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Abstract

The university is an environment that allows the student to be able to diversify different situations, and there is a
need to train sensitive and empathetic professionals for a competent society. The objective of this research was to
design a didactic strategy to develop socioemotional competencies in students at a university in Lima. A qualitative
methodology of non-experimental, cross-sectional, and descriptive design was used. The sample consisted of 34
students and four teachers. The techniques used included questionnaires, observations and interviews. The results
showed 11 emerging categories, seven of which were approximate to the a priori category and four were influential
in the research. A validated didactic strategy was presented with two lines of action composed of three stages:
classroom emotional diagnosis, management of socioemotional teaching activities, and transformative evaluation; all
under a model of Social and Emotional Learning, the Theory of Emotional Intelligence, and the epistemological
positions of Neuroscience in Learning.
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1. Introduction

Forming competent students has become a challenge that Higher Education Institutions must face in the 21st century.
One of the primary objectives of education is to educate people in their integrity, enhancing their cognitive, social,
emotional, and moral development. In this regard, integral education means accompanying the student's
self-realization process throughout their life (Garcia, 2017). Society demands to homogenize students and achieve an
adequate educational response to the possibilities and limitations requested by the current community
(Cabrera-Méndez, 2011; Jimenez Ordoiiez et al. 2023).

Human beings are by nature multidimensional, and their emotions are present in all areas of life and influence their
way of thinking, feeling, acting and relating (Damasio, 1994). However, these emotions can become distorted in a
society where interpersonal conflicts are not being fully addressed, the tendency of young people to experience
hostility, social maladjustment, risk behaviors are increasing (Vivas et al., 2010).

A study conducted by the World Bank (cited in De Hoyos et al., 2016) revealed that the population of ninis, young
people who do not study and do not work, is increasing; one in five lives this reality as a result of conflicts ranging
from intra and interpersonal interaction and few educational opportunities. In this regard, Garcia (2017); Brackett et
al., (2012) Durlak et al., (2011); Zins, et al. (2004) propose, through emotional education, to train responsible
citizens for a better world. It is important to have an adequate emotional perception and management of negative
emotions, hence it is important to develop skills to face adversities while maintaining a positive attitude towards the
surrounding world (Gordillo Caicedo, 2023). Many research studies on Emotional Intelligence reinforce a better
performance both in the professional field and working conditions, as well as better strategies to face new challenges
with better efficiency (Castillo et al., 2017; Cornejo et al., 2022).
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In this regard, Friedman et al., (2010); Martins et al., (2010); Eisenberg, (2006); Guerra and Bradshaw, (2008);
Loépez et al., (2016), added that developing socioemotional competencies can be a way to minimize the negative
effects of social maladjustment, since it is related to greater well-being and personal satisfaction.

The education-culture-society relationship implies a constant and dialectical interaction in the development of human
activities; thus, education is a bridge for developing countries to improve their living conditions. Universities need to
assume the problems of society as their own, placing themselves in a community context, which requires a critical
reflection of their commitment to new ways of educating (Enriquez, 2006; Gonzalez et al. 2021). Therefore,
developing socioemotional competencies during the training process, in higher education, offers an opportunity to
contribute to the educational transformation that society so badly needs (Cunha and Heckman, 2007; Heckman and
Kautz, 2013; Busso et al., 2017).

Therefore, the objective of the study was to design a didactic strategy to develop socioemotional competencies in
students at a university.

1.1 Development
1.1.1 Neuroscience: A Study for the Knowledge of Socioemotional Competencies

The brain is both rational and emotional at the same time; however, there are some neuroanatomical structures that
are more closely linked to emotions. The nervous system processes emotions and the amygdala imbues behavior with
emotion (Mora, 2013). Likewise, mirror neurons, neurons found in various areas of the brain, contribute to
adaptation, learning, and empathy (Arboccod de los Heros, 2016; Gago and Elgier, 2018). Behavioral research by
LeDoux (2012) and Damasio et al., (1996) demonstrated that establishing connections between emotion, behavior,
and cognition are important pillars in the development of socioemotional competencies in teaching and learning
processes (Damasio, 2005).

1.1.2 Contemporary Authors Defining Socioemotional Competencies

Bisquerra and Pérez (2007) define socioemotional competencies as a set of knowledge, skills, abilities, and attitudes
involved in emotional decision-making expressed in the management of emotions. Repetto and Pérez-Gonzales
(2007) added that socioemotional competencies contribute to educational training, social integration, employability,
and professional performance. Rendon (2011) suggested that actions demonstrated in an ethical manner in the
context of knowing how to be, knowing, doing, living together should be recognized as socioemotional
competencies.

In this context, developing socioemotional competencies can be interpreted as a process whereby people effectively
manage their knowledge, skills, and attitudes to develop healthy identities, understand and manage emotions, achieve
goals, feel and show empathy, generate stable relationships, make responsible decisions and foster positive
environments.

2. Method

The study is based on the general scientific method of science applied to psychoeducational research from a
qualitative approach and sociocritical paradigm of non-experimental and descriptive cross-sectional design.

2.1 Participants

The research was conducted at a university in Lima. The units of analysis were teachers and students of the fourth
semester. Due to the nature of the research, non-probability sampling was used. The sample consisted of 4 teachers
a2nd 34 students.

2.2 Techniques, Instruments, and Categories

The techniques applied were questionnaire, interview, and observation. The instruments were Social and Emotional
Competencies Questionnaire SEC-Q (Zych et al., 2018), teacher interview guide, student interview guide, and
classroom observation guide. Table 1 defines the categories and subcategories of the research.

Published by Sciedu Press 182 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com

Journal of Curriculum and Teaching

Vol. 13, No. 5; 2024

Table 1. Categories and Subcategories of Research

Categories Subcategories
Socioemotional competencies:

It is a process whereby people effectively manage their knowledge, skills,

and attitudes to develop healthy identities, understand and manage emotions, Self-knowledge

achieve goals, feel and show empathy, generate stable relationships, make
responsible decisions and foster positive environments (CASEL, 2020;
Rendon, 2011; Bisquerra and Pérez, 2007; Repetto and Pérez-Gonzales,

2007).

Didactic strategy:

It is a set of procedures organized, formalized, and oriented to the
achievement of an established goal; it also involves the planning of the
teaching-learning process, and its application requires techniques and
procedures previously selected by the teacher, but designed for the students

(Velasco and Mosquera, 2010).

Self-management and motivation

Social awareness and prosociality

Responsible decision making

Foundation and diagnosis

Strategy design

Instrumentation

Evaluation

2.3 Procedures

The instruments were initially validated by expert judgment and applied to the selected sample. Subsequently, the
information obtained from the four instruments was interpreted and coded. The methodological and theoretical
triangulation method was then applied to the codes obtained. These were divided into families and categories. Finally,
the didactic strategy was designed and validated by expert judgment.

2.4 Analysis of the Validation of the Strategy by Expert Judgment

The validation of the didactic strategy to develop socioemotional competencies in students at a university in Lima
was carried out through expert judgment. For the selection of experts, the inclusion criteria proposed by Skjong and
Wentworht (2000 as cited in Escobar and Cuervo-Martinez (2008) were considered. The number of experts selected
was 5, exceeding the minimum of three experts established by Delgado et al., (2012). The characteristics of the
experts are detailed below (see Table 2).

