
http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 14, No. 3; 2025 

Published by Sciedu Press                        247                          ISSN 1927-2677  E-ISSN 1927-2685 

The Effect of Job Autonomy and Perceived School Organizational 
Support on Professional Well-being of University Teachers in Hebei, 

China 
 

Jing-Jing Wang1,2 & Yuan-Cheng Chang1,* 
1Chinese International College, Dhurakij Pundit University, Bangkok, Thailand 
2Hengshui University, Hengshui, China 
*Correspondence: Chinese International College, Dhurakij Pundit University, Bangkok, Thailand. E-mail: 
yuan-cheg.cha@dpu.ac.th. ORCID: 0000-0002-4997-5111 
 
Received: June 25, 2025      Accepted: July 8, 2025    Online Published: August 4, 2025 
doi:10.5430/jct.v14n3p247        URL: https://doi.org/10.5430/jct.v14n3p247 
 
Abstract 
Teacher professional well-being represents a pervasive and pressing challenge in education, bearing significant 
implications for promoting teacher professional development and enhancing educational quality. In line with the 
self-determination theory, this present work analyzes whether teachers’ job autonomy and perceived school 
organizational support can increase professional well-being through job crafting. The study employed a sample of 
548 teachers from six universities in Hebei Province, China. The results indicate that both job autonomy and 
perceived school organizational support positively influence professional well-being, with job crafting serving as a 
mediating factor in these relationships. Therefore, job crafting is the potentially important mechanism to enhance 
positive influence of job autonomy and perceived organizational support on professional well-being. 
Keywords: job autonomy, perceived school organizational support, job crafting, professional well-being 
 
1. Introduction 
Contemporary educational accountability systems place substantial pressure on teachers (Jerrim & Sims, 2022). A 
decline in professional well-being often leads to reduced work motivation, which may escalate into dissatisfaction 
with educational and teaching responsibilities, ultimately resulting in decisions to leave the profession (Chen et al., 
2023). As a result, many countries, including China, face the pressing issue of teacher attrition (Huang, 2020). 
Teacher professional well-being encompasses the positive dispositions developed in educators when schools foster a 
work environment conducive to teaching and learning, including perseverance, cognitive flexibility, and the intrinsic 
motivation to achieve organizational objectives of education (Paul & Jena, 2022). Undoubtedly, teacher professional 
well-being represents the single most critical factor influencing educational quality (Meng, 2021). 
Most university faculty members assume dual roles as educators and researchers, a dual capacity that often leads to 
excessive workload (Rafsanjani et al., 2020). High teaching or research demands can deplete faculty members’ 
emotional resources, thereby lowering their well-being (Xin et al., 2023). Compared with their counterparts in 
Western universities, Chinese institutions exhibit a more pronounced administrative nature, which undoubtedly adds 
a significant burden to university faculty (Meng & Wang, 2018). Faculty professional well-being is closely linked to 
teaching effectiveness, educational management, and student outcomes. As such, it constitutes a significant concern 
for both higher education institutions and society at large, underscoring the importance of research into faculty 
well-being and the unique characteristics of academic careers (Xu et al., 2023a). Therefore, faculty professional 
well-being warrants continued and in-depth investigation. 
Previous studies regarding the effects of factors such as fundamental psychological needs and the social environment 
on well-being have focused primarily on self-determination theory (SDT) (Ryan & Deci, 2000). SDT represents the 
motivational process theory for human self-determined behavior (Deci & Ryan, 2000), which categorizes motivation 
into autonomous and controlled motivation on the basis of self-determination or the degree of voluntariness (Gagné 
& Deci, 2005). Compared with controlled motivation, autonomous motivation results in increased persistence, 
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performance quality, and long-term well-being (Deci et al., 2017). In addition to motivation, the satisfaction of 3 
fundamental psychological needs—autonomy, competence, and relatedness—is crucial for employee well-being 
(Olafsen et al., 2025). Moreover, the satisfaction of fundamental psychological needs enhances autonomous 
motivation, which in turn significantly contributes to better mental health and overall well-being (Van den Broeck et 
al., 2016). Consequently, well-being can be understood as an outcome of both autonomous motivation and the 
fulfillment of basic psychological needs (Nunes et al., 2024). 
The institutional environment of schools acts as an external determinant that affects the well-being of teachers 
(Na’imah et al., 2023). Within this context, job autonomy functions as a key organizational resource, allowing 
teachers to exercise control over their work processes, thereby promoting greater potential for job crafting (Saragih et 
al., 2020). By providing resources, job security, and reward systems, schools support teachers, and those who 
perceive this support exhibit heightened commitment and engage in job crafting (Oubibi et al., 2022). Through job 
crafting, teachers cultivate autonomy and work control (Wang et al., 2022), which further enhances their well-being 
(Alonso et al., 2019). School support for satisfying fundamental psychological needs can stimulate teachers’ 
autonomous (or intrinsic) motivation; the more autonomous this motivation is, the stronger their well-being becomes 
(Burić & Moè, 2020). Therefore, job autonomy and perceived school support serve to fulfill teachers’ fundamental 
psychological needs (Deci et al., 2017; Doménech-Betoret et al., 2015). This satisfaction generates intrinsic 
motivational effects, encouraging the autonomous engagement of teachers in job crafting and creating teaching 
environments aligned with their strengths and preferences, thereby influencing their mental health (Zheng et al., 
2024). 
University faculty members in Hebei Province, China, have an important effect on improving higher education 
quality and core competitiveness (Xu et al., 2023b). Decreased professional well-being among educators contributes 
to elevated faculty turnover rates (Collie & Martin, 2017). As a result, universities in the region are confronted with 
challenges such as a shortage of senior academic staff and substantial brain drain (Zhang & Xiao, 2021). Enhancing 
teachers’ professional well-being and reinforcing their intention to remain in the profession is, therefore, essential. 
Grounded in SDT, the present work examines the impacts induced by job autonomy, perceived school organisational 
support, and job crafting on the professional well-being of university teachers in Hebei Province, China. 
 
