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Abstract

English language skills are considered of great value in the labor market and in research. As such, learning English
as a Foreign Language (EFL) is of great importance, especially for international students and employees working
internationally. The goal of the present study was to explore student self-efficacy in language learning (LSE) and
compare it to general self-efficacy (GSE) and effort (EF) as predictors of student English reading comprehension
performance. The participants in this study were EFL students enrolled in academic English courses for one
three-month academic semester. Using a longitudinal design, the sample of 265 participants completed three
questionnaires: GSE, LSE, and EF scales at Time 1, the beginning of the semester. At Time 2, upon course
completion, a reading comprehension test was given to all participants. Results indicate that LSE, and not GSE, is
positively correlated with reading comprehension performance. Furthermore, the data showed that LSE is positively
correlated with effort and that effort is positively correlated with reading comprehension performance. Further
analysis revealed that effort mediates the relationship between LSE and reading comprehension performance. Our
study will contribute to developing more effective teaching methods and provides EFL teachers with the necessary
tools to predict and enhance student achievements. Implications and limitations for future research are discussed.
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1. Introduction
1.1 Background

Proficient English language skills are considered of great value in the labor market and in research (Cui et al., 2018;
Grenier, 2015; Li, H. Li, B, Fleisher, 2015; Wu & Alrabah, 2020). Therefore, learning English as a Foreign Language
(EFL) has become quite important, especially for international and science students and employees working in global
settings. However, people widely differ in their ability to learn foreign languages (FL). Some individuals are capable
of learning an additional language faster and better than others. This divergence in acquiring FL has encouraged
psychologists to examine this issue both empirically and theoretically to pinpoint differences among individuals
(Ehrman & Oxford, 1995; Erton, 2010; Grigorenko et al., 2000; Liao & Wang, 2018; Shvay et al., 2021). Several
researchers have focused on language skills such as listening (Ableeva & Lantolf, 2011), speaking (Davison et al.,
2009), and reading (Guterman, 2002; Poehner & Lantolf, 2013). While previous studies concentrated mainly on
pedagogical applications of dynamic assessment, current research puts an emphasis on predicting student reading
comprehension achievement in EFL and provides teachers with the necessary tools to enhance student performances.
Language learning, particularly reading comprehension, is profoundly different from other types of learning and
requires complex cognitive skills. As a result, there is growing interest in the scientific community to explore ways
for enhancing performance in acquiring English language skills (Chou, 2019; Mantik & Choi, 2018; Nicholson, 2013).
The purpose of the present study was to examine student self-efficacy in language learning (LSE), in contrast with
general self-efficacy (GSE) and effort as predictors of student English reading comprehension performance. More
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specifically, the study here examines effort as a potential mediator between LSE and reading comprehension
performance.

1.2 Self-Efficacy

Drawn from the Social Cognitive Theory (Bandura, 1997), self-efficacy (SE) is defined as “a person’s judgment of
his or her abilities to organize and to execute courses of action necessary to achieve designated types of
performances™ (Swanson, 2014, p. 7). More specifically, SE focuses on the learners’ beliefs about whether they
have the required capabilities to fulfill a task (Bandura, 1977). Furthermore, Bandura (1986) asserted that SE beliefs
operate as an incentive factor for increasing motivation, action, and effort. Hence, it is suggested that positive
experiences help build strong confidence in one’s abilities, whereas failures tend to undermine and weaken a
person’s self-efficacy. Therefore, individuals are prone to engage in activities for which they have high SE and are
less likely to participate in those for which they have low SE. In the framework of this study, we are interested in
general self-efficacy (GSE), which can be defined as “one’s belief in one’s overall competence to effect requisite
performances across a wide variety of achievement situations” (Eden, 2001, p. 75). Recent studies point to positive
outcomes in individuals with higher expectations of competency in various areas in life, such as health, behavior, and
learning (Dé&eieux et al., 2020).

