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Abstract 

This quantitative study analyzed the perceptions of students on teaching effectiveness in private higher education 

institutions in Botswana. An exploratory and descriptive survey research design was adopted in this study. A valid 

and reliable questionnaire was used to collect data through a survey of 560 stratified randomly sampled students in 

private higher education institutions in Botswana. A One sample t-test and an Independent t-test were used for data 

analysis. A significant high level of teaching effectiveness was determined. Several items measuring teaching 

effectiveness contributed significantly negative to teaching effectiveness and therefore, it was recommended that 

lecturers should use strategies to improve on those areas of teaching to enhance their teaching. No difference in 

teaching effectiveness was determined with respect to age, gender and nationality of the students. However, there 

was a significant difference in the students’ perceptions on teaching effectiveness between the university and the 

non- university institutions and, lecturers were found to be more effective in their teaching at the universities as 

compared to the lecturers in the non -university institutions. Therefore, a further study exploring the factors 

contributing to such differences is recommended to improve the quality of teaching in the non- university type of 

private higher education institutions in Botswana. 

Keywords: Botswana, effective teaching, private higher education, quality of teaching, students’ perceptions, 

university education 

1. Introduction 

Education is one of the greatest tools which influences the socio-economic growth and development of a country. 

Education enables the citizens to facilitate their duties and responsibilities to their families, society and the country. 

Thus, higher education has become more of a necessity in a current increasingly competitive knowledge driven 

global economy (Zuekle, 2008). Higher education is provided by the public and private institutions all over the world. 

The rise of an information-based economy, changes in demographics, an increase in public scrutiny, the advent of 

new technologies, the convergence of knowledge-based organizations, and a decline in public trust in government 

are the factors spurring the spread of privatization in higher education all over the world (Levine, 2018). As private 

higher education systems grow and diversify, society is increasingly concerned about the quality of education. 

During the last decade, the quality of teaching and learning in higher education has become a debatable issue in 

many countries (Chen & Hoshower, 2003; Slate et al., 2011). The imperative for countries to improve job-related 

skills calls for quality teaching in the educational institutions particularly, private higher education institutions. 

Consequently, policymakers have undertaken various reforms to improve the quality of education, ranging from new 

curricula, establishing quality assurance units, recruiting qualified and experienced staff and continuous professional 

development of staff. There is a need however for measures to improve the quality of education especially human 

resources involved in teaching and learning. The consensus among education policymakers, practitioners, and the 

general public today is that improving teacher quality is one of the most direct and promising strategies for 

improving the quality of education and thus, learning outcomes (Hammond, 2010). The quality of teaching is one of 

the important components of the quality of education and can only be improved through enhancing teaching 

effectiveness for which the evaluation of the teaching quality is required to identify the areas for improvement. 

The quality of education has been a concern for decades. Gradually it is becoming more specialized and 

commercialized throughout the world (Akareem & Hossain, 2012). Educational debates like the Bologna Process, 

direct state regulations or incentives, competition among private and public owned institutions have been held, to put 
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the quality of teaching on their agenda. The survival of private education institutions largely depends on the income 

derived from tuition fees from students (Dezhbakhsh and Karikari, 2010). It is also crucial to understand that private 

education institutions are to serve their customers namely students. Therefore, what students perceive about the 

quality of education should be understood not only to improve the quality of teaching and learning, but also to 

increase enrolment and the reputation of the education institutions. The aim and objectives of education and 

institutions change from time to time depending on the changing needs of the society. The laypersons and 

professionals believe that the quality of education can be achieved through the efforts of well qualified, competent 

and effective teachers. Thus, the effectiveness of an educational system particularly, teaching and learning is largely 

determined by the quality of teachers. Policymakers in the current educational system are at a crucial intersection in 

which they need to understand to what extent the teachers are effective as it affects student success in the classroom 

(Sabol, 2013). Therefore, it is crucial for the institutions to understand how students perceive the quality of teaching  

they are provided so that their expectations can be fulfilled effectively. 