2. Literature Review 
Both environmental and individual factors influence the well-being and fundamental psychological needs of an 
individual (Freeney & Fellenz, 2013). Vogt et al. (2015) noted that relying solely on organizations to provide a work 
environment good for health and engagement to individuals is often insufficient; instead, individuals’ proactive 
changes in the work environment via job crafting are of particular significance, yielding various positive results, such 
as well-being and health. Consequently, the current work analyzes interrelationships between job autonomy, 
perceived school organizational support, professional well-being, and job crafting, proposing hypotheses H1–H7. 
H1: Job autonomy among university teachers contributes significantly to professional well-being. 
The school environment significantly influences teachers’ professional well-being (Fox et al., 2023), and job 
autonomy, as an environmental factor, plays a key role in shaping professional well-being (Suárez-Albanchez et al., 
2022). Job autonomy involves granting teachers the authority to make effective decisions in both administrative and 
instructional contexts. This autonomy enhances well-being by alleviating work-related stress, particularly when 
educators perceive a sense of control and freedom in instructional practices and classroom management (Pan et al., 
2023). As reported by Ryan and Deci (2000), job autonomy supports to satisfy autonomy needs, thereby promoting 
mental health and overall well-being. Teachers who perceive greater job autonomy levels may experience increased 
positive affect from a sense of accomplishment, which continuously enhances their psychological states and 
ultimately contributes to greater professional well-being (Syrek et al., 2022). 
H2: University teachers’ perceived school organizational support significantly and positively affects their 

professional well-being. 
University teachers often contend with substantial workloads due to their dual responsibilities in teaching and 
research, which increase the likelihood of role conflict and emotional exhaustion. Within this context, perceived 
school organizational support is viewed as an affirmation of individual value and competence. When teachers feel 
supported, they are more likely to experience pride and a sense of fulfilment, which strengthens their identification 
with and sense of belonging to the institution. This, in turn, reduces emotional exhaustion and enhances professional 
well-being (Zhang et al., 2023). When teachers perceive organizational support and respect from the organization 



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 14, No. 3; 2025 

Published by Sciedu Press                        249                          ISSN 1927-2677  E-ISSN 1927-2685 