Educational psychology introduces SE as an essential factor influencing education-related success (Bandura, 1977;
Bandura, 1986; Schunk, 1991; Shi, 2016). Mills, Pajares, and Herron (2007, p. 417) point out that “students’
self-efficacy beliefs, and the judgments they hold about their capability to organize and execute the courses of action
required to master academic tasks powerfully affect their academic performance in various ways.” Likewise,
findings from a meta-analysis of SE research (Multon, Brown, and Lent, (1991)) showed a positive relationship
between self-efficacy beliefs and academic performance. Graham and Weiner’s (1996) review of motivational
research revealed similar results by showing that SE consistently predicted academic performance better than other
motivational constructs. Lee and Jonson-Reid (2016) pointed out that academic SE influences the student’s task
choices, the effort expended, and determination in overcoming obstacles, which affects academic performance. The
extensive research on the relationship between SE and academic achievement indicates a potentially strong influence
of student self-perception of academic potential on academic behavior and performance.

1.3 Learning Self- Efficacy and Reading Comprehension in Foreign Language Learning

According to Bandura (1997), SE is domain-specific, and success depends on task difficulty. Hence, SE may vary in
different contexts. Foreign language learning is different from other types of learning and requires complex skills to
achieve proficiency. Reading comprehension is defined as “the process of simultaneously extracting and constructing
meaning through interaction and involvement with written language” (Sweet & Snow, 2003, p. 10). Additionally,
Jung (2007, p. 56) clarifies that “text comprehension processes involve both top-down and bottom-up processes. ..
[and they] operate in an interactive way”. Moreover, Jung-Beeman and Chiarello (1998, p. 2) maintain that language
comprehension is a ‘complex mosaic’ in which all components (right- and left hemispheres) must co-operate for
complete comprehension. Another study on students’ EFL reading rates indicates that from an information
processing perspective, building automaticity on lower-level processes is necessary to allow readers to allocate more
cognitive resources for higher-level processes (X. Chen et al., 2018). As such, the complexity of foreign language
learning requires more empirical investigation. Several self-efficacy studies in this area explore its interrelationship
with other variables in language learning (Baleghizadeh & Mortazavi, 2014; Huang & Chang, 1998; Matthews, 2010;
Mills et al., 2007). A growing body of research is devoted to the role of SE in EFL contexts (P. H. P. Hsieh &
Schallert, 2008; Jabbarifar, 2011; Swanson, 2014).

Interestingly, according to Matthews (2010), past research has suggested that many foreign language students report
low self-efficacy for language learning (Dornyei, 1994; Oxford & Shearin, 1994). Oxford and Shearin indicate that
this is due to the fact that many second language (L2) students’ feel lost in the language class’ (1994, p. 21).
Moreover, Hsieh and Schallert (2008, p. 515) assert that ‘students often perceive that foreign language learning is
difficult and that only those with a special gift can do well.” Earlier research confirmed that ‘students arrive at the
task of language learning with definite preconceived notions of how to go about it” (Horwitz, 1988, p. 293). Hence,
learners’ predetermined beliefs about language learning likely affect the way they learn a foreign language. As such,
it is expected that developing students’ strong sense of self-efficacy in language learning will simultaneously reduce
their expectations of failure and increase the student’s perceived capability, which may improve outcome.
Nevertheless, despite the strong correlation between GSE and higher performance suggested by the literature, in this
study, we chose to differentiate between GSE and LSE, as a person may have low efficacy in language learning but
may have high GSE in other subjects. Due to the complex process of language learning, compared to other subjects,
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and its effect on self-efficacy, we hypothesized that LSE, but not GSE, will positively correlate with English reading
comprehension performance.

