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Abstract 

The social mobility function of education refers to the function of education to cultivate and screen individuals so 

that individuals can adopt different positions and give full play to their talents after stepping into society. This 

function is of great significance to the stability and development of social structures, and educational equity is a 

significant factor affecting the extent to which it can be performed. Based on the current situation of the weakening 

of the social mobility function of education in China, this paper first reviews the specific manifestations of the 

current weakening of this function and points out that the “Matthew effect” is the root of the problem, and the 

classification of school education is the direct cause of the situation. At the same time, this paper explores the causes 

of the weakening of this function from the perspective of educational equity, proposes the two-sided impact of 

educational equity on the function of social mobility, and proposes discusses the “Matthew effect” in the aspect of 

educational inequality. Finally, this paper puts forward three suggestions for improving educational inequality, 

seeking to provide references for improving the current situation of educational inequality in the future and 

alleviating the weakening of the social mobility function of education. 
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1. Introduction 

The weakening of the social mobility function of education as well as the issue of educational equity is receiving 

increasing attention. The social mobility function of education refers to the ability of individuals to switch, adjust, 

and change between different social regions, social levels, professional positions, and section organizations through 

the cultivation and selection of education to give full play to their personality strengths, show their wisdom and 

talents, and realize their life ambitions (Wang & Guo, 2016). The function can fully promote different social class 

groups to obtain suitable positions in the social structure and rationally exert their talents to meet the orderly 

requirements of social production (Zhao, 2013; Liu, 2019). Education has become a significant source of motivation 

for social mobility. While education plays a positive social function normally, its function of promoting good social 

mobility is gradually weakening (Wu et al., 2013). This trend manifests itself in different ways in various spheres of 

society, such as the most prominent “Matthew effect.” In the field of social mobility, this “Matthew effect” refers to 

the continued polarization of social classes due to the operation of social capital, which weakens the influence of 

education training and screening in social mobility. “Matthew effect” indicates a bigger problem in education, which 

calls for further investigation. 

The reasons for weakening the social mobility function of education are closely related to educational equity which 

restricts the nature and degree of education, serving as the fundamental factor in weakening the social mobility 

function of education. As the foundation of social equity, educational fairness ensures the rational allocation of 

educational resources in the whole society and leads to healthy and reasonable social mobility (Xu & Mei, 2020). 

There are still different types of educational inequities in different stages of education in China, such as unequal 

resources in the essential education stage, the inability to guarantee enrollment opportunities at the higher education 

stage effectively, and the uneven quality of the higher education stage. This kind of educational inequity hinders the 

formation of a rational social mobility mechanism (Xu, 2016). Therefore, an in-depth exploration of the social 

mobility function of education from the level of educational equity can help to alleviate the weakening of the social 
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mobility function of education. 

This paper takes the weakening of the social mobility function of Chinese education as the starting point and 

discusses the reasons for its formation from the “Matthew effect” and the classification of school education. This 

paper first analyzes the weakening effect of the social mobility function of education from the perspective of 

educational equity and then reviews the impact of the existing unfair starting point, process, and result of education 

in China with critical comments. Finally, this paper focuses on three kinds of educational equity issues, further 

emphasizes the constraints of educational equity on the social mobility function of education, and puts forward some 

suggestions on promoting educational equality and weakening the social mobility function of education. 

2. The Weakening of the Social Mobility Function of Chinese Education: An Introduction 

2.1 Background 

Education leaning toward urban areas is a thorny issue, and the gap between urban and rural areas indicates the 

weakening of the social mobility function of education. Statistics show that, in most cities, the enrollment 

opportunities have not yet been equal for each person (Wang & Guo, 2016), and the urban and rural population has a 

significant gap in access to high-quality secondary and higher education due to geographical differences. Not only 

are the urban and rural population’s access to schools unequal, but the value illustrated in textbooks is highly 

urbanization-oriented, and the choice of materials is almost detached from the daily life in rural areas (Huang & 

Ming, 2014). Given that they were born into an environment different from urban children, and the materials in the 

textbook are closely related to modern urban life, it is difficult for rural students to absorb knowledge. This makes it 

difficult for them to obtain higher academic achievements and, at the same time, weakens their chances of being 

selected by significant enterprises after graduation, which demonstrates how education fails to promote social 

mobility (Duan & Peng, 2018). From the perspective of educational equity and social equity, this inequality between 

urban and rural education opportunities is the most prominent phenomenon in terms of educational inequality in 

China (Huang & Ming, 2014).  

