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Abstract

Mobile learning (M - learning) emerges as the essential mark of technological revolution 4.0 and the great
development of modern technology. It has proved that their smart functions were accompanied by the rapid
expansion of mobile devices to support learning of learners everywhere and every time. Although mobile technology
is expected to apply suitably to teaching and learning, the capacity of English as a Foreign Language (EFL) students
to use mobile devices to support their English learning needs to be thoroughly evaluated. This paper is to present
how EFL learners at a Vietnam University can exploit mobile technology by questionnaire through a survey of 300
EFL students. The investigation took place during the second semester of the 2018 - 2019 school year. The
quantitative approach has been used to gather and analyze data, and results have shown that EFL students are
confident of learning English through mobile devices through their use of mobile technology. This shows that
learning English by mobile devices is feasible and has got positive perceptions from the students. Furthermore, the
research results are expected to contribute as a theoretical background as reference for future researches related to
mobile learning applications.
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1. Introduction

As English has been an international instrument of human communication. It is indispensible to learn English.
However, learners do not have time to learn English and practice it at university or English classes. It is difficult for
busy learners who vary in ages, levels, professions, etc. Same, they cannot spend time learning English from the
books and have no time for such learning method in the busy situation of current education and society in Vietnam,
especially for EFL students at a university in Ho Chi Minh City. Clearly, EFL students need to be helped by a
flexible and successful method of learning English that can help them learn wherever and whenever they can.
Therefore, a positive and simple approach to learning should be followed to enable learners every time and
everywhere to learn English.

Nowadays, the world's ICT market offers easy access for mobile devices such as smartphones, Ipods, tablets, laptops,
etc. thanks to their "handy and compact" nature (Bhatti, 2015). Due to the improvement of mobile devices’ forms and
functions, they have attached material data sources that support human contact, information, demands that involve
learning in the offline and online environments every time and everywhere. Mobile devices can provide learners at
different levels with tremendous wealth of knowledge via the internet as well as learning opportunities (Thao, 2014).
Nevertheless, the participation of mobile learning activities and learners’ readiness for learning English through
mobile technology should be investigated. In addition, the willingness of learners to use their mobile devices should
be measured. Therefore, this study is conducted to evaluate the efficiency of EFL students to use mobile devices to
support their English learning and suggest some other aspects for future researches relevant to learning and teaching
English. The main purpose of this study is to answer the following research question "How is it possible for EFL
students to use mobile devices to help their English learning?"
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2. Literature Review
2.1 Mobile Learning (M-learning)

M-learning was growing at such a non-stop pace that surpassed the standards of information and communication
technology (ICT) experts. Under various views of different authors (Quinn 2000; Vu 2016a), mobile learning is the
way that a person learns something using mobile devices such as Palms, Windows CE computers, and even his
digital cell phone. Sharing a similar opinion, Sharples (2006) claims that mobile education means the use of mobile
technologies. The following definition also proves the practicality of mobile education in a technology-proliferating
society: "Any learning that occurs when the learner is not at a fixed, predetermined location or learning that occurs
when the learner takes advantage of the learning opportunities offered by mobile technologies” (O'Malley et al,
2010).

Lots of documentation should be completed to incorporate the optimal M-learning program. This article tries to
survey the attitudes of teachers on M-learning and considers how they teach English via mobile devices as the
framework applicable for future mobile learning application study. As the topic of this research, there are many
previous studies employed by previous authors in Vietnam and around the world such as Linh et al. (2017), Vu
(2016b), Khanh and Gim (2014), and Kuciapski (2016), etc. Such researchers, however, survey expectations,
behaviors, and acceptance of high school English students without examining EFL students' ability to use mobile
devices to support their English learning. Therefore, this survey aims at filling this void and gathering new results on
the willingness of EFL learners to use mobile technology for their mobile learning in English as well as providing a
unique reference for the next relevant researches.