1.4 LSE in STEM Students

We suggest that there will be differences between LSE in science, technology, engineering, and mathematics (STEM)
students and students majoring in social sciences and humanities. We do not imply that the field of study (i.e., STEM
vs. social science) alone affects student LSE, but rather that the unique characteristics of those who choose a specific
field may explain the variation. Since admission to STEM departments is relatively competitive and requires higher
proficiency and skills, students who have been accepted may possess more positive attitudes toward their capabilities.
This higher SE may, in turn, motivate them to put in more effort and improve their English, thus resulting in higher
LSE. Indeed, previous reports show that STEM students have more positive attitudes and interest in improving their
English than art students (Thang et al., 2011). Moreover, in a study conducted in Malaysia’s University about the
relationship between anxiety, attitude, and motivation in learning English as a second language, findings show that
STEM students express a higher positive attitude towards learning English than non-STEM students (Jain & Sidhu,
2013). In addition, a recent study on the relationship between writing self-efficacy and proficiency in English as a
second language found that STEM students had significantly higher writing self-efficacy than those in social
sciences (Raoofi et al., 2017). Therefore, we suggest examining this sub-group of STEM students to understand
whether the associations expected here will be verified empirically.

1.5 Language Learning Effort

Another critical component influencing students’ achievements is the effort they are willing to put into the learning
process. However, despite its importance in educational research, there is still a lack of a standardized definition
(Karabiyik & Mirici, 2018). The prevalent definitions in the literature refer to effort as the overall amount of exertion
expended in the studying process (Elliot et al., 1999; Zimmerman & Risemberg, 1997). Other sets of definitions relate
to student desire and the energy they expend in fulfilling the formal academic requirements (Carbonaro, 2005) and
the actions taken by students in improving their learning skills (Utami et al., 2015). Karabiyik and Mirici (2018, p.
374) define foreign language learning effort as “the amount of individual resources students invest in the act of
learning a foreign language and characterized by in-class and out-of-class endeavors in which students engage to
fulfill the process of learning a foreign language.” According to Gardner (2001), second language (L2) acquisition
requires time, effort, and persistence and stands as a facet of motivation. Utami et al., (2015) explain that effort rises
from the motivation process and expresses a form of behavioral activity involved in the learning process.

Past literature shows inconsistencies regarding the relationship between effort and academic achievement. Some
studies suggest a positive relationship between the two variables (Carbonaro, 2005; Shih, 2019; Stewart, 2008),
while others found a negative association (Chassie et al., 2004; Li, 2012). More recent works in the language
learning effort field worldwide have uncovered a positive relationship between effort and achievement in foreign
languages (Karabiyik & Mirici, 2018). Research indicates that successful foreign language learning is not merely the
product of intelligence and aptitude and that effort made to learn the language is also an essential factor. Individual
effort is affected by a range of attitudinal variables (Ryan, 2010). According to Richard (2018), motivated L2
learners are goal-directed, persistent, and expend much effort. Therefore, students who wish to attain higher levels of
skill perceive effort as necessary to achieve their goals. Hsieh and Kang (2010) found that Korean EFL students with
high self-efficacy ascribed their success to internal components such as effort more than low self-efficacy students,
thus showing a clear association between high SE and effort. Therefore, we hypothesized that LSE is positively
correlated with effort and that effort will be positively correlated with reading comprehension performance in
English.

Woodworth’s (1928) stimulus-organism-response (S-O-R) model includes a mediation formulation that suggests “the
effects of stimuli on behavior are mediated by various transformation processes internal to the organism”
(Woodworth, as cited in Baron & Kenny, 1986, p. 1176). As such, this internal response to a stimulus may lead one to
perform in a particular fashion. For example, studies have reported that effort can be considered a mediator between
different motivational constructs and academic performance (Elliot et al., 1999; Goodman et al., 2011; Schwinger et
al., 2009). As such, we hypothesize that effort mediates the relationship between LSE and reading comprehension
performance in English.

