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Abstract 

In order to make teaching activities more appealing, different techniques and strategies have been constantly employed. 

This study utilized the strategy of “literature circles” to improve the text-analysis skills, reading desires, and interests 

of prospective teachers of Turkish. “Literature circles” was not chosen to be used as the sole strategy throughout the 

entire weekly class hours; instead, it was used only for one class hour of every weekly four-hour classes, being 

complementary to and supportive of other teaching activities. The study was carried out as action research. A total of 

92 third-year students in two sections of the department of Turkish Education voluntarily participated in the study. In 

order to improve the students’ book reviewing skills and reading interests, “literature circles” was implemented for a 

period of 12 weeks for one class hour. At the end of the implementation of “literature circles” when the students’ 

reading comprehension pre-test and post-test scores were compared, a significant difference was observed. Based on 

the results, it may be concluded that “literature circles” is effective in developing students’ abilities to find the theme, 

main idea, and keywords in a text. Besides, the students pointed out that the implementation of this strategy increased 

their interest and desire for communication, their self-confidence, cooperative learning, critical thinking, reading 

objectively without bias, and independent reading skills.  

Keywords: Reading education, Reading comprehension, Literature circles, Book review, Prospective teacher, 

Reading desire 

1. Introduction 

As is the case in all walks of life, in education the diversification and change of the tools, methods, and techniques used 

are inevitable as well.  New methods should be searched and tried to improve reading comprehension, which students 

need most to cope with school courses and increase their reading desire and interest in reading. “In basic education, 

even small reading groups, which are not based  on competition and which do not have the aim of having students 

grasp what they have read, develop comprehension skills that students need for many years to cope with school courses” 

(Gutherie et al., 2004). In addition, literature circles reading activities which are used to improve the students' ability to 

grasp, analyze, and summarize texts and develop their critical and reflective thinking are known to be more effective 

than traditional text reading activities such as reading the text aloud or silently, guessing unknown words from context 

and looking them up in the dictionary, analyzing the text using wh- questions, and analyzing the stylistic properties of 

texts (Briggs, 2010; Daniels & Steineke, 2004; McElvain, 2010; Wilfong, 2009).   

A literature circle is a reading group consisting of 4 or 5 people in which students who have different academic success 

levels and reading abilities voluntarily come together to read literary texts such as a novel or a story or expository texts 

such as essays, articles, or textbooks they like and to share their reading experiences with each other (Daniels, 2002; 

Karatay, 2015). The reason why these reading activities are called literature circle activities is that the order of seating 

is designed either as a full or half circle which allows all group members to see each other’s faces when they come 

together. If the conversation concerning the text is carried out only by group members, then the order of seating is a full 

circle (Daniels, 2002). If students other than the group members are asked to participate as audience in the reading 

activity, the order of seating is arranged as a semi-circle (Karatay, 2015).  

In literature circles, all members in the group read the same text, participate in the discussion about the text, and each 

has a different reading task for the presentation to be made at the end of the discussion. Four of these reading tasks are 

basic (compulsory) and four of them are optional. The prominent tasks to be performed as compulsory are Questioner, 

Connector, Literary luminary/Passage master, and Illustrator. When the number of group members is over four, the 
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reading tasks such as Summarizer, Researcher, Vocabulary enricher/word wizard and Travel tracer/scene setter are 

assigned to group members upon their wishes (Daniels, 2002).  

After the students create literature circle reading groups, they choose a book or a text determined either by the teacher 

or by themselves. Each member reads the book or the text in order to do the individual reading task he has been 

assigned and starts preparation to discuss the task with the members of the group. Each student does this reading 

activity individually. Independent reading work is performed at school or at home, depending on the volume of the 

book/text. After the students complete their independent reading work and do their reading tasks, they participate in the 

discussion about the book and share their experiences with the other students. After the discussion, all students present 

the work they have prepared which is based on their reading task.  

