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Abstract 

The position of the English language in the world has recently underwent an enormous shift. The global spread of 

English has altered its status from being a homogeneous and standard language spoken by a few powerful countries 

into an international language or lingua franca spoken by a wide variety of speakers around the world (Llurda, 2004). 

The unprecedented global demand, use, and appropriation of English as an international language (EIL) necessitates 

a profession-wide response to English language learning, teaching, teacher education, assessment, and policy. The 

international status of English and increase in the number of EIL learners require a teaching agenda that incorporates 

pedagogical approaches that teach English based on EIL principles (Matsuda, 2003). The current study attempts to 

discuss the implications of EIL on issues related to language pedagogy, such as culture and intercultural competence 

in EIL, native-like competence, English teachers in the EIL pedagogy, language assessment in EIL and EIL teacher 

education. The studies show that EIL as a means of intercultural communication in a wide range of contexts calls for 

a reconceptualisation of language pedagogy It is concluded that despite the extensive discussions on the role of 

students’ first language culture for EIL learners, English textbooks and classrooms continue to rely on the target 

culture and ignore the students’ own culture. Therefore, EIL has yet to be fully incorporated language education 

despite extensive studies that have been conducted on its role. 

Keywords: English, implications, international language, language pedagogy 

1. Introduction 

The position of the English language in the world has recently underwent an enormous shift. Much  literature has 

been written about what English as an International Language (EIL) actually is (e.g. Alsagoff et al., 2012; Matsuda, 

2003; McKay and Brown, 2016; Sharifian, 2009), ranging from a view of EIL as the many varieties of English that 

are spoken today to the use of English by second language speakers of English. Thus, EIL is viewed both as a type of 

English and as a way of using English (Cameron & Galloway, 2019).  

In addition, the global spread of English has altered its status from being a homogeneous and standard language 

spoken by a few powerful countries into an international language or lingua franca spoken by a wide variety of 

speakers around the world (Llurda, 2004; Galloway & Rose, 2017). Crystal (1997) stated that “if there is one 

predictable consequence of globalization of a language, it is that nobody owns it anymore” (p. 2). Various studies 

(e.g. Llurda, 2017; Marlina, 2018; Schuttz, 2019) have widely argued that English does not belong only to 

native-speaking communities because the number of people who currently speak English as a second/foreign 

language exceeds that of native English speakers. Seidlhofer (2003) asserted that “English is being shaped at least as 

much by its nonnative speakers as by its native speakers” (p. 339).  

Therefore, native speakers in English speaking communities (e.g. the US and the UK) form a small group compared 

with English users across the globe and cannot judge what is appropriate in international communication (Clyne & 

Sharifian, 2008). Graddol (1997) concluded that the future of English is not shaped by its native speakers but by 

those who use English as an international language (EIL). Additionally, the global expansion of English has a 

significant on the manner by which this language should be conceptualised and taught (Seidlhofer, 2004). “The 

unprecedented global demand, use, and appropriation of English as an international language (EIL) necessitates a 
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profession-wide response to English language learning, teaching, teacher education, assessment, and policy” (Selvi, 

2013, p. 42). The international status of English and increase in the number of EIL learners require a teaching agenda 

that incorporates pedagogical approaches that teach English based on EIL principles (Matsuda, 2003).  

1.1 Statement of the Problem 

The globalization of English renders the language into a global lingua franca and an international language. 

Therefore, it has realistic implications for teaching English as an International Language (TEIL). English as an 

International Language (EIL) is more than a ‘language’ per se. It has increasingly been conceptualised as a 

framework or a paradigm, developed alongside the glocalization of English, and it is a multicultural way of thinking, 

doing and being. EIL recognizes English variation and varieties, and it is time to introduce EIL awareness, literacy, 

and competence into language education (Sharifian, 2017).  

Despite the proliferation of publications on teaching English as an international language (EIL), the diffusion of 

these concepts into the world of English Language Teaching has been slow and incomplete. There is some wariness 

among educators about the teaching of EIL, with no consensus regarding the implications of EIL on issues related to 

language pedagogy (Si, 2019; Xu, 2018). Therefore, to tackle the issue, this paper looks at some of the research on 

issues related to language pedagogy, such as intercultural competence, native-like competence, assessment in EIL 

and EIL teacher education.  

1.2 Objective of the Study 

The purpose of this article is to (1) grapple with defining the constructs of EIL, and (2) elaborate on what these 

constructs mean for pedagogy. In particular, this research will discuss the implications of EIL on issues related to 

language pedagogy, such as intercultural competence, native-like competence, assessment in EIL and EIL teacher 

education 

2. Literature Review 

Smith (1976) proposed the notion of ‘English as an International Auxiliary Language’ (EIAL) in the 1970s, defining 

an ‘international language’ as one “which is used by people of different nations to communicate with one another” (p. 