The lower classes cannot effectively move upward with the help of education, and the phenomenon that education 

promotes social mobility is becoming increasingly conspicuous in its hierarchy. Statistics reveal that although 

currently, the chances for Chinese to receive higher education have reached 48.1%, and internationally recognized 

standards for higher education massification (Bei & Meng, 2018; Zhang, 2020), the quality of higher education is 

declining. The increasing number of college students has led to the depreciation of college degrees, and graduates 

with a higher degree from prestigious universities have more advantages in employment mobility, making it easier 

for them to enter higher social classes (He, 2018; Liu, 2019; Zhang, 2020). Moreover, due to some implicit rules of 

various capital forces, the advantages in educational resources possessed by the upper class are gradually 

transforming into educational opportunities for the next generation. That is, the children of the upper class have more 

opportunities to receive quality education than those of the lower and middle class (Li, 2006; Huang & Ming, 2014; 

He, 2018). The children of the upper class with more high-quality educational resources will be more likely to 

achieve higher educational achievements and thus have more opportunities to enter the even higher classes of society. 

On the contrary, the children of the lower and middle classes are put at a disadvantage due to insufficient 

high-quality educational resources. They have fewer chances to enter the upper middle classes of society, so they can 

only continue to stay in the lower classes. This phenomenon reflects the increasingly apparent phenomenon of social 

class solidification (cf. Wu et al., 2013; Huang & Ming, 2014; Duan & Peng, 2018; He, 2018). This phenomenon of 

class solidification reflects the gradual weakening of the social mobility function of education. 

Education can be of use in different ways, which makes it possible to distort its educational function, and the social 

mobility function of education is caught in a vicious cycle and continues to be weakened. Ruan (2014) believes that 

today’s education uses the prestige of interests as a yardstick, which significantly distorts the physical and mental 

health of the educated and becomes a tool for pursuing goals, desires, and maximizing personal interests. Inequality 

in educational opportunities will lead to the loss of this important tool for upward mobility in the lower and middle 

classes of society. This effect directly hinders the normal flow of society, which contributes to an increasing 

correlation between family class background and the quality of higher education received by offspring, making it 

increasingly difficult for children of the lower class to access quality higher education resources (cf. Ding & Liang, 

2010; Wu et al., 2013). The function of education is distorted, and educational mobility has been weakened, which 

gives rise to doubts over whether higher education can help one to move upward in society, and many are hence 

doubting whether education is useful at all (Le, 2018; Zhang, 2020); that is related to Huang & Ming’s (2004) view 

that there are no more achievers of humble origins. Education serves to construct social stratification (Hao, 2015; 

Zhang, 2020), so the realization of its function depends to a certain extent on whether it is possible to compete for 
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mobility in society. The invisible distortion of the meaning of education would result in more fierce competition in 

society and enlarge the space where social capital plays a role (Xu, 2002; Wu et al., 2013). Eventually, education 

fails to construct social stratification and loses focus on whom it should serve (Hao, 2015). In Wu et al.’s (2013) case 

of the imbalance of the function of the educational hierarchy, employment inequality is even worse for students from 

disadvantaged social classes (Wu et al., 2013). Therefore, this kind of imbalance in the hierarchical function of 

education is caused by the weakening of the function of education. This is undoubtedly a vicious cycle. 

2.2 Potential Causes 

There are many manifestations of the weakening of the social mobility function of education, which not only reveals 

that education still has a long way to go in China but also exposes some adverse effects of social capital intervention 

in education. The reason for its formation is inseparably associated with the “Matthew effect of education” and the 

classification of school education. 

The “Matthew effect of education” is the fundamental cause of the weakening of the social mobility function of 

education. Statistics disclose that education in China is unbalanced regarding resource allocation and geographical 

location. The 21st century has seen a trend to divide schools into “key schools” and “non-key schools” (Huang & 

Ming, 2014). This phenomenon shows that individuals or groups cannot have the same high-quality educational 

resources after entering the same education system (Zhu, 2009; Sun, 2010), thus social capital has a role to play, 

which in turn results in an exchange of money and educational resources, and excludes underprivileged group from 

quality educational services (Sun, 2010; Zeng, 2011; He, 2018). This is the “Matthew effect” in the field of education, 

that is, the higher the social class a group is in, the more likely they are to take advantage of various educational 

resources and their offspring to have more opportunities to move upward (Yang, 2012; Cai & Wu, 2014); the lower 

and middle classes of society have lost their competitiveness due to the lack of social capital, and would find it even 

more difficult to move upward (Huang & Ming, 2014; He, 2018). This effect violates the principle of 

self-consistency that social mobility should conform to (that is, individuals determine the direction of their social 

mobility through the knowledge and skills they have acquired and the influence of pre-determined conditions such as 

gender, family status, and wealth on mobility should be excluded (Zheng, 2003; Wu et al., 2013). It is shown that 

education has been gradually reduced to a tool for the “internal reproduction” of each class, and this internal flow has 

undoubtedly weakened the upward and downward mobility between different social classes. 