Table 2. Information of Experts

Names and surnames Academic degree Professional Specialty ~ Occupation Years of
experience
Expert 1 PhD. in education Master’s degree in Teacher in Higher
psychopedagogy Education 28
Expert 2 Doctor of education  Master’s degree in Teacher in Higher 20
administration Education
Expert 3 PhD. in Education Master’s degree in Teacher in Higher 16
education Education
Expert 4 Master’s degree in Degree in sociology Teacher in Higher 40
social management Education
Expert 5 Master’s degree in Degree in psychology = Teacher in Higher 30
psychology Education

2.5 Internal and External Validation of the Didactic Strategy by Expert Criteria

For the validation of the proposal, two instruments were adapted: internal validation and external validation, each
consisting of ten indicators with a Likert-type scale from 1 to 5 and with aspects to be evaluated as positive, negative

and suggestion.
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In this order, the evaluation by the experts considered both the qualitative and quantitative aspects of the designed
proposal. A general evaluation scale was used to measure and classify the proposal in five levels, according to the
frequency and percentage range obtained by the experts (see Table 3).

Table 3. Total Rating Scale and Range

Scale N %

Deficient 10-17 [20% - 35%]
Download 18-25 [36% - 51%)]
Regular 26 - 33 [52% - 67%]
Well 34-41 [68% - 83%]
Very good 42 -50 [84% - 100%]

Note. n = frequency range. % = percentage range.
The total evaluation of the proposal obtained 95% validity, placing it in the "very good" range. Therefore, it can be
concluded that the didactic strategy to develop socioemotional competencies in students at a university in Lima is

pertinent to the research objectives and viable for future application (see Table 4).

Table 4. Total Rating by Expert

Scale Expert 1 Expert 2 Expert 3 Expert 4 Expert 5
Internal validation 100% 100% 100% 92% 84%
Internal validation 100% 100% 100% 91% 82%
Average 100% 100% 100% 92% 83%
Total average 95%

3. Results

3.1 Analysis and Interpretation of the Emerging Research Categories

Initially, 11 emergent categories were evidenced. Of the emerging categories, seven were determined to be
approximate to the a priori and four to be influential in research. The classification of the emerging categories is
presented below (see figure 1).

Approximate aprioristic P ‘ Influential catt;gor_v for
categories '\ researc
//
//
. : . / Socioemotional training for
Socioemotional competencies / self-realization
P

1. Teaching
strategy

Emotional self-management

Anthropic self-determination climate for improved

[ Socioemotional classroom ’

Prosocial behavior 2. Social- teaching and learning
A J/ emotional
competencies
[ Didactic strategies ] ‘ Satisfactory teacher ’
/

accompaniment
Motivational strategies to /
promote collaborative work Transformative assessment
Diagnostic evaluation for competency achievement
Evaluation techniques
Classroom feedback

Figure 1. Classification of Emerging Categories
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3.2 Conceptualization of the Approximate a Priori Categories for the Development of Socioemotional Competencies

Socioemotional self-management: Ability to identify and understand one's own emotions, thoughts, and values, as
well as their effective management in different situations of interpersonal interaction. In addition, it includes impulse
control and self-knowledge of emotions related to intrapersonal strengths and aspects of improvement, for the
achievement of a goal (CASEL, 2020; Zych et al., 2018; Bisquerra, 2016; Bisquerra and Pérez, 2007).

Anthropic self-determination: Ability to perceive, identify, analyze, reflect, and make conscious, responsible,
constructive and above all ethical decisions in difficult and challenging socio-educational situations (CASEL, 2020;
Zych et al., 2018). In the classroom, it implies the student's determination to make decisions that go beyond
individualistic thinking to social thinking and commitment, i.e., it is a transcultural ethical decision thought in the
welfare of all (Morin, 2001).

Prosocial behavior: Ability to interact and maintain healthy and supportive relationships, and it is related to
understanding the feelings, interests and needs of others by the management of empathy (CASEL, 2020; Zych et al.,
2018; Boyatzis, Goleman, and Rhee, 2000; Bisquerra, 2016). In the classroom, the practice of prosocial behaviors
comprises teacher-student, student-teacher and student-student relationships (Garaigordobil, 2003).

Motivational strategies to promote collaborative work: These are didactic techniques planned and directed by the
teacher with the purpose of promoting student interest, autonomy, cooperation, self-management, self-regulation, and
metacognition of their learning in socio-formative contexts. Moreover, they contribute to the development of
collaborative learning and teamwork, facilitating socialization and interlearning in the classroom environment
(Cabell and Pérez, 2021).

Diagnostic evaluation: It is performed prior to the execution of the educational process. Its purpose is to assess the
level of motivation and the degree of adequacy of the students' competencies with respect to the new contents to be
learned (Diaz and Barriga, 2002). It also helps to identify the students' needs, strengths, and areas for improvement in
order to determine the theoretical foundations to be used in each class session (Addine, 1997; Cruzata, 2007; Bixio,
2010; Gonzaga, 2003; Feo, 2010; Tobon, 2010).

Evaluation techniques: These are a set of pedagogical procedures. Their purpose is to collect and analyze
information about the teaching-learning process, through evaluation instruments, with the objective of making
decisions aimed at improving the educational process (Diaz and Barriga, 2002). According to Hamodi et al., (2015)
evaluation techniques in higher education are based on the nature of the task or activity (oral, written, practical) and
student participation (self-evaluation, co-evaluation).

Classroom feedback: It involves the assessment of the achievement of objectives and the identification of the
obstacles overcome to reach the desired state (Addine, 1997; Cruzata, 2007; Bixio, 2010; Gonzaga, 2003; Feo, 2010;
Tobon, 2010). It is a qualitative part of the evaluation process that helps to reduce the gap between the initial state
and learning expectations and favors metacognitive reflection and emotional self-regulation of students (Anijovich,

2019).
3.3 Influential Categories in Research for the Development of Socioemotional Competencies

Socioemotional training for self-realization: It involves the regulation and self-management of one's own emotions
as well as those of others (Alvarez, 2020; Bisquerra, 2003). In the classroom, it becomes a mechanism to foster
positive relationships and prosocial behaviors, in addition to improving the adaptation and self-realization of students
(Henriquez et al., 2011; Barrios-Tao and Pena, 2019; Garcia, 2017; Durlak et al., 2011). Maslow (1998) explains that
self-actualization, seen from the student's perspective, is a positive feeling of satisfaction with their educational
process. In this regard, training students with socioemotional competencies favors the development of skills involved
in decision making and personal self-actualization.

Classroom emotional climate to improve the teaching-learning process: 1t is the result of the dialectic interaction
between the teacher and the students (Pérez et al., 2010). From the student's perception, it is structured from four
categories: degree of interest; self-realization and valuation of own efforts and achievements; stability of behaviors;
and class participation (Moss and Trickett, 1974). In this context, the classroom climate is a space where moods and
values that are aimed at establishing positive and healthy intra- and interpersonal relationships are shared.

Teacher s socio-affective accompaniment: Accompaniment derives from the Latin companio meaning "one who eats
bread with another" and in a current sense "to go with or occur with" (Gémez da Silva, 2008). In the educational
context, apart from being a planned, continuous, contextualized and interactive process that induces quality
improvement (Guzman and Martin, 2011), it contributes to the strengthening of bonds in the classroom; it promotes
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the development of socioemotional competencies aimed at discovering and understanding strengths and areas for
improvement and, in addition, it helps the student to configure their life project. Therefore, it is understood as a
transformational accompaniment where the teacher is a laisser-faire leader, who listens, uses a warm language, and
solves questions (Godoy and Campoverde, 2016; Maiorana, 2010).