(e.g., fair treatment, recognition, and resources), they cultivate meaningful connections and mutual respect, thereby 
fostering their satisfaction with their relatedness needs (Aldrup et al., 2017). Furthermore, perceived school 
organizational support fulfills the need for autonomy when teachers feel agency over their actions and that for 
competence after being encouraged to pursue skill-aligned tasks (Pauli et al., 2018). Collectively, perceived school 
organizational support contributes to teachers’ professional well-being through fulfilling their fundamental 
psychological needs (Liu et al., 2024). 
H3: Job crafting among university teachers has a significant positive influence on professional well-being. 
Autonomous motivation often leads to greater psychological well-being and more effective heuristic endeavors, 
thereby improving psychological functioning (Chen et al., 2015). Job crafting involves teachers autonomously 
crafting their work. On the one hand, teachers augment structural resources (e.g., through enhanced diversity, 
autonomy, or development opportunity) and social resources (e.g., via social support, feedback, or supervisory 
guidance). On the other hand, they may reduce job demands by mitigating excessive demands, diminishing workload, 
and safeguarding personal life, achieving a better alignment between job demands-resources and individual 
needs-capabilities (Huang et al., 2022). This job crafting facilitates the maintenance of physical and psychological 
health and increases professional well-being (Aulén et al., 2024). Additionally, teachers who craft their work to align 
with personal professional goals experience greater satisfaction. Such autonomy and the capacity to innovate and 
improvise within their teaching roles cultivate a sense of work proprietorship and agency, thereby increasing 
professional well-being (Dwijayanthy et al., 2023). 
H4: University teachers’ job autonomy significantly and positively affects job crafting. 
A higher level of autonomy in the workplace creates essential conditions for individuals to expand the scope of their 
tasks, redefine their roles, modify work content, and identify more effective methods of task execution, thereby 
facilitating job crafting (Chang et al., 2021). Job autonomy serves as an intrinsic motivator, instilling in teachers a 
sense of control and flexibility in task performance. This sense of autonomy fosters a greater commitment to their 
professional responsibilities (Rathakrishnan et al., 2016). Higher job autonomy enhances organizational 
identification, belongingness, and the propensity to engage in work aligned with personal preferences and specialized 
strengths (Ding et al., 2023). Job autonomy offers opportunities for teachers to show the competence and expertise, 
bolstering their motivation for job crafting and shaping their practices (Elbanawey, 2018). 
H5: University teachers’ perceived school organizational support significantly and positively affects job 

crafting. 
When teachers perceive organizational support from their schools, they feel recognized, cared for, and valued, 
fostering a sense of obligation to reciprocate through increased commitment (Rafsanjani et al., 2020). This 
perception enhances teachers’ work potential, motivates them to display positive work behaviors and attitudes, and 
encourages active engagement in job crafting (Zhang & Zheng, 2024). Schools express support by providing 
resources, job security, manageable workloads, and reward systems. Such supportive conditions—including a 
comfortable work environment—strengthen teachers’ feelings of being appreciated, supported, and needed, thereby 
motivating them to work diligently and willingly invest additional effort in the organization (Jufrizen et al., 2020). 
This elevated dedication, reflected in greater work time and effort, contributes to the facilitation of job crafting 
(Oubibi et al., 2022). Furthermore, perceived school organizational support encourages teachers to assume greater 
responsibility, proactively resolve work-related challenges, and succeed in demanding circumstances—factors that 
significantly influence job crafting (Kurt & Duyar, 2023). 
H6: Job crafting among university teachers mediates the relationship between job autonomy and professional 

well-being. 
Work environments that support autonomy foster a setting that encourages self-driven motivation and proactive 
involvement, thereby enhancing an individual’s sense of agency. This empowerment promotes self-directed behavior 
changes, such as increased engagement in job crafting. Through this process, individuals align their work activities 
with personal interests, strengths, and values, contributing to improve professional well-being (Slemp et al., 2015). 
Job autonomy helps individuals substantial control over how tasks are performed and how roles are shaped. When 
teachers use personal judgment to reshape job tasks, manage workloads, and utilise resources, they tend to display 
decision-making tendencies that correlate with stronger job satisfaction and engagement (Suárez-Albanchez et al., 
2022). Acting as a mediating factor, job crafting transforms perceptions of autonomy and organizational support into 
practical modifications in work roles, thereby enhancing well-being and enriching the overall work experience (Van 
Wingerden et al., 2017). 
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Teachers’ job autonomy and job characteristics facilitate job crafting or the personalization of job roles, enabling 
them to enhance their job fit. This improved fit thereby boosts work engagement, positively affecting work outcomes 
and well-being (Ortega-Egea et al., 2024). When schools grant teachers job autonomy and encourage their 
independent participation in various decision-making processes, the school environment fulfills teachers’ autonomy 
needs, which strongly stimulating teachers’ autonomous work motivation and vitality (Wang, 2024) and creating 
more opportunities for their engagement in autonomous job crafting (Debus et al., 2020). Consequently, 
strengthening autonomous motivation further increases well-being (Ryan & Deci, 2000).  
H7: Job crafting among university teachers mediates the relationship of perceived school organizational 

