist nature of the culture or the adolescent’s
reliance on self-discipline coping strategies.[19, 20]

The present study revealed that late adolescent college stu-
dents’ levels of perceived parental and peer attachment
showed substantial variability, and there was a significant as-
sociation between the two types of attachment. Furthermore,
Final academic score was statistically significant between
Saudi and Egyptian students with no one Saudi student had
poor or fair score and higher number of Saudi students had
very good score (see FigureS 2 and 3). This might be of

Published by Sciedu Press 101



www.sciedu.ca/jnep Journal of Nursing Education and Practice 2015, Vol. 5, No. 6

many reasons among which are suggestion of the easiness
and simplicity of courses and exams in Saudi Arabia or might
be because of less bureaucratic system of scoring in Saudi
Arabia.

Regarding parental education, it was found that fathers and
mothers of Saudi students had higher percentage of univer-
sity education than those of Egyptian students (see Table 1),
which reflects the higher socio-economic conditions of Saudi
students and that the educated Saudi parents encouraged their

daughters to join the university. Despite of low percent of
highly educated Egyptian parents, they are keen to complete
higher education of their daughters. This is in agreement
with the widely recognized belief that students’ academic
achievement and school disengagement are affected by their
parents’ education level. Several researchers have indicated
that parents’ education predicted more of the variability in
school achievement than other family demographic charac-
teristics.[37, 38]

Table 4. Distribution of the students final score according to the parent and peer attachment score
 

 

Final score 

Parents attachment score Peer attachment score 

Low High 
P 

Low  High 
P 

No. % No. % No. %  No. % 

Saudi Arabia 

Poor 0 0 0 0 

.6 

0 0  0 0 

.207 

Fair 0 0 0 0 0 0  0 0 

Good 0 0.0 38 16.5 37 19.4  5 10.6 

Very Good 2 66.7 153 66.5 125 65.4  31 66.0 

Excellent 1 33.3 39 17.0 29 15.2  11 23.4 

Total 3 100.0 230 100.0 191 100.0  47 100.0 

Egypt 

Poor 1 16.7 12 5.0 

.3 

10 5.9  3 3.5 

.723 

Fair 1 16.7 8 3.3 7 4.1  2 2.4 

Good 1 16.7 59 24.7 41 24.3  22 25.9 

Very Good 2 33.3 102 42.7 71 42.0  33 38.8 

Excellent 1 16.7 58 24.3 40 23.7  25 29.4 

Total 6 100.0 239 100.0 169 100.0  85 100.0 
P .691 .001 .001  .024 

 

Figure 4. Distribution of the students final score according to the parent and peer attachment score
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Table 5. Multiple regression model: Students’ college final score predicted by demographic, parents’ status and attachment
variables

 

 

Items 
Saudi Arabia Egypt 

T P T  P 

Residence -3.732 .000 -0.321 .748 
Mother’s education 0.376 .707 -0.022 .982 
Mother’s work 1.404 .162 -0.818 .414 
Father’s education -0.515 .607 1.803 .073 
Father’s work -0.454 .650 -0.097 .923 
Marital status 0.715 .475 0.633 .528 
Current living status -1.285 .200 -1.668 .097 
Parents’ status 0.183 .855 -0.497 .620 
Parent attachment score 0.288 .773 0.292 .771 
Peer attachment score 0.161 .873 2.160 .032 

 

In addition, more Saudi mothers were housewives compared
to Egyptian mothers with statistically significant differences
(see Table 1). This reflects the nature of Saudi culture which
observes the intermingling between males and females in the
workplace which might have an effect on limiting the job
opportunities of Saudi females. Also some families (fathers
or husbands) prefer to have the female in their families stay
at home and do not work even if they are educated. In ad-
dition, it was noticed that females have less education level
compared to males’ Saudi people in the studied population.

On studying the effect of parents and peer attachment on
academic level, it was found although low parent low peer
had higher very good score, high parent high peer had higher
excellent scores among Egyptian nursing students, and the
effect among Saudi nursing students was not clear enough
(see Figure 4). This is in accordance with Fass and Tub-
man[6] who reported that low attachment to parents and peers
was not the single predictor of poor academic performance.
Furthermore, the present study found that those who have
strong attachment to their parents had low attachment to their
peer among Saudi and Egyptian students.