Literature circle reading activities which are done in one class hour for about 40-50 minutes are more effective than 

traditional reading activities used in the acquisition of skills such as text analysis, making a guess, drawing a 

conclusion, critical thinking, speaking, writing, enhancing vocabulary, and improving independent reading desire 

(Briggs, 2010; Daniels & Steineke, 2004; McElvain, 2010; Wilfong, 2009) because these activities offer students not 

only a collaborative learning atmosphere for socializing, but assigning a different reading task to each student helps 

them improve their individual reading skills and learning strategies as well. In this respect, compared with the 

traditional reading education activities, literature circle reading activities provide students with an indirect learning 

atmosphere for both socializing and cognitively learning reading comprehension strategies (Briggs, 2010; Burner, 

2007; Williams, 2009). Literature circle reading activities are designed to be implemented in four stages: 

Preparation: In this stage the introduction of reading tasks, creating literature circles, and choosing the book/text are 

performed respectively. In the first place, the introduction of reading tasks to the students is implemented. The students 

are informed individually about what they will do based on the task while reading the book. Secondly, reading circles 

are created among students who voluntarily want to work together. If those who come together have different interests, 

skills, and academic achievement levels, this increases the quality of the learning atmosphere and in-class interaction. 

In the third place, the students are required to choose one of the books/texts offered or one of their choosing.  

Individual reading: In this stage, time is given to the students to read the book/text to do their individual reading tasks. 

In individual reading activities, the students are required to understand the content of the text, take notes, and prepare a 

presentation to give information about the reading task. For instance, a student who takes over the Illustrator task may 

be required to draw the chain of events and the characters in the story.  

Discussion: In this stage, the student who takes over the Questioner task provides his/her friends with a discussion time 

for 20-30 minutes to share their feelings and thoughts about the topic of the book, main idea, other messages given in 

the book, the writer’s use of language, and the writer’s style of treating the topic. The student also manages the session 

in a way for all students to participate in the discussion to a considerable extent.  

Sharing: In this stage, everybody shares their presentations with their friends about the tasks they have done. For 

instance, the Literary luminary/Passage master shares the sections s/he likes in the book/text; the vocabulary 

enricher/word wizard shares the keywords the writer emphasized and the words used with new and different meanings; 

the Illustrator shares the visuals s/he prepared about the heroes and concept map of the events with the group members 

(Daniels, 2002; Karatay, 2015).  

The purpose of processes of the discussion of the book/text and sharing thoughts about it is to increase the students’ 

comprehension skills about the theme, main idea, supporting ideas, plot and subordinate plots, and the writer’s style of 

treating the topic and events. These processes improve the students’ skills of comprehension and analysis of complex 

texts they will encounter throughout their lives and increase their critical and reflective thinking abilities (Briggs, 2010; 

Burner, 2007; Burns, 1998).  In addition, the processes of preparation and individual reading help students acquire 

self-control skills for planning and doing independent reading in their reading and learning processes. In terms of 

cognitive competence, these processes are the stages of the reading comprehension skill that students need in their 

academic lives.  

Literature circles attract students’ reading interests more than the traditional reading of literary works and summarizing 

activities and arouse their reading desire for literary works because the students in literature circles find a collaborative 

and cooperative social learning atmosphere. In addition to helping students improve their ability to understand the deep 

structure of texts, this environment contributes to the improvement of students’ ability to talk about a literary text, 

self-confidence, and self-acceptance which even adults even experience difficulty in (Allan, Ellis & Pearson, 2005). 

This especially increases the reading desire of male students who are reluctant to do reading because when the students 
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themselves determine the amount of reading they will do, this makes them bolder and more eager in the reading 

process.  