The classification of school education is the direct cause of the weakening of social mobility function in education. 

The employment fairness of college students is embodied in the competition of their employment based on the 

advantages and disadvantages of individual ability and quality under the condition of excluding the influence and 

interference of external forces and excluding any prejudice (Wu et al., 2013). Although the popularization of higher 

education has made it possible for children born into poverty to attend college, most of them are enrolled in 

relatively mediocre local institutions (He, 2018). This indicates that when the number of university graduates in 

China has grown significantly (Wu et al., 2013), ordinary colleges are less competitive for employment than top 

universities (Sun, 2010; He, 2018). To achieve upward mobility, students tend to improve their academic 

qualifications to develop their employment competitiveness. Studies have shown that the improvement of academic 

qualifications is conducive to realizing long-distance upward mobility (e.g., Yue & Zhang, 2014; Zhang, 2020), thus 

making it easier for them to enter higher social classes. For example, the employment status of graduate students is 

significantly higher than that of undergraduates, and undergraduates are higher than that of junior college students, so 

the opportunities for graduate students to engage in technically advantageous industries will be significantly higher 

than those for undergraduates (Liu, 2019; Zhang, 2020). This allows students to indirectly solidify their social class 

after graduation through academic qualifications before being employed, which ultimately weakens social mobility. 

3. The Weakening of Social Mobility in Education: A Basis of Educational Equity 

The weakening of the social mobility function of education and its causes are closely related to social equity. As part 

of social equity, educational equity is associated with the weakening effect of social mobility. This section will first 

discuss the two-sided nature of educational equity in social mobility and its impact and then delve into the formation, 

operation, and impact of the “Matthew effect” from the perspective of educational inequality. 

3.1 The Two-Sided Impact of Educational Equity on Social Mobility 

Educational equity can motivate education to fulfill its social mobility function. Education not only has the function 

of disseminating knowledge but also screens, balances, and stabilizes social groups, thus positively affecting the 

income level of groups or individuals (Li & Ding, 2003; Xu & Mei, 2020). This theory shows that education can 

provide opportunities for individuals to move from low social classes to higher ones and promotes social mobility 
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and economic growth. Educational equity, on the other hand, connects education and social mobility as well as 

economic growth, which not only ensures that education gets to change society but also has an undeniably positive 

impact on the promotion of social mobility (Peng, 2017; Xu & Mei, 2020). With the implementation of the policy of 

universal access to education, China has achieved equality of opportunity in education. The general public has 

successfully enjoyed the fruits of education reform so that every family’s children have the opportunity to receive an 

education. This has fundamentally improved the overall quality of the population and produced healthy and rational 

social mobility. In other words, ensuring educational equity guarantees social equity, which promotes the fairness of 

social income distribution and reduces the excessive stratification of social classes (Fan, 2019). Thus, it can be seen 

that educational equity plays a significant role in forming a reasonable social mobility mechanism and achieving 

social equity to a certain extent, and is gradually becoming a goal that China’s educational development is constantly 

pursuing. 

Education equity benefits social mobility and solidifies the original social stratification at the same time, it is 

undeniable that ensuring educational equity can positively impact social mobility to some extent. However, in Xu’s 

(2016) empirical study of the relationship between educational equity and social mobility, he found that educational 

equity can also hinder social mobility (Xu & Mei, 2020). This negative effect is reflected in the popularization of 

higher education, including the college entrance examination system and college enrollment expansion. On the one 

hand, although the exam design, mode, and admission mechanism have been constantly improved, the college 

entrance examination has always emphasized the academic level of students. Doing so maximizes the equity of 

access, so the college entrance examination system works for all students who meet the criteria (Han, 2019; Tan, 

2020). That is to say, the college entrance examination ignores the examination of students’ comprehensive quality. 

