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Abstract

The higher education system in Jordan requires freshmen students in each university to set for an English aptitude
exam. If the student fails in this exam, s/he should register in the remedial English 99 course which is regarded as a
prerequisite for English 101. The purpose of this study is to explore students’ expectations of this course and whether
these expectations are met. The study adopts a qualitative design. Data was collected through a questionnaire
interview from 97 students registered in two sections in the Language Center at the university. The findings of the
study revealed that students expected the course would improve their communication skills. Later, they discovered
that this course benefited them more from the grammatical and structural aspects of language. The findings can be
valuable for EFL curriculum developers, syllabus designers and administrators to understand students’ needs better
and to take their viewpoints into account.
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1. Introduction
1.1 The Aptitude Exam and Remedial Courses

Every year, many of freshmen EFL learners have to take entrance or aptitude exams in the English language to go on
to higher education. This is a mandatory requirement even if the entrant excels at his or her English skills. The
reason lies in the fact that more and more non-English speaking universities teach courses using English as the
medium (or language) of instruction. However, the primary role of aptitude tests is to predict students’ likely
performance on a college or university course (McDonald, Newton, Whetton & Benefield, 2002).

Those who fail the aptitude exam normally have remedial courses in both developed and developing countries. These
courses are meant to improve a learning skill or rectify a problem area. The purpose of remedial teaching involves
individualized teaching of students who are experiencing difficulties in specific subject areas (Mc Daniel, 2018). In
higher education, the remedial courses can help students who are having problems with advanced concepts to fully
understand the basics of a subject. Those who learn English as a second or foreign language normally have problems
with different areas in the use of language. The learners have to be taken through short or long courses to learn the
appropriate use of the language. Normally, students joining college in the Arab nations are given general courses in
English while those looking to master the language are taken through basic skill courses (Al Othman & Shugair,
2013).

Since English language teaching became a compulsory part of the curriculum in all institutions of higher education in
the Arab World, different curricula and methodologies have been experimented to help adult students learn the
language effectively, particularly within first-year university preparatory programs. However, despite the huge
efforts in aiding the educational process of English as a foreign language (EFL), there is a large turnout of students
not meeting the criteria needed to pass their preparatory year (Siddiqui & Alghamdi, 2017).

1.2 The Remedial EFL Course in Jordan

All the students accepted to study at the universities in Jordan should set for the aptitude or level exam in the English
language. The students who fail in this exam must register in the Remedial English course (99), which is a
prerequisite for English Language 101. Since the target of this current study is the student who has just had Remedial

Published by Sciedu Press 89 ISSN 1927-6044  E-ISSN 1927-6052



http://ijhe.sciedupress.com International Journal of Higher Education \ol. 9, No. 1; 2020

English (99), let us state its course description. That is, the aim of this course is to educate the students to pass this
compulsory course. It provides them with the basic preparatory grammatical rules and structures for English
Language 101. The material focuses primarily on structures, reading comprehension and vocabulary. The textbook
adopted to achieve the aim of this course is New Headway Plus published by Oxford. The objectives of this course
are related to structures, reading comprehension and vocabulary. With regard to grammar and structure, the
objectives are: (1) introducing the basic English rules for present, past and future tenses, (2) formatting and
answering the Yes/No and Wh questions, (3) acquainting the students with the expressions of quantity, the articles a
and the and with the verb patterns. In terms of reading comprehension, the objective is introducing the students with
the main reading skills that help them answering comprehension questions in an effective way. As for vocabulary,
the main objective is providing the students with the relevant vocabulary words stated by the end of each unit along
with their English and Arabic meaning.

However, learners’ perceptions may sometimes override language teachers’ approach when they are totally ignored.
Learners’ attitude is one of the key stones of language learning (Al-Jamal & Al-Jamal, 2014). A thorough
understanding of students’ expectation when they first enroll at university may benefit language education and
increase success in teaching (Landolfl, 2014). As stated: “we’re big on student voice at Noble Impact. Students are
the key constituents of the education system, so it only makes sense to include them in the conversation about their
education” (Swallow, 2016: 1). Therefore, this current study attempts to give more weight to students’ aspirations
and viewpoints with respect to the EFL courses they have, particularly during the preparatory year or during the first
year of their university study. The aim is to fill a gap in the literature related to remedial EFL course and to resolve
the problem stated below.

1.3 Problem of the Study

Many studies were conducted on the effectiveness of EFL remedial courses in developing countries and the majority
aimed to investigate or even to decide upon whether these courses are effective. A few of these studies attempted to
explore EFL learners’ expectations of the courses and whether these expectations are met. Therefore, the present
study has come to the scene to make up for the drawbacks of the related studies so that it can shed light on the
linguistic aspects the students emphasized and de-emphasized in terms of both expectation and reality.

1.4 The Purpose and Questions of the Study

The purpose of this study is to explore newly admitted students’ expectations of the Remedial English course 99 held
for those who fail in the English aptitude exam at the Hashemite University in Jordan. The study also aims to
investigate whether these expectations are met. All in all, the study attempts to answer the following two main
questions:

A) What are the students’ expectations of the benefit they get from Remedial English 99?
B) Have the students’ expectations been met by the end course?
2. Review of Related Studies

Personal experience and the results of studies conducted on this area (e.g., Al Othman & Shugair, 2013, & Onditi,
2014) have revealed that the effectiveness of remedial teaching of students in their EFL/ESL studies varies. Some of
the courses developed for remedy achieved their aim and others did not.