For students who participate in literature circles discussions, not only does their reading desire increase, but their 

vocabulary also improves; reading and analyzing expository and narrative texts the students chose by themselves in 

literature circles are more effective in improving their vocabulary compared with traditional reading activities 

(Wilfong, 2009). Besides, it is known that in the reading process, literature circles make students more focused and 

critical cognitively and help students acquire the responsibility for self-learning and increase their self-confidence 

(Briggs, 2010; Burner, 2007; Burns, 1998; Daniels, 2002). Based on the results of the experimental study McElvain 

(2010) conducted with 4th, 5th and 6th graders, it was determined that the students in the classes which implemented 

literature circles were more successful in concluding, predicting, and deducing from the texts than the classes that 

implemented traditional method of reading.  In that study,  reading instruction in the experimental group continued 

for 7 months by allocating the first 15 minutes of each lesson for individual reading, 15 minutes for writing conclusions, 

and 15 minutes for group discussion of the text read by the students. In the comprehension tests administered at the 

pre-implementation and post-implementation stages, based on the scores of the control and experimental groups, it was 

determined that there was a significant difference in favor of the experimental group. Additionally, the teachers 

observed that there was a significant progress in general in the writing and speaking abilities of the experimental group 

students. These data show that literature circle reading activities not only improve the students’ academic success, 

self-control, and self-confidence in the process of learning and text analysis, but they also improve the students’ social 

skills such as speaking and participating in discussions.  

2. The Purpose of the Study  

In each stage of the teaching process, text analysis and summarizing techniques are taught to improve the students’ 

comprehension skills. Since the techniques taught at schools to improve the students’ reading comprehension skills are 

implemented on short texts, the students are not equipped with necessary skills and also are not experienced enough to 

understand and analyze long and complex texts. As most of the students have difficulty in focusing on long texts, even 

though they are prospective teachers, their interests and desires for reading are not at the satisfactory level (Demir 

Atalay, 2009; Batur, Gülveren & Bek, 2010). Furthermore, it cannot be asserted that those who acquired the habit of 

reading at an early age have an interest in reading and that those who have an interest do not have adequate experience 

and skills to cope with traditional literature classes and to comprehend and analyze a literary text. Prospective teachers, 

even in their final year of study, still cannot acquire adequate experience and skills to comprehend the main theme and 

idea in long and complex texts (Karatay, 2007). In this study, the effect of literature circles on the students’ ability to 

analyze texts, their reading desires, and interests in reading was studied. Thus, this study aimed to answer the following 

questions.  

3. The Problem Sentence of the Study  

Are literature circles effective on increasing the students’ ability to analyze texts, their desires for independent reading, 

and their interests in reading?   

3.1 Sub-problems 

(1) Are literature circles effective on improving the students’ ability to find the topic, main idea, and 

keywords in a text?  

(2) Are literature circles effective on increasing the students’ desires for independent reading and interests in 

reading?  

4. Research Design and Method 

The study was designed as action research. This kind of research aims to present systematic data about studies which 

are pre-planned, arranged, and based on collaboration to increase the quality of life and education through critical 

reflection and reasoning (Bogdan & Biklen, 1998; Johnson, 2002; Mills, 2014). In these studies, the aim is not only 

understanding the behaviors and point of views of the people investigated, but also improving and changing them 

(Büyüköztürk, Çakmak, Akgün, Karadeniz & Demirel, 2011; Ekiz, 2003). Cohen, Manion & Morrison (2007, p. 307) 

defines action research and its steps as follows: “Action research works on and tries to solve real, practitioner 

identified problems of everyday practice, is collaborative and builds in teacher involvement, seeks causes and tries to 

work on those causes, plans an intervention by the practitioners themselves, implements the intervention, and 

evaluates the success of the intervention in solving the identified problem.” In this study, too, the effect of literature 

circle reading activities on the students’ text analysis skills and independent reading desires and interests in reading 

were studied, and the data were given to the related parties to make reading education lessons more attractive and 
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functional. The research was planned in three stages: In the first stage, Reading Comprehension Test (henceforth, RCT) 

version 1.1 was used to determine the students’ text analysis skills of finding the theme, main idea, and keywords 

(Karatay, 2013, p. 246). In the second stage, for 12 weeks, one hour of every 4 hour traditional reading classes was 

reserved for literature circles reading activities. In the third stage, RCT version 1.1 was used again at the end of the 

term to measure the improvement in the students’ text analysis skills. Also, to obtain detailed data about the students’ 

book reading experiences and their views about the quality of implementation, the students’ views were obtained. To 

that end, the students were asked two open-ended questions which were, “What did you like and did not like about 

literature circle reading activities?” and “What suggestions can you make to improve the implementation of literature 

circles?” As response to these open-ended questions, the students stated their views in written form. Thus, by using 

both quantitative and qualitative research methods together, methodological triangulation was done to determine the 

effect of literature circle reading activities on the students’ text analysis skills, their desire for independent reading, and 

their interests in reading.    

