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Abstract

As part of memorization sciences, fahfiz (memorization sciences for Quran) has been widely emerged in the Malay
Archipelago where mostly all its institutions managed by bodies or individuals privately. This study aims to examine
the assessment of implementation of the curriculum, also involves the form and method of curriculum implementation
available in these institutions. Examining curriculum evaluation for fahfiz (Qur’an memorization) education through a
systematic review of recent empirical literature, with a particular focus on practices, challenges, and outcomes in
Malaysian private education institutions. Despite the growing importance of fahfiz programs in the Malaysian
educational landscape, existing research has been limited in providing evidence-based insights into how curricula are
designed, implemented, and evaluated to support effective memorization learning. By synthesizing findings from
contemporary studies published in the last decade, this review identifies prevailing curriculum models, instructional
strategies, assessment approaches, and institutional factors that influence fahfiz learning outcomes. Key themes include
the integration of cognitive and affective pedagogies, the role of structured sequencing and repetition, the use of
technology-assisted memorization tools, and the balancing of religious and academic demands within private tahfiz
settings. The review also highlights persistent gaps in the literature, such as a lack of longitudinal studies, limited
investigation of teacher and learner perspectives, and insufficient empirical linkage between curriculum features and
student memorization achievement. The findings underscore the need for more rigorous, context-sensitive research to
inform evidence-based curriculum evaluation that enhances both the quality and sustainability of takfiz education. This
study contributes to the field by offering a consolidated understanding of current empirical evidence and proposing
directions for future research and policy development in fahfiz curriculum design. Therefore, this study found that there
are some specific aspects, especially those involving the form and method of implementation need to be improved so
that the curriculum offered is able to produce a generation of knowledgeable, skilled and competitive huffaz
(memorizer).
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1. Introduction

In the last decades, the issue about the fakfiz (memorization sciences) has been widely emerged in bringing the serious
concern to carry out finding the proper arrangement for better solution in giving the practically continued contribution
into the society. As the examples, the one which has been the biggest issues within the rote learning of fakfiz refers to
the lack of giving the chance in allowing the students in grasping the inside of ideas (Salsabilla, 2024). In particular,
the related issues of tahfiz could be identified in the significant way of grabbing the related concept and ideas into the
practical world scenario (Johari et al., 2024). Furthermore, the process of enhancing the critical ideas during the tahfiz
has been tremendously missing in the sense that related ideas of the subject needs to be engaged in managing the ability
of adopting the information use and adaptation (Paramansyah & Suryani, 2024). On this view, the particular
information for the real scenario in the fakfiz process in the world scenario at this point should arrange the learners in
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enhancing the ability of thinking for themselves in helping accustomed to follow the learning instructions in a potential
basis scenario.

In addition, the further issues of having the fahfiz process is hard to be involved in employing the skills such as
leadership potential, in which the arrangement is still lack of promoting the critical thinking. Since the essence of
critical thinking skills could be the emerging point at this point of learning process in that the need to expand further
the gateway of enhancing the wayside in achieving the targeted plan (Hendriani et al., 2024). As a result, the strategic
attempts on developing the primary strategy in the tahfiz education pathway should come up with arranging the
curriculum evaluation. At this point of view, the particular arrangement of having teaching method through the
curriculum evaluation played a role in fostering the tahfiz process in the way to memorize the wide range of information
together with grasping the underlying knowledge ideas and concepts (Izzah, Halimah & Haidir, 2024). As such, the
role of curriculum evaluation is being a starting point in enhancing the learners’ ability of grabbing the knowledge and
information with a sufficient requirement of critical thinking in contributing the problem-solving skill initiatives.