38). He made a number of assumptions regarding the relationship of an ‘international language’ and culture. These 

include: (1) Learners do not need to internalize the cultural norms of native speakers of that language. (2) The 

ownership of an international language becomes ‘de-nationalised’. (3) The educational goal of learning it is to enable 

learners to communicate their ideas and culture to others (Smith, 1976, pp. 38–42). At the beginning of the 21st 

century, McKay (2002, pp. 12) revisited the notion of EIL, and put forward the following assumptions. As an 

international language: (1) English is used both in a global sense for international communication and in a local 

sense as a language of wider communication within multilingual societies. (2) The use of English is no longer 

connected to the culture of Inner Circle countries. (3) English becomes embedded in the culture of the country in 

which it is used. (4) One of the primary functions of EIL is to enable speakers to share their ideas and culture with 

others. 

Sharifian (2009) proposes that EIL has become a new ‘paradigm’ for thinking, research and practice. In addition, 

Marlina (2014, pp. 4–5) unpacks the notion of EIL further by clarifying that EIL, as a paradigm, “recognizes the 

international functions of English and its use in a variety of cultural and economic arenas by speakers of English 

from diverse lingua-cultural backgrounds who do not speak each other’s mother tongues”, and that the EIL paradigm 

‘recognizes and embraces all varieties of English at national, regional, social, and idiolectal levels in all circles as 

equal’. Explorations of teaching EIL have so far largely been at the level of theories rather than practices. Therefore 

it remains a question as how EIL is defined and the issues related to it. Mckay (2018) has included intercultural 

competence, native-like competence, assessment in EIL and EIL teacher education as its main components which are 

discussed below. 

2.1 Culture in EIL 

Culture is an indispensable component of learning and teaching a language (Byram, 1997; Dogancay-Aktuna & 

Hardman, 2018; Kramsch, 1993). The teaching of culture in the EIL context has been the subject of intense debate in 

the research on teaching English as a foreign language(Tan & Farashaiyan, 2016). Traditionally, the concept of 

culture in foreign language teaching was conceptualised within the inner circle norms. However, the current global 

spread of English and use of this language as a means of international communication in multilingual and 

multicultural contexts have resulted in intercultural communication veering away from the native speaker norms 

(Baker, 2011) and intercultural communication becoming the focus of EFL education (Moeller& Nugent, 2014).  
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Numerous studies (e.g. Marlina, 2014; Seidlhofer, 2005; Sharifian, 2009; Xu, 2017b) that argue for EIL and English 

as a lingua franca have continuously proposed that native speaker norms cannot be applied to the EIL context. 

Canagarajah (2013) maintained that the globalisation of English has resulted in this language becoming no longer 

homogeneous that contains local norms. Instead, English should be conceptualised as a heterogeneous language with 

multiple norms that work differently in various contexts. Given that English no longer belongs to the inner circle 

countries, this language is no longer associated with the culture of native speaker communities (Baker, 2009; Rai & 

Deng, 2016).  

Language teaching textbooks mainly represent culture through the target language because they are published in 

inner circle countries. Moreover, such cultural contents are believed to increase students’ motivation for learning 

English. However, EIL learners study English for intercultural communications to convey information on their own 

culture and country to others (McKay, 2003). Kirkpatrick (2014) contended that the EIL pedagogy should aim to 

enhance language learners’ intercultural competence rather than basing itself on native speakers’ culture. In the 

current globalised world, English is extensively used amongst people in the expanding circle rather than the inner 

circle countries; hence, an EIL pedagogy that focuses on intercultural competence of language learners is required 

for successful communication with people from different linguistic and cultural backgrounds (Sharifian, 2014).  

Honna and Takeshita (2014, p. 68) explained that “English is bound to reflect the world’s various cultures”. 

Moreover, the EIL pedagogy adds an intercultural dimension to its content and produces learners who are 

linguistically competent and able to effectively move across cultural boundaries and between different identities and 

avoid forming stereotypes of speakers from other cultures with different backgrounds and world views (Byram, 

Gribkova, & Starkey, 2002). That is, successful communication entails transcending a monolingual context of use 

with a fixed culture and raising learners’ awareness of multicultural and multilingual contexts of English language 

use (Baker, 2011). To raise learners’ intercultural awareness, Nugent and Catalano (2015) discussed that teachers 

should provide students with the opportunity to reflect on their attitudes towards the target cultures and guide them 

through the process of practicing intercultural communication by exploring the perspectives and practices of other 

cultures. 