Although the evaluation of teaching effectiveness provides the effective and professional ideas to improve their 

teaching practices (Balam & Shannon, 2010), it is a highly complex process as it is both subjective and 

multidimensional. Being the customers of education, students are increasingly becoming the drivers for quality of 

teaching and are involved in the evaluation processes (Benton and Cahin, 2014). Considering students as the first 

hand consumers of education, in some countries students are authorized to play an active role in the running and 

improving of education in their institutions. Therefore, there is a current international trend of increasing the 

awareness of quality of teaching and, that students are invited to serve on governing bodies of institutions where they 

are able to put their personal stand point on issues in education particularly those related to teaching and learning 

(Allan, Clarke and Jopling, 2009; Berk, 2009) and also through surveys on assessment and feedback (Berk, 2012). 

Although the teaching and learning are important aspects of effective teaching,, they are not the only considerations 

to be taken into account. The perceptions depend and differ from person to person and obviously, the responses may 

differ from student to student as the perceptions are based on their personal experiences about teaching.  

1.1 Problem Statement 

Private higher education in Botswana has grown significantly in recent years in terms of the number of institutions, 

number of students enrolled and, diversity of courses being offered. These institutions have increased remarkably, 

resulting in the education sector becoming more competitive and yet, many of these cannot ensure the desired quality 

of education. Researchers’ and experts’ opinion seems to indicate that the quality of education of many of these 

institutions is below par; many of them depend on part-time and, inexperienced faculty. Considering the growth and 

diversification of private higher education institutions and the job market, society and stakeholders are increasingly 

concerned about the quality of education they offer. Consequently, institutions are expected to provide good quality 

teaching and therefore, producing good quality learning. As a result, the teaching and its  assessments done in these 

educational institutions are considered important. However, there is no evidence of the quality of teaching in the fast 

growing private higher education system in the country. So far, no study has been conducted on assessing the current 

status of quality of teaching in the private higher education institutions in Botswana. Therefore, there is a need to 

assess the quality of teaching in these institutions. Such assessment  may assist stakeholders and policy makers in 

enhancing the quality of teaching in the country particularly, in private higher education institutions. 

1.2 Aim and Objectives 

The aim of this quantitative study was to assess the quality of teaching (teaching effectiveness) in the private higher 

education institutions in Botswana. The specific objectives of the study were: 

i) To determine the level of teaching effectiveness as perceived by students in private higher education institutions.  

ii) To determine the gender difference in teaching effectiveness as perceived by students in private higher education 

institutions. 

iii) To determine the age difference in teaching effectiveness as perceived by students in private higher education 

institutions. 

iv) To determine the nationality difference in teaching effectiveness as perceived by students in private higher 

education institutions. 

v) To determine the difference in teaching effectiveness in university and non- university type of private higher 

education institutions. 

 



http://ijhe.sciedupress.com  International Journal of Higher Education Vol. 7, No. 3; 2018 

Published by Sciedu Press                         145                        ISSN 1927-6044   E-ISSN 1927-6052 

2. Review of Literature 

2.1 Meaning of Teaching Effectiveness 

The word teacher effectiveness is composed of two words; teacher and effectiveness. A teacher is a person who 

teaches i.e. imparts knowledge and skills to the learner. Effectiveness is the quality of being successful in producing 

an intended result (Collin’s English Dictionary) i.e., effective in imparting knowledge. Thus, the term teacher 

effectiveness refers to the measure of success of a teacher in carrying out the task of teaching which includes 

effective methods of instruction, classroom management and organization, assessment and feedback among others.  

Teaching effectiveness is a concept that has different meaning to different people. Effective teaching refers to all the 

behaviours of an instructor that helps students learn (Cashin, 1989). Effective teaching is to provide maximum 

opportunities for all students to learn (Westwood, 1998). Effective teaching is that the students achieve the learning 

‘intended by the teacher’ (Kyriacou, (2009, p.7); but this does not take into account the fact that learning is a 

two-way process (Biggs, 2003; Kember and MacNaughton, 2007). The interactions between teachers and students is 

a two way process whereby teacher teach and students learn  but at the same time teachers get  feedback on the 

learning through various assessments.  

It is clear that teaching effectiveness is referred to various concepts namely: teacher effectiveness, instructional 

effectiveness and quality of teaching. This study adopted teaching effectiveness as the quality of teaching and has 

been used interchangeably throughout this manuscript. Teaching is a process in which a teacher engages physically 

and/or intellectually with the students, in order to develop in students an interest in learning. Quality is an 

individual’s, subjective perception of satisfaction with a product and/or service. In this study, quality refers to the 

students perceptions on the level of their satisfaction on the teaching process. Perception is the personal opinion on 

the basis of which a student chooses, organizes and interprets information to have a clear picture of the teaching 

process. 