In further, the number of varied studies on curriculum evaluation of tahfiz is widely employed for examples (Junoh et
al., 2024; Fakhruddin et al., 2023; Anoum, Arifa & May, 2022; Muhammad et al, 2022), while there is still lack of
scholarly attention in looking at the strategic arrangement together with practical implementation. Since less concern
among the scholar academia on this part, this study is an attempt to critically examine the strategic process and
extensive value of fahfiz curriculum evaluation. In particular, this study would like to look at three main aspects in the
study of fahfiz, namely the implementation of the curriculum used, the memorization method practiced and the
achievement of the curriculum of a faAfiz institution. This study was conducted in the Johor state, Malaysia, determined
as the object of study due to Johor has large number of takfiz learning institution with applying for the religious and
national curriculum. The rational justification of the reason of why the state of Johor was selected for the study purpose
is because of having many private tahfiz institutions, as stated by the Johor Islamic Religious Department in 2021 that
there are 101 institutions registered under the Johor, widely consisting of 32 in Johor Bahru, 15 in Muar, 12 in Batu
Pahat, 10 in Kluang, 6 in Kota Tinggi, 4 in Kulai, 3 in Mersing, 4 in Pontian, 7 in Segamat and 8 in Tangkak. However,
the number of unregistered by authority-based tahfiz institution is still raise one of which reasons is due to too early
operations in that obtaining the process of religious authority’s own approval.

2. Literature Review and Research Gap

Tahfiz education has become a prominent feature of Islamic private education in Malaysia, reflecting growing parental
demand for institutions that integrate religious excellence with holistic student development. Traditionally, tahfiz
learning emphasized rote memorization and repetition; however, contemporary educational contexts now require
curricula that are systematic, learner-centered, and responsive to academic, cognitive, and socio-emotional needs. As
private fahfiz institutions continue to expand, questions arise regarding the effectiveness, coherence, and sustainability
of their curriculum evaluation practices (Awang et al., 2025). Curriculum evaluation plays a critical role in ensuring
that fahfiz memorization is not only efficient but also meaningful and durable. Well-designed curricula can enhance
students’ memorization accuracy, retention, discipline, and spiritual growth while balancing academic subjects and
modern pedagogical approaches. Despite this importance, many private takfiz institutions in Malaysia develop their
curricula independently, often relying on tradition, institutional experience, or teacher discretion, with limited empirical
evaluation of outcomes and processes (Ghani et al., 2025).

This study is important because it provides empirical evidence on how ta#fiz curricula are developed and implemented
within Malaysian private education institutions and how these practices influence students’ memorization achievement.
By systematically examining curriculum structure, teaching strategies, assessment methods, and institutional support,
the study addresses a significant gap in existing literature, which is largely conceptual or normative (Bensala et al.,
2025). The findings are expected to inform policymakers, school administrators, and educators in strengthening fahfiz
curriculum design, improving instructional quality, and ensuring that fahfiz education remains relevant, effective, and
sustainable in Malaysia’s evolving educational landscape.

Despite the rapid growth of fahfiz institutions in Malaysia, particularly within the private education sector, existing
studies on this education program remain largely conceptual, descriptive, or normative in nature. Much of the literature
emphasizes philosophical foundations, spiritual objectives, and traditional memorization methods, with limited
empirical investigation into how tahfiz curricula are systematically developed, implemented, and evaluated in real
institutional settings (Effendi et al., 2025). First, there is a lack of empirical evidence examining the curriculum
evaluation process in private fahfiz institutions. Previous research tends to focus on teaching techniques or students’
memorization outcomes without adequately analyzing curriculum components such as learning objectives, content
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sequencing, time allocation, instructional strategies, and assessment mechanisms. This leaves an incomplete
understanding of how curriculum design contributes to effective memorization learning.

In addition, the limited studies have explored the relationship between curriculum evaluation and memorization
achievement. While student performance is often discussed, few empirical studies link curriculum structure and
implementation practices directly to measurable fakfiz learning outcomes, particularly within Malaysian private
institutions that operate with diverse models and standards (Mohd Saad et al., 2025). The subsequent point refers that
the research on tahfiz education in Malaysia has predominantly concentrated on public or government-supported
institutions, resulting in insufficient attention to the unique context of private fakfiz schools. Private institutions face
distinct challenges, including resource constraints, curriculum autonomy, and the need to balance religious and
academic demands, which remain underexplored in the literature. Finally, there is a scarcity of studies that adopt a
systematic and evidence-based approach to evaluating fakfiz curriculum evaluation from the perspectives of
administrators, teachers, and learners simultaneously. This gap limits the formulation of comprehensive and practical
curriculum guidelines.

Therefore, this study addresses these gaps by providing empirical evidence on curriculum evaluation for Tah tahfiz fiz
memorization learning in Malaysian private education institutions and examining its influence on students’
memorization achievement, contributing both theoretically and practically to the field of Islamic education.