1.6 Developing New Scales

In their studies, investigators often wish to measure a wide range of constructs. However, completing a large packet
of questionnaires can be a dull or irritating task for participants. Moreover, long questionnaires can lead to errors,
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missing data, and a general resentment to participate in future studies (Schmidt et al., 2003). Given these kinds of
practical problems, researchers often create shorter forms of longer questionnaires such as the mini IPIP (Donnellan
et al., 2006) and the NGSE: the new general self-efficacy scale (G. Chen et al., 2001). Taking these concerns into
account, we developed The Language Learning SE scale (LSE), a short questionnaire with five items intended to
measure student self-efficacy in the foreign language acquisition process.

Although research on effort in educational psychology and its importance for foreign and L2 learning is well known,
it is rarely investigated (Richard, 2018). Furthermore, Richard (2018) points out that when it has been investigated,
the study’s operationalization may have been poorly conceived and, therefore, potential problems with the measures
were identified. Similarly, Karabiyik and Mirici (2018) assert that despite attempts in quantifying foreign language
learning effort, the measures tested seem to have reliability and validity issues. As such, the lack of a standardized
scale in the field led us to develop The EFL Reading Comprehension Effort scale (EF), a short five-item
questionnaire to measure the degree to which the student is willing to exert effort for acquiring a foreign language
and, more specifically in EFL, reading comprehension tasks.

In summary, the purpose of the present study was to examine student self-efficacy in language learning and effort as
predictors of student reading comprehension performance in English.

Based on the above, the following hypotheses will be examined.

e Hypothesis 1: Language self-efficacy is positively correlated with reading comprehension
performance.

e Hypothesis 2: Language self-efficacy is positively correlated with effort.
e Hypothesis 3: Effort is positively correlated with reading comprehension performance.

e Hypothesis 4: Effort mediates the relationship between language self-efficacy and reading
comprehension performance.

2. Method
2.1 Participants

Using a longitudinal design, hypotheses were tested on 265 subjects using self-report questionnaires and reading
comprehension tests. Subjects were Hebrew-speaking undergraduate students enrolled in an academic English course.
After eliminating questionnaires with missing data, the cohort consisted of 90 men (37.3%) and 151 women (62.7%).
Participants ranged in age from 19 to 56 years (M= 26.4, SD=6.04), 209 of them (79.2%) speak Hebrew as a native
tongue, 24 speak Russian (9.1%), 20 speak Arabic (7.6%), 2 speak Amharic (0.8%), and 9 speak other languages
(3.4%). The participants were students of Engineering (29.4%), Social and Behavioral studies (28.3%), and Health
studies (28.7%). Around 10% of the participants did not indicate a specific field of studies

2.2 Measures

The New General Self-Efficacy Scale (GSE) (G. Chen et al., 2001) comprises eight items with a scoring of 1
‘strongly disagree’ to 5 ‘strongly agree.” An example of an item in the scale is ‘I will be able to achieve most of the
goals that | have set for myself’ (see Appendix A). Reliability, as measured with Coefficient alpha, was 0.89.

The Language Learning Self-Efficacy Scale (LSE) is composed of five items with a scoring scale from 1 ‘strongly
disagree’ to 5 ‘strongly agree’ reflecting the degree to which an individual evaluates their capability to learn a
foreign language. An example GSE item is: ‘I believe in my ability to learn English as a foreign language’ (see
Appendix B). Reliability, as measured with Coefficient alpha, was 0.85.

The EFL Reading Comprehension Effort Scale (EF) is composed of five items with a scoring scale from 1 ‘almost
never’ to 5 ‘every day’ reflecting the degree to which an individual is willing to put in effort in order to succeed in
reading comprehension tasks in a foreign language. An example of an item is: ‘I read English as a foreign language
(books, newspapers, magazines)’ (see Appendix C). Reliability, as measured with Coefficient alpha, was 0.74.