2.2 Students’ Perceptions as Measurement of Teaching Effectiveness 

There are various strategies to measure teaching effectiveness which include student ratings, peer ratings, self- 

evaluation, videos, student interviews, alumni ratings, employer ratings, administrator ratings, teaching scholarship, 

teaching awards, learning outcome measures and teaching portfolio (Berk, 2012). Teaching effectiveness has mostly 

been measured through a perception based student questionnaire specifically designed to measure observed teaching 

styles or behaviors of the teacher (Wright & O’Neil, 1992; Cashin, 1995). “Any use of student evaluations [of 

teaching effectiveness] must be based on the assumption that students are willing and able to provide valid 

judgments about the teaching they have received” (Kwan, 2000, p. 20). 

Based on the perceptions of the students, numerous instruments have been developed worldwide for evaluating 

teaching effectiveness in higher education such as the “Students’ Evaluation of Teaching Effectiveness Rating Scale” 

(Toland, & De Ayala, 2005), the “Teaching Proficiency Item Pool” (Barnes et al., 2008) and the questionnaire to 

evaluate teaching (Mortelmans, & Spooren, 2009). However, all these data collection instruments differ in their 

components or items for evaluation of teaching quality; mostly they share similar dimensions identified by different 

researchers (Dodeen, 2013; Toland and Alyala, 2005; Gursoy and Umbreit, 2005; and Catano & Harvey, 2011).  

Barnett (2011), Fenstermacher and Richardson (2005) asserted that students’ perception of effective teaching is 

necessary for improving the effectiveness of teaching and therefore, their learning. Allan and Clarke (2007), Allan, 

Clarke and Jopling (2009) and Kember and MacNaughton (2007) suggested that there is a link between effective 

teachers and their personal attributes. The availability of the professor, clarity of their presentation, systematic 

approach in teaching, the information given to the students, encouraging active participation in class and, considering 

and responding to the students’ questions are indicators of effective teaching and learning (Kuzmanovic, Savic, 

Gusavac, Makajic-Nikolic, & Panic, 2013).  

Similarly, Rama (2011) determined that the most effective professors are the ones that know their students’ needs 

and try to increase their motivation, use different teaching strategies, possess good communication skills, and 

encourage the students to be optimistic about their abilities. Conversely, effective teachers are those who improve 

student learning by enhancing several factors including student motivation, persistence, creativity, knowledge 

applicability, and global competency (Byrd & Rasberry, 2011). Thus, Allan, Clarke and Jopling (2009), and Barnett 

and Di Napoli (2008) suggested that students decide the effectiveness of teaching of their teachers based on their 

understanding of the teaching styles. 

Although student perception surveys have shown to be effective in evaluating teacher effectiveness, their use in the 

high-stakes realm of performance reviews is not widespread (Khong, 2014; Onwuegbuzie, Daniels, & Collins, 2009). 
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In studies tracking student evaluations of faculty, researchers noted an increase from 29% to 86% in a twenty year 

period (Emery, Kramer, &Tian, 2003). Although there are still certain controversies that most of the teaching 

evaluation instruments were not validated (Spooren, Brockx and Mortelmans, 2013), there are advantages of student 

perception surveys to evaluate faculty teaching effectiveness. Perhaps the most important advantage of using student 

surveys is their ability to provide applicable feedback to teachers which teachers can use survey results to identify 

strengths and weaknesses and make changes to their teaching methods. The datasets of students’ perceptions can be 

used in the process of promotion and tenure as well as to guide faculty members in improving their performance 

(Sarkis and Inshik, 2010). Students surveys provide direct feedback to the faculty and minimize bias compared to 

one-time outside reviews. These tools are low cost with a rapid turnaround, they have been an ease of scale revision 

and, they are efficient and easy to implement (Turhan, Yaris, and Nural, 2005). Surveys are time-efficient, 

cost-efficient, can be collected anonymously and, have the ability to track changes over time and, require minimal 

training (Goe, et al., 2008). 

Feedback from students is an integral part of the evaluation of the teaching process as it lets the concerned parties 

know the progress of a class, areas of strength and weaknesses (Lawall, 1998; Annan et. al., 2013; Marsh, 2007). 