Nasser and Kfouri (2008) investigated whether remedial courses in a private university in Lebanon affect the
enrolment decision of pre-admission students. They also investigated the effectiveness of the remedial English
courses or subsequent English and academic performance. Findings revealed that the remedial courses were not
effective in providing better performance on general academic subjects. They also showed that a large number of
remedial placement discouraged students from enrolling in the university.

Al Othman and Shugair (2013) looked into evidence presented by other researchers about the effectiveness of
remedial courses. The research material used was mainly secondary. Through a comprehensive exploration of the
information from various researchers, the paper had presented those researchers’ findings. The research findings
showed that the remedial courses in the Arab universities had been ineffective in increasing English language skills
of students learning EFL/ESL.

Cheng (2014) conducted a study whose aim was to deepen understanding of how remedial teaching transformed low
achievers’ learning outcomes in English and how low achievers gained control over learning English. The study
involved 42 semi-structured interviews with the students, the instructor, and the class mentor at two phases over a
period of 10 months. The results suggested that remedial teaching was beneficial to the students’ academic and
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emotional perceived self-efficacy. The study emphasized that individual remedy teaching, direct supervision from
teachers, and an appropriate support system led to better academic and emotional self-efficacy.

Onditi (2014) examined the effect of a remedial English course in raising the level of English proficiency of
freshmen at the United States International University. The study tracked 46 underprepared students admitted to
(USIU) who failed to make the threshold for university course in a placement test (pretest) and went through a
remedial English course for 14 weeks. On completion of the course, they were given the same placement test
(posttest). Comparison between the scores in the pretest and those on the posttest showed that the remedial course
raised the students’ English proficiency.

Armagan, Bozoglu and Guven (2016) explored what students expected from EFL classes and overall language
education provided in two higher education level preparatory schools and to what extent their expectations were met.
The study was in qualitative case study design. Data was collected through a web-based questionnaire from 218
preparatory school students in two higher education departments. The thematic analysis of the data revealed that the
main areas where students expected improvement and change were curricula content and the physical layout of the
building. On the other hand, the students’ expectations from academic staff seemed to have been met considerably.

Alghamdi and Siddiqui (2016) investigated an institutionalized remedial approach held by an English language
institute at a Saudi university in order to support foundation year struggling students who often achieved low grades
or failed to pass a certain level of the English language program. The study utilized semi-structured interviews to
address three issues: (1) Screening for low-achieving learners, (2) Remedial sessions’ procedure and significance,
and (3) Learning’ attitudes and conduct during remedial sessions. Thematic analysis of interviews showed that time
limitation and lack of logical structure lowered the effectiveness of remedial sessions in terms of numbers of
supported learners and the remedial procedure itself. It was also found that low-achieving learners were rarely
referred to by their teachers, but instead came on their own to seek support.

Siddiqui and Alghamdi (2017) explored differential instruction (DI) in EFL  remedial classes in Saudi Arabia. They
hypothesized that students would benefit from the varied instruction, modified materials and flexible grouping within
the class setup. Qualitative data was collected in the form of grading of a pretest and posttest. The differences in the
results of the two sets of tests showed positive impact of implementing DI on learning, and were found to be
statistically significant.

Jimenez (2018) reported the final findings of an explanatory, descriptive case study that aimed at exploring the
perceptions of a group of EFL students in a public university regarding their English learning and the commitment
level through the process. A questionnaire, a survey, and the teacher’s diary were the instruments used to gather data.
The results indicated the way the participants studied and learned English, their most common learning styles, and
studying strategies. Additionally, they showed some students’ low levels of commitment and autonomy, and some
indifference as regards English, too.

It is apparent from the literature above that the majority of studies done in non-native English speaking countries
showed that the remedial EFL courses utilized in the universities were ineffective. Other studies revealed that these
courses were effective. Since the remedial EFL courses are common in almost all higher education systems, the
researcher has found it necessary to conduct this study, which aims to examine students’ expectations of the remedial
English course 99 and whether this course achieved its aims according to their views.

3. Methods

A qualitative case study approach was employed to explore student expectations and beliefs regarding the Remedial
English course (99) adopted in the Hashemite University and in higher education as a whole and the extent to which
these expectations are met. Due to the problems in English language education in the basic education stage and in the
secondary cycle in the country, remedial English is seen as an opportunity to learn English with an intensive course
given during the first semester of their study at the university. Therefore, the cases in this study can help policy-
makers, syllabus designers, researchers and practitioners to gain insight into adult learners’ needs and expectations
regarding this issue.

3.1 The Setting and Participants of the Study

This research was conducted in the Language Center at the Hashemite University. The students who failed to get the
required passing grade in the English language aptitude exam had to have Remedial English 99 during the first
semester of their study. These students were the participants of the study. The total number of students was 145. For
the study, students registered in two sections were selected. In total, 97 students were included.
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3.2 Data Collection and Analysis

Data was collected through two open-ended questions in a pre-and post-surveys. The first question was asked at the
beginning of the course and the second was asked by the end of it. The students were requested to answer these
questions either in English or Arabic. However, the two open-ended questions are: (1. Could you please describe
your expectations of the benefits you may get from studying Remedial English 99? 2. Now, what are the aspects of
language you have benefited from English 99 and made you feel of improvement during the course?). The data were
analyzed through the use of inductive analysis. That is, the researcher examined the responses thoroughly and in
detail and categorized them into linguistic themes. Each response was quoted next to the theme determined in
advance. The themes were counted and supported by relevant quotations. Finally, these themes were given
percentages according to the total number of times each one occurs.