3. Method

Using suitable methodology is crucial for creating an excellent research study in a scientific context. The choice of
research methodology was determined by the title, context of the issue, aims, and objectives of the study. In this
research, the investigators employ exploratory techniques that include library research and field research approaches.
The library research approach serves as the theoretical foundation for the preliminary discussion regarding the
historical presence of Tahfiz schools and their evolution in Selangor specifically and across Malaysia broadly. The
results of the research will be presented in chapter two. The application of questionnaires, interview techniques, and
observation methods are essential tools for gathering data in this research. Consequently, the majority of the data and
insights gathered from the sources of this field study consist of questionnaires method as one way to obtain important
information related to a study. In this questionnaire, the set of forms or tables that contain questions about the problem
to be studied gathered among mudir (administrators). After collecting all the data, the researcher will process and
analyze it. In examining the data, researchers employ inductive approaches and deductive approaches. The inductive
method involves analyzing data by deriving conclusions from specific instances to formulate a general statement. In
this case, the researcher gathers data of a particular type and subsequently makes general conclusions.

4. Results
4.1 Identifying the Form of Tahfiz Curriculum

The tahfiz curriculum refers to an educational framework designed to guide students in memorizing the Qur’an while
nurturing their spiritual, intellectual, and moral development. Identifying the form of the fahfiz curriculum is essential
to understand how Qur’anic memorization is structured, implemented, and integrated with other fields of knowledge.
Generally, the form of the faAfiz curriculum can be identified based on its focus, structure, integration, and pedagogical
orientation (Othman et al., 2025). In terms of traditional fahfiz curriculum, it should do with building the strategic
orientation to primarily emphasize the kifz (Qur’anic memorization) as the core objective. Moreover, the instruction
also focuses on tajwid (correct recitation), tikrar (repetition), and fasmi‘ (regular assessment of memorization). In
particular, the necessary phase could also give in supporting the minimal subjects and usually limited to basic Islamic
studies such as figh, ‘agidah, and akhlaq. This form is commonly found in pondok or madrasah (faith-based school)
and also fahfiz institutions and prioritizes mastery of memorization over academic diversification.

In addition, the particular attention is also given into building the integrated fakfiz curriculum with addressing the
combination of Qur’anic memorization with formal academic subjects, such as mathematics, sciences, languages, and
social studies. This form aims to produce students who are both Auffaz (Quran memorizers) and academically
competent. The curriculum is usually aligned with national education standards while allocating structured time for
tahfiz activities. This approach is increasingly adopted in modern tahfiz schools to balance religious excellence and
worldly knowledge (Ismail, Saad & Alias, 2024). As such, the integrated phase goes also in building the holistic with
the comprehensive fahfiz curriculum. It indicated that the holistic taAfiz curriculum extends beyond memorization and
academics by incorporating character development, spiritual training, leadership skills, and co-curricular activities
(Muhammad et al., 2022). This form emphasizes tarbiyah (holistic education), ensuring that students internalize the
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Qur’anic values in their behavior and daily life. Teaching and learning methods may include mentorship, reflective
practices, and community engagement.

In further, the featured characteristics would also gain in enhancing the specialized modular tahfiz curriculum in
forming to structure the tahfiz program into modules or levels, allowing flexibility in learning pace and objectives
(Thaib et al., 2025). It may cater to specific groups such as part-time students, adult learners, or professional huffaz.
The modular approach enables institutions to focus on targeted outcomes, such as accelerated memorization or mastery
of Qur’anic sciences alongside Zifz (memory). In order to sustain such achievability during the process, the existence
of adopting the particular aspects of the memorization scenario through technology-enhanced tahfiz curriculum could
give a substantial portion in supporting the process into the well-balanced standard indicator (Mohd Saad et al., 2025).
With advancements in educational technology, some faAfiz curricula integrate digital tools, such as memorization apps,
online fasmi‘ sessions, and audio-visual aids. This form supports self-paced learning and enhances monitoring of
student progress, while still maintaining talaqqi and musyafahah (the traditional teacher—student relationship).