2.1.1 Research Conducted on Culture in EIL 

Several studies have investigated how culture is represented in EFL textbooks in the EIL context. Aliakbari (2005) 

assessed how culture is represented in English language teaching (ELT) in Iran, specifically through high school 

textbooks. The findings of his study indicated that the representation of culture in textbooks is (1) shallow and 

superficial, (2) does not present comprehensive information on culture, such as norms, values and beliefs, and (3) 

does not prepare students for intercultural communication.  

Shin, Eslami and Chen (2011) explored how local and international cultures are represented in current international 

ELT textbooks. They analysed the cultural content of seven series of internationally distributed ELT textbooks and 

revealed that despite the diversity of cultural aspects in each textbook series, inner circle cultural content remained 

dominant in the majority of the textbooks. The aforementioned research also showed that cultural presentation was 

mainly provided at the knowledge-oriented level and did not engage learners through reflections. Chinh (2013) 

investigated learners’ perspective on cultural diversity in ELT in the EIL context. Students had a positive attitude 

towards cultural diversity and believed that will enhance their intercultural competence.  

Rashidi and Meihami (2016) explored the cultural content of ELT textbooks in inner, outer and expanding circle 

countries. The aforementioned study found a difference between the cultural content of ELT textbooks in the three 

circles. The ELT textbooks of the inner circle represent first and second language cultural contents, whereas those of 

the expanding circle present more first language and international cultural contents. Moreover, the ELT textbooks of 

the outer circle present first and second languages and international cultural content. 

2.2 Native-like Competence in EIL 

The shift in the status of English from a standard language to EIL has significantly influenced language teaching and 

learning globally. Consequently, a controversial line of research has been developed on the role of native speakers as 

model in language teaching (e.g. Cook, 1999; Kramsch, 1997). English is in transition and the current number of 

non-native speakers who use English for international communication exceeds that of native speakers (Graddol, 

1997). The increasing growth of EIL has changed learners’ linguistic needs and goals. That is, the major goal of 

language learners is no longer to achieve native-like accent and communicate with native speakers for learning 

English.  
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Currently, learners aspire successful international communication with other non-native speakers from different 

linguistic and cultural backgrounds (Jenkins, 1998). Thus, EIL learners should not be considered foreign speakers of 

the English language but as international speakers who are members of an international community (Jenkins, 2002). 

The idealisation of the native speaker has generally been criticised by scholars who advocate English as a lingua 

franca, EIL and world Englishes. Cook (1997) posited that language pedagogy should go beyond the native speaker 

as the correct model and be built around second/foreign language speaker models and the students’ first language, 

instead of aiming to reach the state of monolingual native speakers. The reason is that both aspects are linguistically 

and cognitively different from native speakers.  

In the 1970s, the emphasis placed on communicative competence assigned an authoritative role to the native 

speakers and learners had to imitate them in many areas of language proficiency, such as culture, pronunciation and 

communication skills (Kramsch, 1997). However, Kramsch explained that the assumption of a unitary native speaker 

is false and unreasonable because native speakers do not fully adhere to the rules of standard language and their 

speech includes regional and class-related features. Moreover, the substantial increase in the number of individual 

speakers who are learning English as a second/foreign language has led to the demise of native speakers (McKay, 

2003). EIL speakers learn English for specific and limited purposes compared with immigrants who use English in 

all situations. EIL learners may use English in multilingual contexts or to share information on their own country and 

culture for occupational and economic purposes (McKay, 2003).  

Stern (1983) stated that the idea of native-like competence is unwarranted because many EIL learners use English in 

concomitant to other languages and also have reasons for learning English that are relatively different from 

monolingual English speakers. Thus, achieving native-like competency is a disputable stance. Additionally, 

conceptualising ELT within the inner circle norms may work for learners who learn English as a second language, 

the aim of whom is to communicate within the native speaker communities. However, this curriculum is insufficient 

for EIL learners who use English for different purposes in different ways and in a variety of contexts (as cited in 

Matsuda, 2003). Accordingly, numerous studies (Cook, 1999) have argued for fostering multi-competence in 

language learners and a translingual pedagogy that gives importance to communicative effectiveness and 

negotiations of meaning (Canagarajah, 2005; Kafle, 2013). 

2.2.1 Research on Native-like Competence in EIL 

Some studies have investigated teachers and learners’ attitudes towards native-like accents and competence in the 

EIL context and the globalised world. Pishghadam and Sabouri (2011) probed English learners’ attitudes towards 

different varieties of English and native English accents. They were presented with a text read in different English 

varieties. They viewed the American accent as significantly better that the other accents and believed that 

native-speaking teachers have priority over non-native teachers.  