4. Results
4.1 Results Related to the First Research Question

It is noteworthy that the first research question is answered through the first open-ended question Could you please
describe your expectations at the beginning of the semester of the benefits you may get from studying Remedial
English 99? The analysis of students’ responses to this question led to four linguistic themes, which are: language
skill and communication, grammar and written structures, vocabulary, and reading comprehension. These themes are
presented in Table 1. with their frequency and percentage of occurrence. The themes and the sum of responses or
expectations are also presented in Table 2.

Table 1. Students’ expectations of the benefits from Remedial English 99

Language aspect Frequency Percentage

Language skills and

communication 46 59
Grammar 17 21
Vocabulary 9 11
Reading comprehension 7 9

4.1.1 Language Skill and Communication

One fundamental finding of the study is that over half (59) of the total number of respondents (N=79) focused on the
skills of language and communication. That is, the students expected that the Remedial English 99 course might help
them develop their language skills and their communication competence as a whole. Some of the respondents
focused on the oral skills. They expected that this course might give them the chance to participate during class times
and to be acquainted with the teacher’s talk in the English language. Below are illustrative examples of students’
responses.

I want English 99 to help me give and take in English if the teacher gives me the chance to discuss with him in
English.

There is a lot of discussion during lectures. | expect that this subject will encourage me to discuss and speak.

I expect that it will develop my speaking and listening skills because the teacher speaks only English from the first
lecture.

Some respondents focused in their expectations on the academic skills. They regarded these skills as an important
requirement for exams: see the examples below.

1 expect that this subject will enable me to write in English well. I am afraid of my teachers’ questions.
I hope this subject will help me read and write well to understand better and to write correct English.

Other respondents emphasized both oral and academic skills in their expectations. One of them thought that these
skills would help him or her participate during lectures and pass his or her exams: see the examples below.

Nobody knows. | hope that English 99 can help me to listen, speak and write in English.

I expect that this subject will develop my speaking and writing skills to participate during lectures and answer
questions with good language.

I expect that this Subject and English 101 will develop my speaking, writing and reading skills.
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Finally, some respondents expected that the course might develop their communication skills as a whole, which
would help them increase their participation in the class from their viewpoint as illustrated in the examples below.

I expect that English 99 may give me the chance to communicate in the English language with my teachers.
I want to communicate in English to be able to participate in the classes.

What | want from the university is to develop my communication skills in English. | hope that English 99 will develop
them.

4.1.2 Grammar

Seventeen of the respondents to this question expected that the Remedial English 99 course would develop their
grammatical competence in the English language. Some of them highlighted their weakness in this language aspect
at school and wanted the course to empower them with the necessities to pass the exams in their subject areas. Below
are illustrative examples.

MY problem is grammar. | expect that it will develop the grammar of language for my answers to be correct.

I expect that English 99 may deepen my understanding of grammar because the exams in my specialization will be
subjective.

I expect that this subject may help me improve my grammar of English to compensate for this weakness in the
school.

I want the teacher to make me understand the way in which sentences are written correctly. My weakness is the tense
of the sentence. | want to know more about the tenses.

Some of the respondents focused on the verb tense and expected the course to develop their knowledge in this
grammatical aspect: see the examples below.

I do not know. | expect that this subject may develop the tenses of language.

I hope that this subject will develop my knowledge of the tenses, particularly past perfect, present perfect and
continuous.

One of the respondents stated that he was in need of the way questions and answers are formulated. Therefore, he
expected the course to achieve that for improving his performance during exams. The examples below illustrates
this.

I expect that English 99 may acquaint me with the way questions are asked and answered, particularly during
exams.

4.1.3 Vocabulary

Nine of the respondents expected that English 99 would enrich them with the words and idioms necessary for
understanding their subject areas, particularly the scientific ones: see the examples below.

I expect that English 99 will develop my vocabulary repertoire to go along with the requirements of my
specialization.

Vocabulary (words) are important for my specialization. | hope that English 99 will provide me with scientific
reading passages to enrich my vocabulary.

I expect to benefit from the scientific reading texts to enrich my vocabulary in chemistry.

Some of the respondents expected that the course would enrich them with more and more words and/or idioms in the
target language in general. As they state:

This subject is full of new vocabulary. | expect that it will increase my vocabulary words.
This is a good question. | expect that this subject may enrich my words in English.

My expectation is that English 99 may increase my vocabulary and idioms in English.
4.1.4 Reading Comprehension

A total of seven respondents reported that Remedial English 99 would help them improve their reading comprehend
in English which would help them in their specializations. As they stated:

I expect this subject will help me to read English well and understand my subjects in my IT specialization.
I expect it to help me read quickly and understand any lesson in my specialization.
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On the other hand, the other four declared they suffered a lot from understanding the reading passages and the
questions included in the exams, particularly those stated in the aptitude exam. Therefore, they hoped Remedial
English 99 would develop their comprehension of these passages and questions: see illustrative examples below.

I hope English 99 will help me read and understand at least the questions.

I suffered from answering the questions of the reading passages during the aptitude exam. | hope that English 99 will
develop that.

I expect that English 99 may help develop my reading comprehension skill. My failure in the aptitude exam was
because of the reading passage and their questions.

Yesterday, we had a reading passage. | respect the way the teacher asked questions on it. She trained us on how to
find inferential questions. I expect this subject may be effective in developing my ability fo answer teachers’
questions.

