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Abstract

The aim of this study is evaluating the curriculum of sports management department, which is offered by sports
sciences faculties and schools of physical education and sports, by faculty members. With this study, which is
constructed on qualitative research methods and a phenomenological pattern, instead of statistical generalizations,
analytical generalizations were performed, a hypothesis was formed and hypothetical theorems were proposed.
“Convenience Sampling”, which is a form of purposive sampling, was chosen as the method of sampling.
Semi-structured interview forms were used during data collection. Interview data were put down on paper and
organized, and themes were created by determining meaningful data. In accordance with the themes, categories were
formed and findings were extracted. In the light of obtained data, faculty members point out that the existing
curriculum helps students’ professional development with theoretical classes such as sports law, sports economy,
administration, economics and sports management. In contrast, they also mentioned negative aspects of the
curriculum such as scarcity of applied classes, inadequate sports facilities, lack of sectoral collaboration and
inefficiency of sports management applications. It is envisioned that findings of this study will improve the
preparation and organization processes of sports management curriculums of sports sciences faculties and schools of
physical education and sports.

Keywords: sports sciences, sports management, phenomenology, curriculum

1. Introduction

The expected outcome from education is the development of mankind and a planned execution for this development.
Planning is the stage, where expectations and abilities of both the individual and the society are thoroughly examined.
In this manner, it is easier for goals and behaviors to manifest themselves through people’s lives.

New formations in social and economic areas and advancements in science and technology expand duties and service
areas of all organizations, and at the same time make it more difficult and complicated to carry out those
responsibilities. These organizations are also required to meet the expectations of the society. Because of these
reasons, management qualities have changed in this day and age (Dogu, 2011). Considering the fact that sports is a
social phenomenon, sports management was conceived since the elements of sports organizations are individuals and
society.

Sports managers are people, who play a role in different levels of deployment and management of sports services and
activities (Cankalp, 2005). They are also responsible for sports organization’s personnel, facilities and tools, and
organization’s finances. They can be defined as people, who utilize all resources and organize human relations of an
organization, deploy, manage and lead the organization in a certain direction and influence it in accordance with
organization’s goals.

According to Chappelet (2009), when sports management is examined, it is determined that a globalized concept of
sports and sports industry have become to run their own dynamics. Considering sports management as a discipline
played a big role in the development of sports.

Sports management is a job that requires crucial skills in alignment with general purpose of sports. In order for a
sports manager, who is working in sports service industry, to play an active role within the organization, they need to
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have sound technical and theoretical knowledge on sports. In addition, they need to have adequate training on topics
such as economics, management, accounting, marketing and finance in order to properly manage the organization’s
financial status.

The efforts to make sports management an academic discipline have started at United States of America in 1957 with
a sports management class in University of Florida (Lair, 2003). The first department of sports management has been
founded in the year of 1966 at the University of Ohio (Stier, 2001; Laird, 2005). With the contributions of North
American Society of Sport Management, which was established in 1986, there are currently more than 200
department that offer sports management and sports administration classes in their curriculums throughout North
America (Humphreys & Maxcy 2007). In 1996, the first master’s degree programme was launched (Chalip 2006;
Jones, Brooks & Mak, 2008) thus sports management field has gained the ability to train its own educators.

In our country, schools of physical education & sports and sports sciences faculties educate trainers, physical
education teachers, sports experts, recreational experts and sports managers in order to realize sports services and
sports organizations while maintaining the quality. This programme was first started with the establishment of “Gazi
Elementary Master School and Behavioral Institute” in 1932, and continued to developed by the founding of Istanbul
Anatolian Fortress Youth & Sports Academy and Manisa Youth & Sports Academy in 1975-76. The purpose of
aforementioned academies is to educate trainers, youth leaders, administrators and experts, which were all regulated
by the law no. 3530 Physical Education Act. Two academic departments, which were named Physical Education &
Sports Sciences and Physical Education & Sports Management, continued education until 1982 but they were
discontinued later on.

Sports Management departments have been re-offered within universities and as part of schools of physical
education and sports from the year 1993 (Yetim & Senel, 2001). In addition, after joining the Bologna Process in
2001 and the realization of the Erasmus Thematic Network, namely Aligning a European Higher Educational
Structure in Sport Science, across Europe, four main field about sports were defined as “Sports Management”,
“Physical Education Teaching”, “Recreation” and “Trainer Education”. Since then, sports education experts from 28
different countries and 70 common organizations have been trying to establish standards about creating a new
teaching programs in sports education via various meetings and conferences (AEHESIS 2006, www.aehesis.com,
2018).