Reading Comprehension Test (RCT). An English reading comprehension test at the end of the semester prepared
by the English department and designed for EFL students. It measures a student’s ability to read a text and determine
the main idea or essential message, and identify relevant supporting details and facts. It is composed of 13 questions
(some of the questions have sub-questions) comprising multiple-choice questions, true/false, charts to fill in, and
open questions.
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2.3 Procedure

IRB approval was obtained, and all ethical procedures were observed. Participants completed the above
questionnaires voluntarily and anonymously in the framework of their academic English courses. For the pre-test,
internal consistency reliability was examined for LSE and EF scales from 75 subjects. As this was a longitudinal
study, EFL participants enrolled in an academic English course for one academic semester were assessed twice. At
Time 1, 265 participants completed three questionnaires: GSE, LSE, and EF scales. At Time 2, three months later, a
reading comprehension test was given to the participants who had completed the previous questionnaires (246 out of
265 participants completed the exams).

3. Results
3.1 Preliminary Analyses

For the pre-test, internal consistency reliability was tested on 75 students. The sample consisted of 36 men and 36
women (three did not respond) with a mean age of 25.5 years (SD = 5.04). Mean on the LSE was 3.87 (SD = 0.79)
and mean on the EF was 2.47 (SD = 0.96)

3.2 Main Study

The EF, LSE, and GSE were administered at Time 1 and the reading comprehension test at Time 2. The descriptive
statistics for the measures are reported in Table 1.

Table 1. Descriptive Statistics for Study Variables (N=265)

Variable N Min. Max. M SD
EFL Reading Comprehension Effort (EF) 260 1.00 5.00 2.38 0.81
Language Learning Self-Efficacy (LSE) 261 1.60 5.00 3.64 0.85
General Self-Efficacy (GSE) 263 2.37 5.00 4.08 0.55
Reading Comprehension Test Grade (RCT) 246 35 96 68.72 11.16

For testing Hypothesis 1, language self-efficacy is positively correlated with reading comprehension performance,
Pearson correlations were examined (see Table 2). Results showed no correlation between GSE and reading
comprehension performance (r = 0.05, p >0.05), and a positive correlation with LSE (r = 0.19, p < 0.01). Thus,
results support Hypothesis 1. Analysis of the correlation between the scales LSE and EF showed the two were
significantly associated (r= 0.49, p <0.01), supporting Hypothesis 2 that language self-efficacy is positively
correlated with effort. According to Hypothesis 3, effort is positively correlated with reading comprehension
performance. Indeed, the Pearson correlation (see Table 2) was significant and positive (r =0.29, p < 0.01), indicating
that participants with higher effort levels received higher scores in reading comprehension tests. Hence, Hypothesis 3
was also supported.

Table 2. Pearson Correlations for Study Variables (N=265)

Measure 1. 2. 3. 4,
1. Language Learning Self-Efficacy (LSE) 1
2. General Self-Efficacy (GSE) 0.303** 1
3. EFL Reading Comprehension Effort (EF) 0.491**  0.227** 1
4. Reading Comprehension Test Grade (RCT) 0.188**  0.054  0.288** 1

P <0.01 (2-tailed)**

Finally, after determining that LSE was correlated with effort and effort was correlated with reading comprehension,
effort was tested as a mediator. To examine this hypothesis, we used the Process procedure (model 4) in SPSS
(Hayes, 2013). In line with our hypothesis, results showed that effort significantly mediated the association between
LSE and reading comprehension (standardized b = 0.1451, 95% CI (0.0668, 0.2339)) and the direct effect of LSE on
performance was no longer significant (b =0.84, t =0.91, p >0.05, CI (-0.98, 2.66)). Hence, Hypothesis 4, that effort
mediates the association between LSE and reading comprehension performance, was supported.
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3.3 Sub-Group Analysis