support with professional well-being. 
Perceived organizational support cultivates a robust sense of organizational belonging and psychological ownership 
of work. When individuals perceive organizational support for initiative and constructive change, they are more 
likely to adapt their tasks and redefine role expectations in ways that align with their skills and career interests. These 
agentic actions are empirically related to improved well-being and reduced stress sensitivity (Manzoor et al., 2024). 
In academic settings, faculty who sense institutional care for their well-being, acknowledgment of their professional 
efforts, and sufficient socioemotional support are more inclined to engage in job-crafting behaviors that align with 
organizational goals. The reciprocal process significantly improves educators’ professional well-being (Oubibi et al., 
2022). 
Psychological need accomplishment by teachers is linked to their well-being through autonomous motivation (Wu et 
al., 2023). Satisfaction with fundamental psychological needs facilitates autonomous motivation (Lee et al., 2024), 
which in turn prompts individuals to undertake proactive activities, thereby fostering positive attitudes and 
well-being (Khan, 2023). Schools support teachers’ professional development by providing essential resources, such 
as training, promotion opportunities, and salaries, which satisfy teachers’ basic needs (Bakker & Demerouti, 2017). 
These resources serve as motivators for enhancing work capabilities and promoting active engagement in job crafting 
(Saragih et al., 2020). By realigning work tasks and responsibilities through job crafting, teachers can better address 
divergences or dissatisfaction. This realignment results in improved outcomes and positive experiences—such as a 
sense of accomplishment, personal development, and professional satisfaction (Almasradi et al., 2022)—which 
ultimately enhance professional well-being (Zheng et al., 2024).  
Previous studies have examined the separate impacts of both work environment and individual factors on well-being, 
yet these two dimensions have rarely been investigated simultaneously. Whether there is a cumulative effect between 
work environment factors and personal factors warrants further investigation (Dreer, 2022). Teachers operate within 
a school environment. Whether and how they adjust working conditions to meet their own needs, whether there is a 
cumulative effect between school environment and individual factors, and how these dynamics affect professional 
well-being are all worthy of exploration in this study. Therefore, this study incorporates job autonomy and perceived 
school organizational support as environmental factors, and job crafting as an individual variable into the research 
framework to explore pathways for enhancing the professional well-being of university teachers. 
 
3. Research Methods 
3.1 Research Framework 

 