Jones, Brooks and Mak (2008) point out that the first sports management programs in USA were almost identical to
Physical Education counterparts and curriculums intertwined greatly. The inability to achieve knowledge
completeness, which is an outcome of the multi-discipline structure of sports management, and the need for
standardization of curriculums, National Association for Sport and Physical Education (NASPE) and North
American Society for Sport Management (NASSM) released a joint declaration in 1993 that tried to define basic
knowledge base, which should be given to sports management students (www.nassm.com, 2018). The topics of the
undergraduate courses, which were offered by NASPE/NASSM (2000), are listed as “Socio-economic dimensions of
Sports”, Leadership and Administration in Sports”, Ethics in Sports Management”, “Sports Marketing”, “Sports
Communication”, “Budgeting and Finance in Sports”, “Sports Economics”, “Sports Law”, “Management in Sports”,
“Field Application/Internship” (Parks, Quarterman & Thibault, 2013).

After going through the aforementioned historical process, sports management departments continue to offer
education in 58 universities that are in accordance with The Council of Higher Education. The purpose of these
departments is to offer education to sports managers, who will work in The General Directorate of Sports, sports
federations, sports clubs, municipalities, sports marketing field, sports press and public relations companies and all
sports organizations. Every year 4000 sports managers graduate from these departments and try to find a job in
different fields of the sector. Consequently, the experiences that are gained by the students of sports management
departments become more pronounced throughout their education process. However, when the literature is reviewed,
it is determined that the number of studies, in which sports management is thoroughly examined from different
perspectives, is very low.

In this context, it imperative to obtain the views of academic personnel regarding sports management curriculum in
order to determine their wants and needs and thus forming and updating the curriculums. The main purpose of this
study is to assess the efficiency of the relevant process by examining the perspectives of academic personnel, who
take part in sports management education, with a phenomenological approach. To this end, the following questions
were tried to be answered in this study.

1. How do you evaluate Sports Management Curriculum?
2.  How do you define the deficiencies in Sports Management Curriculum?
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2. Method
2.1 Research Pattern

The phenomenology pattern was used in this study, aim of which is to reveal views of academic personnel regarding
sports management program. Phenomenology focuses on human experiences resulting from a social reality in order
to understand that reality. In this context, experiences, which are related to a phenomenon, are queried (Ersoy, 2016).
In this research pattern, the focus is on phenomena, which are determined as a reflection of individual’s own
perception and life style, and about which there is not enough data (Creswell, 2015). In this pattern, the meaning,
structure and essence of one’s experience about a phenomenon is examined. In other words, how people experience
certain phenomena is tried to be defined in a methodological and thorough way (Patton, 2014). The phenomenon is
observed and relayed as it has manifested and been experienced (Smith & Eatough, 2006).

2.2 Participants

The data sources in phenomenology studies are people, who can relay their experience about the phenomenon that is
the focus point of that study (Yildirim & Simsek, 2011). The participants of this study is comprised of 10 academic
personnel working in Yozgat Bozok University. Therefore, sufficient data were obtained via primary sources. While
determining the participants of the study, criterion and maximum variation sampling methods, which are subsets of
purposive sampling, were employed. Extra attention is paid to include members of different faculties in order to
achieve maximum variation sampling. This way, maximum diversity of data was aimed using available means. Code
names were used in order to protect anonymity of the participant while reporting the findings of the study.

Table 1. Demographic Properties of the Participants

Alias Title Education Level Department

Dr.1  College President Ph. D. Trainer Education

Dr.2  Sports Management Department Head  Ph. D. Sports Management

Dr.3  Deputy Manager Ph. D. Physical Education and Sports Teaching
Dr.4  Deputy Manager Ph. D. Physical Education and Sports Teaching
Dr.5  Instructor Ph. D. Trainer Education

Dr.6  Instructor Ph. D. Physical Education and Sports Teaching
Dr.7  Instructor Ph. D. Sports Management

Dr.8  Instructor Ph. D. Sports Management

Dr.9 Instructor Ph. D. Sports Management

Dr.10 Research Assistant Ph. D. Sports Management

When Table. 1 is examined, it is observed that 10 eligible academic personnel (3 female and 7 male) participated in
the study. While 5 of the participant teach at Sports Management Department, 2 teach at Trainer Education and 3
teach at Physical Education and Sports Teaching.