4.1 Study Group 

The study group of the research consisted of a total of 92 third-year students in two sections in the department of 

Turkish Education. 36 students (39%) were male and 56 (61%) were female. The participants in the sample were 

selected using homogenous sampling. Etikan, Musa, Elkassim (2016, p. 3) define homogenous sampling as a form of 

sampling that “focuses on candidates who share similar traits or specific characteristics. For example, participants in 

Homogenous Sampling would be similar in terms of ages, cultures, jobs or life experiences. The idea is to focus on this 

precise similarity and how it relates to the topic being researched.” In the sampling process, all third year students who 

were taking the course were included in the sample. In Turkey, as prospective teachers are selected through a central 

exam, all teacher candidates share similar characteristics.  

4.2 Implementation Process 

Literature circles reading activities were planned to enhance the learning atmosphere in the reading education classes 

and to encourage collaboration among the students and support their acquisition of text analysis strategies. In the first 

week of the 14-week Reading Education course, RCT version 1.1 was administered to determine the students’ initial 

levels of reading comprehension. Additionally, in the first week, by doing brainstorming, the writers and texts the 

students liked were determined. A list of 20 books which the students wanted to read was prepared. In the second week, 

a briefing on literature circles and reading tasks was given to the students, and a sample implementation on short 

reading texts with reading groups of 3 or 4 people were made. During this practice session, the students were given 

guidance on independent reading, having discussions, reading tasks, and the presentations they would prepare. Thus, 

they were given a safe and sheltered introduction to reading longer texts confidently.  After the second week, every 

week the students selected a book they wanted from the designated reading list, voluntarily set up their own reading 

groups, and decided on the assignment of the reading tasks among themselves. During the remaining 12 weeks of the 

reading course, the groups selected a book they wanted every week, conducted independent reading at home, discussed 

the book in the class, and shared their presentations about it with others. In the final exam given at the end of the 

semester, RCT version 1.1 was administered once again to determine to what extent the students had progressed. In 

addition, the students’ views about the implementation of the study were taken, using two open-ended questions about 

literature circles reading activities. 

4.3 Data Collection Tools 

RCT version 1.1 was developed by Karatay (2007) and reliability and validity studies of the test were conducted and 

later published by Karatay (2013). The type of the text in the test is expository. The number of the words in the text is 

1974. There are 25 multiple choice items about the text in the comprehension test. Items 1-23 are about the keywords 

included in the text. Item 24 is about the topic studied and item 25 is about the main idea. In the first implementation of 

the RCT, Cronbach alpha (reliability coefficient) was calculated as 0,82. In the second implementation, the reliability 

coefficient was calculated as 0,84. These data showed that reading comprehension test version 1.1 was reliable for 

collecting data in the study. The data collected through the RCT version 1.1. formed the quantitative part of the data 

collection process. 

In addition to the quantitative data, qualitative data were also collected in this study. The latter type of data were 

obtained through the written answers students gave to respond to the two open-ended questions that were directed to 

the students at the end of the 12-week implementation process.    
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4.4 Data Analysis 

In the analysis of the data obtained through the RCT version 1.1, mean, standard deviation, repetitive measurements, 

and t-test were used. The responses the students gave to answer the open-ended questions were analyzed through 

content analysis technique which is commonly used in qualitative research studies. Each student’s answers to the 

open-ended questions about the implementation were examined, and the identical, similar, and different opinions were 

coded under main-themes and sub-themes. This coding method is defined as a systematic and innovative technique in 

which some words in a text are summarized under smaller content categories (Büyüköztürk et al., 2011). Thus, the 

students’ views about the implementation were classified into main themes and sub-themes, and each student’s 

response was coded as Participant1 (henceforth, P1), P2, P3 … In this process, when it was not apparently clear to 

determine under which theme or sub-theme the students’ opinions would be categorized, the opinions of an expert in 

the field were sought. The data obtained from the participants about the implementation through content analysis were 

then transformed into tables, using their frequencies and percentages to express the students’ opinions in numerical 

form.   