The college entrance examination cannot scientifically position and evaluate the overall quality of students, making 

it impossible to scientifically allocate candidates in colleges and universities (Zhang & Huang, 2018), which in turn 

indirectly harms social mobility. On the other hand, while the expansion of college enrollment has drastically 

increased access to higher education, the large number of college students has resulted in the devaluation of a college 

degree. Moreover, the academic requirements of various enterprises and companies for talents are getting higher and 

higher, and it is becoming increasingly difficult for graduates to find satisfactory jobs. This indicates that the 

popularization of higher education may, to some extent, reduce the upward career mobility of college graduates (Mok, 

2016; Wang & Zhang, 2017; Xu & Mei, 2020). In short, the popularization of higher education has made it socially 

competitive, while its social mobility has been indirectly weakened to a certain extent. 

In sum, achieving equity in educational opportunities positively contributes to education performing its social 

mobility function, and seemingly fair education policies such as the college entrance examination system and the 

expansion of enrollment in colleges and universities are indirectly weakening the social mobility function of 

education. The two-sided nature of educational equity to the social mobility function of education deserves further 

exploration. 

3.2 Educational Inequities and the “Matthew Effect” 

The function of educational equity on the social mobility function of education is twofold, and educational inequity 

will fundamentally affect social mobility and maximize its negative impact. The function of educational equity on 

the social mobility function of education is twofold. 

The inequitable starting point of education inhibits the social mobility function of education. Equity in the starting 

point of education means that everyone has the unconditional opportunity to start their academic career. Since the 

21st century, China attaches great importance to and has achieved equity in higher education opportunities through 

various policies. However, there are still various restrictions for lower-class families, mainly in cultural and 

economic capital aspects. From the cultural capital perspective, most families from the lower class do not have 

enough access to and knowledge of higher education resources to provide sound, visionary advice to their children, 

nor can they provide their children with accessible resource shortcuts. Hence, their children have fewer opportunities 

to receive higher education (Peng, 2017). From the economic capital perspective, due to limited economic resources, 

low-income families take many factors into account whether to choose higher education after completing 

compulsory education. They may even give up the opportunity to continue to receive higher-level education because 

of the high risk of academic and economic investment (Zhu, 2015). In contrast to lower-class families, middle- and 

upper-class families in more educated societies are more inclined to allow education to play the role of investment, 

providing their offspring with more financial support and a variety of high-quality educational resources so their 

children can progress to academic achievement (Yamauchi, 2010; Peng, 2017; Fan, 2019). Such pre-determined 

factors can have a negative impact on equity in educational starting points (Zeng, 2011; He, 2018), thus proving that 
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inequality in the starting point of education is a major factor contributing to the “Matthew effect” and is a major 

obstacle to the promotion of social mobility through education. 

Inequity in the education process gives birth to the “Matthew effect”. Equity in the education process means that 

every student is treated equally in the education process. Due to the geographical differences in China, the inequality 

of educational resources has been reflected in elementary education. This uneven allocation of educational resources 

directly leads to students not enjoying the same educational resources upon entering the same educational system, 

thus generating an exchange of capital and educational resources. Analysis shows that “proximity enrollment” 

indirectly results in parents paying more to get their children into better schools because the distribution of 

educational resources is uneven. To provide their children with better educational resources, parents give full play to 

the power of economic and power capital to “choose schools” and the phenomenon of “school choice” in China runs 

counter to the original purpose of individual education (Shao, 2019). This phenomenon shows that elementary 

education, which is supposed to achieve resource equity in China has slowly evolved into a competition between 

family capitals (Fan, 2019), further indicating that the equity of the education process is the core driving force of the 

“Matthew effect”, which will continue to solidify the stratification of social classes. What is more, at present, China’s 

education takes the culture of the high social class as the focus of value (Wang & Zhang, 2017), and even some 

academic development requires a higher economic foundation. If the children of the lower class want to make 

achievements in society, they must first get rid of the various wrong cultural concepts and behavioral habits 

developed in the lower social class and then learn the upper culture taught in school (Zhu & Wang, 2014; He, 2018). 

In short, China faces the daunting task of changing the inequities of its educational process if it is to reduce the 

adverse effects of the Matthew Effect. 

Result equity contributes to the solidification of social classes. Tolston & Zhang (1987) proposed that the traditional 

concept of equity in educational outcomes is the equality of opportunity for students to achieve academic success. 