Feedback from students is an essential requirement of reflective teaching, allowing teachers to refine their practice 

and to continue developing as professionals. This doesn’t just apply to instructors whose performance is shaky or 

weak, in fact even the best teachers can benefit from student feedback. Therefore, getting information from students 

can be very helpful in improving teaching and obviously, the quality of education. Many methods can be used to 

obtain feedback (Berk, 2013).  Student Evaluation of Teaching (SET) has been extensively used (Algozzine et al., 

2004; Clayson, 2009). Whilst, no general consensus has been reached about the validity of the SET, it seems there is 

some criticism against relying entirely on student feedback to evaluate teaching methods and effectiveness (Clayson, 

2009; Kogan et al., 2010 & Nilson, 2016).  Despite this, student ratings are used as one of the most influential 

measures of teaching effectiveness (Harvey, 2003). The literature suggests that satisfaction surveys predominate 

(Frick et al., 2009; Kember & Leung, 2009) in teaching effectiveness with the assumption that students provide 

feedback on the satisfaction of survey honesty. 

3. Methodology 

3.1 Research Design 

This quantitative study adopted an exploratory and descriptive survey research design. A quantitative study involves 

data collection from a large population. It is then used to generalize the results for the entire target population 

(Hollensen, 2003). Cooper and Schindler (2006) indicated that the broad area of survey research encompasses any 

measurement procedures that involve asking questions or perceptions from respondents. Surveys are divided into 

four major types: personal interviews, telephone surveys, mail surveys and self-administered surveys (Gerber-Nel, 

Nel and Kotze, 2005). Data was collect through a survey whereby questionnaires were self-administered by the 

researcher. A survey was found appropriate for data collection as it is useful for gathering factual information on 

preferences, beliefs and experiences from a wide range of participants (Cohen et al., 2007; Fraenkel et al., 2012). 

3.2 Sampling and Sample 

The population for this study consisted of the final year students enrolled in the university and non- university type 

of private higher education institutions in Botswana. Final year students were considered for this study as  an effort 

to capture their perceptions on the quality of teaching as they had gone through the teaching and learning process in 

these institutions for some years. Two universities and two non-university private higher education institutions in 

Botswana were randomly sampled. Further, a stratified random sampling method was used to select an equal number 

of 140 students from each of the four sampled institutions. The gender of students and type of institutions were 

considered as the two strata for sampling. Thus, 70 male and 70 female students from each of the four selected 

university and non-university institutions were selected. Thus, a total sample of 560 students (n=560) were selected 

for this study. A stratified random sampling procedure reduces the sampling error. In addition, stratification can 

ensure that each sub-division of the population is adequately represented in the sample. 

3.3 Instrumentation 

A valid and reliable questionnaire was constructed for data collection. The questionnaire was developed based on the 

literature review. The questionnaire was divided into two sections. The first section of the questionnaire consisted of 

items on the demographic information of the respondents. The second part contained 40 items to measure students 

perceptions on the teaching effectiveness on a four-point Likerts’ scale ranging from 1=Strongly Disagree, 

2=Disagree, 3=Agree, 4=Strongly Agree. However, the majority of the items in the second section of the 
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questionnaire were extracted from the instrument used by Al-Hinai, (2011). The items were modified for simplicity 

and, to suit to the purpose of this study. The validity of the questionnaire was accomplished by an expert review 

panel composed of three faculty experts in educational management and educational research. The reliability of the 

instrument was ensured by calculating the Cronbach Alfa Coefficient. The reliability coefficient of the 40 items 

measuring teaching effectiveness on a 4-point Likerts’ scale was calculated at .829 indicating that the questionnaire 

was reliable (Creswell & Creswell, 2017; Field, 2009). 

3.4 Data Collection and Data Analysis 

A valid and reliable questionnaire was used to collect data through a survey of the sampled students. On an agreed 

date and time, the researcher visited the selected institutions and distributed the questionnaires to the sampled 

students in their respective classes. The students were asked to complete the questionnaires before leaving the class 

and, students were not allowed to take the questionnaire away. Therefore, all the distributed questionnaires were 

collected immediately after completion. The Statistical Package for Social Sciences (SPSS) software ver. 23 was 

used for data analysis whereby a One sample t-test and Independent t-tests were used. A One sample t-test was 

employed to determine the level of teaching effectiveness while an Independent t-test was employed to determine the 

gender, age, nationality differences in the students’ perceptions on teaching effectiveness. Before performing any 

statistical analysis, the missing values for the variables were substituted with its mean. Mean substitution is a valid 

approach for dealing with missing values (Sen, et al., 2018; Cheema, 2014; Graham, et al., 2003). 