5. Findings  

In this section, the change in the students’ text analysis skills at the end of the 12-week literature circles reading 

activities and the content analysis of the students’ opinions on literature circles are presented. 

5.1 The First Sub-problem:  In the analysis of this problem, the arithmetic averages of the pre-test and post-test scores 

of the answers the students gave to the questions about the topic, main idea, and keywords in RCT version 1.1 which 

were administered before and after literature circles reading activities were used. The data about these are given in 

Table 1. 

Table 1. The students’ results of the pre-test and post-test scores in text analysis  

Text analysis Implementation  N X  S Sd t p 

1. Theme  
1. Pre-test 92 59,89 4,18 

183 5,952 ,000 
2. Post-test 92 89,67 2,35 

2. Main idea  
1. Pre-test 92 62,50 3,51 

183 1,973 ,050 
2. Post-test 92 72,50 3,36 

3. Keywords             
1. Pre-test 92 53,15 3,64 

183 4,928 ,000 
2. Post-test 92 78,26 3,25 

4. Reading 

comprehension  

1. Pre-test 92 58,51 3,40 
183 5,055 ,000 

2. Post-test 92 80,14 2,28 

*p<,05 significant difference. 

When Table 1 was examined, it was seen that the students’ post-test scores (89,67) in finding “the theme in the text” 

were higher than their pre-test scores (59,89). It was seen that there was a significant difference in favor of the post-test 

between the scores of the pre-test and post-test [t(183) = 5,952, p<,000]  in the students’ ability to find “the theme in the 

text”. It can be said that literature circles are effective in improving the students’ ability to find “the theme in the text”.  

Similarly, the students’ post-test scores (72,50) in finding “the main idea in the text” were higher than their pre-test 

scores (62,50). It was seen that there was a significant difference in favor of the post-test between the scores of pre-test 

and post-test [t(183) = 1,973, p<,050] in the students’ ability to find “the main idea in the text”.  Thus, it can be 

concluded that literature circles are effective in improving the students’ ability to find “the main idea in the text”.  

Similar findings can be said also about the students’ ability to find “the keywords in the text”. The students’ post-test 

scores (78,26) in finding “the keywords in the text” were higher than their pre-test scores (53,15). It was seen that there 

was a significant difference in favor of the post-test between the scores of pre-test and post-test [t(183) = 4,928, p<,000] 

about students’ ability to find “the keywords in the text”.  Therefore, it can be stated that literature circles are effective 

in improving the students’ ability to find “the main idea in the text”.   

The pre-test scores (58,51) of the reading comprehension skills of the students were also lower than their post-test 

scores (80,14). It was determined that there was a significant difference in favor of the post-test between the scores of 

pre-test and post-test [t(183) = 5,055, p<,000] in the students’ “reading comprehension” ability.  Using this finding, it 

may be concluded that literature circles are effective in improving the students’ “reading comprehension” ability.   
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5.2 The Second Sub-problem: The analysis of this problem was conducted, using content analysis of the answers the 

students gave to the open-ended questions about the implementation of literature circles reading activities.  After 

literature circles reading activities that lasted an-hour-a-week for 12 weeks, the students’ views about their 

implementation were determined under positive (4), negative (1) and suggestion (1) themes. The data about this are 

given in Table 2.  

Table 2. Providing a social learning atmosphere 

No Views  Participants   N % 

1 
Literature circles improved our ability 

to initiate communication  

P1-P2-P3-P4-P5-P6-P7-P9-P10-P11-P15-P17-P18- 

P19-P20-P21-P22-P23-P24-P28-P29-P30-P32-P33- 

P34-P35-P36-P37-P39-P40-P41-P42-P48-P50-P51- 

P52-P53-P55-P57-P59-P60-P62-P63-P64-P65-P66- 

P67-P68-P69-P70-P71-P72-P74-P75-P77-P79-P80- 

P81-P82-P83-P85-P87-P88-P90-P86-P90. 