As the next step, we wished to examine the correlation between LSE and scores in reading comprehension tests in a
sub-group consisting of STEM students. The findings from 96 participants who major in STEM (out of the 265
subjects) are presented in Table 3. The LSE-RCT correlation was indeed higher (r = 0.35, p < 0.01). Moreover,
similar to results in the larger group, LSE correlated with effort (r= .42, p < .01) and effort correlated with reading
comprehension (r =0.36, p < 0.01). Finally, we examined effort as a mediator in the STEM sub-group. Indeed, effort
significantly mediated the association between LSE and reading comprehension (standardized b = 0.1221, 95% CI
(0.0251, 0.2418)). Unlike in the large cohort, the direct effect of LSE on reading performance remained significant in
the STEM group (b =3.24, t =2.25, p < 0.05, CI (0.38, 6.11)).

Table 3. Pearson Correlations for Study Variables in the STEM sub-group (N=96)

Measure 1. 2. 3. 4.
1. Language Learning Self-Efficacy (LSE) 1
2. General Self-Efficacy (GSE) 0.281** 1
3. EFL Reading Comprehension Effort (EF) 0.421**  0.251* 1
4. Reading Comprehension Test Grade (RCT) 0.346**  0.056  0.362** 1
P <0.01 (2-tailed)** P < 0.05 (2-tailed)*

4. Discussion

The purpose of the current study was to explore ways to enhance performance in the EFL field further. As
hypothesized, the findings presented here showed no correlation between general self-efficacy to reading
comprehension performance. However, we found a positive correlation with learning self-efficacy, such that
participants with higher levels of learning self-efficacy received higher scores in reading comprehension tests. This
finding is consistent with many other studies that describe the complex processes involved in learning to read and
comprehend a foreign language and how this skill is related to self-efficacy (X. Chen et al., 2018; Jung, 2007;
Jung-Beeman & Chiarello, 1998; Sweet & Snow, 2003).

The second hypothesis examined the relationship between the LSE and EF scales. Results showed that language
self-efficacy and effort are positively correlated and that LSE predicts those who are willing to put effort into English
reading comprehension learning. Again, as mentioned above, these findings are consistent with studies associating
language self-efficacy and effort (Okuyan et al., 2018). Results supporting the third hypothesis showed that effort is
positively correlated with reading comprehension performance. Subjects who reported putting in high levels of effort
received better scores in reading comprehension tests. Our findings support recent literature reporting the association
between effort and learning foreign languages (Karabiyik & Mirici, 2018).

In line with our fourth hypothesis, our results showed that effort mediates the relationship between language
self-efficacy and reading comprehension performance. Our findings are consistent with previous research showing
effort to be a mediator between different motivational constructs and academic performances (Elliot et al., 1999;
Goodman et al., 2011; Schwinger et al., 2009). However, despite research suggesting effort as a mediator in
academic success, to the best of our knowledge, no previous studies have examined effort as a mediator in the EFL
field and, more specifically, in reading comprehension tasks. Thus, our study emphasizes the importance of
increasing student learning self-efficacy and points to a connection between higher LSE and effort as leading to
higher performance.

To further investigate the major findings in our study, we chose to replicate the analysis on a sub-group of students
who major in STEM. As expected, results showed that the correlation between LSE and grades was indeed higher.
Thus, it is likely that students who have been accepted to such competitive departments possess more positive
attitudes toward their abilities (Jain & Sidhu, 2013; Thang et al., 2011), translating to higher English grades. This is
consistent with a recent study on the association between writing self-efficacy and performance in English writing
that revealed that science students had significantly higher writing self-efficacy than those in social sciences (Raoofi
etal., 2017).

In addition to describing the importance of LSE in foreign language learning (Baleghizadeh & Mortazavi, 2014;
Matthews, 2010; Shi, 2016), we provide future researchers with crucial scales for evaluating student effort and SE in
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language learning. As such, our new measures may contribute to developing more effective teaching methods and
provide EFL teachers and practitioners the necessary tools to predict and enhance student achievements in the field.