4. Results and Discussion 

4.1 Level of Teaching Effectiveness as Perceived by Students 

A One sample t-test was employed to determine the level of teaching effectiveness as perceived by the students in 

the private higher education institutions in Botswana and the results are presented in Table 1. The overall level of 

teaching effectiveness was determined higher by 13.49% (x̅ D = 13.49, t = 26.99, p = .01) than the average level of 

teaching effectiveness (x̅ = 100.00). All the forty items measuring the level of teaching effectiveness were found 

statistically significant at the .01 level. The top three items contributing positively to teaching effectiveness were 

determined. These items with their mean difference (x̅ D) and significance are showing strong enthusiasm for the 

subject (x̅D = 1.213, t = 52.23, p = .01), effective preparation and presentation of contents (x̅ = 1.164, t = 42.50, p 

= .01) and, enhancing presentation with the use of humour (x̅D = 1.143, t = 37.64, p = .01).   

On the other hand Table 1 indicated that 11 items contributed significantly negative to the teaching effectiveness. 

These items with their mean difference and significance included  up to date knowledge of the subject(x̅ D = -.898, 

t = -43.38, p = .01), adheres to stipulated course objectives (x̅ D = -.816, t = -23.03, p = .01), encourages students to 

participate in classroom activities (x̅ D = -.707, t = -19.17, p = .01), ensuring that students responses during 

classroom discussion are meaningful (x̅ D = -.686, t = -19.17, p = .01), giving content focused homework for 

effective learning (x̅ D = -.375, t = -13.50, p = .01), provides background for concepts presented (x̅ D = -.355, t = 

-21.28, p = .01), welcomes students seeking help (x̅ D = -.345, t = -13.32, p = .01), stimulates interest of students in 

the subject (x̅ D = -.339, t = -19.42, p = .01), making the course intellectually challenging and stimulating (x̅ D = 

-.299, t = -16.05, p = .01), having a genuine academic interest in individual students (x̅ D = -.298, t = -11.73, p = .01) 

and, giving valuable feedback on assessments/graded material (x̅ D = -.298, t = -15.21, p = .01). These findings 

reflected that the teachers are of poor quality in these areas of teaching and therefore, need to improve on all these 

areas of their teaching.There is a huge body of literature suggesting that the teaching effectiveness can be improved 

if the lecturers improve in the areas of teaching in which they are still not good enough and, contribute negatively to 

their teaching effectiveness.  
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Table 1. One Sample t-test determining the Teaching Effectiveness as Perceived by students in Private Higher 

Education Institutions (df = 559) 