Transformative assessment for the achievement of professional competencies: Formative and dialogic feedback, a
two-way teacher-student-student-teacher process, helps to recognize the gap between the actual and expected level of
competencies (Sadler, 2009). In the words of Cedefio et al., (2020) is a transformative assessment, which is a
systematic, participatory, holistic, and continuous process, which collects through self-evaluation, co-evaluation and
heteroevaluation, quantitative and qualitative evidence of the teaching-learning process. It is composed of two
dimensions. The first one is relevance: this helps to assess the emotional and cognitive competencies of the students
in relation to the real needs of the professional environment. The second one dimension is transcendence, which
helps to assess the student's self-realization qualities.

3.4 Proposal Modeling

Purpose of the didactic strategy: To develop socioemotional competencies in students at a university in Lima.
Likewise, due to its methodological conception, it gives the possibility, due to its flexibility, to be implemented in a
transversal way in all semesters, careers, and specialties in Higher Education.

Didactic strategy to contribute to the treatment of socicemotional competencies in university students.

I

\

| Diagnostic |
1
) ) Emotional Transformative
Socioemotional classroom climate to Socio-affective assessment for the
training for self- improve the teacher support achievement of
realization teaching and professional
leaming process competencies

—  —

Interactive dilogical mteraction \
|

Hoxx to contribute to the treatment of socioanotional competencies m university students?

To design a didactic strategy to contribute to the treatment of socioemotional competencies in umversity /

| Action lmes | g
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| Strategy stages | 'g @
g é
E Action Classroom Management of £ :
_g emotional diagnosis socioemotional didactic g-
E Poszitive emotional 3
et classroom climate A
Transformative evaluation |———— /
Contemporary leaming Emotional mtelligence | | Epistemological positions
models theory of neuroscience
Evaluation of the didactic strategy 3

Figure 2. Theoretical Functional Design of the Didactic Strategy

Psychoeducational foundation of the didactic strategy: The dialogic, reflective and heuristic understanding of
socioemotional competencies in the teaching and learning process holds that pleasant emotions contribute to learning;
while unpleasant emotions are associated with low academic performance and engagement (Mora, 2017
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Araya-Pizarro & Espinoza, 2020; Brackett, 2020; Salovey & Mayer, 1997; Boyatzis, Goleman, & Rhee, 2000;
Bar-On, 1997; Bisquerra & Pérez, 2007; Repetto, 2009; Rendon, 2009, 2011; Zych et al., 2018).

3.5 Methodology for the Understanding and Application of the Functional Theoretical Model of the Didactic
Strategy to Develop Socioemotional Competencies in Higher Education

Considering the four influential categories, which show a need or deficit in the development of socioemotional
competencies in the teaching and learning processes, we propose the design of a didactic strategy with two lines of
action: teacher improvement and student socioemotional training. The first one involves the preparation of teachers
before applying the strategy and the second one consists of applying the three stages of the strategy: classroom
emotional diagnosis; management of socioemotional didactic activities; and transformative evaluation, which are
based on the three moments of development of a class session.

Stage 1: Classroom Emotional Diagnosis

It consists of the identification and awareness on the part of teachers of the emotional states experienced by students
in the classroom context, through an adequate socioemotional diagnosis, by means of the use of the methodological
tool "Emotional Meter", a quantitative and qualitative instrument.

Before the beginning of each learning session, teachers will ask the following question: "How are you feeling
today?" and students should place themselves in one of the quadrants of the Emotional Meter in response.

The Emotional Meter is a pedagogical and didactic instrument of the RULER methodology, implemented in more
than two thousand educational institutions in the United States, Australia, China, England, Italy, Mexico, and Spain.
It was designed by Marc Brackett, director and founder of the Yale Center for Emotional Intelligence, professor, and
researcher at Yale University. Its design was based on Russell's Circumflex Model of Emotion (1980), which
measures emotional states by means of two variables: valence (indicating whether the emotional experience was
pleasant or unpleasant) and activation (indicating the level of activation of the emotion).

Didactic explanation of the Emotional Meter instrument: it is divided into two axes: the horizontal axis represents
the degree of pleasure of the emotion from very unpleasant to very pleasant; similarly, the vertical axis represents the
level of energy, from very low to very high. It is divided into four quadrants, each one representing an emotional
state respectively identified by a color:

e  Blue quadrant: If the student is in this quadrant, the emotions felt and experienced are unpleasant and the
level of energy is low. Emotions may oscillate between sadness and apathy. The student will have
pessimistic thoughts, with a tendency to analyze their inner self to identify mistakes. However, the student
may also feel empathy and concern for others. In addition, the physiological reactions will be crestfallen,
frowning, and stooped body posture.

o  Green quadrant: If the student is in this quadrant, the emotions felt and experienced are pleasant and the
level of energy is low. The emotions are calm, assertiveness, peace, balance, serenity, and peacefulness. The
student will need to solve problems in the present moment and communicate thoughts assertively. In
addition, the physiological reactions will be, comfortable posture, slow breathing, maybe sketching a slight
smile.

e Yellow quadrant: If the student is in this quadrant, the emotions they feel and experience are pleasant, and
the level of energy is high. The emotions are of happiness, joy, surprise, enthusiasm, and optimism. The
student, due to the level of energy, will have a need to express ideas and thoughts in a spontaneous,
participatory, and collaborative way, and will want to anticipate and experience happy events. In addition,
the physiological reactions will be upright walk, bright eyes, and wide smile.

®  Red quadrant: If the student is in this quadrant, the emotions, they feel and experience are unpleasant, and
the level of energy is high. The emotions are of anger, rage, and fear, but they may also experience passion
and competitiveness. The student will need to compete and express their ideas, they will defend their
position, because the student is in a state of high alertness and willingness to convince others that their point
of view is the correct one. In addition, the physiological reactions will be tension in the body, furrowed
eyebrows, shortness of breath and rapid and intense heartbeat.
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Figure 3. Emotional Meter
Adaptation of Brackett's (2020) emotional meter.

In this regard, the Emotional Meter, as a methodological tool for the diagnosis of the classroom emotional state,
allows the teacher to:

e Recognize the emotions experienced by students before starting the class session and methodological
activities: the Emotional Meter records the student's emotional states, from the student's perception, which
reduces the emotional attribution bias of teachers, i.e., identifying an emotion in the student and attributing
the student's own emotional states to it.

e  Understand the emotion: the teacher in the classroom context, proactively and through dialogue, will be able
to know the corollary and the sources of activation of the students' emotional experience and manage
accompanying actions during the class session. In this context, the teacher's role is oriented to understand
the students' emotional response and analyze the situation that activated it.

e Manage an emotional vocabulary in the classroom: the teacher, from their pedagogical practice, will be able
to promote the adequate use of an emotional vocabulary, with the purpose that students, through observation
(vicarious learning), learn to communicate their emotions in a pertinent manner in the classroom.

Stage 2: Management of socioemotional didactic activities

It is based on the diagnosis of the emotional states of the classroom. Based on this, teachers will manage didactic
activities designed and proposed below:

Red Quadrant: Cooperative learning and discussion

In the red quadrant, students experience unpleasant emotions, and their energy level is high. Their emotions of
passion and competitiveness will contribute to managing learning activities that include debate, because they will
need to compete and express their ideas and defend their position. Likewise, their emotions of anger and fear will put
them in a state of high alert and willingness to convince others that their point of view is the correct one. In this
regard, the didactic activities to be managed in the classroom should include debate and cooperative learning (Cabero,
2003; Cabero and Llorente, 2007; Esteban and Ortega, 2017).