The study revealed that the only statistically significant at-
tachment subscales among Saudi and Egyptian nursing stu-
dents were mother’s alienation and peer’s alienation with
higher mean score of mother and peer alienation among
Saudi nursing students (see Table 2). This may be explained
by the observed high dependency on helpers/housekeepers
in raising the children which might cause less attention and
attachment of Saudi mothers to their children. Further, peer
alienation mean score was also higher among Saudi nursing
students may be because of conservative nature of Saudi
culture which gives less trust to peers.

Although adolescents are still close to their parents, they
spend increasingly more time with their friends. Their physi-
cal and emotional dependence on their parents decreases and

they move closer to the peer group.[39]

The present study provides insights into the important role of
peers in influencing academic achievement especially among
the Egyptian nursing college students compared to Saudi
students, as the mean peer attachment score was 43.6 ver-
sus 41.6, respectively as shown in Table 2. This finding
suggests that peers are in a position to improve the college
performance of their adolescents by providing them with
support as the vast minority among the Egyptian students
who have high peer attachment score obtain poor and fair
score. This finding reflects the nature of Egyptians toward
others and the cultural opening of the relations among peers.
This finding was consistent with Holahan, Cotterell, and Ku-
persmidt et al.[21–23] who have focused in their studies on
relations between students’ peer networks and their academic
achievement. They suggested positive relations between peer
acceptances/ peer support and academic success among both
children and adolescents. In addition, Bean and Hearn[40, 41]

found that positive interaction with friends was a significant
determinant of college satisfaction.

This study found evidence in favor of Nickerson and Na-
gle,[29] closeness with peers positively influences the target
adolescent’s academic achievement. Contrasting to a study
by Bahar[26] which concluded perceived social support from
a friend had no effect on academic success.

Also Pearson and Child[42] found that attachment to parents
and peers is a major component in social competence and
adjustment during college years. Moreover, Fass and Tub-
man[6] found that low attachment to both parents and peers
did not automatically place students at risk for academic
failure or social incompetence. They warned however, that
low attachment may adversely impact future career choices,
employment and social domain due to a low sense of self-
esteem.
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In multiple regression analysis, it revealed the only signif-
icant variable on academic achievement was residence for
Saudi students and peer attachment for Egyptian students.
This can be explained that the majority of Saudi students
live in urban areas which perhaps facilitate learning through
the availability of web or civilized (modern) life style save
time of transportation, or feeling of satisfaction associated
with urban living which may affect academic achievement.
Regarding Egyptian sample, we have to emphasize that the
majority of students are coming from countryside field in
which low level of education were apparent that explains the
low percentage of education and employment among their
parents. This finding is considered as interfering factor with
the attachment (see Table 5).

5. CONCLUSION
Based on the results of this study, it can be concluded that
parent’s attachment in this study appears to have no effect on
academic achievement of both countries however, total peer
attachment score was significantly higher among Egyptian
students compared to Saudi students, further, high parent and
high peer group working more better on academic achieve-
ment, however the low parent and peer attachment group
wasn’t considered as the single predictor of poor academic
performance. Regarding subscales of attachment, a signif-
icant increase in subscales of attachment appears in moth-
ers and peers alienation among Saudi students compared to
Egyptian students.

Recommendations
• Use observational or behavioral assessments would

have been helpful in validating self-reported GPAs

among Saudi students and final score for Egyptian
students for statistical analysis. Health education pro-
grams may be needed to explain attachment of parents
to their daughters which is limited because of the cul-
tural constrains in Upper Egypt, further, peer attach-
ment should be emphasized among the Saudi culture.
These Program sessions could include students and
parents discussing how can students maintain positive
relations with parents and family while gaining inde-
pendence and taking on more personal responsibility
as they enter college. Our college can assist with these
efforts by holding parent orientation sessions, spon-
soring student-parent events, and providing resources
for parents such as websites, parent policy handbooks,
and a clear listing of appropriate personnel to contact
to resolve specific issues. Open communication and
a positive partnership between parents and university
personnel may provide an integrated support system
that facilitates college student success.

• Further research is needed to assess the effect of other
factors on academic achievement as social support,
parental monitoring and academic advising services.
Further research is needed to assess the effect of
parental and peer attachment on self-esteem and social
adjustment of students.
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