68 

 

74 

 

     

2 

Literature circles provided a hands-on 

atmosphere for learning book 

reviewing and book discussion.  

P8-P9-P25-P28-P35-P42-P48-P51-P53-P58-P59-P60

-P61-P62-P63-P65-P72-P73-P74-P75-P76-P77-P78-

P79-P83-P85-P86. 

27 32 

     

3 
Literature circles were beneficial both 

culturally and educationally.  

P1-P2-P3-P12-P42-P54-P67-P69-P84-P85-P86-P90-

P91-P92. 
14 16 

     

4 
I will also use literature circles when I 

become a teacher.  

P7-P8-P11-P37-P60-P61-P64-P65-P67-P69-P72-P76

- P79- P90. 
14 16 

Literature circles provided the students with a social learning atmosphere. 68 students (74%) stated that literature 

circles “improved their ability to communicate”. In addition to improving their ability to communicate, 27 students 

(32%) stated that literature circles “provided an atmosphere for learning book reviewing and book discussion.” 

Besides, 14 students (16%) stated that literature circles “were beneficial both culturally and educationally”, and 14 

students (16%) stated that “they would also use literature circles when they became teachers.” As understood from 

these data, the students regarded literature circles as a social learning atmosphere for communicating with each other 

and learning together. Moreover, literature circles provided them with a hands-on, concrete learning experience about 

book reviewing and book discussion. The prospective teachers who thought literature circles were beneficial both 

culturally and educationally stated that literature circles were an effective teaching strategy and added that they would 

use them when they became teachers.  

Table 3. Improving critical reading  

No Views Participants  N % 

1 

Literature circles provided us with an 

opportunity to read and assess many 

books from different perspectives.  

P1-P2-P4-P8-P9-P10-P11-P13-P14-P15-P16-P19- 

P20-P21-P22-P23-P24-P25-P26-P27-P31-P32-P33- 

P34-P35-P38-P39-P41-P48-P51-P53-P57-P59-P60- 

P61-P62-P63-P65-P66-P68-P71-P72-P73-P75-P76- 

P77-P79-P81-P83-P84-P88-P90. 

 

52 

 

57 

 

2 

In literature circles, we read and 

reviewed the books of authors who had 

different world views than us.  

P2-P3-P4-P55-P57-P60-P62-P63-P65-P66-P70-P72 12 13 

3 

 

What was told in the books we read in 

literature circles helped us overcome 

our prejudices against some historical 

figures.  

P1-P5-P2-P27-P31-P32-P66-P70-P72-P83 10 11 
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According to 52 students (57%), literature circles “provided them with an opportunity to read and assess many books 

from different perspectives”; 12 students (13%) said that “in literature circles, they read and reviewed the books of 

authors who had different world views than themselves”, and 10 students (11%) stated that “what was told in the books 

they read in literature circles helped them overcome their prejudices against some historical figures.”  These data 

show that the students’ critical reading abilities about knowledge, event, situation, and characters in the books 

improved. The fact that the students analyzed the books all together but did different tasks and from different 

perspectives and held discussions afterwards improved their ability to assess what was told in the books without having 

prejudices and having different point of views.   

Table 4. Improving independent reading desire and interest in reading 

No Views Participants   N % 

1 

Literature circles aroused the desire and 

interest in getting to know the other 

books by the same author, different 

authors, and different literary genres.  

P3-P11-P17-P26-P27-P28-P30-P31-P32-P33-P35-P3

7-P42-P48-P51-P55-P58-P60-P62-P64-P65-P66-P67

-P68-P70-P72-P74-P76-P79-P80- 

P81-P82-P84-P85-P90. 

35 

 

38 

 

     

2 

The fact that literature circles were 

implemented in a conversational 

atmosphere provided enjoyment.  