Table 2. Students’ expectations of the benefits they may get from Remedial English 99

No. Category Response
Language skills . . .
1. and communication Frankly speaking, | need to speak in English.
5 Vocabular | expect this subject that it will develop my vocabulary because I could not
' y understand the sentences provided in the aptitude exam.
3 Language skills and I want English 99 to help me give and take in English if the teacher gives me the
' communication chance to discuss with him in English.
4, Grammar I hope that English 99 will improve my grammar in English.
5 Reading I expect this subject will help me to read English well and understand my subjects
' comprehension in my IT specialization.
6 Language skills I expect that English 99 will give me the chance to communicate in the English
' and communication language with my teachers.
7. I do not know. I expect it will develop my language.
MY problem is grammar. | expect that it will develop the grammar of language for
8. Grammar
my answers to be correct.
9 Reading_ I expect it to help me read quickly and understand any lesson in my specialization.
comprehension
10 Language skills I expect the teacher will give me the chance to communicate without focusing on
' and communication mistakes.
11. Language S.k'".s The important thing is the language skills which help me in my subjects.
and communication
12. Language 5.k'".s I expect that this subject may help me write quickly after the teacher.
and communication
. I expect it to improve my level in writing because my teachers told that there would
Language skills S A S
13. " be no objective tests in this specializations and they need clear and correct answers
and communication
from the students.
14 Language skills Nobody knows. | hope that English 99 can help me to listen, speak and write in
' and communication English.
15 Language skills My teacher from the very beginning speaks in English quickly. I think this may

and communication
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16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

Reading
comprehension
Grammar

Language skills and
communication

Language skills and
communication

Grammar

Vocabulary

Language skills and
communication

Language skills and
communication
Grammar
Language skills and
communication

Grammar and written
structures

Reading
comprehension

Language skills and
communication

Grammar

Reading
comprehension

Vocabulary

Language skills and
communication

Language skills and
communication

Language skills and
communication

Grammar

Language skills and
communication

Vocabulary

Language skills and
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I hope English 99 will help me read and understand at least the questions.

I do not know. | expect that this subject may develop the tenses of language.

| expect that it will develop my speaking and listening skills because the teacher
speaks only English from the first lecture.

I try to listen to the teacher and understand her well. I expect the main thing I will
benefit is listening.

It seems from the beginning of the semester that the subject focuses on grammar. |
expect that it will develop my grammar.

This subject is full of new vocabulary. | expect that it will enrich my vocabulary.

I expect that English 99 will give me the chance to speak in English and to
communicate in it.

| expect that this subject may help me understand my teachers and answer their
questions very quickly.

I cannot predict the benefits, but | hope it will improve my grammar during exams.
That is all I can say.

| want to communicate in English to be able to participate in the classes.

I hope that this subject will develop my knowledge of the tenses, particularly past
perfect, present perfect and continuous.

| suffered from answering the questions of the reading passages during the aptitude
exam. | hope that English 99 will develop that.

| think that English 99 will develop my language as a whole to participate in the
classes effectively.

I expect that this subject can develop the structure of my language to be able write
well in English.

I do not know. I have not yet started seriously.

I was trembling during the aptitude exam. | could not read even the questions. |
hope that English 99 will help me to read with comprehension.

| do not Know.

I expect to benefit from the scientific reading texts to enrich my vocabulary in
chemistry.

| expect that English 99 may develop my ability to communicate in the English
language with my Geology teachers.

I hope that English 99 will develop my listening skill because the teacher always
speaks during the lecture.

I expect that this subject will develop my speaking and writing skills to participate
during lectures and answer questions with good language.

I cannot predict, but | hope to improve my grammar in the English language. My
result in English in the Tawjihi Exam was poor because of grammar.

I expect that this Subject and English 101 will develop my speaking, writing and
reading skills.

Frankly speaking, | am bored of English. | hope it will develop my vocabulary and
that is it.

My English is good. What | need is communication.
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41.

42,

43.

44,

45,
46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.
58.

59.

60.

61.

62.

63.

communication
Vocabulary
Language skills and

communication

Reading
comprehension

Language skills and
communication

Language skills and
communication

Grammar

Language skills and
communication

Language skills and
communication

Grammar

Language skills and
communication

Vocabulary

Language skills and
communication

Language skills and
communication

Language skills and
communication

Language skills and
communication

Grammar

Language skills and
communication
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I expect that English 99 will develop my vocabulary repertoire to go along with the
requirements of my specialization.

It seems that the teacher’s way of teaching is relaxing. I expect that she will give us
the chance to speak with relaxation.

I expect that English 99 may help develop my reading comprehension skill. My
failure in the aptitude exam was because of the reading passage and their questions.

What | want from the university is to develop my communication skills in English.
I hope that English 99 will develop them.

| cannot answer this question.
| failed in the aptitude exam. | expect that | will fail in English 99.

To speak in English because speaking is the most important.

| expect that English 99 will remind me of all the grammar given in the school.
No comment.

I hope that this subject will benefit me in reading, writing and speaking.

My teachers are speaking quickly, they are writing on the board quickly and
reading quickly. Therefore, | need this subject to train me on these skills.

I want the teacher to make me understand the way in which sentences are written
correctly. My weakness is the tense of the sentence. | want to know more about the
tenses.

People say that the teachers at the university are better in English. I will hear a lot
and speak a lot during lectures. | expect that English 99 may develop the habit
(skill) of listening and speaking.

Vocabulary is important in my specialization. | hope that English 99 will provide
me with scientific reading passages to enrich my vocabulary.