Scholars nowadays, on the other hand, are accustomed to illustrating equity in educational outcomes in two ways: 

first, students acquire knowledge and skills that match their personal needs through educational development and 

screening, and fully stimulate their potential through education (Luo, 2020); second, students’ investment throughout 

the education process matches the return they receive after education, with a focus on the relative equity of higher 

education in promoting employment (Wang & Qiu, 2013; Qin, 2016; Xie, 2016; Zhang, 2020). It can be seen that 

student employment outcomes are a significant criterion for evaluating the quality of higher education. However, at 

present, the employment of Chinese students not only depends on their efforts and academic achievements in the 

educational process and is highly affected by family classes. That is, higher-class families with more social capital, 

such as network resources and economic resources, will be able to take advantage of those resources so that their 

children can search for jobs in a better environment after graduation, which in turn helps them find well-paid quality 

jobs (Xu, 2016; Xu & Mei, 2020). It can be seen that upward mobility is essentially the protected mobility of the 

higher social classes, through which the dominant class groups will make sure they can move upward, while the 

disadvantaged class can only remain inferior. This is the “Matthew effect” embodied in the inequality of educational 

outcomes, which makes education invariably a tool for the higher social strata to maintain their status and interests, 

and eventually puts the social strata into a vicious circle of continuous solidification. 

This section discusses the relationship between the inequity of the starting point, process, and outcome of education 

and the “Matthew effect” showing that family capital (including the social class and place of residence of the family, 

etc.) has a significant impact on the level, quality and nature of education obtained by children. Children with 

different levels of education have different opportunities for upward mobility in society after graduation, which leads 

to family capital indirectly determining the social class of the next generation. It can be seen that social mobility is 

dominated by family capital, which manifests the inequity in Chinese education these days. Therefore, to change the 

weakening function of social mobility in education, we must focus on solving the fundamental problem of 

educational inequity. 

4. Educational Equity: Improving the Weakening of Social Mobility in Education 

Alleviating educational inequities requires attention to the impact of social factors on education and a targeted 

approach to conflicts. This section will propose recommendations to improve the current situation of weakened 

social mobility from four perspectives, namely, economic policy, cultural policy, education resource allocation, and 

higher education quality, and around three levels of inequity in the starting point, process, and outcome of education. 

Economic support should be offered to underdeveloped regions in the field of higher education. Although the 

national policy of “compensatory education” for underdeveloped areas has made significant progress, for some 

underprivileged families, their daily educational needs are still barely met. Low-income families still have no choice 
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but to give up the opportunity to receive higher education in the face of the considerable expenses of higher 

education (Zhu, 2015; He, 2018). This shows that the demand for economic subsidies in underdeveloped areas has 

been at a high level since China’s higher education became universal, so local and central governments need to 

continue to implement economic support policies. Local governments need to be aware of the wants and needs of 

people and fully understand the living standards of families in their areas so that they can provide real economic 

support to underprivileged families and reduce the impact of pre-determined factors on the education of children 

born into poverty (Zeng, 2011), to guarantee the opportunities for children from low-income families to receive 

higher education. Measures should be taken to formulate and improve the economic support policies for higher 

education. The government should invest more in underdeveloped areas through redistribution policies of a 

compensatory nature, to increase the financial support for underprivileged students at the higher education stage, and 

ultimately guarantee the inflow of resources to higher education for students of humble origins. 

Effective implementation of policies to help the weak can enrich the cultural capital of families at the bottom. The 

dominant culture in schooling is often determined by the higher social class, which suggests that students’ cultural 

capital is an important factor in their educational achievement (Xu & Mei, 2020). Therefore, in addition to offering 

financial support to the underprivileged, cultural guidance and care should be provided as well. Local governments 

need to focus on changing the perceptions and opening up the horizons of underprivileged students so they can be 

more confident and become participants in higher education. Eventually the underprivileged groups can be free from 

the cultural and psychological shackles of poverty (He, 2018). The state needs to care for the lower-class families as 

well as college students of humble origins, with enthusiasm and a sense of responsibility (Sun, 2016), to solve their 

schooling problem step by step. 

Improving the quality of higher education can reduce the involvement of social capital and promote the employment 

equity of students. Measures should be taken to ensure that underprivileged children enjoy the same quality 

educational resources when they enter the same stage of the education system. First, the education department needs 

to beware of the gap between urban and rural education and change the value orientation of textbooks (Wang, 2007; 