In the era of revolution 4.0, mobile technologies became ubiquitous in human life overcoming time and space
constraints through their multiple characteristics. In particular, it is a powerful innovation in education globally. Chen
et al. (2002) understand specific features of mobile technology with advantages not offered in scaffold-learning
through other distance learning technology. Mobile learning can significantly support learners in learning English,
thanks to many advantages.

Evidently, mobile devices become multimedia access tools, connectivity tools, capture tools; representation and
analysis tools offering benefit characteristics for teaching and learning that Pollara (2011) emphasizes. Accordingly,
mobile learning devices support for students’ motivation, encourage their sense of responsibility, improve their
commitment and promote their learning in general, in learning English particularly and retention; help increasing
individual’s organizational skills and self-regulatory capacity of learning through planning applications: support
communication, collaboration and knowledge building via real-time data; offer both individualized and social
interactive learning environment and promote student-student and student-teacher interactions; improve learners’
reasoning skills and self-confidence; support independent, constructivist and contextualized learning; offer active and
experiential learning opportunities allowing quick note-taking through photos, sound and video recording. Thank to
these characteristics, Naismith et al. (2004) identified several other benefits of mobile learning for English learning
in particular and in education in general.

However, mobile devices also bring some challenges for teaching and learning English as explained by Pollara
(2011): (1) Mobility poses challenges to usual teaching practices; (2) Informality can make mobile learning lose its
benefits if it is too widespread; (3) Ownership poses challenges to institutional control; (4) learning over time offers
the Mobile devices clearly are multimedia access tools, communication tools, capture tools. Pollara (2011)
emphasizes this as supporting the motivation of students, fostering their sense of responsibility, enhancing their
engagement and promoting their learning in general, particularly in English learning and retention. In addition,
mobile devices also present some of the challenges of teaching and learning English stated by Pollara (2011): (1)
Mobility poses challenges to the normal teaching practices; (2) Informality can make mobile learning lose its
advantages if it does not take advantage of this. The small size of mobile devices also enables mobility and
portability anytime and anywhere; however, over time accessing screens for mobile devices can affect the eyes and
rain of users. Therefore, consumers have to be cautious and disciplined to use reasonable and practical mobile
devices for their learning. Also, the small size of mobile devices allows for mobility and portability anytime and
anywhere; however, contacting mobile devices’ screens over time will affect users’ eyes and brain. Therefore, users
need to be careful and balance to use mobile devices for their learning activities.

Mobile devices provide a diverse and positive environment for teachers to teach English anywhere and at any time,
from the relationship between mobile learning and teaching English as well as the importance and challenges of
mobile education on learning English. Based on the purpose of current study, the researcher follows the Technology
Acceptance Model (TAM) (Davis, 1989) to design the questionnaire contents.
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2.2 Technology Acceptance Model (TAM)

Davis (1989) discusses the Technology Acceptance Model (TAM) to test the perceived usefulness and user -
friendliness of technology handlers. Napitupulu et al. ( 2017) believe that the TAM was seen as an essential research
model for assessing the factors of acceptance and utilization of information technology among users, and was the
most well - adopted model. Raaij and Schepers (2008) also agree that TAM is a comprehensive theory among many
models in the literature on the information systems to describe the acceptance of information technology by
individuals. Because of the persuasiveness and evidence associated with user attitudes, psychology, and expectations,
the researcher should apply this theory to survey the attitudes of ELF teachers towards mobile learning as illustrated
in Figure 1.

Attltudes to
Perceived
Usefulness
Abllltles to
\ Users’ Readiness to
use
Attitudes / intention
towards
ease of use
Perceived Ease of
Use
Perceived
usefulness &
willingness

Figure 1. Model of readiness to use mobile technology in EFL learning and teaching