4.2 Identifying Tahfiz Curriculum Implementation Methods

Tahfiz curriculum implementation methods refer to the systematic approaches, instructional strategies, and operational
practices used to achieve the objectives of Qur’anic memorization and holistic student development. Identifying these
methods is essential for understanding how fahfiz education is translated from curriculum design into effective
classroom and institutional practice (Abd Mubi, Hussin & Mohamad, 2024). Generally, fahfiz curriculum
implementation methods can be identified through pedagogical approaches, instructional techniques, assessment
practices, and institutional support mechanisms. In particular, these are the following examples for the transmitting the
curriculum implementation methods, talaqqi and musyafahah. These played a significant role in assisting the process
with the foundational approach in tahfiz education (Othman et al., 2024). It involves direct face-to-face transmission
of Qur’anic recitation from teacher to student, ensuring accuracy in pronunciation, fajwid, and melody. This method
emphasizes close teacher supervision, immediate correction, and spiritual bonding, making it central to authentic
Qur’anic learning.

In addition, tikrar (repetition and memorization) as one of the strategic methods would enable in focusing on the
continuous repetition to strengthen memorization and retention. The essential element which should the learners have
is the know-how to maintain the process to repeatedly recite newly memorized verses as well as previously learned
portions (Santosa, 2022). This method is often implemented through structured daily routines, including individual
practice, group recitation, and muraja ‘ah (scheduled revision sessions). It is one method as a critical implementation
that ensures long-term retention of memorized verses. Institutions implement muraja ‘ah through daily, weekly, and
cumulative revision schedules. This method emphasizes consistency and discipline, preventing memorization loss and
reinforcing fluency (Ishak et al., 2022). The essential phase of fasmi‘ as the evaluation method could involve the
learners in reciting the memorized portions to a teacher or evaluator for assessment. It functions as both a formative
and summative evaluation tool, allowing teachers to monitor progress, accuracy, and consistency. Tasmi‘ may be
conducted individually or in groups and is often accompanied by structured performance records. The phase of level-
based implementation goes into enabling the tahfiz institutions to implement the curriculum through phased or level-
based systems, where students progress according to mastery rather than age. Each phase has specific memorization
targets, assessment criteria, and learning outcomes, allowing differentiated instruction based on student ability (Effendi,
Hairunnisa & Jamaliah, 2025).

With this regard, the particular action of integrated academic—tahfiz scheduling could enforce the curriculum
implementation to involve the careful time management and scheduling to balance Qur’anic memorization with
academic subjects. This method ensures that tahfiz activities are embedded within the daily timetable without
compromising national curriculum requirements (Saad et al., 2025). The particular attention is given into sustaining
the student-centered and differentiated instruction implementation methods in order to increasingly adopt student-
centered approaches. It indicated the substantial value in recognizing differences in learning pace, memorization
capacity, and cognitive styles would enable the teachers to provide individualized guidance, flexible targets, and
motivational strategies to support diverse learners. As a result, the use of technology in implementation modern tahfiz
institutions utilize digital tools such as audio recordings, memorization applications, online monitoring systems, and
virtual tasmi‘(Santoso & Khaudli, 2025). The significant tool of technology would enhance the accessibility, supports
independent learning, and facilitates progress tracking, while complementing traditional methods. Both spiritual and
character development practices implementation could also include the spiritual routines such as congregational
prayers, dhikr, adab (moral behavior standard) training, and ethical modeling. These practices reinforce the moral and
spiritual dimensions of tahfiz education, ensuring alignment between memorization and character formation.
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4.3 Analyzing Tahfiz Curriculum Achievement

In the attempts to strategize tahfiz curriculum achievement, the continued support should go into evaluating the extent
to which the intended objectives of tahfiz education successfully attained. This analysis focuses not only on the
completion of Qur’anic memorization but also on the quality of recitation, consistency of retention, academic balance,
and holistic student development (Yahaya et al, 2022). As a result, the systematic analysis of tahfiz curriculum
achievement is essential to assess effectiveness, identify strengths and weaknesses, and inform continuous curriculum
improvement. The essence of Qur’anic memorization achievement would be the primary indicator of tahfiz curriculum
achievement for being the quantity and accuracy of memorized Qur’anic text. This includes the number of juz’
(Collected part) memorized, fluency of recitation, mastery of tajwid rules, and adherence to correct makharij al-huruf
(reciting rules). With this regard, the achievement is commonly measured through tasmi‘ records, memorization logs,
and formal examinations conducted at different stages of the program (Affendy Lee, Abd Rahman, & Wan Pazilah,
2025). The muraja ‘ah performance as the retention and consistency could become the initiate achievement analysis in
order to consider the learners to sustain the ability to retain previously memorized verses over time. As such, the
sufficient muraja ‘ah performance would reflect the curriculum effectiveness in ensuring the long-term memorization
stability. The indicators include the consistency in revision schedules, reduction in errors during cumulative recitation,
and the ability to recall verses without prompts.