Buckingham (2014) examined Omani students’ attitudes towards English teachers’ accents in the Gulf. The results 

revealed that they showed preference when they knew that the teacher was from the UK, although they also 

responded favourably to Arabic native speakers as models for their own learning path. Kaur and Raman (2014) 

explored how non-native speakers of English viewed non-native accents in relation to the accents of native speakers. 

Researchers used a questionnaire and found that teachers perceived native-speaker accents as more correct, 

acceptable for international communication, pleasant and familiar than non-native English accents.  

In another study, Khatib and Monfared (2017) studied English teachers’ attitudes towards pronunciation issues and 

varieties of English in three circles of world Englishes. The findings indicated that native teachers positively viewed 

pronunciation and varieties of English and accepted different varieties of this language. Indian teachers indicated 

highly positive attitudes towards their Indian English even though they were in favour of British English. By contrast, 

Iranian EFL teachers showed prejudice against other English varieties and generally favoured Native American 

English pronunciation.  

2.3 English Teachers in the EIL Pedagogy 

The reconceptualisation of English as an international language has changed the nature of the English language and 

critically altered the role of teachers from imitators of native speakers (Dewey & Patsko, 2017; McKay, 2003) and 

ambassadors of the target culture (Llurda, 2004) to promoters of intercultural competence and different English 

varieties and critical practitioners (Renandya, 2012). McKay (2002) expressed that teachers play a critical role in the 

implementation of the new EIL pedagogy. To practice EIL in their classroom, teachers should firstly be aware of the 

EIL principles and current status of English and hold positive attitudes towards them (Matsuda, 2003; Renandya, 

2012).  
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In this regard, Bayyurt and Sifakis (2017) proposed an EIL-aware teacher education model that promotes teachers’ 

critical awareness of how EIL works and attempts to change their perspective towards EIL. In this model, teachers 

are firstly provided with comprehensive information on the global spread of English and its pluricentric nature. 

Thereafter, they are informed of the potential challenges that may arise in their teaching as a result of EIL. Lastly, the 

teachers are asked to engage in an action plan that assists them in incorporating EIL into their teaching and 

experimenting with their knowledge of EIL. McKay (2003) explained that the EIL pedagogy should be governed by 

a set of assumptions and principles that are totally distinct from the principles of ELT and, as Brown and Peterson 

(1997, p. 44) asserted, “in line with the sociolinguistic realities of the spread of English as an international 

language”.  

Thus, changes should be made in the pedagogy of English teaching and teacher education. Traditionally native-like 

competence was the norm and ultimate goal of language learning, thereby resulting in the preference for native 

speaking teachers over non-native teachers (Llurda, 2017). However, English globalisation has resulted in English 

teachers becoming more in demand than ever, although native-speaking teachers only form a small group that 

definitely cannot meet this extensive need (Llurda, 2017; McKay, 2003). Moreover, native teachers have numerous 

advantages over non-native teachers, thereby assisting EIL learners in the learning process (e.g. Llurda, 2004; 

McKay, 2003). Matsuda (2003) maintained that “EFL teachers should not be defined only in terms of their 

non-nativeness. They must be given ongoing opportunities, both during and after the program, to evaluate their 

weaknesses and strengths, to overcome their weaknesses, and to make the most of their strengths” (p. 725). 

Therefore, non-native teachers are no longer the minority in the field of EIL teacher education. 

2.3.1 Research Conducted on English Teachers in EIL 

Jenkins (2005) probed the role of teacher identity and attitudes in implementing an EIL approach to teaching 

pronunciation. Accordingly, all the participants exhibited uncertainty with regards to their attitudes towards their 

own English accent. Additionally, the majority of the teachers accepted EIL theoretically but not practically and 

stated that it was not possible to teach EIL pronunciation. The aforementioned study concluded that teachers from 

the expanding circle were ambivalent in using their accented English to express their first language identity or 

membership in an international community.  

In another research, Tomak and Kocabas (2013) explored the perspectives of prospective English teachers on the 

status of English as a lingua franca and their awareness of it in their ELT programs. The results indicated that 

teachers have ambivalent attitudes towards dealing with EIL. Although the aforementioned research asserted that 

knowledge of different English varieties leads to successful communication with EIL speakers, the majority of the 

teachers, particularly those in urban state universities, believed that they should continue to use Standard English and 

practice correct grammar and pronunciation. They also stated the difficulty in teaching Turkish culture using English.  