2.3 Data Collection

Semi-structured interview forms were employed for data collection purposes in the study. In semi-structured
interviews, the researchers queries the participant with pre-determined questions that are prepared in accordance with
researcher’s goals. In addition, different question styles can be employed in order to conduct a more thorough
interview and collect more in-depth data (Glesne, 2012).

The semi-structured interview form used in this study was developed by the researchers. While determining the
questions for the interview form, three faculty members, who were experts in curriculums, assessment and evaluation,
were asked to give opinion. In addition, it is noteworthy that these experts have all done research using
phenomenology pattern. For as much, phenomenology, which is used for revealing true source of elements that
comprise an experience by using participants’ experiences, is dubbed to be an authentic member of qualitative
research methods (Yilmaz & Sahin, 2016). The interview questions, which were finalized by field experts, were
subjected to examination by an academic in Turkish Language and Literature Department regarding syntax and
grammar. Thus, a consistent set of questions were tried to be obtained. In the data collection forms and in accordance
with the study’s aim, two questions, “How do you evaluate Sports Management Curriculum?” and “How do you
define the deficiencies in Sports Management Curriculum?” were directed at the participants.

The researchers conducted a pre-interview with the participants and relayed some information about the aim of the
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study. In addition, the participants were made aware that the researchers wanted to conduct the interviews at a
suitable date and location for data collection purposes, and the interviews would be recorded if the participants gave
consent. These pre-interviews were conducted in the offices of the researchers, who took place in data collection
process. Afterwards, main interviews were conducted for data collection purposes. The main interviews were carried
out at the pre-set date and place and lasted approximately 1 hour. Subsequently, all the recordings of the interviews
were dictated and read by all researchers in order to grasp the whole structure of the data set.

2.4 Data Analysis

In this study, the collected data were analyzed using content analysis technique and employing NVivo 8 software
package. The purpose of using content analysis is to find concepts and relations, which can help explain the collected
data. Concepts lead to themes and this process makes easier to understand the phenomena. In other words, similar
data is gathered around concepts and themes in order to enable and organization and interpretation, which leads to a
more readable and understandable form for the reader (Yildirim & Simsek, 2011). In the scope of content analysis,
the data is coded and categorized (Merriam, 2015). Moreover, the analysis process comprises of stages such that
categorization, classification of the categories and data, naming the categories. Within this context, the raw data was
obtained and organized by digitizing the information gathered from interviews without any alteration. Subsequently,
the data was fit into themes and defined with a descriptive narrative in accordance with the interview questions and
the aim of the study. In order to maintain internal reliability of the study, direct quotes from the participants were
used. The quotes are in italic style and participant’s code name was used for the corresponding quote.

In order to achieve internal validity of the study, extensive consulting was employed and each participant was
required to approve the documented audio recordings of their interviews. They were asked to indicate or complete
the parts that they saw missing or insufficient. To maintain the external validity of the study, a detailed descriptive
strategy was used; especially in the methodology part of the study, all followed steps were tried to be described in as
much as detail as possible. At this stage, an outside expert, who did not take part in the study, was given information
about the study and was asked to review the findings regarding consistency. As a result of this examination, it is
concluded that the overlap between the raw data and the produced phenomenon components were present.

3. Findings

As a result of data analysis, the phenomenological components regarding sports management curriculum were found
to be “General Evaluation of the Program”, “Number, Duration and Content of the Courses”, “General Knowledge
Courses and Professional Knowledge Courses”, “Program Outcomes”, “Applications of Sports Management” and
“Sectoral Status”.

3.1 General Evaluation of the Program

While evaluating the curriculum, Dr. 1 relayed their view as “The program tends to observe the development of
students in such a way that emphasizes learning process, determine student success during teaching-learning
process, and assess and evaluate in order to pinpoint its own deficiencies.” Dr. 9 indicated that it is important to be
asked about their opinion during curriculum preparations since they are at the foundation of this program. Dr. 9 also
expressed the program’s better and worse parts, insufficient and defective fields with these words: “We should
already be at the heart of this. Because we experience the good and bad parts of the program. I wish commissions
were created to obtain expert opinions. It will more effective.”