Debating contributes to the integral training of students through the development of analytical, critical and reflective
thinking (Rodriguez, 2012). Likewise, debating stimulates emotional expression and if it is related to the contents
learned in the classroom, it allows connection, through research and expression of arguments and counterarguments,
of students with real problems (Vasquez et al., 2017). Role plays, sociodramas, case studies and round tables are
didactic activities that involve debate and take advantage of unpleasant emotions and high level of energy because,
through them, students activate their cognitive and emotional processes associated with the defense of a controversial
issue in favor or against.

Yellow Quadrant: Participatory dialogue
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In the yellow quadrant, students experience pleasant emotions, and the level of energy is high. Their emotions of
happiness, joy, surprise, enthusiasm, and optimism will contribute to managing didactic activities that include
dialogue, due to the need to express ideas and thoughts in a spontaneous, participative and collaborative way.
Likewise, anticipating and wanting to experience happy events will promote a pleasant classroom climate,
facilitating the teaching work to execute collaborative and dialogic activities.

In the classroom context, dialogue is a natural act of conversation between teacher and students aimed at discovering
and understanding ideas, thoughts and emotions. It is also a pedagogical action that promotes the free expression of
thoughts, ideas and emotions. In this regard, brainstorming takes advantage of students' pleasant emotions and high
energy level; however, the way in which they are posed will affect participation, so it is necessary for teachers to
consider the emotional state of students before executing them (Lopez, 2012). Additionally, critical reading based on
the management of questions is a didactic activity that takes advantage of pleasant emotions and contributes to
manage a positive functional dialogic climate in class, because it allows participation, reflection, and free and
spontaneous expression.

Blue Quadrant: Metacognition

In the blue quadrant, students experience unpleasant emotions, and their energy level is low. In this regard, their
emotions, which oscillate between sadness and apathy, will contribute to identifying errors in their learning process,
because they tend to generate self-reflective thoughts about themselves and their actions. If students are in the blue
quadrant, the teacher will manage didactic activities that develop metacognition.

Metacognition is the student's ability to become aware of, self-regulate and reflect on their cognitive processes
(Flavell, 1979; Casanova et al., 2017; Macias et al., 2007; Roque et al., 2018). From the theory of meaningful
learning, the teacher must guide and develop skills of instrumental order (using previous knowledge imbued with
emotion to establish new solid cognitive structures) and self-observation (self-regulation of one's own learning)
(Roque et al., 2018). Therefore, the teacher to achieve metacognition must accompany all their didactic activities
with the Socratic method. This method consists of asking students self-reflective questions that allow them to
analyze and cognitively and emotionally evaluate their own learning processes.

Green Quadrant: Communicative textual

In the green quadrant, students experience pleasant emotions, and their energy level is low. Their emotions of calm,
peace, balance, assertiveness, and gentleness will contribute to constructing and develop meaningful texts, because
they have the need to communicate thoughts and solve problems assertively. According to Inga (as cited in Llacta,
2021) the construction, comprehension, and reflection of meaningful text allow the communication of emotions. In
addition, it develops cognition (knowledge construction) and socialization (communicative, assertive, and
sociocultural aspect) (Ccama and Challco, 2018; MINEDU, 2016). The creation and generation of new ideas,
through the construction of texts imbued with emotions, allow cognitive and emotional interaction and socialization
with others.

The essay allows students to analyze a problem, argue and communicate their emotional and cognitive opinion in
written form, which contributes to take advantage of the emotions of calm and predisposition, as they must solve a
problem assertively in the present moment. If the students are in the green quadrant, the teacher should take
advantage of the emotions and promote, apart from the essay, other didactic activities that, through the writing of
texts, develop problem-solving thinking and assertive emotional communication.

Stage 3: Transformative assessment

At this stage, the teacher will manage a transformative assessment, which values the socioemotional and cognitive
aspect of the proposed didactic activities, improving the teaching-learning process, promoting a pleasant evaluative
experience, and improving the classroom emotional climate. In this sense, teacher accompaniment and continuous
feedback are essential strategies to execute it and thus help students to overcome difficulties, recognize aspects of
improvement and develop metacognition. Therefore, the evaluation process should adopt two characteristics:
relevance and transcendence through the following questions. Below are some recommendations for managing a
transformative and socioemotional evaluation.

3.6 What Will the Teacher Evaluate?

Evaluation is a cross-cutting process aimed at assessing competencies. Competency comprises knowing, doing,
being and living together (Delors, 2013), encompassing the cognitive and socioemotional dimensions of learning,
which are related to decision making and self-realization of students. If the evaluation process does not consider the
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emotions experienced during the management of activities, it will only measure the fulfillment of objectives, which
will turn the evaluation into an unpleasant, memory, and repetitive process.

In this regard, a transformative assessment as a systematic, participatory, holistic, and continuous process improves
the quality of educational management and contributes to better academic performance (Cedeiio et al., 2020).
Therefore, it is necessary for teachers to consider two characteristics when evaluating. The first one is relevance, i.e.,
assessing the emotional and cognitive competencies of students in relation to the real needs of the professional
environment; the second one is transcendence, assessing the intrinsic superior qualities of self-improvement and
human and professional self-realization of the student.

3.7 How to Assess Socioemotional Competencies Through a Transformative Assessment?

Feedback is a fundamental part of the evaluation process. In this context it becomes an inherent activity in the
teaching task (Addine, 1997; Cruzata, 2007; Bixio, 2010; Gonzaga, 2003; Feo, 2010; Tobon, 2010). To initiate
feedback the teacher should generate spaces for free and interactive dialogue in the classroom (Sadler, 2009), spaces
that will contribute to know and socialize the emotional experience of students in relation to the didactic activity
carried out. Likewise, asking reflection questions (Socratic questions) may lead to the metacognition of learning
(Anijovich, 2017, 2019).

During the development of the feedback process, the teacher from their experiences should guide students to the
achievement of their goals (Vygotsky, 2001) and enhance their socioemotional competencies (Juarez, 2016) from the
assessment of their strengths and aspects for improvement.

3.8 Why Assess Socioemotional Competencies in Transformative Assessment?

Transformative assessment, based on feedback and accompaniment, is an opportunity for teachers to value and
develop in the classroom:

e Emotional self-management: Ability to identify and understand one's own emotions, thoughts and values
through impulse control and effective management of interpersonal relationships in the classroom.

o Anthropic self-determination: Ability to perceive, identify, analyze, reflect, and make conscious, responsible,
constructive and above all ethical decisions in difficult and challenging socio-educational situations.

e  Prosocial behavior: ability to interact and maintain healthy and supportive relationships related to
understanding the feelings, interests and needs of others, through empathy.

e Social-emotional training for self-actualization: Capacity for self-regulation and self-management of
emotions in the classroom through positive relationships, pro-social behaviors that promote
self-actualization and satisfaction with learning.

e  Pleasant classroom emotional climate: A space where teachers and students, in addition to developing
knowledge, skills, abilities, skills, attitudes and aptitudes, share moods and values that are aimed at
developing socioemotional learning that allows them to generate and maintain constructive, positive, and
healthy relationships.

e Socio-affective teacher accompaniment: Strengthening bonds in the classroom promotes the development of
socioemotional competencies aimed at discovering and understanding students' strengths and areas for
improvement, building positive relationships, and helping to shape life projects.