Figure 1. Study Flowchart 
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Building on the theoretical framework outlined above, this study draws upon self-determination theory and 
conceptualizes job crafting as a mediating variable to examine the influence of job autonomy and perceived school 
organizational support on the professional well-being of tertiary educators. The corresponding research framework is 
presented in Figure 1. 
3.2 Research Sample 
Hebei Province in China prioritizes teacher development initiatives, conferring the “Civilized School” honorary title 
on universities to demonstrate excellence in teacher cultivation, incentive systems, and well-being promotion. This 
study targeted six universities in Hebei Province, all of which implemented comprehensive support measures, 
including recognizing teaching excellence through awards, advancing professional competencies through training 
programs, and safeguarding occupational rights. A total of 600 teachers were selected as research subjects, with 100 
teachers from each university. There were altogether 580 questionnaires obtained. When invalid responses were 
removed, 548 valid questionnaires were retained. These samples included 235 male teachers and 313 female 
teachers. 
3.3 Research Instruments 
3.3.1 Job Autonomy Scale 
This study employed the 5-point Likert scale developed by Zhang et al. (2013), where higher scores denote elevated 
job autonomy. This scale revealed favorable internal consistency (Cronbach’s α= 0.729). Confirmatory factor 
analysis (CFA) was conducted to validate this measurement model: standardized factor loadings (0.793–0.865), 
average variance extracted (AVE = 0.691), and composite reliability (CR = 0.918) were higher than reference values 
(0.500) (Fornell & Larcker, 1981), verifying convergent validity. The model fit indices met the following established 
criteria: χ2/df = 1.991 (< 5.0); RMR = 0.015 (< 0.05); RMSEA = 0.043 (< 0.050); GFI = 0.993; AGFI = 0.978; 
NFI = 0.995; CFI = 0.997; IFI = 0.997; TLI = 0.995; RFI = 0.989 (all > 0.900); SRMR = 0.011 (< 0.080); and 
HOELTER’s CN = 609 (> 200). These results indicate that the various indicators of job autonomy have convergent 
validity and comprehensive reliability, satisfying the fit criteria. 
3.3.2 Perceived School Organizational Support Scale 
The present work utilized the 5-point Likert scale adapted by Xu (2017) and originally developed by Eisenberger et 
al. (1986), with higher scores indicating stronger perceived organizational support. The scale showed high internal 
consistency (Cronbach’s α= 0.950). CFA was used for validation, with standardized factor loadings (SFL) ranging 
from 0.836–0.881, CR = 0.950, AVE = 0.732, χ2/df = 2.717, RMR = 0.015, GFI = 0.981, AGFI = 0.962, IFI = 0.993, 
CFI = 0.993, SRMR = 0.013, NFI = 0.989, TLI = 0.990, PNFI = 0.659, and CN(HOELTER.05)= 341. These results 
substantiate the scale’s measurement quality. 
3.3.3 Job Crafting Scale 
The present work adopted the scale proposed by Xie et al. (2024), which uses a 5-point Likert scale, and greater 
scores indicating greater job crafting levels. This scale consists of 22 items divided into four dimensions: increasing 
structural job resources, decreasing hindering job demands, increasing social job resources, and increasing 
challenging job demands. Internal consistency was observed (Cronbach’s α = 0.940). Confirmatory factor analysis 
(CFA) was conducted, with item-scale factor loadings (SFL) ranging from 0.727 to 0.842, CR values ranging from 
0.875 to 0.897, and AVE values ranging from 0.583 to 0.593, χ2/df = 1.700, RMR = 0.048, GFI = 0.950, 
AGFI = 0.937, IFI = 0.980, NFI = 0.953, RFI = 0.946, CFI = 0.980, TLI = 0.977, PNFI = 0.837, PGFI = 0.762, 
CN(HOELTER.05)= 376, and RMSEA = 0.036. These results indicate that the Job Crafting Scale has convergent 
validity and comprehensive reliability, satisfying the fit criteria. 
3.3.4 Professional Well-Being Scale 
This study employed the scale developed by Paul and Jena (2022), utilizing the 5-point Likert scale in which greater 
scores suggesting greater professional well-being levels. The scale comprises 12 items distributed across three 
dimensions: school connectedness, joy of teaching, and teaching efficacy. The scale had high internal consistency, 
and the Cronbach’s α was 0.933. CFA was performed, with item-factor loadings (SFL) ranging from 0.807–0.894 
and CR values ranging from 0.920–0.926. AVEs of 0.742–0.758. χ2/df = 1.314, RMR = 0.025, GFI = 0.981, 
AGFI = 0.970, IFI = 0.997, NFI = 0.988, CFI = 0.997, RFI = 0.984, TLI = 0.996, PNFI = 0.763, PGFI = 0.641, and 
CN(HOELTER.05)= 561. These results indicate that the items of the professional well-being scale exhibit 
convergent validity and comprehensive reliability, satisfying the fit criteria. 
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4. Research Results 
4.1 Common Method Bias Test 
For assessing possible common method bias, this study conducted Harman’s single-factor test. The Bartlett’s test of 
sphericity reached statistical significance (p < .05), while the Kaiser-Meyer-Olkin (KMO) measure of sampling 
adequacy was excellent at 0.958. Factor analysis yielded nine factors whose eigenvalues exceeded 1, and the first 
factor occupied 12.295% of overall variance. As the proportion falls <50% (the threshold proposed by Podsakoff et 
al. (2003)), our findings revealed no obvious influence of common method bias on our findings. 
4.2 Correlation Analysis 
Table 1 reveals correlation coefficients among job autonomy, perceived school organizational support, job crafting, 
and professional well-being being 0.330–0.508, indicating a significant positive correlation (p<.001), with a 
moderate to low degree of correlation and no multicollinearity. 
 
Table 1. Correlation Analysis 

 Job 
Autonomy 

Perceived School 
Organizational Support 

Job 
Crafting 

Professional 
Well-being 

Job Autonomy 1    
Perceived School Organizational Support .330*** 1   
Job Crafting .504*** .437*** 1  
Professional Well-being .461*** .425*** .508*** 1 

Note: **p<0.001; *p<0.01; *p<0.05. 
 