5. Limitations and Recommendation for Future Research

This research has several limitations that we believe are important to discuss. The first issue concerns the samples
used. Our analyses were based on university-student samples, and future research should extend these results to other
populations as well. Moreover, to enhance the reliability of our findings, we suggest conducting experimental
research with a control group, in which the experimental group will receive tools to improve LSE and effort skills. In
their intervention study, Brisson et al. (2017) showed a sustained impact on student competence beliefs, teacher-rated
effort, and test scores in mathematics in a real-life learning setting. Hence, more intervention studies in the EFL field
are recommended for examining English performance in other areas such as writing and speaking.

A few limitations should be noted regarding the LSE and EF scales. It is accepted that errors, respondent fatigue, and
content redundancy are often reduced by administering shorter forms, thereby increasing measure reliability and
validity (Schmidt et al., 2003; Viswesvaran et al., 2014). Nevertheless, some participants might need more items than
others to reach the appropriate mindset for responding to the underlying factor being measured, and, as such, the use
of fewer items may lead to measurement errors. However, Donnellan et al. (2006) point out regarding questionnaires’
length that many study participants hold the view that the shorter the testing time, the better the study. This
assumption supports our goal to create effective measures with relatively few items. In closing, we note that creating
short but valid tools may lead to subtle improvements in participants’ experience and motivation in educational and
psychological research.

6. Practical Suggestions and Applications to Teaching

As our research shows, it is essential that teachers develop and sustain student learning self-efficacy and effort. We
suggest the following for achieving these goals. (1) Feedback: teachers should give students frequent and specific
feedback. By focusing on student improvements (even minor ones), teachers strengthen the student’s sense of
self-efficacy and improve motivation for learning (Schunk & Zimmerman, 1997). (2) Self-reflection: by using
self-reflection for evaluation, students can measure progress and change their goals or set new ones to match their
progress (Schunk, 2003). (3) Plan individualized tasks: provide moderated and individualized tasks, i.e., not too
simplistic, but also not overly complex, as it might discourage some students (Margolis & Mccabe, 2006).
Consequently, even weaker students could experience a sense of accomplishment and gradually build their
confidence and learning self-efficacy. (4) Goals and effective strategies: set specific goals and provide practical
strategies to use during learning. A clear work plan may motivate students to exert more effort in the learning
process and, as such, enhance performance. (5) A supportive environment is essential since learning a foreign
language involves preconceived notions regarding learning abilities. As such, a supportive and encouraging
environment in the classroom can form the basis for developing students’ learning self-efficacy, which, in turn, can
affect effort and achievement.
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Appendix A

New General Self-Efficacy Scale

I will be able to achieve most of the goals that I have set for myself.
When facing difficult tasks, | am certain that | will accomplish them.
In general, 1 think that I can obtain outcomes that are important to me.
I believe | can succeed at most any endeavor to which | set my mind.
I will be able to successfully overcome many challenges.

I am confident that | can perform effectively on many different tasks.
Compared to other people, | can do most tasks very well.

©® N gk~ wbdpRE

Even when things are tough, | can perform quite well.

Appendix B
Language Learning Self-Efficacy Scale
1. I believe in my ability to learn English as a foreign language.

2. | expect to succeed in acquiring a foreign language.

3. I believe in my ability to cope with difficulties when learning a second language.

4. T’ll efficiently deal with reading comprehension questions in English.

5. Learning English as a foreign language in the past was a positive experience for me.
Appendix C

EFL Reading Comprehension Effort Scale

I read English as a foreign language (books, newspapers, magazines).
I watch foreign movies in English without translation.

I speak English with native English speakers.

I write in English (e-mails, papers, etc.).

ok~ 0N PR

I am exposed to English at work/ school, etc.

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
license (http://creativecommons.org/licenses/by/4.0/).

Published by Sciedu Press 125 ISSN 1927-6044 E-ISSN 1927-6052