“«

Dr. 2 expressed their thoughts on curriculum as “...students explore new topics with management science and
introduction to sports science classes by using questioning as a tool. Through these classes, they get to know sports
management department, make guesses about the department, create hypotheses, and work on the outcomes of these
activities. Therefore, they take their first steps into sports management program by comparing the existing concepts
with the new ones. I think this is program, which compounds the gains and makes topics easier to comprehend. The
program is consistent with the goals of sports manager education in such ways that it encourages research,
questioning, making use of information technologies, asking questions, student’s incentive to access information and
learn-by-doing approach.”

In universities, there are general goals for students to gain certain skills such as possessing scientific values, knowing
their topics of expertise, thinking about consequences of actions, acting harmoniously with society and environment.
In the application stage of the goal, the presence of the student is a crucial concept. Dr. 8, who argued the importance
of this concept, expressed their opinion as “Curriculum of Sports Management Programs assumes that the student
has accumulated a certain amount of knowledge, built a foundation regarding education and will advance using this

Published by Sciedu Press 142 ISSN 1927-2677 E-ISSN 1927-2685



http:/jct.sciedupress.com Journal of Curriculum and Teaching Vol. 7, No. 2; 2018

foundation. Even though it should be so, there are situations where reality will not match up with the assumptions.
For students who did not build the necessary arsenal of information (judgment, problem solving skills, critical
thinking, etc.), it is arguable that the instructor should start directly with the curriculum. Moreover, since there is
such a problem and the strong possibility that every student in a classroom is not the same, a single policy within the
classroom cannot be decided upon, which will even pronounce the existing problem more strongly.”

While Dr. 4 argued “The program is oriented towards enabling skills for different fields of sports management”, Dr.
6 commented in accordance as “we can say about the education medium at the department that applied classes and
internships, which enhance the students’ ability to learn by doing, are sufficient. Actually, in general, the program is
more aligned with the students.”

On the other hand. Dr. 5, who stated that the program is rather aimed at the mission and vision of the department
than the students, said that “...executing the education activities by setting various goals and within a certain plan
and program created the education program itself. Education programs guides the learning process in various areas
such as defining short and long term objectives of each class, determining the content in alignment with the purposes
of the education and extend this content over a certain period of time. I think that the education program, which we
employ here in Bozok University, serves the concepts and themes that I mentioned earlier.”

Dr. 3, who pointed out that there are some flaws about the equipment of the classrooms during the application of the
program, emphasized these thoughts by stating “we do have technological means, however, from a sports
management program perspective, I think that it is necessary to create a field-specific interactive video, film or a
scenario, which I can get students to role-play aligned with the concept of each class.”

Dr. 7, who pronounced the parts that constitutes handicap to the application of the program, stated these by these
words: “the inadequacy of our physical means hinders the application of the program. The efficiency of applied
classes affects the outcomes of the curriculum.”

3.2 Number, Duration and Content of the Courses

Participant Dr. 5 explained that the classes in the department are adequate both in number and duration in these
words: “The number of classes in 8 semesters is sufficient. When compared to other universities in Turkey, I think
the number of classes is adequate right now.” Regarding class durations, Dr. 10 said “In general, I can say that they
are long enough. 1 find it adequate with respect to our curriculum and ECTS regulations of the department”, and Dr.
3 stated that the class durations are sufficient from a gain point of view with the words: “Class durations are a little
high and I think the reason for this is that lecture contents and gains are plentiful. It is not a disadvantageous
situation when the students’ development is considered.” On the contrary, Dr. 9’s views were such that “I think
classes are a little too long. I also think that even though classes are lengthy, different activities, which will enhance
the efficiency of both the teacher and the students, should be done more. We need change our classical approach to
education by employing activity applications or projects.”

Dr. 1 expressed that the classes tends to favor memorizing. Dr. 1 criticized the lecture contents to favor memorizing
regarding outcomes with the words: “For example, in sports history class, individuals, who have contributed to
Turkish sports, are being examined. The students, who are taking that class, memorize the lives of those given
individuals. What is the gain here? Starting from there, the student should be guided towards the importance of
contributing to the country or the ways of achieving that contribution. The students ask me whether they will be
responsible for the life of Selim Swrri Tarcan. The students must be shown how to shape Turkish sports by learning
about Turkish sports history. After that, they should take their place in the sports sector with their innovative ideas
that will make a difference.”

Dr. 8, who indicated that the number of classes are too high, conveyed their thoughts about the necessity of qualified
instructors, who should be experts in their respective fields, while carrying out the curriculum. Dr. 8 expressed this
message in these words: “...for example, we have only one instructor, who is an expert on sports management. Other
instructors are from different fields.” Dr. 7 indicated that curriculum mandates memorizing with this statement:
“...some theoretical classes are leaning too much towards memorizing. There is not much left in students’ memory
Jjust 1 year later. This should be solved.”