The teacher told the students that some lessons will be given in the lab in order for
the students to listen to English or American people. | expect these lessons may
acquaint me to listen to native speakers.

It seems from the first week of the semester that the students have the freedom to
communicate with the teacher and with my colleagues. | expect this subject will
enable me to speak in English.

I cannot expect anything from the beginning.
Let me see what it will happen during the semester.

What is my expectation? | expect that this subject may develop my habit of
listening to the teachers during the semester.

My teachers in the faculty want the students to communicate with them in English
even in their offices in the Department of Tourism. | hope that the teacher in this
subject will encourage us to communicate in English.

I cannot predict.

I expect that English 99 may deepen my understanding of grammar in English
because the exams in my specialization will be subjective.

Let me speak in English.
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64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

77.

78.

79.

80.

81.

82.

83.

84.

85.

86.

87.

88.

89.

Vocabulary

Language skills and
communication

Grammar

Language skills and
communication

Language skills and
communication

Language skills and
communication

Reading
comprehension

Language skills and
communication

Vocabulary

Language skills and
communication

Grammar

Language skills and
communication

Vocabulary

Grammar

Language skills and
communication

Language skills and
communication

Language skills and
communication

Grammar

Language skills and
communication
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I expect English 99 will enrich my language with new vocabulary because they are
very many.

I want this subject to help me speak English quickly.

I expect that English 99 may deepen my understanding of grammar.

I expect this subject will develop my language as a whole. Let us see. No specific
answer can be given now.

My expectation is that English 99 will develop my listening kill because the teacher
is always speaking in English.

No answer

I hope that English 99 will cause me to speak English like native speakers. I like
English.

I expect that English 99 will develop my skill of writing and speaking because the
university focuses on these skills.

Yesterday, we had a reading passage. | respect the way the teacher asked questions
on it. She trained us on how to find inferential questions. | expect this subject may
be effective in developing my ability to answer teachers’ questions.

I could not grasp what the student meant by his/her answer.

I expect that this subject will enable me to write in English well. | am afraid of my
teachers’ questions.

My expectation is that English 99 may increase my vocabulary and idioms in
English.

There is a lot of discussion during lectures. | expect that this subject will encourage
me to discuss and speak.

I expect English 99 will improve my grammar in the language. It seems the matter
in my specialization needs clear language to be written to teachers.

No answer

My English is good. | hope that English 99 will develop my ability to communicate
in English to pursue my study in nursing easily.

My expectations! | am not a magician.

This is a good question. | expect that this subject may increase my words in
English.

My expectation is that English 99 may help me use grammatically correct sentences
since the focus of this unit is on grammar.

I expect this subject may develop my speaking and listening skills with the help of
the lab.

No answer....only lines drawn on the paper
I hope this subject will help me read and write well.

I expect that English 99 may help me communicate with my teachers during
lectures to prove that | am a capable student.

| expect that this subject may help me improve my grammar of English to
compensate for this weakness in the school.

My expectation is that English 99 may help me listen, speak and write better in
English.

I expect...I expect!

97 ISSN 1927-6044  E-ISSN 1927-6052



http://ijhe.sciedupress.com International Journal of Higher Education \ol. 9, No. 1; 2020

90 Language skills and I expect English 99 may help me to interact in English well so that | can interact
' communication with my teachers and colleagues successfully.
I expect that this subject may make me understand better the constituents of the
91. Grammar . .
sentence in English.
92. No answer
93 Language skills and My expectations are good from this subject. | expect that English 99 to
' communication communicate in English better and to speak eloquently.
94. Grammar I expect that English 99 may improve my grammar in English.
95 Language skills and I hope that this subject will develop my ability to follow the lectures in the IT
' communication department.
96 Language skills and | expect that English 99 may encourage me to speak in English because my teacher
' communication is relaxing.
97. No answer

4.2 Results Related to the Second Research Questions

The analysis of students’ responses to the second research question was conducted through the analysis of their
responses to the second open-ended question: what are the aspects of language you have benefited from English 99
and made you feel of improvement during the course?. This analysis led to the same four linguistic themes, including
grammar and written structures, language skills and communication, reading comprehension, and vocabulary. The
main difference lies in the fact that the students benefited more from grammar and reading comprehension. In
addition, written structures were added to grammar since both are interrelated in any language. However, the table
below shows the linguistic themes ordered decreasingly according to their frequency and percentage of occurrence.
The themes and the sum of responses related the benefits of the course are also presented in table 4

Table 3. The aspects of language the students think they benefited from English 99

Language aspect Frequency Percentage
Grammar and written 34 39
structures
Language s_klll_s and 29 25
communication
Reading comprehension 17 19
Vocabulary 15 17

4.2.1 Grammar and Written Structures

Findings indicate that over half of the total number of responses (78) to this question emphasized that grammar and
written structures were the most beneficial. Through 38% of these responses, students thought that English 99
benefited them in both grammatical and structural aspects, which are associated with verb tenses, question forms,
articles and expressions of quantity and quality. Each stated the benefit(s) from his or her angle depending on his or
her need. It is noteworthy in this regard that the majority of respondents thought that they benefited a lot from the
tenses, such as present progressive, past progressive, past perfect and future: as stated in the examples below.

Really, I benefited from the past perfect tenses and articles.

The present progressive and past progressive tenses and forming Yes/No questions.

I benefited from the use of progressive verbs, future verbs and from the articles the and a.