__________________________________________________________________________________________________ 

Items            x̅  SD  SE(x̅)  x̅ D    t-value 

__________________________________________________________________________________________________ 

1. Good command of the subject contents 2.87 1.008 .043 .368** 8.63 

2. Enthusiasm for the subject 3.71 .549 .023 1.213** 52.23 

3. Creates a challenging and stimulating content delivery 2.20 .437 .018 -.299** -16.05 

4. Stimulates interest of students in the subject 2.16 .413 .017 -.339** -19.42 

5. Dedication to teaching 2.92 .870 .037 .416** 11.31 

6. Well prepared and delivered course material 3.66 .648 .027 1.164** 42.50 

7. Welcomes students seeking help 2.16 .612 .026 -.345** -13.32 

8. Relevant academic qualifications to teach the subject  3.46 .779 .033 .959** 29.13 

9. Giving content focused home work for effective learning 2.13 .657 .028 -.375** -13.50 

10. Presenting other views when appropriate 2.59 .663 .028 .091** 3.25 

11. Effective presentation to create students’ interest 2.67 .983 .042 .170** 4.08 

12. Effective use of instructional media and teaching aids 3.27 .841 .036 .766** 21.55 

13. Adhere to stipulated course objectives  1.68 .839 .035 -.816** -23.03 

14. Dynamic and energetic in teaching 3.12 .984 .042 .621** 14.93 

15. Encourages students to participate in classroom activities 1.79 .873 .037 -.707** -19.17 

16. Interest and care for individual students 2.20 .601 .025 -.298** -11.73 

17. Provides background for concepts presented 2.14 .395 .017 -.355** -21.28 

18. Equipped with adequate teacher training in teaching the subject  3.21 .945 .040 .712** 17.83 

19. Up to date knowledge of the subject 1.60 .490 .021 -.898** -43.38 

20. Encourages students to share their ideas  3.33 .860 .036 .827** 22.75 

21. Demonstrating good skills in classroom management 2.98 1.095 .046 .482** 10.42 

22. Showing respect for all students 3.07 1.127 .098 .568** 11.92 

23. Provides advice and support to students 3.37 .968 .041 .866** 21.16 

24. Sensitive to the culture of the organization and society  3.58 .706 .030 1.077** 36.08 

25. Effective application of student-centered approaches in teaching 2.81 .511 .022 .305** 14.15 

26. Encouraging students to ask questions in class 3.60 .760 .032 1.096** 34.14 

27. Application of diversity and appropriate teaching methods 3.21 .953 .040 .712** 17.69 

28. Inculcates a sense of humour during presentation  3.64 .718 .030 1.143** 37.64 

29. Giving valuable feedback on assessments/graded material 2.20 .464 .020 -.298** -15.21 

30. Clear and effective explanations 3.61 .722 .031 1.105** 36.20 

31. Assigning work on the content taught 3.63 .690 .029 1.134** 38.90 

32. Encourages students to express their own ideas  3.06 .927 .039 .557** 14.22 

33. Adequate and relevant experience in teaching the subject 3.02 1.069 .045 .516** 11.42 

34. Being friendly toward individual students 2.66 .645 .027 .164** 6.02 

35. Giving timely feedback on assessments/graded material 3.03 .997 .042 .532** 12.63 

36. Provides enough time to students for taking notes 3.09 .983 .042 .591** 14.22 

37. Implements an adequate number of assessments 2.93 1.012 .043 .434** 10.14 

38. Use of appropriate assessment methods  2.62 1.073 .045 .123** 2.71 

39. Accommodates students of different learning abilities 2.69 .999 .042 .189** 4.48 

40. Promotes meaningful discussion in class 1.81 .821 .035 -.686** -19.76 

Overall teaching effectiveness 113.49 11.823 .491 13.494** 26.99 

_________________________________________________________________________________________________ 

** Mean differences (x̅ D) are significant at .01 levels. 

Akareem & Hossain (2012) found that faculty characteristics influence the quality of education to a higher extent. 

Akter (2017) reported that inexperienced faculty was among the top factors affecting the equality of education. 

Student motivations, interest in their studies, feedback exchange and activeness can guarantee a higher study quality 

(Lamanauskas & Makarskaitė, 2016). University instructors should have skill, be knowledgeable, informed, and 

prepared in order to create optimum learning experiences (Flinders, 2013). Solis and Turner (2017) determined that 

managing course expectations can create positive student-instructor interactions in classrooms which in turn enhance 

student learning and engagement. Student involvement and effort are key factors to success in teaching and learning 
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(Webber, Krylow, & Zhang, 2013). Effective instructors commonly pride themselves on having positive student 

interactions in and out of the classroom, provide prompt feedback, and encourage teamwork amongst students 

(Hammer, Piascik, Medina, Pittenger, Rose, Creekmore, Soltis, Bouldin, Schwarz, & Scott, 2010). Instructors who 

take their time to know their students create a more productive and proactive classroom experience and stimulate 

student motivation and classroom discussion (Weimer, 2010). 