“«

Dr. 6, who criticized the time limit on applied and research classes, expressed their thoughts as “...the biggest
problem about the program is that it is intense. We cannot make time for student as much as we like. Time limitation
not only inhibits our ability to create activities, but also makes auditing more difficult due to high number of students
in a given class.”

Instructor Dr. 2 relays the importance of sports management education regarding its qualities with the following
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statement: “Qualification of an academic personnel is primarily related to whether he/she received their masters or
Ph. D. from sports management departments.” Dr. 2 stated that number of such instructors can rise in the future as
“we do have a deficit when it comes to experts in our field. However, I believe it can be overcome in time.”

Dr. 4, who finds the application quantitatively positive regarding elective courses, said that “...even though elective
course pool is very big, the choices are limited. The student can prepare themselves for a management field of their
choice with these elective courses.”

3.3 General Knowledge Courses and Professional Knowledge Courses

General knowledge course are common courses, which are mandatory for all students in every university or college.
They are mainly offered in the first years of curriculums and decrease in number towards graduation. On the contrary,
professional knowledge courses are a group of courses, through which students learn their professional
responsibilities, relationships, the process of organization and production. Dr. 1, who interpreted the courses
regarding their content stated that “...general knowledge and professional knowledge courses constitute an
important portion of the sports management program. Especially, ‘Sports Economics’, ‘Sports Sociology’, ‘Sports
Law’, ‘Sports Management’, ‘Communication’, ‘Sports Psychology’ and ‘Leadership in Sports Management’
courses are the pillars of sports management field.”

While Dr. 4 expressed their view on courses as “...one thing that I like is there are connection between topics. There
are topics, which are relationally organized to follow one another. This enables successor topic to reinforce its
predecessor”, Dr. 3 stated that “for example, I do not think there is much merit in having so many exercise, training
and health classes in sports management.”

Dr. 2 relayed their thoughts with these words: “I think professional knowledge courses are highly efficient by goals
being suitable and targets being clear and logical.”

“«

Dr. 7 drew attention to general knowledge courses with the following statement: “...other than that, being highly
skilled at using computers is a major factor. It is good that there are courses for the general education of students
such as English, Reform History, and Computers.”

Dr. 8, who voiced their thoughts on foreign language in alignment with other instructors’ views and in favor of
general knowledge courses, emphasized the importance of speaking a foreign language within professional life as
“Let me say that if students want to work in sports organizations and do it at a higher level, it is a must that they
speak a foreign language. We even prefer not one but two foreign languages.

3.4 Program QOutcomes

Dr. 8, who said that the students should have necessary body of knowledge after graduation, stated their thoughts as
following: “after graduation, it all comes down to whether you are qualified enough or not no matter the sector.
In-house qualification, personal qualification, resource usage... since it is the only parameter that defines you in the
sector. The more you are in touch and collaborating with outside organizations and qualified, the easier it is for you
to fitin.”

Dr. 10 expressed their views on the exams, which are made to extract program outcomes, with these words: “...it is
problematic for making a qualitative assessment during evaluation that there are only mid-terms and finals for each
student. Student evaluation should be more universal.”

Dr. 4, who indicated that “the program offers a medium, which encourages creativity”, also added that “the exam
techniques used within courses are sufficient.” Dr. 3, however, expressed that “...there are only mid-terms and final
exams. In my opinion, it is crucial that the students are able to prepare, interpret and discuss a topic.”

Dr. 9 declared that the exam and evaluation forms can change and different exam techniques should be employed
with these words: “We can make students prepare a project. Students should be encouraged and supported in such a
way that it breeds motivation to devise projects.”

Dr. 2 said that “I think that the courses in the programs reflects department’s mission and vision, the lecture halls
are sufficient to carry out classes and students will attain necessary body of knowledge upon graduation.” In this
context, Dr. 5 emphasized the necessity of sports management experts in the sector as following: “After graduating
and entering the sector, it is a must that employed people have expertise in the field. They need to know sports, the
structure and dynamics of it really well. They need to be trained both in theory and application.” He also stated the
need for inclusion of seminars and conferences in the program by saying “However, the program should be
supported by case studies, which are conducted by speakers from the field, or seminars that focus on management.”
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Dr. 5 relayed their thoughts as follows: “the students need to know the history of the organizations they will work for,
the foundation of every department branch especially towards graduation but become an experts in just one branch.
To this end, they need to take courses of important branches as both theoretical and applied classes. Our curriculum
is suitable for this.” Dr. 6 argued for an effective execution of the curriculum with these words: “in order to meet the
goals of the program, lecture hall equipment, sports facilities, library services, offices of academic personnel,
number of lecture halls, conference and seminar halls should be adequate.”