4.3 Structural Equation Model Analysis 
The present work performed a comprehensive path analysis on the integrated model encompassing job autonomy, 
perceived school organizational support, job crafting, and well-being. Our overall model fit was assessed following 
Hair et al. (1998). The absolute fit indices suggested good model fit: χ2/df = 2.166 (Schumacker & Lomax, 2004); 
RMR = 0.155, falling below the recommended threshold of 0.080 (Wu, 2010); GFI = 0.944, AGFI = 0.927, IFI = 
0.977, NFI = 0.958, TLI = 0.973, and CFI = 0.977, all exceeding the benchmark of 0.900 (Lawal & Lawal, 2003); 
PNFI = 0.823 and PGFI = 0.730, both surpassing the criterion of 0.500 (Hair et al., 2011); and CN(HOELTER.05) = 
303, above the critical value of 200 (Hu & Bentler, 1999). Collectively, these indices support satisfactory model fit, 
warranting further analysis. 
 
Table 2. Analysis of the Mediation Model Path Impact Results 

Hypothesis Path Estimate Bootstrap 95% Confidence Interval 
Lower Limit Upper Limit 

Direct Effects    
Job Autonomy→Professional Well-being .275 0.169 0.383 
Perceived School Organizational Support→Professional Well-being .244 0.145 0.339 
Job Crafting→Professional Well-being .351 0.232 0.462 
Job Autonomy→Job Crafting .473 0.395 0.547 
Perceived School Organizational Support→Job Crafting .350 0.268 0.434 
Indirect Effects    
Job Autonomy→Job Crafting→Professional Well-being .166 0.109 0.231 
Perceived School Organizational Support→Job 
Crafting→Professional Well-being 

.123 0.078 0.183 

Total Effects    
Job Autonomy→Professional Well-being .441 0.349 0.525 
Perceived School Organizational Support→Professional Well-being .367 0.286 0.446 
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A bias-corrected nonparametric percentile bootstrap approach was adopted for statistical testing, 5,000 random 
resamples (Nevitt & Hancock, 2001). As shown in Table 2, the path coefficient from job autonomy to professional 
well-being was 0.275 (95% CI [0.169, 0.383]), excluding zero, indicating a positive relationship and supporting 
Hypothesis 1 (H1). Significant direct effects were also identified for the following relationships: perceived school 
organizational support on professional well-being was 0.244 (95% CI [0.145, 0.339]), excluding zero, confirming 
Hypothesis 2 (H2); job crafting on professional well-being was 0.351 (95% CI [0.232, 0.462]), supporting 
Hypothesis 3 (H3); job autonomy on job crafting was 0.473 (95% CI [0.395, 0.547]), validating Hypothesis 4 (H4); 
and perceived school organizational support on job crafting was 0.350 (95% CI [0.268, 0.434]), supporting 
Hypothesis 5 (H5). Moreover, job crafting exerted a stronger influence on professional well-being (β = 0.351) 
compared to both job autonomy (β = 0.275) and perceived school organizational support (β = 0.244). 
For the path from job autonomy to professional well-being, the indirect effect via job crafting was 0.166 (95% CI 
[0.109, 0.231]), excluding zero, indicating significant mediation; the direct effect was 0.275 (95% CI [0.169, 0.383]), 
excluding zero; while the total effect was 0.441 (95% CI [0.349, 0.525]), excluding zero. These results demonstrate 
significant partial mediation, confirming that job crafting partially mediates the relation of job autonomy with 
professional well-being, thus supporting H6. 
Similarly, perceived school organizational support affected professional well-being, which revealed a significant 
indirect impact through job crafting, with a coefficient of 0.123 (95% CI [0.078, 0.183]), excluding zero. The direct 
effect was 0.244 (95% CI [0.145, 0.339]), excluding zero. The total effect amounted to 0.367 (95% CI [0.286, 
0.446]), likewise excluding zero, indicating a robust and comprehensive influence. This pattern confirms a 
significant partial mediation effect, indicating the partial mediation effect induced by job crafting against the relation 
of perceived school organizational support with professional well-being. Consequently, perceived school 
organizational support influences professional well-being through job crafting, supporting H7. 
As evidenced by the analyses, job crafting functions as a significant mediator between university teachers’ job 
autonomy, perceived school organizational support, and professional well-being. Thus, Figure 2 depicts the teacher 
job crafting mediation model. 
 

 

Figure 2. Mediation Model 
Description: The figures represent path coefficients of direct and indirect effects. 