Following the current study content, the above TAM was explained as Perceived Usefulness (PU): The extent a
person believes in using technology to improve his or her learning. According to Lefievre (2012), it is used to
explore the attitudes of EFL teachers toward the usefulness of mobile devices in teaching English skills for EFL
students such as listening, speaking, reading, writing and grammar. Perceived ease of use (PEOU) is the extent to
which a person believes that he or she is confident using technology to learn. Similarly, PEOU is used to denote the
opinion of EFL teachers regarding ease of use of mobile devices in English teaching. Attitude towards the use of
technology (ATUT) is represented by the attitudes of EFL teachers towards the use of mobile technology in English
teaching. The intent to use technology (IU) presents for the habits and propensity of EFL teachers to use portable
devices to support their English teaching. One of four sub - factors released from PU, the ability to use, was chosen
in this research to investigate the ability of EFL students to use mobile devices in English listening by questionnaire.
In addition, survey data were collected and analyzed to discover the answer to the research question "How can EFL
students use mobile devices to help their English language learning?"

3. Research Methodology

The survey is being carried out at the University within two weeks of the second semester of 2018 - 2019. With
twelve questions (15 minutes), the questionnaire (5 scales: strongly agree, agree, no idea, disagree, strongly disagree)
was designed to evaluate the ability of EFL students to use mobile devices in English learning. In the light of this
summary of the study, the participants are all 300 university EFL students.

The questionnaire is intended as the instrument of this study with the aim of evaluating the ability of EFL students to
use mobile devices in English learning. The questionnaire was structured in correlative form with twelve sentences.
Every assertion followed by five Likert scales for the participants to choose their ideas by writing only a tick into one
cell of columns of ideas (1 ) strongly disagree (SD), (2 ) disagree (D), (3) no plans (NP), (4) agree (A), and (5)
strongly agree (SA).
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4. Results and Discussion

The results of the questionnaire were revealed by number of sticking scale turns of each statement obtained through a
quantitative approach. The poll's content is to answer the research question, "How are EFL students in a position to
use mobile devices to help their English learning?" The researcher analyzes the proportion of the ideas of the
participants to determine their actions and acceptance of M - learning for each argument.

Table 1. Participants’ answers for the questionnaire

Statement gfgg%z Disagree No plans Agree St;c;r;g(lay
e e e @ Y% a1 oo w21
2. | can access the internet from a mobile device in English learning. 3% 230%  10.3% 5&7 25.7%
ISéS;O(;]aSnt :r%VJSLO;do;FI)EIcijZ?/?:::_ to learn something new in my English 204 0.3% 9.3% 53(;7 28.7%
:.rr:ct):sir;edggllril(lzgéd a specialized application to serve learning English on 204 0.7% 8.7% 602/(;3 26.3%
e e (oo b oS LT B ow o s siow
o e e o bk 0. T WLy upraow o
L oo ™ a7 o7 1o 0 2o
8. | can read a text or article (word, PDF) on my mobile devices. 2 7% 4.3% 14% 53(.]3 19.7%
?éssl’ocr:]aphr%ﬁ(;hharr:?; rr\?gg;lemdye Vcilce:l:Ss.mates about a content of an English 23% 13%  14.7%  62%  19.7%
I1605.S Olnct:;l]r:oﬁztr:]h;r;g; c\),;:tlz dn;\;//i :::chers about a content of an English 230 17%  17.7% 507/(.]3 21%
éi;/ilcggrzop{aer;irii[:I)Eantglzzh?ducational forums (e.g. Moodle) on my mobile 2 7% 17%  21.7% 5(&)3/(.)7 18.3%
e e e e a0 S WX gy e G2z

Table 1. EFL students’ abilities to use mobile devices to support their English learning

The table above shows the percentage of questionnaire’s answers after the survey. These figures indicate the total
number of respondents from the research sample chose Likert scales of each statement. The results indicate that the
majority of faculty members (>80%) have good attitudes towards the use of mobile devices in learning English.