Huang & Ming, 2014). The materials in textbooks should be relevant to the technologically-advanced urban areas, 

but also close to the natural rural life, so that students from different regions can accept the textbooks alike. Second, 

local governments need to strengthen the construction of weak schools in backward areas, treat all levels of culture 

and children of all classes equally in the distribution of educational resources, increase the tilt of educational 

resources to remote areas or “non-key schools”, and promote the relatively balanced development of basic education 

resources. Introducing more quality teachers to underdeveloped regions can reduce the difference in teaching 

between schools in rural areas and those in developed areas (Zhang, 2014). Therefore, the government should invest 

more in education, improve the teaching conditions, and encourage more teachers to go to the underdeveloped areas 

or schools by raising their salaries. Third, there is also a need to strengthen the balance in the development of 

compulsory education in all regions. Currently, the overall investment in education in China is insufficient and the 

demand for quality educational resources is high (Wang & Guo, 2016). Sufficient education funding and equal 

distribution of educational resources at the compulsory education stage is the way to ensure equity in China’s 

education process. In a word, increasing the share of investment in China’s education and equal distribution of 

educational resources are fundamental paths to addressing inequities in the educational process. 

Improving the quality of higher education can reduce the involvement of social capital and promote the employment 

equity of students. The best way to promote the equitable employment of students is to improve the structure and 

quality of higher education and build an equitable employment mechanism. First of all, facing the current situation of 

the devaluation of college students caused by the increase in the number of college students, measures should be 

taken to increase the investment in higher education and improve the structure of various majors so graduates can 

adapt to the structural demand of social production and appropriately reduce the employment pressure. Secondly, 

regarding the employment environment, There is also a need to introduce laws to restrict the influence of social 

capital on employment equity. Reducing the interference of social capital forces on graduates can reduce the negative 

influence of social capital forces on graduates in employment so that graduates can fully enjoy equal opportunities so 

that graduates can compete pretty for employment based on their abilities and qualities (Huang, 2006; Wu et al., 

2013) to promote effective and benign social mobility. Finally, in school education, schools should cultivate students’ 

correct concept of employment and encourage students’ entrepreneurial behavior to promote employment through 

entrepreneurship (He, 2018). Measures should be taken to prevent the influence of social capital on students’ 

inequitable employment concept, increase support for students from disadvantaged classes, and provide them with 

more employment information and job searching channels to reduce the adverse impact of employment inequity on 

graduates. To sum up, how to reasonably distribute the structure of higher education majors and how to reduce the 
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functional space of social capital on graduates’ employment will become two issues that must be considered to 

improve the results of educational inequity in China. 

5. Conclusion 

Based on the current situation of the weakening of the mobility function of education in China, this paper conducts 

an in-depth analysis and reflects on the causes of its weakening of the flow function of education, including the 

connection between educational equity and the “Matthew effect” and the educational inequity. Also, this paper 

discloses the relationship between the function of education, social mobility, and educational equity. From the 

perspective of educational equity, some strategies are conducive to constructing an excellent social mobility system. 

With the continuous improvement of China’s education level, a growing number of people realize that primary 

education and professional education are closely related to an individual’s ability to move in society after graduation, 

and educational resources are becoming increasingly valuable and desirable under the condition of the insufficient 

total amount and uneven distribution. Therefore, constructing a mature equitable system of educational resources is a 

crucial issue.  

The limitation of this article lies in its lack of a microscopic analysis of the relationship between educational equity 

and social mobility. Therefore, future research can explore the role of educational equity in social mobility and social 

development from both the macro and micro levels. First, researchers are suggested to conduct theoretical research 

on education equity and evaluate the process of social mobility based on the equity as society progresses. Second, 

empirical research can involve various impacts of social factors on education from the perspective of social capital, 

especially in underdeveloped areas and put forward targeted suggestions to promote the realization of educational 

equity. It is strategically significant for narrowing the gap in educational resources, promoting educational equity, 

and enhancing healthy social mobility. 

Acknowledgments 

As the teaching assistant of Jialiang Chen, the first author would like to express sincere thanks to his insightful 

suggestions and constructive feedback on content relevance, content sufficiency, organization, and language quality 

in an earlier version of this paper.  

References 

Bie, D., & Meng, Y. (2018). The trend of popularization and the development pattern of Higher Education in the 

world: Based on the analysis of relevant data from the Institute of Statistics of UNESCO. Research in 

Education, (4), 135-143, 149.  

Cai, W., & Wu, K. (2014). The impact of family background on access to higher education: An empirical study in 

Xinjiang. Education Science, (4), 7. https://doi.org/10.3969/j.issn.1002-8064.2014.04.011 

Ding, X., & Liang, Y. (2010). Changes in the degree of equalization of access to higher education in China. Higher 

Education Research, (2), 1-5. 

Duan, Z., & Peng, Z. (2018). The limitation of the function of school education in promoting individual social 

mobility: From the perspective of school education space construction. Educational Theory and Practice, (34), 

16-19. 