 
5. Discussion and Recommendations 
The research results validate that job autonomy has an important effect on promoting professional well-being, 
conforming to Syrek et al. (2022). By enabling greater motivation and professional agency, job autonomy allows 
educators to adapt instructional methods and tasks in accordance with individual preferences. This contributes to 
improved management of work-life balance (Khawand & Zargar, 2022). Higher levels of job autonomy are also 
linked to decreased stress from workload demands, thereby reducing occupational pressure while enhancing overall 
well-being (Pan et al., 2023). 



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 14, No. 3; 2025 

Published by Sciedu Press                        254                          ISSN 1927-2677  E-ISSN 1927-2685 

According to studies, perceived school organizational support exerts positive effects on professional well-being, as 
also reported by Liu et al. (2024) and Shi et al. (2023). When individuals sense higher support and recognition levels 
from the organization (such as fair treatment, acknowledgment, or resources), their perceived competence and 
self-worth intensify, consequently augmenting professional well-being (Kuang et al., 2023; Roemer & Harris, 2018). 
Teachers experience gains in well-being when institutions are involved: 
(1) Value professional contributions, 
(2) Provide equitable achievement recognition, 
(3) Integrate feedback into decision-making (Ortan et al., 2021). 
Job crafting exerts the significant positive effect on professional well-being, consistent with the findings of 
Dwijayanthy et al. (2023). When individuals redesign jobs for further aligning with their skills and personal needs, 
they foster a sense of self-worth and self-efficacy, along with improved interpersonal relationships, all of which 
contribute to enhanced professional well-being (Yasin Ghadi, 2024). Teachers who proactively modify their tasks 
and work conditions—by securing necessary resources, increasing challenging assignments to prevent boredom and 
dissatisfaction, promoting personal and professional growth, and minimizing obstructive tasks to manage workload 
and stress—can effectively attain higher levels of professional well-being in their educational roles (Dreer, 2023). 
Furthermore, research demonstrates that as job crafting involves cognitive adjustments to the job (Tims & Parker, 
2020), job crafting exerts a more substantial influence on professional well-being than either job autonomy or 
perceived school organizational support, suggesting that individuals’ proactive behavioral modifications may have 
greater impact on cognitive appraisals of the job. 
Job autonomy is significantly positively associated with job crafting, which resonates with findings in the education 
field (Elbanawey, 2018). Job autonomy empowers individuals to demonstrate initiative and assume responsibility, 
which cultivates positive work attitudes and ultimately facilitates job crafting(García-Merino et al., 2023). In 
environments characterized by high job autonomy, teachers are more likely to proactively engage in modifying their 
roles—such as acquiring additional resources or embracing new challenges—thereby exhibiting increased job 
crafting behaviors (Ho et al., 2018). 
The findings of this study reveal that perceived school organizational support exerts a positive influence on job 
crafting, consistent with the evidence presented by Zhang and Zheng (2024). Teachers rely on their perceptions of 
organizational support to evaluate the anticipated outcomes of their efforts, which enhances their identification with 
the institution, boosts self-esteem and belongingness, and fosters a sense of obligation to contribute positively to the 
organization (Fridayanti et al., 2022). Moreover, perceived school organizational support strengthens teachers’ 
intrinsic motivation. The comfortable work environment and positive treatment provided by schools can stimulate 
teachers’ positive emotions, thereby motivating their engagement in positive job crafting behaviors for school 
organizations (Saragih et al., 2020). 
Furthermore, job crafting partially mediates the autonomy-well-being relationship. By affording autonomy in 
pedagogical decision-making, job autonomy satisfies teachers’ fundamental psychological needs, thereby fostering 
self-determined motivation manifested through agentic job crafting behaviors. These behaviors, in turn, facilitate 
favorable results like increased job satisfaction, enhanced professional well-being, and workplace development 
(Bakker & Oerlemans, 2019). Specifically, teachers’ autonomous control over task selection, instructional methods, 
and time management enables them to engage in personalized work redesign through job crafting. This process 
enhances person-job fit, boosts engagement, and positively shapes both work outcomes and long-term well-being 
trajectories (Ortega-Egea et al., 2024). 
Besides, job crafting partially regulates the relation of perceived school organizational support with professional 
well-being. Schools provide comprehensive support to teachers, including access to professional development 
programs, career progression opportunities, competitive compensation, well-equipped work environments, and 
assurances of occupational safety (Sulistiyani, 2022). When teachers perceive potent organizational support, they 
tend to present greater organizational commitment levels and more positive work attitudes (Xu, 2017). Notably, the 
degree of perceived support shows a positive correlation with increased engagement in job crafting behaviors (Zhang 