Question tag questions, how to ask Yes/No questions, the way the indefinite article a is used, and the past perfect.
I benefited from the expressions of quantity and from the tenses.

4.2.2 Language Skills and Communication

Twenty-two of the responses to this question highlighted the sources of benefit with regard to this linguistic theme.
Some of the respondents thought that the lab was the only source of benefit. They stated that the dialogues, which
took place between native speakers of English, gave them the chance to listen to what they said and helped them to
grasp the way in which they talked to each other: see the examples below.
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I benefited a lot from the lessons given in the lab. This gives me the chance to grasp the way native speakers of
English communicate.

From some lessons given through the lab, listening how native speakers of English converse between each other.

Everything is not new to me. The only thing | feel | benefited from is the lab and the dialogues which took place
between people.

Some respondents thought that the teacher was the only source of benefit. They admired him or her because s/he is a
native-like in the target language as illustrated in the examples below.

The teacher was very good. Her way of speech in English was like the native speaker’s. I listened well to her and 1
tried to imitate her.

Nearly Everything is new to me, but I benefited from my teacher’s way of speech in English and this helps me to
understand my teachers during lectures in the department.

Other respondents thought that they benefited from both the lab and the teacher. They benefited from their accent
and their way of speech as it is clear in the following examples.

I benefited from listening to my teacher speaking good English and from the lab. From some lessons given through
the lab, listening how native speakers of English converse each other.

I benefited from listening to my teachers speaking good English and from the lab.
4.2.3 Reading Comprehension

Seventeen of the respondents to this question declared that they benefited a lot from the reading passages included in
the content of English 99. Some stated that these passages improved their reading comprehension skills: see the
examples below.

The reading passages are fantastic. They helped me improve my reading skill and comprehension in the English
language.

I benefited from the reading passages. | am familiarized with reading with understanding.

Other respondents stated that the topics of the reading passages encompassed in the target subject aided them to
understand the reading texts, which would help them in their specializations.

I benefited from the reading passages a lot in terms of topic. | am now familiarized with reading any passage
quickly.

I benefited from the reading passages. | am now ready to read any text in Geology.

Other respondents stated that the questions located below reading passages and the vocabulary words included in
each helped them understand better these passages as illustrated below.

I benefited from the reading passages and from the questions below them. This helped me to read passages and
understand them.

I benefited from reading comprehension passages. The vocabulary of these passages helped a lot to understand
them.

I benefited from the reading passages and from their vocabulary.

Finally, one of the respondents thought that the factor which improved her skill of reading is the time given by the
teacher to answer questions: see the illustrative example below.

I benefited from the reading passages and from the time given to answer questions. This familiarized me to read
quickly with understanding.

4.2.4 Vocabulary

Fifteen of the respondents argued that they benefited from the new words provided in the content of the target course.
Some of these respondents declared that they benefited from the words included in reading passages and provided in
each lesson as illustrative below.

I benefited from the vocabulary included in the reading passages and their pronunciation.
I benefited from the reading passages and from their vocabulary.
I benefited from some of the words mentioned in the reading passage, particularly the scientific words.
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I benefited from the vocabulary words provided in each lesson...
Other respondents declared that they benefited from the words listed in the end of each unit. As two of them stated:

I benefited a lot from the list of vocabulary words located in the end of each unit.

I benefited from some of the new vocabulary located in the end of each unit.
Table 4. The aspects of language the students think they benefited from English 99

No. Category Response
1 Grammar and written The present progressive and past progressive tenses and forming Yes/No
' structures questions.
2. Grammar and written Really, | benefited from the articles and past perfect.
structures
3 Vocabulary I benefited from the vocabulary mclud_ed_ in the reading passages and their
pronunciation.
4. Language 5.k'“.5 and I benefited from the dialogues between native speakers in the lab.
communication
5 Reading | benefited from the reading passages and from the questions below them. This
' comprehension helped me to read passages and understand them.
6. I did not benefited from English 99.
7. Grammar and written | benefited from the verb patterns, past perfect and present perfect.
structures
8 Language skills and | benefited from listening to my teachers speaking good English and from the
' communication lab.
9. Grammar and written I benefited from the expressions of quantity and the tenses.
structures
Reading .
10. . I am not sure, but | can say that the reading passages are the most useful.
comprehension
11 Language skills and From some lessons given through the lab, listening how native speakers of
' communication English converse between each other.
Vocabulary
& I benefited from the vocabulary words provided in each lesson and | understood
12. - i,
Reading the reading passages through the recognition of these words.
comprehension
13. Grammar anq written | benefited from the articles and from the tenses.
expression
14. The subject was not useful.
Language skills and I benefited from the teacher and some students speaking English fluently. | tried
15. L L . .
communication to imitate them, but I still need time to become a good speaker.
16. Grammar and written I benefited from the irregular verbs and from the use of articles in sentences.
structures
17 Reading | benefited from the reading passages. | am now ready to read any text in
' comprehension Geology.
Reading
comprehension
18 VS I benefited from many things in this subject: reading passages, vocabulary and
' the tenses.
Vocabulary
Vs
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19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

Grammar

Grammar and written
structures

Language skills and
communication

Grammar and written
structures

Language skills and
communication

Reading
comprehension

Grammar
Vs
Vocabulary

Language skills and
communication

Grammar and written
structures

Vs
Vocabulary

Vocabulary

Language skills and
communication

Grammar and written
structures

Grammar and written
structures

Language skills and
communication

Grammar and written
structures

Vocabulary

Grammar and written
structures

Language skills and
communication
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I benefited from the expressions of quantity and from the tenses.