3.9 Evaluation of the Didactic Strategy

For the evaluation of the didactic strategy aimed at developing socioemotional competencies in Higher Education,
the transformative socioemotional target will be used.

The transformative socioemotional target is an evaluation instrument that assesses the four influential categories in
research with relevance and transcendence Socioemotional training for self-realization.

e  The emotional classroom climate improves the teaching-learning process.
e Socio-affective teacher accompaniment.
e Transformative assessment for the achievement of professional competencies.

Likewise, as it is an accurate, fast, and visual instrument, it allows the comparison of the strategy at two different
times (before and after):

3.10 Methodology for the Application of the Transformative Socioemotional Target

It consists of drawing a target with four concentric circles, each circle will be painted in a different color and will
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indicate the level of achievement (outstanding, achieved, in process and beginning). Subsequently, it will be divided
into four quadrants by means of a vertical line and a horizontal line that will divide the central axis. The quadrants
will evaluate the four influential categories in research. The upper right quadrant will evaluate the emotional
formation for self-realization; the lower right quadrant will evaluate the classroom emotional climate to improve the
teaching-learning process; the lower left quadrant will evaluate the teacher’s socio-affective accompaniment, and the
upper left quadrant will evaluate the transformative assessment for the achievement of professional competencies. A
larger colored surface in any quadrant of the target will symbolize that the didactic activities applied are pertinent
and transcendent to develop socioemotional competencies.

4. Discussion

It is important to develop strategies that lead to strengthening the socioemotional competencies of students, since
competencies are directly related to the guidelines in educational training (Correia, 2023). Emotional competence is a
predictor for the adaptation of a person in the context where they are linked, i.e. high emotional competence is
related to happiness, learning, psychological and physical well-being, with adequate social relationships and
professional performance (Brasseur et al., 2013; Figueroa-Varela & Vera, 2023).

The study designed a didactic strategy to develop socioemotional competencies in students at a university in Lima.
The proposal is based on two lines of action: teacher training, which is linked to the preparation of teachers before
applying the didactic strategy, and the socioemotional training of students, which proposes the development of three
stages: classroom emotional diagnosis; management of socioemotional didactic activities and transformative
evaluation, which are found in function of the three moments of development of a class session. Rodriguez et al.
(2022) state that didactic strategies contribute to the teaching and learning processes, planning the educational
processes from the design of the pedagogical and didactic approach to the evaluation of the effectiveness of the
learning achieved. Dumulescu et al. (2021) also consider that beyond the strategies used in the knowledge
acquisition process, it is essential that teachers develop cooperative learning, which generates positive relationships
in students and reduces negative emotions.

Different research works have demonstrated the importance and influence of social and emotional skills on academic
performance (Sanchez et al., 2018; Lopez et al., 2020). Socioemotional competencies can also contribute to the
improvement of personal well-being, educational and work environment (Gandia-Carbonell et al., 2022). Therefore,
it is important to investigate and propose alternatives to develop and strengthen socioemotional competencies, since
many times in educational training priority is given to cognitive development (Extremera et al., 2002).

The diagnosis of the current state of socioemotional competencies revealed eleven emerging categories, seven of
which are approximate to the a priori and four are influential categories in research. The latter showed a dissonance
between the use of didactic strategies and the development of socioemotional competencies in the professional
training of students, which causes an unpleasant classroom climate. In addition, a need for teacher’s socioemotional
accompaniment and the demand for a transformative assessment was evidenced. According to Fossatti et al. (2020),
universities need to develop a culture of innovation, aimed at strengthening competitive strategic positioning and
leadership training. Pellerone (2021) also refers that the development of transversal competencies of students is
influenced by the competence of teachers and the strategies they use for the development of classes, i.e. if they are
flexible, they will adapt to the demands and contingencies of the class group. Thus, an adequate teacher’s
accompaniment is important in the training of students, even more so nowadays when there have been great changes
in university education. Liu et al. (2020) state that it is essential to incorporate new strategies in educational training
that adapt to students as models of digital learning didactics.

5. Conclusions

It is concluded that the study systematized the current theoretical and methodological bases that support the didactic
strategy to develop socioemotional competencies in students at a university in Lima. A didactic strategy composed
of three stages was presented: classroom emotional diagnosis, management of socioemotional didactic activities, and
transformative evaluation, based on the Contemporary Models of Social and Emotional Learning; the Theory of
Emotional Intelligence; and the epistemological positions of Neuroscience in Learning. Based on them, the
methodological processes for the treatment of socioemotional competencies in university students are made explicit.

In reference to the recommendations of the study, it is necessary that the results be presented to the institutional
authorities to implement collaborative and awareness-raising proposals that motivate the participation of students in
their emotional function and its link with the teaching-learning processes. Regarding the role of teachers, it is
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important that they can develop socioemotional competencies through the creation of workshops that provide
adequate guidance for the correct management of emotions.

Emotional skills imply a relationship with critical thinking and the healthy coexistence of students, and if they have
emotional problems, they have repercussions on the different aspects of academic and personal development, and
emotional competencies are needed to adapt to the different changes that arise in society, in the search for
emotionally intelligent people.

In this regard, the research needs to move on to a future stage of execution and evaluation of the strategies proposed,
hoping that the validity will continue to be successful for the integral and formative development of the university
student.

References

Acevedo, A., & Murcia, A. (2017). Emotional intelligence and the learning process of fifth grade students in a
Nationalized ~ Departmental ~ Educational  Institution. El  Agora USB, 17(2), 545-555.
https://dx.doi.org/10.21500/16578031.3290

Addine, F. (1997). Didactics and Curriculum. Analysis of an experience. Biostatistics Advisors.

Alvarez, E. (2020). Socio-emotional education. From regulatory approach, to personal and social growth.
Controversias y Concurrencias Latinoamericanas, 11(20), 388-408.

Anijovich, R. (2017). Formative assessment in higher education. Voices of Education, 2(1),31-38.
Anijovich, R. (2019). Orientations for Teacher Education and Classroom Work: Formative Feedback. SUMMA.

Araya-Pizarro, S., & Espinoza, L. (2020). Contributions from neurosciences for the understanding of learning
processes in educational contexts. Propositos y Representaciones, 8(1), 312.
http://dx.doi.org/10.20511/pyr2020.v8n1.312

Arbocco de los Heros, M. (2016). Neurosciences, education and mental health. Propdsitos y Representaciones, 4(1),
327-362. https://doi.org/10.20511/pyr2016.v4n1.92

Bandura, A. (1976). Social cognitive theory: an agentic perspective. Annual Review of Psychology, 52, 1-26.
Bandura, A. (1976). Social Learning Theory. Prentice-Hall.

Bandura, A. (1977). Seld-efficacy: toward a unifying theory of behavioral change. Psychological Reviw, 84, 191-215.
Bar-On, R. (1997). The Emotional Quotient Inventory (EQ-i): A test of emotional intelligence. Multi-Health System.

Barrios-Tao, H. (2016). Neuroscience, education and sociocultural environment. Education and educators, 19(3),
395-415.

Barrios-Tao, H., & Gutiérrez, C. (2020). Neuroscience, emotions and higher education: a descriptive review.
Pedagogical Studies, 46(1), 363-382. https://dx.doi.org/10.4067/S0718-07052020000100363

Barrios-Tao, H., & Pefia, L. (2019). Fundamental theoretical lines for an emotional education. Educacion y
Educadores, 22(3), 487-509. http://doi.org/10.5294/edu.2019.22.3.8

Bechara, A., Damasio, H., & Damasio, A. (2000). Emotion, decision making and the orbitofrontal cortex. Cerebral
Cortex, 10,295-307.