Faculty who encourage students to come to office hours, and demonstrate a genuine personal and academic interest 

in students report stronger student outcomes (Cox, McIntosh, Terenzini, Reason, &Louvsky-Quaye, 2010). Creating 

a stimulating and engaging classroom environment is pivotal to student success. Williams et al., (2013) found that 

students who experience positive emotions and are stimulated in the classroom also experience higher levels of 

motivation, and demonstrate behaviours that lead to academic success including studying, attendance, enhanced 

participation, and increased understanding of course materials. Involvement and engagement are the main 

components of effective teaching and learning. Impactful teachers also obtain and implement constructive feedback 

to encourage active learning (Hammer et al., 2010). Macsuga-Gage et al., (2012) found that the most effective 

teachers deliver concrete, explicit, and engaging instruction, assign students activities that promote understanding of 

skills and knowledge, provide positive feedback on students’ academic performance and, build strong relationships 

with their students. Most recently Paolini, (2015) concluded that the most impactful instructors utilize specific 

interventions including creating stimulating curricula, interacting with students, being available and approachable, 

using differential instruction and addressing relevant material. In order to achieve all this, the instructors have to be 

prepared and well-versed in their subject matter, design courses that reflect standards, and clearly communicate 

course content and expectations (Paolini, 2015). 

4.2 Gender Difference in Teaching Effectiveness as Perceived by Students  

An Independent t-test was employed to determine the gender difference in teaching effectiveness as perceived by the 

students in private higher education institutions in Botswana and the results are presented in Table 2. 

Table 2 indicates that no gender significant difference was determined in the students’ perceptions on  teaching 

effectiveness. However, female students reflected better teaching effectiveness (x̅ = 12.04) as compared to the male 

students (x̅ = 11.65). These findings indicated that both male and female students perceived the quality of teaching 

almost at the same level. These findings are contradictory with the findings of Alhjia (2017) and Akreem & Hossain, 

(2016) who found that a gender difference exists in students’ perceptions about teaching in higher education. 

According to Ramachandran (2010) there are very few studies based on gender issues particularly in higher 

education. Clearly more studies are needed in this important area. 

Table 2. Independent T-Test of the Gender Difference in the Students’ Perceptions toward Teaching Effectiveness 

(df = 558) 

_____________________________________________________________________________________ 

 

Gender   n  x̅
   SD   difference   t-value  Sig. 

    _____________  

        x̅ SED 

_____________________________________________________________________________________ 

Male    305  113.18  11.65    

Female   255  113.85  12.04   -.67 1.00  -.676   .499 

_____________________________________________________________________________________ 

4.3 Age Difference in Teaching Effectiveness as Perceived by Students 

An Independent t-test was employed to determine the age difference in teaching effectiveness as perceived by the 

students in private higher education institutions in Botswana and the results are presented in Table 3. 

Table 3 indicated no significant age difference was determined in the students’ perceptions towards teaching 

effectiveness. However, students with age of 18 and below reflected better teaching effectiveness (x̅ = 113.60) as 

compared to the students with age of 19 years and above (x̅ = 113.46). These findings reflected that both the age 

group of students perceived the quality of teaching at the same level. This finding is contrary to the finding of 
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Akreem & Hossain, (2016) who found that age has a significant difference in the students’ perception about quality 

of teaching in higher education. 

Table 3. Independent T-Test determining the Age Difference in the Students’ Perceptions toward Teaching 

Effectiveness in Private Higher Education Institutions (df = 558) 

__________________________________________________________________________________________ 

Age     n   x̅   SD   difference  t-value  Sig. 

       __________  

         x̅ SED 

__________________________________________________________________________________________ 

19 years and below  106   113.60  10.59    

20 years and above  454   113.46  12.10  .14 1.27  .111   .912 

__________________________________________________________________________________________ 

4.4 Nationality Difference in Teaching Effectiveness as Perceived by Students 

An Independent t-test was employed to determine the nationality difference in teaching effectiveness as perceived by 

the students in private higher education institutions in Botswana and the results are presented in Table 4.  

Table 4 indicates that no significant difference in students’ nationality was determined in the students’ perceptions 

towards teaching effectiveness. However, students from Botswana reflected better teaching effectiveness (x̅ = 

113.56) as compared to the students from other nationalities (x̅ = 112.00). These findings indicated that the students 

from Botswana as well as from other countries, perceived the quality of teaching at the same level. 

Table 4. Independent T-Test determining the Nationality Difference in the Students’ Perceptions toward Teaching 

Effectiveness in Private Higher Education Institutions (df = 558) 

_______________________________________________________________________________________ 

Nationality  n  x̅   SD  difference   t-value  Sig. 

    ___________  

       x̅  SED 

_______________________________________________________________________________________ 

Batswana   534  113.56  11.77    

Others   26  112.00  12.97  1.56  2.37  .657  .511 

_______________________________________________________________________________________ 

4.5 Institutional Difference in Teaching Effectiveness as Perceived by Students 

An Independent t-test was employed to determine the institution type difference in teaching effectiveness as 

perceived by the students in private higher education institutions in Botswana and the results are presented in Table 

5. 