In addition, the quality of recitation and tajwid mastery beyond memorization quantity has been the main indicator of
tahfiz curriculum achievement, in which such attainment is reflected in the quality of Qur’anic recitation. This includes
accuracy in tajwid application, rhythm, articulation, and recitation confidence. On this situation, the teacher evaluations,
rubric-based assessments, and standardized tajwid tests would be the commonly used tool to analyze this dimension
(Awang et al., 2025). The particular attention is given into determining the learning progression and completion rates
analyzing achievement also involves examining student progression and completion rates within the tahfiz program.
Moreover, the timely completion of memorization targets, reduced dropout rates, and steady advancement through
curriculum phases indicate effective curriculum planning and implementation. At this point of view, the integration
with academic achievement amidst the integrated tahfiz institutions would assist the curriculum achievement in order
to extend to the students’ academic performance in formal subjects. As such, the balanced achievement demonstrates
that the tahfiz curriculum has been going through such scenario in supporting the cognitive development without
compromising academic learning. Thus, the academic records and examination results provide valuable data for this
analysis.

In further, both spiritual and character development outcomes has been the major achievement of fakfiz curriculum
achievement including the internalization of Qur’anic values, reflected in students’ discipline, adab, ethical behavior,
and spiritual practices. Moreover, observation, teacher reflections, and behavioral assessments are commonly used to
evaluate this qualitative dimension (Bensala et al., 2025). With this regard, the teacher effectiveness could be the
instructional quality student achievement. It is because such scenario has been closely linked to teacher competence
and instructional effectiveness. The strategic orientation of analysis could have the empowerment process in giving
insights into supporting the teacher qualifications, teaching strategies, feedback practices, and student—teacher
interaction quality. The high achievement levels often correlate with strong pedagogical support in enabling the
stakeholder satisfaction and perceived outcomes achievement analysis may also incorporate perceptions of
stakeholders, including students, parents, and administrators (Zakaria et al., 2023). As such, the satisfaction levels,
perceived benefits, and confidence in graduate outcomes might give the portion in establishing the prospects to provide
complementary insights into curriculum success.

5. Analysis and Discussion
5.1 Curriculum Evaluation of Tahfiz for Quran Education

The essence of Quranic education has been widely emerged in fostering the supply of educating the society throughout
its principles. The way to achieve the Quranic education could be determined in expanding the first Islamic education
in the history of Islam. The strategic attempts on memorizing the Quran aim to keep the number of those who memorize
the Quran and avoid efforts to distort the Quran (Hamid et al., 2023). The importance of memorizing the Quran and to
be passed to the next generation as narrated by a large number of huffaz (memorizer) and they have the qualities of
trust so that there will not be any lying and falsification of the Quran. The actual practice of memorizing the Quran
would be the starting point in fostering the practice to fulfil the needs of society and abrogated the obligation to
memorize the entire Muslim community (Abd Muhaimin Ahmad, Saleh & Daud, 2024).

In addition, fahfiz curriculum of Quran education is growing rapidly in Malaysia due to community demand and
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community awareness of the importance of memorizing Quran. The effectiveness of the teaching and learning system
of tahfiz schools has been proven when it has produced many huffaz Quran in Malaysia, who sow devotion to the
nation and not least among those who hold high and important positions in the government service (Taat, Talip &
Mosin, 2021). Their success is definitely based on the education they received while in the fakfiz school and it is very
closely related to the curriculum they learn in the school.

In further, the growing number of tahfiz Quran institutions or centers from time to time has proven that the Muslim
community in Malaysia today attaches great importance to this tahfiz education. The government’s idea of one family
one hafiz Quran was welcomed by the community. In Malaysia, this fahfiz institution is not only developed by the
government, but it is also developed by personal and private agencies. It can be said that all state governments
throughout Malaysia have their own fahfiz educational institutions, while more than 1000 are developed by personal
and private agencies (Ghani et al, 2011).