Brasseur. S., Grégoire, J., Bourdu, R., & Mikolajczak, M. (2013). The Profile of Emotional Competence (PEC):
Development and Validation of a Self-Reported Measure that Fits Dimensions of Emotional Competence
Theory. PLoS ONE, 8(5), €62635. https://dx.doi.org/10.1371/journal.pone.0062635

Bisquerra, R. (2000). Educacion emocional y bienestar. Praxis-Wolters Kluwer.

Bisquerra, R. (2003). Educacion Emocional y Competencias Basicas para la vida. Investigacion Educativa, 21(1),
7-49 https://revistas.um.es/rie/article/view/99071/94661

Bisquerra, R. (2009). Methodology of Educational Research. La Muralla.
Bisquerra, R. (2009). Psicopedagogia de las emociones. La Muralla.
Bisquerra, R., Pérez, J., & Garcia, E. (2015). Emotional intelligence in education. Sintesis.

Bisquerra, R., & Pérez-Escoda, N. (2007). Emotional competencies. Educacion XXI, 10, 61-82. Retrieved from
http://www.uned.es/educacionXXI1/pdfs/10-03.pdf

Published by Sciedu Press 192 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

Bixio, C. (2010). Teaching to learn. Editorial Homo Sapiens.

Boyatzis, R., Goleman, D., & Rhee, K. (2000). Clustering competence in emotional intelligence: Insights from the
Emotional Competence Inventory (ECI). Handbook of emotional intelligence, 99(6), 343-362.

Brackett, M. (2020). Permission to feel. Diana.

Brackett, M., Rivers, S., Reyes, M., & Salovey, P. (2012). Enhancing academic performance and social and
emotional competence with the RULER feeling wprd curriculum. Learning and Individual Differences, 22(2),
218-224.

Busso, M., Cristia, J., Hincapié, D., Messina, J., & Ripani, L. (2017). Learning better: public policies for skills
development. Inter-American Development Bank. Retrieved from
https://publications.iadb.org/en/learning-better-public-policy-skills-development

Cabell, N., & Perez, A. (2021). Motivational strategies for learning achievement. Knowledge Pole, 54(6), 978-997.
Cabrera-Méndez, M. L. (2011). Diversidad en el aula. Innovacion y experiencias educativas, 41(1), 1-9.

Cabero, J. (2003). Pedagogical, psychological and sociological principles of collaborative work: its projection in
teletraining. Paidos.

Cabero, J., & Llorente, M. (2007). Proposals for collaboration in distance education and technologies for learning.
EDUTEC, Electronic Journal of  Educational Technology, (23). Retrieved from
https://www.edutec.es/revista/index.php/edutec-e/article/view/492/226.

Caride, J. (2016). Social pedagogy in the dialogue of universities with popular education and social education.
Interamerican Journal of Adult Education, 38(1), 85-106.

Casafont. R. (2016). Neuroscience as a foundation of well-being. Horsori.

Casanova, G., Parra, T., & Molina, J. (2017). Metacognicion y adaptacion evaluativa. XIV Jornadas de Redes de
Investigacion en Docencia Universitaria. University of  Alicante. Retrieved from
https://rua.ua.es/dspace/bitstream/10045/59780/1/XIV-Jornadas-Redes-ICE _204.pdf.

Castillo, R., Garcia, V., Pena, M., & Galan, A. B. (2017). Resultados preliminares del método RULER en la
inteligencia emocional y el compromiso laboral de profesores Espafioles. Electronic Journal of Research in
Education Psychology, 15(43), 641-664. https://doi.org/10.25115/ejrep.43.17068

Ccama, M., & Challco, E. (2018). Influence of the formation of values in the textual communicative approach in
students of the educational institution N° 40127 "Seiior del Espiritu Santo"-Chiguata-Arequipa 2017
(Bachelor's thesis). Retrieved from https://acortar.link/SRwru2

Cedetio, G., Tejeda, R., Alonso, L., Mestre, U., & Lescay, D. (2020). Strategy for the transformative evaluation of
university graduates. Revista Espacios, 41(33), 127-146. Retrieved from
https://www.revistaespacios.com/a20v41n33/a20v41n33p11.pdf

Cedefio, W., Tobar, S., & Mancheno, L. (2019). Psychoneurological aspects of learning. Contemporary Dilemmas:
Education, politics and values. 7(30). Retrieved from
https://www.dilemascontemporaneoseducacionpoliticayvalores.com/index.php/dilemas/article/view/1273/196

Collaborative for Academic, Social, and Emotional Learning (2020). CASEL guide: Effective social and emotional
learning programs-Preschool and elementary school edition. Retrieved from
https://schoolguide.casel.org/what-is-sel/what-is-sel/

Correia, M. (2023). Socioemotional competencies and behaviour management at school: An exploratory
socio-educational intervention. Pedagogi: Jurnal Ilmu Pendidikan, 23(1), 48-63.
https://doi.org/10.24036/pedagogi.v23il.1524.

Cornejo, Y., Moran, D., & Garcia, S. (2022). Analisis de la inteligencia emocional de los estudiantes universitarios en
el aula de clases. Revista Cientifica Arbitrada de la  Fundacion — MenteClara,  7(267).
https://doi.org/10.32351/rca.v7.267

Cruzata, A. (2007). Didactic strategy for the treatment of literary competence: Perception and critical production of
literary texts in pre-university education. (Doctoral thesis). Retrieved from
http://renati.sunedu.gob.pe/bitstream/sunedu/193010/1/TESIS.pdf

Cunha, F., & Heckman, J. (2007). The Technology of Skill Formation. The Economics of Human Development, 97(2),

Published by Sciedu Press 193 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

31-47. https://doi.org/10.1257/aer.97.2.31
Damasio, A. (1994). Descartes' erro: Emotion, reason, and the human brain. Groseet/Putnam.

Damasio, A. (2000). Feeling what happens. Body and emotion in the factory of consciousness. Editorial Andrés
Bello.

Damasio, A. (2005). Human behaviour: brain trust. Nature, 435(7042), 571-572.
Damasio, A. (2010). The descartes error. Emotion and reason and the human brain. Critica.
Damasio, A. (2010). Self Comes to Mind. New York: Vintage Books.

Davidson, R., & McEwen, B. (2012). Social influences on neuroplasticity: stress and interventions to promote
well-being. Nature Neutoscience, 15(5), 689-695.

De Hoyos, R., Rogers, H., & Székely, M. (2016). Ninis in Latin America: 20 million young people in search of
opportunities. Banco Mundial.

Delgado, E., Carretero, H., & Ruch, W. (2012). Content validity evidences in test development: An applied
perspective. International Journal of Clinical and Health Psychology, 12(3), 449-60.

Delors, J. (2013). The four pillars of education. Galileo.

Dewey, J. (1989). How we think. New exposition of the relationship between thought and educational process.
Paidos.

Dumulescu, D., Pop-Pacurar, 1., & Necula, C. V. (2021). Learning Design for Future Higher Education-insights from
the time of COVID-19. Frontiers in Psychology, 12, 647948. https://doi.org/10.3389/fpsyg.2021.647948.

Durlak, J., Wissberg, R., Dymniki, A., Taylor, R., & Schellinger, K. (2011). A meta-analysis od odter-school
programs that sekk to promote personal and social skill in children and adolescents. Americal Journal of
Community Psychology, 45, 294-309.

