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Abstract 

The purpose of this research study was to analyze the impact of principals’ emotional intelligence on the perceptions 
that teachers have of their school’s climate. The Organizational Health Inventory for Middle Schools (OHI-M) 
served as the assessment for teachers’ perceptions of the school climate, or the overall health of the organization. 
Principals’ emotional intelligence competencies were assessed using the Mayer Salovey-Caruso Emotional 
Intelligence Test version 2, hereinafter referred to as the MSCEIT. Participants of the study included 22 middle 
school principals in Mississippi. There were an average of 45 teachers employed at each middle school. A Pearson 
product-moment correlation analysis was conducted in order to assess the relationship between principals’ emotional 
intelligence competencies and teachers’ perceptions of the schools’ climate, as evidenced by responses to the OHI-M. 
A statistically significant positive relationship was found between the principals’ ability to understand emotions and 
the teachers’ perceptions of school climate.  

Keywords: emotional intelligence, school climate, school culture, school leadership, leadership, transformational 
leadership 

1. Introduction 

In the current educational climate of high accountability and high expectations, effective leadership is paramount. 
Schools are in need of dynamic leaders who can create and foster a following, loyalty to a vision, and have laser like 
focus on achievement. As educators implement Common Core State Standards it is more important than ever that 
leaders are able to lead, communicate, and pursue a school’s vision and mission effectively. Extensive research exists 
on the characteristics of great leaders, as well as many leadership techniques (Blumberg & Greenfield, 1986; 
Bohlman & Deal, 2002; Burns, 1978; DuFour & Marzano, 2011; Manasse, 1986; Marzano, Waters, & McNulty, 
2005). Goleman, Boyatzis, and McKee (2002) assert that the fundamental task of leaders is to prime good feelings in 
those that they lead, making the primal job of leadership emotional at its root.  

At no other time in the PK12 education spectrum are students’ needs so diverse and broad than that of the middle 
school years. The physical, social, and emotional development of middle school students often produces an 
environment of inconsistency and unpredictability. Newlin (2009) described the importance of providing 
encouragement, support, and collaborative coaching to middle school teachers. Styron’s article, “Key Characteristics 
of Middle School Performance” (2008), described such healthy relationships among the staff as a way to create a 
healthy school climate. Great leadership cultivates a powerful climate. According to Hoy and Sabo (1998), a healthy 
climate is a critical component of effective middle schools. 

2. Review of Literature 

School climate is a crucial element in student achievement (Cohen et al., 2009; DuFour & Marzano, 2011; Hoy & 
Sabo, 1998; Styron, 2008). Leaders with high emotional intelligence (EQ) may have a prodigious impact on a 
school’s climate. They can create a healthy environment where employee emotions are well managed and teachers 
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are able to perform effectively, thereby safeguarding student achievement (Blumberg & Greenfield, 1986; Goleman, 
2006; Goleman et al., 2002; Mayer, Roberts, & Barsade, 2008; Moore, 2009). Unfortunately, a thorough review of 
the literature relative to EQ and its implications for middle school principals, and specifically how teachers perceive 
the resulting climate, is very limited.   

The volume of theory and research concerning leadership over many decades is a testimony to its prominence and 
individuals’ efforts to understand its effect in their world (Meindl, Ehrlich, & Dukerich, 1985). Stogdill (1974) noted, 
“There are almost as many definitions of leadership as there are persons who have attempted to define the concept” 
(p. 259). Lewin and Lippit’s 1938 seminal research on small group performance compared autocratic to democratic 
leadership, a study in the function of leadership during the command-control days of industry (Kaiser, McGinnis, & 
Overfield, 2012). Researchers at Ohio State University compared initiating structure and consideration in developing 
their two-factor paradigm of leader behavior. They took a more engaging, humanistic approach, according to (Kaiser 
et al., 2012). 

Burns (1978) and Bass (1985) introduced the modern world to a new wave of leadership by comparing transactional 
and transformational styles of leadership. The core assumption is that leaders affect organizational performance by 
inspiring, supporting, and motivating followers through influence (Bass, 1985; Burns, 1978; Hersey & Blanchard, 
1988; Kaiser et al., 2012). 