P1-P7-P11-P37-P40-P47-P55-P56-P64-P71-P75-P76

-P77-P83 
14 15 

35 students (38%) stated that literature circles “aroused the desire and interest in in getting to know the other books by 

the same author, different authors, and different literary genres” and 14 students (15%) said that “the fact that 

literature circles were implemented in a conversational atmosphere provided enjoyment.” As can be understood from 

these data, book discussions in the literary circles activities activated the students’ desire to participate in them socially 

and to express their opinions. This increased the students’ desire to read books independently and their interest in 

reading. It was understood that reading books as a group and holding discussions about them afterwards and talking 

about them was more enjoyable than individual book reading. Moreover, it was observed that these kinds of reading 

activities not only reinforced the existing reading habits of the students, but encouraged those who didn’t have the habit 

of reading to reading books as well.  

Table 5. Improving speaking ability and self-confidence  

No Views  Participants   N  % 

1 

Literature circles enabled us to express 

our feelings and thoughts about a topic or 

a work with self-confidence and more 

effectively. 

 

P1-P3-P4-P5-P9-P10-P16-P27-P34-P35-P37- 

P38-P39-P40-P48-P49-P55-P56-P59-P60-P65- 

P71-P82-P83. 

 

24 

 

26 

 

2 

Literature circles enabled us to create a 

quality conversation atmosphere.  

 

P4-P63-P81-P88. 

 

4 

 

4 

 

3 

Literature circles made it possible for 

students who had never participated in 

classes to take part in classes. 

 

P4-P24 

 

2 

 

2 

 

4 
Focusing on different aspects related to 

the topic provided us with relief  
P9-P36 

2 

 

2 

 

24 students (26%) stated that literature circles “enabled them to express their feelings and thoughts about a topic or a 

work with self-confidence and more effectively”; 4 of them (4%) stated that literature circles “enabled them to create a 

quality conversation atmosphere”; 2 students (2%) stated that “literature circles made it possible for students who had 

never participated in classes to take part in classes”; and 2 students (2%) stated that “focusing on different aspects 

related to the topic provided them with relief.” These data show that literature circles improved the students’ ability to 

share their feelings and thoughts about a topic with self-confidence and effectively in front of a group or with each 
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other. Another important point is that through this strategy, students who never express their opinions begin to 

participate in classes. In addition, students’ doing different activities other than the routine course of the classes 

relieved the students.  

Table 6. Negative situations encountered in literature circles  

No Views  Participants   N  % 

1 

Some students did not make 

sufficient preparation since 

they had not read the book. 

P7-P25-P39-P40-P46-P49-P49-P52-P55-P53-P63-P69- 

P72- P80-P87-P89 
16 17 

2 

Sometimes views were not 

shown respect during 

discussions  

P2-P22-P63-P83 4 4 

3 

Some students talked 

unnecessarily much and 

some talked too little.  

P17-P40-P44 3 3 

4 

Sometimes the students 

couldn’t hear each other’s 

voices as there was too much 

noise in the class. 

P5-P21 2 2 

5 

Since the number of the 

books to read was too many 

and the time for reading was 

too little, the students 

hurried while reading and 

couldn’t enjoy the book.  

P6-P16 2 2 

16 students (17%) said “some students didn’t make sufficient preparation since they hadn’t read the book”; 4 students 

(4%) said “sometimes views were not shown respect during discussions”; 3 students (3%) said “some students talked 

unnecessarily much and some talked too little”; 2 students (2%) said “sometimes we couldn’t hear each other’s voices 

because there was too much noise in the class”; and 2 students (2%) stated that “since the number of the books to read 

was too many and the time for reading was too little, they hurried while reading and couldn’t enjoy the book”.  

These data are about general problems in the implementation of literature circles. That some of the students in the 

group did not read the book or that they took an easy route and made their preparation, using the summary of the book 

easily found on the internet, prevented them from participating fully in the discussions. Two other problems were the 

disagreements caused by differences in political views and cultural backgrounds among group members and students’ 

showing disrespect to each other’s views. The teacher should control this tense atmosphere that could emerge among 

the students and be careful to create a climate of respect and tolerance. Making videos of discussion groups and having 

students watch instances of such behaviors and become aware of them is known to be an effective strategy to solve this 

problem (Clarke & Holwadel, 2007).   