Eisenberg, N. (2006). Social emotional and personality development. Wiley.
Enriquez, C. (2006). Higher education: Trends and challenges. Educacion Médica, 9(1), 06-10.

Escobar, J., & Cuervo-Martinez. A. (2008). Content validity and expert judgment: an approach to their use. Advances
in Measurement, 6, 27-36.

Esteban, L., & Ortega, J. (2017). Debate as a learning tool. Jornadas de Innovacion e Investigacion Docente, (1),
1-13.

Extremera, N., Fernandez-Berrocal, P., Mestre, J. M., & Guil, R. (2002). Measures of emotional intelligence
assessment. Latin American Journal of Psychology, 36(2), 209-228.

Feo, R. (2010). Basic guidelines for the design of a didactic strategy. Pedagogical trends.

Flavell, J. (1979). Metacognition and cognition monitoring. American Psychologist.

Figueroa-Varela, M., & Vera, M. R. (2023). Analysis of the psychometric properties of the Socioemotional
Competencies Questionnaire SEC-Q in Chilean university students. Revista Latinoamericana de Psicologia, 55,
10-17. https://doi.org/10.14349/r1p.2023.v55.2

Fossatti, P., Monticelli, J., Danesi, L. C., & Jung, H. S. (2020). University and the (UN) successfulness of the
strategic management for innovation. Educagdo em Revista, 36(1), 23-29.
http://dx.doi.org/10.1590/0102-4698225188

Friedman, H., Kern, M., & Reynolds, C. (2010). Personality and Health, Subjective Well-Being, and Longevity.
Journal of Personality, 78(1), 179-216.
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-6494.2009.00613.x

Gago, L., & Elgier, A. (2018). Drawing bridges between neurosciences and education. Contributions, limits and
future paths in the educational field. Psicogente, 21(40), 476-494. https://doi.org/10.17081/psico.21.40.3087.

Gandia-Carbonell, N., Losilla, J. M., & Viguer, P. (2022). Strategies to assess and promote the socio-emotional
competencies of university students in the socio-educational and health fields: a scoping review protocol.
International Journal of Educational Research, 112, 101922. https://doi.org/10.1016/].ijer.2021.101922

Garaigordobil, M. (2003). Psychological intervention to develop children's personality. Pyramid psychology.

Published by Sciedu Press 194 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

Garcia, E. (2017). Teacher training in emotional education: Design, implementation and evaluation (Doctoral
dissertation).

Gardner, H. (1983). Frames of mind. Basic Books.

Godoy, M., & Campoverde, B. (2016). Comparative analysis on affectivity as a motivator of the teaching-learning
process. Cases: Argentina, Colombia and Ecuador. Sophia, 12(2), 217-231. Retrieved from
http://www.scielo.org.co/pdf/sph/v12n2/v12n2a06.pdf.

Goleman, D. (1995). La inteligencia emocional. Vergara.

Gomez de Silva, G. (2008). Brief Etymological Dictionary of the Spanish Language. Fondo de Cultura Economica.

Gonzaga, W. (2003). Didactic strategies in primary education teacher education. Actualidades Investigativas en
Educacion, 5(1), 23-31.

Gonzalez Fernandez-Larrea, M., Gonzalez Gonzalez, G. R., Gonzalez Aportela, O., & Batista Mainegra, Amado.
(2021). Educacion y sociedad: universidad, extension universitaria y comunidad. Revista Cubana de Educacion
Superior, 40(Supl. 1), Epub 01.

Gordillo Caicedo, A. L. (2023). Bienestar y educacion emocional en la educacion superior. Horizontes Revista de
Investigacion en Ciencias de la Educacion, 7(27), 414-428.
https://doi.org/10.33996/revistahorizontes.v7i27.526

Grande-Garcia, 1. (2012). Social neuroscience: a brief introduction to the study of the neurobiological bases of social
behavior. Psicologia y Ciencia Social/Psychology and Social Science, 11(1), 2.

Guerra, N., & Bradshaw, C. (2008). Linking the prevetion of problem behaviors and positive youth development:
core competencies for positive youth development and risk prevetion. New Directions for child and adolescent
development, 2008(122), 1-17. https://doi.org/10.1002/cd225

Guzman, I., & Marin, R. (2011). Competence and teaching competencies: reflections on the concept and assessment.
Interuniversity Electronics of Teacher Education, 14(1), 151-163.

Hamodi, C., Lopez, V., & Lopez A. (2015). Means, techniques and instruments of formative and shared learning
assessment in higher education. Perfiles educativos, 37(147), 146-161.

Heckman, J., & Kautz, T. (2013). Fostering and Measuring Skills: Interventions that Improve Character and
Cognition. Retrieved from https://www.nber.org/papers/w19656.pdf

Henriquez, 1., Rodriquez, E., Hernandez, Torrecillas, A., & Machargo, J. (2011). Emotional self-regulation and
success. International Journal of Developmental and Educational Psychology, 2(1), 81-88.

Ibarrola, B. (2013). Emotional Learning. SM.

Jimenez Ordoéiiez, F. A., Garzon Muifioz, D. P., & Mufioz Realpe, M. J. (2023). Reconocimiento y diversidad en las
practicas pedagogicas. Universidad de Manizales, Colombia.

Juarez. F. (2016). Affective dimensions of teaching, in the achievement of meaningful learning in students of the
Bachelor of Science in Education with Mention in English as a Foreign Language, in the FAREM- Esteli, period
2015 (Master's thesis). Retrieved from https://core.ac.uk/download/pdf/53104993.pdf

Lopez, V.; Zagal, E., & Lagos, N. (2020). Socioemotional competencies in the educational context: A reflection from
contemporary  pedagogy. Revista  Reflexion e  Investigacion  Educacional,  3(1), 149-160.
https://doi.org/10.22320/reined.v3i1.4508

Liu, Z.J., Tretyakova, N., Fedorov, V., & Kharakhordina, M. (2020). Digital Literacy and Digital Didactics as the
Basis for New Learning Models Development. International Journal of Emerging Technologies in Learning
(iJET), 15(14), 4-18.

LeDoux, J. (1999). The emotional brain. Ariel-Planeta.
LeDoux, J. (2008). Limbic System: Towards a possible dissolution?. Neurosciences, 2(23), 155-184.
LeDoux, J. (2012). Rethinking the emotional brain. Neuron, 73(4), 653-676.

Llacta, M. (2021). El enfoque comunicativo textual para mejorar la comprension lectora desde una gestion
pedagogica eficaz en la Institucion Educativa N° 30679 de Vilcabamba (Undergraduate thesis). Retrieved from
https://acortar.link/TRkZC6

Published by Sciedu Press 195 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

Lopez, A. (2012). Critical thinking in the classroom. Revista de docencia e investigacion, 22, 41-60.
Lopez, E., Pérez, N., & Alegre, A. (2016). Relacio entre competencia emocional i satisfaccio amb la vida a
l'educacio secundaria. Institut de Ciéncies de I'Educacio. Universitat de Barcelona. 201.

Macias A., Mazzitelli C., & Maturano C. (2007). Metacognitive strategies and their relationship with the educational
context. Journal of the Instituto de Investigaciones en Educacion en las Ciencias Experimentales (I1.LE.C.E.).
Retrieved from https://acortar.link/ajvhhP

MacLean, P. (1949). Psychosomatic disease and the viseral brain: recent developments bearing on the Papez theory
of emotion. Psychosomatic Medicine, 11, 338-353.