Academic personnel indicated the importance of communication skills. Dr. 7 stated their thoughts as “the most
important topic is communication skills. Communication skills of sports management graduates should be very high.
1 think it will be sufficient if they have strong communication and problem solving skills.”

Dr. 2, who declared that the aim of the program is to increase efficiency by making use of information and skills,
expressed their thoughts as “it is good that program gains and declarations about these gains are well understood by
the students. Program offers legal and regulatory information about the profession. The students are intended to be
trained with quick problem-solving skills.” In addition, Dr. 2 described different services on different levels that are
offered by the program with these words: when our curriculum is considered, the courses are mostly compliant to
ERASMUS criteria. There are exchange programs in sports management.”

Dr. 3, who argued that the students will graduate with the necessary arsenal of information, relayed their thoughts as
“The program should be consistent with the academic personnel and the principles, aim and content of the education
program. Education methods and techniques should effectively employ the materials in the education plan. Our
existing sports management curriculum reflect this situation.”

3.5 Applications of Sports Management (Internships)

Dr. 2, who is the head of department, conveyed the importance of applications of sports management course by
saying “With the applications of sports management course, our students get a non-learn-by-rote education. The
instructor is a guide. Students do not forget the topics covered in this course. They should get more experience in
learn-by-doing strategy. Every course is important but, I think “Management Application in Sports” class should
offer more contribution to the student than others. Since it is an applied course, it will contribute to the students’
ability to solve problems that they will face in their professional lives.”

There are examples of statements regarding this theme by the academic personnel, which are as follows: “The
organizations, which students apply for internship, represent the sector” by Dr. 8; “...I think students will benefit
from Amateur Sport Clubs Federation in Yozgat” by Dr. 9; “..we do not have the chance to carry out the
curriculum exactly the same everywhere. Since federations are in big cities, there should be internship opportunities
in Governor’s Olffices, Municipalities and Provincial Directorate of Youth and Sports” by Dr. 5. Dr. 10, who
expressed that it would be more beneficial for students to prefer doing their internships in big sports clubs, explained
what type of organizations are more suitable for internships as follows: “...the sports management internships must
be carried out mostly in high level sports clubs, big organizations and sports companies. The internships must not
become wastes of time.”

There were some suggestions offered by instructors about the internships. Dr. 6, similar to those before them, pointed
out that it is important to prefer more institutional organizations to carry out internships as follows: “A meeting
should be held with The Board of Directors and students must be enabled in every possible way to get summer
internships at every kind of private and public institutions”. Moreover, Dr. 6 added that “for example, we sent
students to local sports clubs but they do not have managerial structures. They do their management in the field and
we should collaborate with more corporate entities”. The only view of Dr. 7 about internships is its difference
between theoretical courses and Dr. 7 stated this as “The need to go on field. I believe we are very good at relaying
information in theoretical classes, however, internship is something else”.

Dr. 1, who commented about the duration of internship not being sufficient, expressed that it would be more
beneficial for student to work as an intern one day a week throughout the semester in these words: “One summer
internship is not enough in my opinion. Instead, we have 5 courses during the semester and the 6" one may be the
internship”. The instructors emphasized the importance of the applications of sports management. In this context, Dr.
4 said “At the end, one will learn more from internship. Instead of learning about something theoretically in the
classroom, they will learn more effectively by application”. Dr. 3 stated that “...it is really important. Moreover,
what is organizational behavior good for? What does it do in an organization, where there is a sports manager
present? Aside from one summer internship, our students need to in the sector as observers and applicators. Our
fields is very important...”
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3.6 Sectoral Status

The participants emphasized the importance of sectoral collaboration in sports management program and stressed out
the fact that stakeholder organizations should take necessary step towards a solution. Regarding stakeholder
organizations; Dr. 2, drew attention to a lack systematic cooperation in the sector with these words: “For the last two
years, we are trying to get some feedback from stakeholders, namely provincial directorates, sports clubs, city
representatives and private organizations and institutions. There should exist a systematic cooperation in this area.
For example, the stakeholders can hold focus-group workshops”.