Table 5 indicated that a significant difference in the students’ perceptions towards teaching effectiveness in the 

university and non university type of private higher education was determined (x̅ = - 2.89, t = -2.90, p = .004). 

Moreover, students studying in the university type institutions perceived better teaching effectiveness (x̅ = 114.93) as 

compared to the students in the non university type institutions (x̅ = 112.04). It clearly reflects that teachers in the 

university type of private higher institutions are of higher quality than the teachers in the non university type of 

institutions.This difference can be attributed by  several factors including the use of technology for teaching and 

learning (Price & Kirkwood, 2014; Englund, et al., 2017); the availability of physical resources such as a library and 

laboratory (Gibbs & Jenkins, 2014, teaching large classes(Gibbs & Jenkins, 2014, Maring & Sing, 2014), poor 

student engagement (Shernoff, et al., 2014), academic advising, communication skills and qualifications of academic 

staff (Noaman,  et al., 2017). 
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Table 5. Independent T-Test determining the Institution Type Difference in the Students Perceptions toward 

Teaching Effectiveness in Private Higher Education Institutions (df = 558) 

_______________________________________________________________________________________ 

Institution type  n  x̅   SD  difference   t-value  Sig. 

     __________  

       x̅  SED 

_______________________________________________________________________________________ 

Non University  280  112.04  12.81    

University  280  114.93  10.57  -2.89  .99  -2.90  .004** 

______________________________________________________________________________________ 

** Mean differences (x̅ D) are significant at .01 levels. 

Further, Richardson, (2005) revealed the relationships between teachers’ approaches to teaching; their conceptions of 

teaching, and their perceptions of the teaching environment vary among the academic staff in different institutions 

and, influences their teaching. The quality culture among the leaders and teachers are of different ability to influence 

resource allocation, clarify roles and responsibilities which may have influence on teaching and learning process  

(Bendermacher, et al., 2017). This difference in the quality of teaching may also be attributed by several other 

factors including motivation level of teachers, remuneration of the teachers and working environment etc. and 

therefore,  such factors need thorough investigation to narrow down the gap in quality of teaching in the university 

and non- university private higher education institutions. 

5. Conclusion and Recommendations  

The overall level of teaching effectiveness in the private higher education institutions was found to be higher than the 

average level of teaching effectiveness. Among the forty items measuring the teaching effectiveness, the top three 

items which were found to be significantly positive included; showing strong enthusiasm for the subject, well 

prepared and delivered course materialand, enhancing presentation with the use of humour. On the other hand, 

several items measuring the teaching effectiveness were found to be significantly negative namely; up to date 

knowledge of the subject, adhere to stipulated course objectives,encourage students to participate in classroom 

activities, ensuring that students responses during classroom discussion are meaningful, assigning 

homework/readings, providing  background for concepts presented, welcoming students seeking help, stimulating  

interest of students in the subject, making the course intellectually challenging and stimulating, having an academic 

interest in individual students and, giving valuable feedback on assessments/graded material. In order to improve on 

teaching effectiveness, it is, therefore recommended that the lecturers should improve on the components of teaching 

which contributed negatively to the teaching effectiveness. 

No significant gender and age difference in the perceptions of students’ on the teaching effectiveness was determined. 

Also, no significant difference in the perceptions of students from Botswana and other countries was determined. 

However, teaching effectiveness was differently perceived by the students studying in the university and non 

university type of private higher institutions whereby lecturers were found to be more effective in university type 

institutions compared to the lecturers in the non -university institutions. Therefore, a further study exploring the 

factors contributing to the differences in teaching effectiveness between the university and the non- university 

institutions in Botswana is recommended for improving the quality of teaching, According to Ramachandran (2010) 

whilst universities and other institutions of higher education are strategically placed to undertake multidisciplinary 

research, unfortunately gender issues have not been given adequate attention. Based on Ramchandrans’ findings, 

UNESCO recommends gender mainstreaming and further recommends studies aimed at identifying gaps through the 

use of gender analysis and sex disaggregated data. Clearly this is very relevant even in the Botswana context where a 

dearth of literature in this area exists. 
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