Nearly Everything is new to me, but | benefited from my teacher’s way of speech
in English and this helps me to understand my teachers during lectures in the
department.

I benefited from the way sentences and questions are formed.

| benefited mainly from the lab.
The reading passages are fantastic. They helped me to improve my reading skill
and comprehension in the English language.

I benefited from the tenses, irregular verbs and vocabulary.

| am bored, | do not know.

I was interested in listening to my teacher speaking English and I liked to speak
to her.

Everything: grammar, questions, articles and vocabulary.

| benefited a lot from the list of vocabulary words located by the end of each
unit.

Everything is not new to me. The only thing | feel | benefited from is the lab and
the dialogues which took place between people.

No answer

The tenses and the expressions of quantity and quality.

Forming and answering wh-questions, present progressive and past progressive.

I benefited a lot from the lessons given in the lab. This gives me the chance to
grasp the way native speakers of English communicate.

I did not benefit anything from this subject. It is just repetition.
I benefited a lot from forming questions and from the tenses.

I benefited from the idioms, expressions and the vocabulary included in the
reading passaged allotted to scientific issues.

I benefited from the use of progressive verbs, future verbs and from the articles
the and a.

The lab, the lab is the most useful.
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39.

40.

41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.
58.

Language skills and
communication

Reading
comprehension

Vs
Vocabulary

Grammar and written
structures

Grammar and written
structures

Language skills and
communication

Reading
comprehension

Grammar and written
structures

Vocabulary

Grammar and written
structures

Reading
comprehension

Reading
comprehension

Vs
Vocabulary

Grammar and written
structures

Grammar and written
structures

Vs
Vocabulary
Vs

Reading
comprehension

Language skills and
communication

Language skills and
communication

Vocabulary

Published by Sciedu Press

The teacher’s accent and the native speakers of English in the lab.

| benefited from the reading passages and from their vocabulary.

| benefited from the grammar lessons because grammar is my problem.

No answer

Question tag questions, how to ask Yes/No questions, the way the indefinite
article a is used, and the past perfect.

The lab. | was listening to natives tentatively to imitate them

I benefited from the reading passages a lot in terms of topic. | am now
familiarized with reading any passage quickly.

I benefited from the differences between regular and irregular verbs and from the
question tag questions.

| benefited from some of the words mentioned in the reading passage,
particularly the scientific words.

Nothing new

What | benefited. Yes, the subject reminded me of the use of tenses and from the
difference between the use of the articles a and the.

I benefited from the reading passages and from the time given to answer
questions. This familiarized me to read quickly with understanding.

I benefited from the reading passages and from the new vocabulary.

No answer

I benefited from the expressions of quantity and the tenses.

I benefited from the forms of questions, the use of articles and from vocabulary,
and from the reading passages.

| benefited from the lessons given in the lab. I listened well to the native speakers
of English.

The teacher was very good. Her way of speech in English was like the native
speaker’s. I listened well to her and I tried to imitate her.

I benefited from the new vocabulary.
No answer
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59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

77.

78.

79.

80.

81.

82.

Grammar and written
structures

Grammar and written
structures

Grammar and written
structures

Language skills and
communication

Language skills and
communication

Reading
comprehension

Grammar and written
structures

Vocabulary

Language skills and
communication

Reading
comprehension

Grammar and written
structures

Grammar and written
structures

Language skills and
communication

Vocabulary

Grammar and written
structures

Reading
comprehension

Grammar and written
structures

Language skills and
communication

Reading
comprehension

Vs
Vocabulary

Grammar and written
structures

Language skills and
communication
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I benefited from lessons given on the tenses and articles.
| benefited from the tenses and the expressions of quantity.
| benefited from the question forms and from the progressive verbs.

I benefited from the dialogues between native speakers of English in the lab.

I benefited from the teacher’s method of teaching. She gave us the chance to
converse with her and with our colleagues in English.

| benefited from the reading passages. | am familiarized with reading with
understanding.

No answer
| benefited a lot from the tenses and expression of quantity.

I benefited from the scientific vocabulary for my specialization.

The teacher gave me the chance to communicate in English with her and with my
colleagues.

| benefited from reading comprehension passages.
No answer

I benefited from progressive verbs and question forms
I benefited from future and progressive tenses. | also benefited from the articles.

I benefited from the English lab.
I benefited from some of the new vocabulary located in the end of each unit.

I benefited from the expressions of quantity, articles and tenses.
Frankly speaking, | benefited from the reading comprehension passages.

I benefited from the tenses and question forms.

I benefited from the teacher’s way of speaking. This way helped me to
understand what the native speakers say in the lab.

I benefited from reading comprehension passages and from vocabulary.

| benefited from the tenses and articles.