Fan. (2019). Family capital, intergenerational mobility and educational equity. Nanjing Social Science, (4), 145-150. 

https://doi.org/10.15937/j.cnki.issn1001-8263.2019.04.020 

Han, Y. (2019). How to improve the fairness of the comprehensive quality evaluation of College Entrance 

Examination? -- Risk and avoidance from the perspective of cultural capital. Education Academic Issue, (4), 

100-106. https://doi.org/10.16477/j.cnki.issn1674-2311.2019.04.012 

Hao, Y. (2015). Reflections on the lost function of modern education. Teaching and Management, (24), 5-7. 

He, Y. (2018). Weakening of social mobility function of higher education in China and its countermeasures. 

Zhengzhou Normal Education, (2), 19-24. 

Huang, H. (2006). The performance and harm analysis of social discrimination in college students’ employment. 

Heilongjiang Higher Education Research, (4), 64-66. 

Huang, M., & Ming, Q. (2014). Research on the weakening of social mobility function of basic education. Journal of 

Hebei Normal University (Education Science Edition), (5), 41-45. 

https://doi.org/10.13763/j.cnki.jhebnu.ese.2014.5.007 



http://irhe.sciedupress.com International Research in Higher Education Vol. 7, No. 2; 2022 

Published by Sciedu Press                        35                           ISSN 2380-9183  E-ISSN 2380-9205 

Le, Z. (2018). The Role of higher education in promoting intergenerational mobility -- Based on the phenomenon of 

“reading is useless”. Beijing Social Science, (10), 89-99. https://doi.org/10.13262/j.bjsshkxy.bjshkx.181009 

Li, S., & Ding, S. (2003). Long-term trends of urban education returns in China. Social Sciences in China, (6), 58-72, 

206. 

Li, Y. (2006). Institutional change and the mechanism of educational inequality: The educational attainment of urban 

children in China (1966-2003). Social Sciences in China, (4), 97-109, 207.  

Liu, Y. (2019). Social Stratification of College Graduates’ Employment Mobility. Beijing: Science Press. 

Luo, X. (2020). Analysis of immigration problems in College Entrance Examination based on the theory of 

educational equity. Teaching and Management, (3), 23-26.  

Mok, K. (2016). Massification of higher education, graduate employment and social mobility in the Greater China 

region. British Journal of Sociology of Education, 37(1), 51-71. 

https://doi.org/10.1080/01425692.2015.1111751 

Peng, R. (2017). Social stratification and equity in higher education. Heilongjiang Higher Education Research, (3), 

111-113. https://doi.org/10.3969/j.issn.1003-2614.2017.03.026 

Peng, Y. (2007). Higher Education and Rural Social Mobility. Beijing: China Renmin University Press. 

Qin, Q. (2016). Focus issues and new trends of internal quality assurance in higher education: A review of the 2016 

international conference on “Higher Education Quality and Employment: The contribution of internal quality 

Assurance”. China Higher Education Research, (9), 29-34. 

https://doi.org/10.16298/j.cnki.1004-3667.2016.09.06 

Ruan, C. (2014). On the interest orientation and boundary of education. Journal of anhui normal university 

(humanities and social science edition), (3), 344-350. https://doi.org/10.14182/j.cnki.j.anu.2014.03.019 

Shao, Y. (2019). “Nearby erollment” and educational equity: Origin, essence and direction. Zhejiang Academic 

Journal, (6), 104-110. https://doi.org/10.16235/j.cnki.33-1005/c.2019.06.013 

Sun, W. (2010). Further discussion on the influence of higher education on social stratification and social mobility. 

Collection of Essays on Modern Education, (10), 52-55. 

Sun, W. (2016). Educational mobility and reproduction at the bottom -- A study on the phenomenon of 

“farmerization” of college students. Guangdong Social Sciences, (4), 211-219. 

https://doi.org/10.3969/j.issn.1000-114X.2016.04.024 

Tan, Z. (2020). Problems and solutions of educational equity in the context of the new college entrance examination 

reform. Teaching and Management, (27), 121-124. 

Tolston, H., & Zhang, R. (1987). Equality: The goal of school and social policy (part 1). Foreign Educational 

Materials, (2), 11-16, 50. 

Wang, B., & Qiu, B. (2013). Equity in educational outcomes: What universities should pursue to improve the quality 

of Education. Journal of National Institute of Educational Administration, (8), 11-15. 

https://doi.org/10.3969/j.issn.1672-4038.2013.08.003 

Wang, D., & Guo, W. (2016). Education. Beijing: People’s Education Press.  