Twelve statements were summarized in the chart below:
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Chart 1. Participants’ answers for the questionnaire

From the data in Chart 1 it can be seen that the majority of EFL students report using their mobile devices to perform all
of the functions listed here. On average, more than 80 percent of participants believe that they can skillfully employ
their mobile devices at the rates raised through Likert scales, so are strongly in agreement with each statement.
Students can use a mobile device as a helpful tool (60 percent agree and 27.7 percent agree strongly), they can also
access the internet (60 percent agree and 27.7 percent agree strongly), download software to learn something new (58.7
percent agree and 25.7 percent agree strongly), download a specific application (59.7 percent agree and 28.7 percent
agree strongly), use mobile devices. Obviously, students may use mobile apps that acquire various functions to do
several things to promote English learning. Mobile devices, particularly the students, are becoming popular for all ages.
They can be useful on mobile devices. Overall, these findings suggest that it is easier for students to learn English by
mobile devices. The majority of students are equipped with technical skills, and they tend to be able to use mobile
devices, clearly, they are eager to use maobile devices to learn English.

To sum up, learning English with mobile devices seems easy for students as the level of disagreement in turn of twelve
statements are as high. Moreover, the highest proportion of students with no idea hits almost a quarter (21.7 percent),
which shows only a few people who might not be involved in showing their ability to use mobile devices, they might
not necessarily see their ability to use technology, because they do not want to be silent, perhaps.

As aword, PEOU of TAM of Venkatesh and Davis (1996) and TAM2 of Venkatesh and Davis (2000) was defined that
EFL teachers perceive that using mobile devices in teaching English is exciting. PU of TAM was presented that most
EFL teachers concur using mobile devices to support teaching English skills for EFL students. They agree and admit
that using mobile technology is useful in teaching listening, speaking, reading, writing, vocabulary and grammar.

The EFL teachers generally have good behavior in learning English via mobile devices. In addition, they assume M -
learning can effectively support English learning through a high percentage of scales. The participants are able to use
mobile technology to support their English learning. The questionnaire results found a satisfactory answer to the
research question "How are EFL students in a position to use mobile devices to support their English learning?" The
results of the scale levels draw nearly students from controlling mobile devices in depth and overcoming technical
errors of their devices when learning English. For each statement related to the ability to use English through mobile
devices, it was addressed through the proportion of nearly more than 80 percent of choosing agreement scale.
Therefore, the data analysis results indicated the capacities of the EFL students to use technology. EFL students in fact
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show that it is easy enough to use mobile devices to support their English learning.

In the range of study, this writing holds the survey on EFL students’ abilities to use mobile devices for learning English.
Moreover, researching mobile learning here is just halted at the survey on students’ capacities to use mobile devices to
learn English; EFL teachers’ abilities to use mobile devices have not still been implemented. The current research has
been related to those of Linh et al. (2017), Khanh and Gim (2014), Pollara (2011), Aish and Love (2013), Kuciapski
(2016). They employed teachers’ and learners’ perceptions and abilities to use mobile devices in teaching and learning
language in general, for English in particular. Also, good manipulation on mobile devices is also believed that mobile
learning can create motivation in teachers’ teaching English as well as support students to learn every time and
everywhere.

EFL students generally nearly use mobile devices to learn English well via. In addition, they are comfortable in
solving common technical errors on their mobile devices to effectively learn English through a high percentage of
scales. The participants believed that their use of mobile devices helped them to learn English well. The
questionnaire results found that the answer to the research question "How can EFL students use mobile devices to
help their learning of English is satisfied?" In depth, the results of the scale levels show approximately students have
strong ability to learn English using mobile devices. Nearly 80 percent of participants accept scale for each statement
showed that it is not difficult for them to learn English through maobile devices. Therefore, the aim of EFL students to
use technology (IU) was indicated via the data analysis results as feasible. EFL students are in reality inclined to
accept learning English through mobile devices.

5. Conclusions

In short, at the current university, EFL students exploit smart mobile device functions to support their English
learning. Since some limitations of this research have not yet been conducted on mobile learning applications, they
are expected to be implemented in future studies to serve in particular to teach and learn English at present university
and in education in Vietham and the world at large. In addition, the researchers would like to recommend funding
and policies for mobile learning applications; mobile learning should be designed and evaluated for students to
achieve practical convenient learning at university and elsewhere.
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