No answer

The most important thing I benefited from is the communication which took
place between the teacher and students and between the students themselves.
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Grammar and written

structures
83. Vs I benefited from the tenses, articles and some vocabulary words.
Vocabulary
Grammar and written
structures
84 Vs I benefited from the questions forms, the tenses and the reading comprehension
' passages.
Reading
comprehension
Vocabulary i ) . .
85. I benefited from the list vocabulary words listed the end of each unit.
. I benefited from the reading comprehension passages. The way the teacher
Reading . ?
86. . handled these passages taught me to read the passage at first quickly and then
comprehension . S - .
carefully to find the main ideas included in it.
87. Grammar and written | benefited from the tenses, articles and questions.
structures
88. Language 5.k'“.5 and | benefited from the lab and from the conversations between the Americans.
communication
89. No answer
90. Vocabulary I benefited from the new vocabulary in the reading passages.
Language skills and I benefited from the teacher’s pronunciation of words and her American accent
91. L . ; . -
communication during lectures. | also benefited from the lab. I am now trying to imitate them.
92. Grammar and written | benefited from the tenses and the way questions are formed.
structures
93. Readmg_ | benefited from the reading comprehension passages.
comprehension
5. Discussion

The objective of this study was to explore students’ expectations regarding the Remedial English course (99) and the
extent to these expectations are met. This course is adopted for those who fail in the English aptitude exam in in any
public university in Jordan. Based on the findings of this study, the researcher identified four main themes that the
course was expected to improve and whether the students really benefited from it: Grammar, language skills and
communication, reading comprehension and vocabulary.

With regard to students’ expectations, findings revealed that the theme which received the highest percentage of
response (59%) is associated with language skill and communication, followed by grammar (21%), vocabulary (11%)
and reading comprehension (9%). The students expected that the Remedial English course would improve their
communication competence through the oral and academic skills. Research highlights the importance of the four
language skills and their integration for successful communication to take place. These skills should be addressed in
a way that helps students meet the standards set for them and develop their communicative competence gradually.
Listening and speaking are highly interrelated and work simultaneously in real-life situations. Therefore, the
integration of the two aims at fostering effective oral communication. Reading and writing form a strong relationship
with each other as skills. They are tools for achieving an effective written communication (Sadiku, 2015).
Concerning grammar which received a logical percentage of response (21%), students expected that this course
might be able to improve their level in this area. The reason lies in the fact that using correct grammar not only helps
to communicate more effectively and precisely, but also helps the learner avoid embarrassment (Bronson, 2019).
Despite its importance, reading comprehension received the lowest percentage of response (9%). Research argues
that having excellent reading comprehension skills is important. It is the effectiveness and enjoyment of reading and
helps not only academically, and in a person’s personal life (Rutzler, 2017: 1). However, students’ expectations is
one of the key stones of language learning (2) and it is important to include them in the conversation about their
education (Landolfl, 2014).

Published by Sciedu Press 104 ISSN 1927-6044  E-ISSN 1927-6052



http://ijhe.sciedupress.com International Journal of Higher Education \ol. 9, No. 1; 2020

AS for the aspects of language the students thought they benefited from English 99, findings showed that the theme
which received the highest percentage of response (39%) is related to grammar and written structures, followed by
language skills and communication (25%), reading comprehension (19%) and vocabulary (17%). Regarding
grammar and written structures, the students declared that they benefited from the tenses, question forms, articles and
expressions of quantity. This benefit has been highlighted by Bronson, 2019). It is argued that ‘as an approach to
teaching the English language, structuralism has merits. Specifically, for English learners, the basic fundamental
approach to the language can make it easy to learn. The heavy focus on mechanics and proper structure make access
to the language more concretely, therefore easier to learn’ (Landolfl, 2014: 1). Concerning language skills and
communication, twenty-two of the students stated that they benefited from both the lab and the teacher since the
former gave them the chance to listen to native speakers and the latter spoke fluent English. However, the native
speakers’ advantages are that they have a much higher comfort level and a wider vocabulary as it includes both
formal and colloquial terms. On the other hand, the non-natives have two main advantages over native speakers.
Their spelling and understanding of English grammar are usually better (Ross, 2013). Although vocabulary words
are regarded as an essential factor for reading comprehension, they took the least percentage of responses. That is,
vocabulary represents one of the most important skills necessary for teaching and learning a foreign language. It is
the basis for the development of all the other skills: reading comprehension, listening comprehension, speaking,
writing, spelling and pronunciation (Essays, 2018).

The research findings obtained in this current study indicate that no remedial English language courses is completely
effective or ineffective. The students considered some linguistic aspects more or less effective than the others. This
does not cohere with the research findings explored in the Arab World. They showed that the remedial courses in the
Arab universities had been ineffective in increasing English language skills of students (Al Othman & Shugair, 2013).
In addition, the findings obtained in the Lebanese context revealed that the remedial courses were not effective in
providing better performance on academic subjects (Alghamdi & Siddiqui, 2016, & Nasser & Kfouri, 2008 ). On the
other hand, the findings obtained in other teaching-learning contexts indicated that that the remedial courses were
effective. One finding suggested that remedial teaching was beneficial to the students’ academic life (Cheng, 2014);
another showed that the remedial English course raised the English proficiency of students; and a third revealed that
one of the areas where students expected improvement was curricula content (Armagan, Bozoglu & Guven, 2016).

6. Conclusion

The findings of this current study were limited to the setting and the participants in the study. However, it provides
some important implications for EFL curriculum developers. It also encourages researchers in teaching English as a
foreign language (TEFL) to conduct studies in other higher education settings to fill a gap in the literature related to
student expectations and whether or not these expectations are met.

It seems that students’ expectations in this study differ from their views about the degree of linguistic benefit from
the target remedial course. For example, they expected that Remedial English 99 would improve their
communicative skills a lot, but they found at the end of the semester that they benefited a great deal from grammar
and written structures. Therefore, policy-makers, syllabus designers and practitioners should seriously take
students’ views into account. Moreover, researchers interested in EFL education at the university level should carry
out research studies which use both interviews and classroom observation to ascertain whether the students attempt
to influence the teaching-learning context according to their expectations.
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