Nguyen (2017) studied on whether non-native English teachers agreed with the native speaker model and 

investigated the impact of teacher education on teachers’ attitudes and beliefs on native-speaker models. The results 

of the aforementioned study indicated that providing relevant input to teachers positively influences their beliefs on 

the multiple varieties and pluricentric nature of English. Subsequently, teachers were able to critically reflect on and 

discuss the characteristics of native and non-native speakers.  

Lee, Lee and Drajati (2018) examined pre-service English teachers’ perceptions of EIL in Indonesia and South Korea. 

They found that Indonesian pre-service teachers had greater potential to include effective cross-cultural 

communicative strategies in their teaching compared with South Korean teachers and manifested a high degree of 

ownership over their own English accent. South Korean pre-service teachers acknowledged the non-native varieties 

of English, although they were apprehensive about using non-native English accents in listening classes.  

2.4 Language Assessment in EIL 

English language teaching and assessment were previously driven by a standard language ideology, which proposed 

that the standard language (e.g. British or American) used by native speakers should be followed as the norm in 

language pedagogy (Canagarajah, 2013). However, the validity of this assumption has been questioned in light of 

Kachru & Nelson’s (1996) expanding circle. That is, English functions as a foreign language for international 

communication amongst many English speakers. Thus, the overarching changes in the uses and users of English 

demand the reconceptualisation of English language teaching and assessment (Lowenberg, 2002; McKay & Brown, 

2016).  

Accordingly, EIL speakers in the outer and expanding circles should no longer be required to remain with the native 

speaker norms (Jenkins, 2006). In the current EIL pedagogy, language testing should be pertinent to the expanding 
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circle context and EIL learners’ linguistic and communicative needs (Jenkins, 2006). In traditional language testing, 

two standard varieties of native-speaker English (i.e. American and British English) were the norms when assessing 

English proficiency (Lowenberg, 2002). “However, the fundamentally changed landscape of EIL requires a critical 

examination of the established assessment practices” (Hu, 2012, p. 123).  

Canagarajah (2013) argued that language assessment should veer away from measuring proficiency on the basis of 

the standard varieties of the inner circle towards assessing negotiation, which is more relevant to what is required in 

the EIL contexts. That is, the appropriate interpersonal strategies are used in communicative activities. Additionally, 

Shohamy (2017) maintained that English is a heterogeneous language with multiple and variable norms for different 

social and multilingual interactions, which proficient EIL speakers have to be aware of to successfully communicate 

with other English speakers from different linguistic and cultural backgrounds.  

Sharifian (2009) and Marlina (2014) stated that the EIL paradigm shift views English as a pluricentric language and 

does not rely on a particular variety of English, although all varieties are acknowledged for international 

communications and intercultural relationships. These perceptions implied that “we should focus on language 

awareness rather than grammatical correctness in a single variety; strategies of negotiation rather than mastery of 

product-orientated rules; pragmatics rather than competence” (Canagarajah, 2013, p. 8).  

3. Conclusion 

Given the current globalisation, bilingual speakers who are learning English as an additional language outnumber its 

native speakers (Matsuda, 2003). Traditionally, the goal of bilingual learners of English was believed to be reaching 

native-like fluency in English. Brown and Peterson (1997) explained that learners fully acquire the target language 

through the culture of the native language. However, learners generally aim to use English for intercultural 

communication rather than reaching native-like competency (McKay, 2012).  

Therefore, McKay (2018) stated that language professionals should shift from focusing on native speaker models to 

obtaining a realistic picture of how English is used for different purposes in various intercultural relationships among 

EIL learners. Alternatively, EIL as a means of intercultural communication in a wide range of contexts calls for a 

reconceptualisation of language pedagogy (Leung & Brian, 2012; Xu, 2017a).  

However, the studies reviewed in the previous sections indicate that the principles of EIL are inadequately 

considered in language pedagogy. Numerous teachers in various countries continue to perceive British and American 

English as the only valid and acceptable varieties. Although they believe that EIL is beneficial for successful 

intercultural communication, they are still hesitant to practice EIL (e.g. Kaur & Raman, 2014; Khatib & Monfared, 

2017). Additionally, students are unaware of their status as EIL learners and continue to view Standard English as 

the appropriate variety of English and prefer native or native-like teachers (Buckingham, 2014; Pishghadam & 

Sabouri, 2011). Despite the extensive discussions on the role of students’ first language culture for EIL learners, 

English textbooks and classrooms continue to rely on the target culture and ignore the students’ own culture (e.g. 

Aliakbari, 2005; Rashidi & Meihami, 2016). Therefore, EIL has yet to be fully incorporated language education 

despite extensive studies that have been conducted on its role.  
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