3. Methodology 

The purpose of this study was to reveal branches of middle school principals’ emotional intelligence (EQ) that may 
have an impact on teachers’ perceptions of school climate. Research has indicated that individuals with higher levels 
of Emotional Intelligence have a positive impact on the organizations that they lead (Mayer et al., 2000; Goleman et 
al., 2002). The research design for this study was a quantitative, correlational study using data obtained from two 
different survey instruments. The principals participating in this study were administered the Mayer Salovey-Caruso 
Emotional Intelligence Test v.2 (MSCEIT) online. The teachers’ perceptions of school climate data were collected 
using the Organizational Health Inventory for Middle Schools (OHI-M) by Hoy and Tarter (1997).   

3.1 Participants 

The target population for this study consisted of middle school principals and teachers in 35 public schools districts 
located in the state of Mississippi. Sixty-six principals were invited to participate in the study with 22 of the 66 
agreeing to complete the questionnaire representing a response rate of 33%. Five hundred and fifty teachers were 
invited to participate in the study. Of the 550 surveys disbursed, 314 of them were returned completed representing a 
teacher response rate of 55.6%. Of the 22 principals participating in the survey, 11 (50%) were females, 9 (40.9%) 
were males, and 2 principals chose not to report their gender. The ages of the participating principals ranged from 35 
to 65 years of age, with four principals not reporting their age. The median and mean age for the principals was 48. 
Eight principals (36.4%) reported being Black/African-American, while 11 (50%) reported being White. Three 
principals chose not to report their ethnicity. Demographic information was not collected from the participating 
teachers.  

4. Results 

The primary purpose of this study was to examine the relationship between principal Emotional Intelligence (EQ) 
and teachers’ perceptions of school climate. The study also sought to analyze which, if any, branch of a middle 
school principal’s emotional intelligence had a stronger statistical impact on the teachers’ perceptions of the school’s 
climate. The 22 participants in the sample had a mean total EQ score of 82 with a standard deviation of 24. 
According to Mayer et al. (2002), the MSCEIT has a mean of 100 and a standard deviation of 15. The sample mean 
is greater than one standard deviation below the mean, while the sample standard deviation is slightly higher, 
showing greater variance in the sample scores. The median score, 87, fell within the average range. Table 1 provides 
the branch means of the sample, as well as the standard deviation and range of scores. 
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the study. 

Research by Condren (2002) and Henry and Hope (2013) revealed similar findings. Condren’s sample size of 32 
returned positive, statistically insignificant results between principals’ EQ and leadership effectiveness. Henry and 
Hope (2013) also found statistically insignificant results in the correlation of Adequate Yearly Progress (AYP) status 
and principals’ EQ. Due to the research suggesting strong correlations, there is a need to further analyze emotional 
intelligence and investigate its relationship between leadership and school climate. Goleman’s research on leaders’ 
EQ combined with research on teacher morale (Whitaker et al., 2009) and school climate (Cohen, McCabe, Michelli, 
& Pickeral, 2009) point to strong evidence that an emotionally intelligent leader does have a profound impact on his 
or her followers. Goleman et al. (2002) contends that at its root, the primal job of leadership is emotional. It is to 
prime good feelings in followers. He further asserts that leadership is crucial during times of grave crisis, positing 
that such times lead all followers to turn their eyes to the leader for emotional guidance. Leaders have a way of 
interpreting, making sense, and not reacting emotionally to given situations (Goleman et al., 2002). When individuals 
are asked to describe great leaders, they often describe strategies, leadership styles, vision, or ideas. But, in reality, 
Goleman et al. (2002) imagined that great leaders work through emotions; “Great leaders move us. They ignite our 
passion and inspire the best in us” (p. 3). 

6. Conclusion 

Teachers’ perceptions of school climate are largely influenced by their attitudes. If principals possess the ability to 
change, transition, or affect the attitude of a teacher by understanding their emotions, the climate of the school would 
be impacted. Administrators could benefit from specific training through principal preparation programs that focus 
on personal EQ and its impact on teachers. In A Place Called School, Goodlad (1984) referred to schools with low 
teacher and student satisfaction as ‘unhealthy’ organisms not able to take on the task of reform. Until school 
environments are healthier for both students and teachers, educators cannot expect results from reform efforts 
(Gordon, 2013). Additionally, if researchers are able to determine that emotional intelligence is related to school 
climate and that a positive school climate is correlated with student achievement, this information could prove 
valuable for school districts seeking to hire leaders who can significantly impact school climate and thus student 
success.  
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