5.2 Curriculum Evaluation of Tahfiz for Educating Memorization Sciences in Malaysia

The development of fahfiz studies in Malaysia, most states are moving in their own direction based on the emergence
of private tahfiz schools and community’s tahfiz schools. As a result, each state or fakfiz operator is too free to use any
curriculum and teaching method from any country according to the likings and educational background of the
individual teacher (Hashim 2010). This causes tahfiz teachers to teach based on their experience without following a
particular method. Therefore, the education system implemented is not guided by specific and organized teaching
methods (Abd Ghani & Yahaya, 2021). Most of the teachers who serve in tahfiz schools get their education through
the same system they go through and they do not get formal teaching training. This factor makes them less trained to
implement the curriculum properly.

In addition, most of teachers also receive very low and inadequate salaries or allowances, especially for those who
have families. This to some extent invites to the limitations of the commitment they are supposed to give, as they will
no doubt from time to time look for other institutions that can offer more attractive salaries (Ghani, 2011). Although
the curriculum used in tahfiz schools has a relatively challenging syllabus, but its implementation is less organized and
more focused on the ukhrawi (hereafter life) aspect of religious knowledge only (Abd Razak, 2020). It is sure therefore
tahfiz students are lagging behind in the academic field because they consider it more worldly, while the academic
field should also be given priority to face the increasingly challenging currents of national education.

In further, the method of lesson that are practiced in private fahfiz schools is usually completely different from the
method of learning practiced in government fahfiz schools. In private tahfiz schools, it is common for teachers to just
sit in front of the text that is the syllabus, while students only listen and occasionally ask questions, while the learning
methods practiced today have various methods, techniques and specific strategies to ensure the teaching and learning
implemented went well and achieved the expected objectives (Mohammad & Akhir, 2023; Yusoff & Rahim, 2023).
Tahfiz graduates are seen as less likely to continue their studies to a higher level due to the lack of recognition and do
not meet the requirements from government institutions. The recognition of an institution depends a lot on the
strengths of the curriculum it implements. The objective of this study aims at analyzing the curriculum implementation
practice in terms of the method of memorization and also the achievement.

6. Implications and Future Directions

Although the number of many studies on the tahfiz curriculum has been widely employed, the little has been known in
identifying the focus on directing the gateway in implementing the operationalization of procedure and practices. It is
true that the strategic gateway in monitoring the extensive practice of tahfiz curriculum should bring along with
required initiative to develop the implementation apart from the regulatory process. With this regard, the implication
of'this study could offer the well-balanced scenario in directing the further consideration of tahfiz curriculum evaluation
in order to be related to the current needs and demand (Johari et al., 2024; Haron, Othman & Awang, 2019; Muhammad,
20006). In particular, the wide range of expanding the needs in evaluating the scenario of implementing the curriculum
of tahfiz amidst the secondary school context. Furthermore, the stakeholder should take the proper arrangement to
continue the learning instruction of fahfiz education in order to help produce the human generation with the religious
comprehension and clear information achievement (Hashim, 2017; Riduan, 2000). In detail, the taAfiz curriculum could
give the starting point in fostering the process of evaluating the implementation process of instruction together with its
procedure and practices. On this view, the strategic arrangement of instructional design of fahfiz would lead to enhance
the quality of teaching and learning.

The contribution of this research would provide the excellent findings in developing the learning institution of fahfiz
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for both private and public sector. As such, the management of faAfiz curriculum needs to obtain the strategic overview
of implementation pathway related to the way in managing the curriculum practice. In particular, the essence of
effectiveness in helping solve the problems possibly in the future context of technological advancement for instance
(Abd Ghani, 2014; Salleh, 2011). The further orientation of bringing the suggestions could be arranged into the guide
to the management of fahfiz curriculum. The particular orientation of managing the fahfiz curriculum could make
improvements about the implementation of the curriculum in line with current national education.