& Zheng, 2024). Through these behaviors, teachers actively reshape their work tasks—both in tangible and cognitive 
terms—to address role conflicts or alleviate dissatisfaction, resulting in meaningful improvements in professional 
well-being (Carvajal et al., 2021). 
In summary, university teachers’ job autonomy and perceived school organisational support positively influence 
professional well-being, with job crafting demonstrating partial mediating effects in both the autonomy-well-being 
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and support-well-being relationships. Teachers’ professional well-being reaches its highest level when both 
environmental conditions (job autonomy, perceived school organizational support) and job crafting levels are high.  
Furthermore, these findings highlight the potential advantages of teachers’ job crafting. As positive changes in 
self-perception and behaviour within organisational contexts, the underlying mechanisms of job crafting are 
multifaceted (Olafsen et al., 2025). Future research should further investigate the behavioural and psychological 
mechanisms underlying teacher job crafting, as well as additional potential positive outcomes such as job 
performance and work-life balance. 
The findings support the need for universities to focus on teachers’ job autonomy, perceived school organizational 
support, and to improve the level of work crafting, thereby providing dual safeguards for teachers’ professional 
well-being. 
First, knowledge workers prize independence and personal value realization, showing a greater propensity to select 
challenging work over mechanical, repetitive tasks (Nie et al., 2023). School organizations should optimize 
person-job fit by considering teachers’ interests and expertise when assigning responsibilities, thereby enhancing 
teachers’ professional well-being. School leaders and policymakers should grant teachers greater and 
multidimensional autonomy in their work, allowing them to make independent judgments about related 
responsibilities on the basis of their experience, thereby enhancing their sense of work control (Liu et al., 2021). 
Second, schools should ensure the provision of essential material support and enhanced compensation, while 
establishing comprehensive support mechanisms such as performance evaluations, promotion pathways, reward 
systems, and opportunities for professional development (Wang & Xu, 2021). Equitable implementation of these 
mechanisms in the domains of welfare and career advancement is crucial for improving teachers’ professional 
well-being. Additionally, it is essential to provide emotional support by acknowledging educators’ dedication and 
achievements. Schools should assist teachers in internalizing externally conferred recognition—whether through 
policy or institutional initiatives—into intrinsically meaningful experiences (Xu et al., 2024), thereby addressing 
their needs for esteem, acknowledgment, praise, and emotional reinforcement. This process fosters a stronger 
affective commitment to the institution (Li, 2020), ultimately increasing work engagement. 
Additionally, schools should motivate autonomous engagement in job crafting to stimulate teachers’ intrinsic 
motivation; evidence indicates that more self-determined motivation is strongly correlated with enhanced well-being 
(Nie et al., 2015). Schools can implement structured guidance programs and training workshops focused on job 
crafting, utilizing targeted interventions to equip teachers with the necessary skills. These initiatives enable educators 
to engage in job crafting autonomously, fostering a stronger sense of control over their work (Yasin Ghadi, 2024) 
and consequently enhancing professional well-being. 
 
6. Conclusion 
This study empirically demonstrates that both job autonomy and perceived school organizational support exert 
significant positive effects on university teachers’ professional well-being in Hebei Province, China. Importantly, job 
crafting not only mediates the relationship between these two factors and professional well-being but also exhibits a 
stronger direct influence on well-being compared to the contextual effects of job autonomy and organizational 
support. These findings suggest that higher education institutions can amplify the beneficial impact of job autonomy 
and perceived organizational support on teachers’ professional well-being by actively fostering job crafting 
behaviors. 
 
7. Study Limitations and Future Research Directions 
This study has two main limitations that future research should address. The first limitation is that the sample was 
confined to teachers from several universities in Hebei Province, which does not represent the entire university 
teaching population, thereby affecting the generalisability of the findings. Future research could expand the study to 
include more diverse regions and cultural contexts to enhance the external validity of the results. 
The second limitation, the data in this study were derived from teachers’ self-reports, which may be subject to social 
desirability bias and provide only partial perspectives. It may be necessary to incorporate school-level measures 
when dealing with work environment factor variables. Future research should combine self-reporting with more 
objective methods of data collection and should include multiple other sources of data, such as factual observations 
or in-depth interviews, to verify the accuracy of the analyses. 
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