Wang, S. (2007). Discussion on the tendency of textbook urbanization. Research on Educational Development, (6), 

40-43.  

Wang, Y., & Zhang, X. (2017). The interactive relationship between educational equity and social mobility in China. 

Journal of Harbin University of Commerce (Social Science Edition), (2), 56-66. 

https://doi.org/10.3969/j.issn.1671-7112.2017.02.007 

Wu, K., Lu, T., & Zeng, X. (2013). A study on the weakening of social mobility in higher education. Educational 

Development Research, (9), 42-47. https://doi.org/10.14121/j.cnki.1008-3855.2013.09.010 

Xie, L. (2016). Equity of vocational education outcomes and the attractiveness of vocational education. China 

Higher Education Research, (4), 105-110. https://doi.org/10.16298/j.cnki.1004-3667.2016.04.18 

Xu, C. (2016). Discussion on educational equity in China under the new normal: From the perspective of social 

mobility. Education and Economics, (6), 8-16. https://doi.org/10.3969/j.issn.1003-4870.2016.06.005 



http://irhe.sciedupress.com International Research in Higher Education Vol. 7, No. 2; 2022 

Published by Sciedu Press                        36                           ISSN 2380-9183  E-ISSN 2380-9205 

Xu, C., & Mei, G. (2020). Research review on the relationship between educational equity, social mobility and 

economic growth. Journal of Hebei Normal University (Education Science Edition), (6), 102-111. 

https://doi.org/10.13763/j.cnki.jhebnu.ese.2020.06.013 

Xu, X. (2002). The dual mechanism of college students’ employment: Human capital and social capital. Youth 

Studies, (6), 9-14.  

Yamauchi, C. (2010). Parental investment in children: Differential pathways of parental education and mental 

health*. Economic Record, 86(273), 210-226. https://doi.org/10.1111/j.1475-4932.2009.00613.x 

Yang, J. (2012). Family background and the attainment of higher education of different levels, quality and nature. 

Exploration in Higher Education, (6), 5. https://doi.org/10.3969/j.issn.1673-9760.2012.06.029 

Yue, C., & Zhang, K. (2014). Research on the influencing factors of college graduates’ job search results and starting 

salary: An empirical analysis based on the data from the 2013 National College sample Survey. Research in 

Education, (11), 72-83. 

Zeng, X. (2011). The Dilemma of School Choice and its Management. Nanjing: Jiangsu Education Press. 

Zhang, C. (2014). The relationship between educational starting point equity, opportunity equity and rule equity and 

its realization path. Hubei Social Sciences, (4), 160-163. https://doi.org/10.13660/j.cnki.42-1112/c.012614 

Zhang, J. (2020). Functional analysis of social stratification in contemporary higher education -- A review of the 

social stratification research on the employment flow of college graduates. Contemporary Education Science, 

(5), 89-92. 

Zhang, J., & Huang, S. (2018). The besieged college entrance examination: The stratum trapped behind the 

paradoxical choice of the new college entrance examination reform and its solution. Curriculum, Teaching 

Material and Method, (4), 96-102. https://doi.org/10.19877/j.cnki.kcjcjf.2018.04.015 

Zhao, Y. (2013). On the role of higher education in promoting social mobility and development. Adult Education in 

China, (20), 14-16. https://doi.org/10.3969/j.issn.1674-9324.2014.19.203 

Zheng, H. (2003). A New Introduction to Sociology (3rd ed.). Beijing: China Renmin University Press.  

Zhu, G. (2015). Cultural reproduction and social reproduction: Pictorial bourdieu sociology of education. Journal of 

East China Normal University (Philosophy and Social Sciences Edition), (5), 173-189, 224. 

https://doi.org/10.16382/j.cnki.1000-5579.2015.05.018 

Zhu, J. (2009). On the privileged attribute of the right to higher education in the transitional society -- Based on the 

analysis of the interaction between social stratification and higher education. Education Research of Tsinghua 

University, (1), 22-27. https://doi.org/10.3969/j.issn.1001-4519.2009.01.004 

Zhu, X., & Wang, O. (2014). Teacher’s class culture and cultural reproduction of education: Western scholar’ 

discussion on the influence of class culture on educational equity. Research in Education, (12), 133-142. 

 

 

Copyrights 

Copyright for this article is retained by the author(s), with first publication rights granted to the journal. 

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution 

license (http://creativecommons.org/licenses/by/4.0/). 