Dr. 6, who stated that the sector needs qualified personnel in fields of application, expressed their thoughts as “there
should be more application in the program, which is related to everyday life. More scientific and permanent
qualitative education methods and techniques should be employed. The aim of the program is to improve students’
critical, analytical and creative thinking skills. It is also to enhance their problem solving abilities. And this should
guide the students towards research”. In align with this context, Dr. 5 emphasized the need to include more people
that understand the structure of sports by saying “If is a must that people working in this sector should be experts.
They need to know the structure and dynamics of sports. It is crucial that they have both theoretical and practical
training”.

Dr. 4, who passed a general judgment about the program and underlined the importance of sectoral communication,
disclosed their thoughts as “it is specifically important for graduates of the sports management program to develop
and improve managerial communication skills. It will be beneficial if they practiced leadership applications”. Dr. 1,
on the other hand, articulated “There should be a collaboration while carrying out lectures with the applicators of
sports management (Sports management sector representatives, organizations and institutes, which students do their
internships, Amateur Sports Clubs Federation, etc.)”.

Dr. 8 conveyed the lack of collaboration between the program and the sector due to insufficient opportunities with
these words: “...there can be a lecture in the form of a conference with the representatives of the sports clubs. An
administrator can give a presentation in the department, for example. However, because of the socio-cultural
structure of Yozgat, students are unable to find sectoral outlets that are needed for sports management”.

One of the skills that a sports manager should have is marketing in the sector and the program should provide this
skill to the students. In this context, Dr. 7 said “If a sectoral task is assigned to one of our graduates, how helpful
can they be? There should be applications that are geared towards administrative skills and students’ knowledge
should be enhanced”.

4. Discussion

In this study, where the curriculums of sports management programs offered in sports sciences faculties and higher
schools of physical education and sports were evaluated by academic personnel, six inter-related elements were laid
out. These are, “General Evaluation of the Program”, “Number, Duration and Content of the Courses”, “General
Knowledge Courses and Professional Knowledge Courses”, “Program Outcomes”, “Applications of Sports
Management” and “Sectoral Status”.

The findings of the study are in the direction of revealing general evaluation of the program as the first main element
of the phenomenon of sports management curriculum, according to the participants. The participants also indicate
that the program has been benefiting students in high level cognitive areas such as possessing scientific values,
questioning, making use of technology, and learning-by-doing. The academic personnel pointed out that it is most
fitting if the curriculum is prepared by themselves. They argued that the existing program is a sophisticated one,
which includes courses like management science, sports management, sport economics, sports marketing,
applications of sports management, experimental learning and internship, and it is also sufficient for the development
of the students. Jones, Brooks and Marks (2008), who examined sports management programs in United States with
respect to their curriculums, emphasized that the more diverse sports management gets as an academic discipline, the
more flexibility in course content should be expected and it should be offered within different disciplines. In a study
conducted by Orta et. al. (2010), it was determined that generally sports management, introduction to sports sciences,
personnel management, human resources management and sports economics courses were offered throughout
Turkish sports management programs.

Another finding of the study indicates that, according to the participants’ points of view, another main element of the
curriculum phenomenon is the number, duration and content of the courses. When participants’ statements about the
matter were reviewed, it is evident that the courses are sufficient in number and duration. The studies conducted on
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the needs of sports management programs are also in favor of this study’s findings (Gouws, 1993; Chen, 2004;
Desensi et. al. 1990; Hardy, 1987; Hatfield et. al. 1987; Davis, 1987; Jamieson 1980; Afthinos 1993; Parkhouse 1987,
Skipper 1990; Jennings 1984). The duration of the classes were generally declared as adequate, however, the content
of the courses were criticized to be based on memorization. It was also criticized that instructors would have to offer
courses that are different than their field of expertise due to both quality and quantity of academic personnel. It
seems to be common ground that an academic personnel should have acquired their master’s or doctoral degree in
sports management department in order to offer courses in the curriculum. Another emerging problem is that even
though the elective course pool is pretty big, students have limited choices. The common verdict given by instructors
about the contents of the courses is that they are completely geared towards preparing students to the sector after
graduation. Parkhouse (1987) mentioned in a study the importance of having necessary body of knowledge among
graduates and consulted the opinions of employers. In the study, it was revealed that the curriculum was prepared
using academic experiences and the employers were not happy about the lack of application. The study concluded
that sports management curriculum should meet the needs of respective professional spectrum.