Maiorana, S. (2010). The importance of affectivity in university teacher education. Iberoamerican Congress of
Education. Argentina. Retrieved from
http://www.chubut.edu.ar/descargas/secundaria/congreso/DOCENTES/RLE2571 Maiorana.pdf

Martins, A., Ramalho, N., & Morin, E. (2010). A comprehensive meta-analysis of the relationship between
Emotional Intelligence and health. Personality and Individual Differences, 49(6), 554-564.
https://doi.org/10.1016/j.paid.2010.05.029

Maslow, A (1998). Self-realized man: towards a psychology of being. Editorial Kairos.

Mayer, J., & Salovey, P. (1997). What is emotional intelligence. Emotional Development and Emotional Intelligence:
Implications for Educators, 3, 31.

Ministry of Education (2016). National Curriculum for Basic Education. MINEDU. Retrieved from
http://www.minedu.gob.pe/curriculo/pdf/curriculo-nacional-de-la-educacion-basica.pdf

Mora, F. (2013), What is Neuroeducation? Alianza.

Mora, F. (2017). Neuroeducacion. Alianza Editorial.

Morin, E. (2001). Los siete saberes necesarios para la educacion del futuro. Nueva vision.
Morrison, G. (2005) Early childhood education. Pearson Education.

Pellerone, M. (2021). Self-perceived instructional competence, self-efficacy and burnout during the covid-19
pandemic: A study of a group of Italian school teachers. European Journal of Investigation in Health,
Psychology and Education, 11(2), 496-512. https://doi.org/10.3390/ejihpe11020035

Pereda, S., & Berrocal, F. (1999). Gestion de recursos humanos por competencias. Editorial Centro de Estudios
Ramon Areces.

Pérez, A., Ramos, G., & Lopez, E. (2010). University of Valencia Retrieved from
https://www.uv.es/gem/gemhistorico/mavaco/publicaciones/Clima_social aula.pdf

Pérez, R. (2010). Science, Technology and Society. Palibrio.
Royal Spanish Academy (2017). Dictionary of the Royal Spanish Academy (20 ed., Vols. 1-2). EspasaCalpe.

Rendoén, M. (2009). Learning to think the social. Pedagogical intervention program based on critical reflective
thinking skills and cooperative learning for the development of socioemotional competence in the school context.
Litoimpresos and Universidad de Antioquia.

Rendoén, M. (2011). Incidence of a pedagogical intervention program based on critical-reflective thinking skills and
cooperative learning in the socioemotional competence of elementary school students in the city of Medellin.
Universidad Catdlica del Norte Virtual Journal, 32, 104 -128.

Repetto, E. (2009). Training in socioemotional competencies. Libro del alumno. La Muralla.

Repetto, E., & Pérez-Gonzalez, J. (2007). Training in socioemotional competencies through internships in companies.
European Journal of Vocational Education and Training, 40(1).

Rodriguez, R. (2012). Debate as a teaching innovation strategy. Experiences in philosophy of law and theory of
culture.  Revista de Innovacion  Docente:  UPO  Innova, 1, 493-503. Retrieved from
https://www.upo.es/revistas/index.php/upoinnova/ article/view/124/119

Rodriguez, M., Bernal, G., & Rodriguez-Torres, M. (2022). From preconceptions to concept: The basis of a didactic
model designed to promote the development of critical thinking. International Journal of Educational Research
Open, 3, 100207. https://doi.org/10.1016/j.ijjedro.2022.100207.

Published by Sciedu Press 196 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

Romero, K. (2012). Social brain. Unit 2. Course 1. Module III of the Neuroeducation Diploma. Cerebrum-Asedeh

Roque, Y., Valdivia, P., & Alonso, G., & Zagalaz, M. (2018). Metacognition and autonomous learning in Higher
Education. Educacion Médica Superior, 32(4), 293.

Russell, J. (1980). A circumplex model of affect. Journal of Personality and Social Psychology, 39(6), 1161-1178.
http://doi.org/10.1037/h0077714

Sanchez, J., Leal, C., Diaz, J., Carrillo, M., & Jiménez, D. (2018). Socio-emotional competencies as predictors of
performance of nursing students in simulated clinical practice. Nurse Education in Practice, 32, 122-128.
https://doi.org/10.1016/j.nepr.2018.07.009

Sierra, E., & Ledn, M. (2019). Brain plasticity, a neuronal reality. Medical Sciences, 23(4), 599-609.
Snell, R. (2010). Snell's Clinical Neuroanatomy. Wolters Kluwer.

Takeuchi, H., Taki, Y., Nouchi, R., Sekigucho, A., Hashizume, H. Sassa, Y., & Kawashima, R. (2013). Resting state
functional connectivity associated with trait emotional intelligence. Neurolamage. 83, 318-328.

Thorndike, E. (1971). Reading as Reasoning - Study of Mistakes in Paragraph Reading. Reading Reserarch
Quarterly, 6(4), 425-434.

Tirapu, J. (2011). Neuropsychology-Neuroscience and the "PSI" Sciences. Cuadernos de Neuropsicologia /
Panamerican Journal of Neuropsychology, 5(1), 11-24.

Tobén, S., Pimienta, J., & Garcia J. (2010). Teaching sequences: Learning and evaluation of competencies. Pearson.

Vasquez, B., Pleguezuelos, C., & Mora, M. (2017). Debate as an active methodology: An experience in Higher
Education. Revista Universidad y Sociedad, 9(2), 134-139. http://scielo.sld.cu/pdf/rus/vOn2/rus18217.pdf

Velasco, M., & Mosquera, F. (2010). Didactic strategies for collaborative learning. PAIEP.

Vivas, M., Chacon, M., & Chacén, E. (2010). Self-perceived social-emotional competencies of prospective teachers.
Educere, 14(48), 137-146.

Vygotsky, L. (2001). Pensamiento y lenguaje. Antonio Machado.

Zins, j., Wissberg, R., & Wang, M. (2004). Building academic success on social and emotional learning: what does
the research say?. Teachers College Press.

Zych, ., Ortega-Ruiz, R., Mufioz-Morales, R., & Llorent, V. (2018). Dimensions and psychometric properties of the
Social and Emotional Competencies Questionnaire (SEC-Q) in youth and adolescents. Revista Latinoamericana
de Psicologia, 50(2), 98-106.

Acknowledgments
The authors would like to thank each institution that represents them as an affiliate.
Authors contributions

The authors MAHS and RMH were responsible for the design and review of the study. MAHS and ACM were in
charge of the methodological review and theoretical support. MASL and RMH wrote the discussion and conclusions
of the manuscript. All authors read and approved the final manuscript.

Funding
Not applicable.
Competing interests

The authors declare that they have no known competing financial interests or personal relationships that could have
appeared to influence the work reported in this paper.

Informed consent
Obtained.
Ethics approval

The Publication Ethics Committee of the Sciedu Press.

Published by Sciedu Press 197 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

The journal’s policies adhere to the Core Practices established by the Committee on Publication Ethics (COPE).
Provenance and peer review

Not commissioned; externally double-blind peer reviewed.

Data availability statement

The data that support the findings of this study are available on request from the corresponding author. The data are
not publicly available due to privacy or ethical restrictions.

Data sharing statement
No additional data are available.
Open access

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
license (http://creativecommons.org/licenses/by/4.0/).

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the journal.

Published by Sciedu Press 198 ISSN 1927-2677 E-ISSN 1927-2685