In addition, the further orientation of bringing the fahfiz curriculum evaluation could be integrated with the current
trends of learning instruction amidst the technological advancement. For instance, the particular direction at this point
of view should bring the extensive process and practices of faAfiz curriculum into the proper adaptation of using module
related to the human society wellness (Ghani, 2011; Salsabilla, 2024). Moreover, the strategic arrangement of
managing the subjects of fakfiz including its translation into the context of secondary school. In particular, the strategic
attempts on improving the fahfiz curriculum require the specified enhancement of developing the curriculum of takfiz
with the proper module in helping sustain the national education agenda. With this regard, the strategic arrangement
in managing the tahfiz currriculum module in raising the implementation in the context of building the national agenda
needs to acquire the attractive implementation procedure and pathway (Paramansyah & Suryani, 2024). In terms of
developing the tahfiz curriculum as the point of the research target, the related inquiry process of identifying the
implementation of the subject of tahfiz curriculum would offer the strategic lesson into building the human society
with the religious comprehension and ethical practice.

In line with the further direction of tahfiz curriculum evaluation, the suitability of expanding the line to the currently
today needs requires the research in the sense that the teacher education at this point should bring along with the related
elements of issues about the pedagogy knowledge and practice. With this regard, the procedure of further identification
to look into detail about the scenario of instructional design would lead to the quality achievement of teaching and
learning process mainly amidst the private fahfiz institution. In particular, the point of further discussion should bring
along with developing the practical phase of pedagogy and practice of tahfiz curriculum (Hendriani et al., 2024). On
this view, the particular orientation in bringing the gateway of both teaching and learning process needs to enhance the
theoretical knowledge and practical experts to lead to the skilled quality in the pedagogical aspect. In terms of
improving the quality achievement into the scenario for teaching and learning process, the varied attempts on
developing the training practices is being an important aspect in focusing on the content of the subjects.

In order to obtain the future direction, the particular attention should bring the practice of memorizing amidst the takfiz
with the scenario of performing the proper arrangement of suitable approach for the instruction process. In particular,
both adaptation and adoption of recent advancement of technology for instance would be also determined to help
memorizing process in the tahfiz curriculum (Izzah, Halimah & Haidir, 2024; Junoh et al., 2024). At this point of view,
the strategic practice of building the various methods in fahfiz curriculum could be conceived into the following phases.
Those are the strategic approach of fahfiz practice into the scenario of talaqqi (face to face), musyafah (oral assessment),
takrir (repetition), tahsin (further improvement). Moreover, the rise included the interpretation and writing, chunking,
mind photography, multimedia and memorizing manners. The further enhancement of study could help finding the
main problems and challenges in memorization from both internal and external aspects. Both are the key factors in
affecting the process of quality practice of memorizing Quran through the tahfiz. In terms of such widely mentioned
aspects, the supporting system among the education actors such as teachers would also be important in giving an
insightful value into bringing the clear comprehension. Furthermore, the role of friends, time, activities and academics
would be also being significant in fostering the faAfiz curriculum implementation.

7. Conclusion

This study is an attempt to critically examine the strategic essence of tahfiz curriculum practice with the particular
findings of the analysis show that the two items involving the form of zakfiz curriculum and the implementation method
of tahfiz curriculum are at a less satisfactory level of interpretation that is medium low. Although there is one item
related to the implementation of the curriculum in the state of Johor is at a moderately high level of interpretation, but
if evaluated as a whole, the level of implementation is still at a moderately low level of interpretation. Therefore, this
study found that there are some specific aspects, especially those involving the form and method of implementation
need to be improved so that the curriculum offered is able to produce a generation of knowledgeable, skilled and
competitive Auffaz (memorizer). In conclusion there are three main objectives to be achieved in this study. The findings
of the study show that out of the three objectives, there are two of them are at a less satisfactory level of interpretation
that is moderately low. The two objectives are to identify the form of zahfiz curriculum and to identify the method of
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implementation of fahfiz curriculum. While another objective is at a moderately high level of interpretation. The overall
analysis found that the implementation of the zakfiz curriculum in private institutions in the state of Johor is at an
unsatisfactory level. Of the seven items studied related to the form of fahfiz curriculum, only one item was at a
satisfactory level, out of five items studied related to the implementation method of tahfiz curriculum, none were at
a satisfactory level, and out of six items studied related to fakhfiz curriculum achievement, only three items were at
the moderate level.
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