Yet another finding of the study, which is in alignment with the participants’ perspectives, is that there are certain
gains in production stage via professional knowledge courses. The instructors emphasized the importance of
knowing a foreign language when it comes to landing a job in sports clubs. They even said one foreign language may
not be enough and the second one will give students an edge. In a study conducted by Sunay (2012) and named
“Views of Sophomores Regarding Sports Management Curriculum”, it was concluded that English courses needed to
become effective and more attention should be paid to translations from relevant sources. In a study done by
Nikolaidis (1995), where standards for sports management curriculum were tried to be determined, it was
emphasized that courses from NASPE/NASSM curriculum standards, validity of which had already been proven,
should be included in the programs. The researcher also pointed out that it is important to have similar sports
management curriculums thorough out Europe in order to train internationally qualified sports managers.

One other element, according to the participants, was program outcomes. It was common amongst instructors that
students need to have necessary arsenal of information upon graduation. The qualification was dubbed to be a must
no matter what the sector is and the significance of personal competence and communication was also pronounced.
Lambrecht (1987) determined the necessary qualifications for both big and small sports club management and
discovered that the qualification requirements for small club management is rather different. During the assessment
of the program outcomes, just mid-terms and final exams were found to insufficient, and the common opinion was
that there needed to be an application of a free project. It can be said that the participants agreed upon the fact that
evaluation should be carried out by considering performance within the education process. It was considered to be a
good practice to support the program with a scientific project, which would supply a creativity-enabling medium.
The lack of conferences and seminars can be considered as a shortcoming of the program.

Another element that is revealed in the study is the applications of sports management. It is considered to be the most
valuable course by the academic personnel. It was a common message that internships in the program should be done
in higher level clubs, organizations and sports companies. It was agreed upon that even though theoretical courses in
the programs laid out a good foundation, the students needed to acquire different experiences in the sector. It was
evident that the sophomores of sports management program preferred to take management application (internship),
public relations, communication and mainly management-related courses. In a Williams and Colles (2009) study
about evaluation of program outcomes with internship, the researchers emphasized the place and significance of
internship within the program. In another study by Coknaz and Bulut (2013), the courses used in field application
mainly gathered around human communication, communications between organizations and sports management.
They indicated that a sports would be more effective by using social skills that were acquired during internship. In a
study, where Coknaz (2014) examined the place of internship in sports management, it was pointed out that
internship will benefit the student within the activities of learning. From this point of view, it can be said that the
learnt information becomes more permanent with the applied courses in sports management.

The last finding of the research is the sectoral status element. While evaluating the sports management program, the
instructors pointed out that courses, which will fulfill the needs of the sector should be included in the curriculum
and there is a need for people with necessary qualifications in the applications of sports management. Nikolaidis
(1995) underlined the importance of a sector-oriented curriculum in overcoming the employment problem in their
study on sports management, which also supports this study’s findings. The instructors argued that there should be
more applied courses in the program and pointed out to the collaboration with stakeholder institutions in order to
enhance the students’ critical, analytical and creative thinking skills. Lizandra (1993) examined the accreditation
procedure and the validity of curriculum standards of NASPE/NASSM with academicians and stakeholder
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representatives, then determined that both procedure and the standards were widely accepted.

5. Suggestions

In this study, where qualitative research and descriptive phenomenological pattern was used, the meaning of sports
management curriculum phenomenon and the core elements that constitutes this phenomenon were examined in
accordance with the perspectives of the academic personnel. Research findings showed that curriculum phenomenon
comprised of six elements (general evaluation of the program; number, duration and content of the courses; general
knowledge and professional knowledge courses; program outcomes; sports management applications; sectoral status).
It is thought that there is a shortage of research even though there are some studies in the literature. In this context, it
can be proposed that the structural elements of sports management curriculum phenomenon, which is the focus of
this study, can be used as a frame of reference for future studies. Considering a rather significant finding of the study,
namely “curriculums can be prepared with qualified managers and employees in the sector”, some measure can be
taken regarding sectoral collaboration. Furthermore, based on the findings, individuals, who are charged with
running sports management departments, should come together not only for a coordinated effort for curriculum
preparations but also for an image planning study, which will serve as a means to better understand the profession. In
conclusion, regarding sports management application, it is proposed to increase the quantity of opportunities by
supplying the necessary legalizations. It is possible to conduct future studies in this topic using different research
methods.
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