Another problem is that in book discussions students who have dominant characters talk too much and those who have 

timid characters talk little. Because of this, the teacher or the moderator, to manage the discussion, should set the rules 

for participation at the very beginning and give equal right to speak to everyone. Book discussions sometimes could 

lead to too much noise in the classroom. This may lead to class management problems and lower the quality of book 

discussions. The teacher’s walking about in the class and asking questions to students is a strategy that could reduce 

this noise.   

Because the workload in other courses is intense or some students do not have the habit of reading, their reading speed 

and interests in reading could be lower. In this case, one week reading time could not be enough for them. The students 

reported that because of those reasons, they sometimes hurried while reading and could not enjoy the books. It is usual 

to experience such problems in crowded classes that consist of 45-50 students and in classes which are complex in 

terms of the students’ interests, abilities, and academic success levels. It was observed that for university students 

choosing a book about 150-200 pages to read in one week was more reasonable. 
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Table 7. Suggestions about literature circles  

No Views  Participants   N  % 

1 

Literature circles should be given time 

apart from reading education classes 

and be made widespread.  

P3-P4-P5-P6-P7-P8-P13-P16-P18-P30-P31-P32-P45-P

47-P49-P58-P60-P61-P62-P64-P67-P69-P74-P78. 
24 26 

2 

 

Reviews about the book being read 

should also be reviewed.  

P3-P4-P5-P6-P7-P8-P30-P31-P32-P45-P58-P68-P90. 13 14 

24 students (26%) said that “Literature circles should be given time apart from reading education classes and be made 

widespread” and 13 students (14%) said that “Reviews about the book being read should also be reviewed”. The 

students thought that since literature circles contributed to their personal development educationally and culturally, 

they should be given extra time apart from the regular reading classes and be made widespread. The students suggested 

that before discussions those who are assigned the roles of “Summarizer”, “Questioner”, and “Connector” should 

make visual presentations about the book and its author and that reviews about both should be analyzed.  

6. Conclusion and Discussion  

The results of this study showed that literature circles contributed to the students’ reading comprehension ability in six 

areas. The first of those is the contribution of literature circles to the students’ text analysis skills. It was determined 

that literature circles were effective in improving the students’ text analysis skills such as finding the theme, main idea, 

and keywords in a text. The data show that reading strategies which were taught through traditional reading education 

could be realized in a more entertaining and attractive social learning atmosphere through literature circles. The views 

obtained from the students and the findings of other studies support this conclusion (Briggs, 2010; Burner, 2007; Burns, 

1998; Daniels & Steineke, 2004; McElvain, 2010; Wilfong, 2009).  

The second contribution of literature circles is their providing students with a social learning atmosphere. The students 

in this study pointed out that literature circles provided them with “a quality educational and cultural atmosphere” that 

could help them develop their skills of interpersonal communication, critical reading, and book reviewing. Besides, 

unlike theoretical lessons, literature circles provided them with a hands-on concrete learning experience about book 

reviewing, book discussions, and a teaching model for their teaching careers.   

The third contribution of literature circles to students is their effect on improving the students’ ability to read texts 

critically. The views of the students such as “literature circles provided us with an opportunity to read and assess 

many books from different perspectives”; “in literature circles, we read and reviewed the books of authors who had 

different world views than us”; and “what was told in the books read in literature circles helped us overcome our 

prejudices against some historical figures” support this. The fact that the students read and analyzed the books doing 

different tasks and then talked about them altogether in literature circles shows that they improved their ability to 

assess the content of a book without prejudice and by using different perspectives.  

The fourth contribution of literature circles is that they improve the students’ independent reading desires and interests 

in reading. Literature circles increase the reading motivation of the students who are reluctant and indifferent to reading. 

The book discussions in literature circles activate the students’ desire for participation in discussions and stating their 

opinions socially. This situation increases their desire and interest for independent reading. In this study it was 

understood that reading a book as a group and talking about it afterwards was more enjoyable than individual reading. 

Moreover, it was observed that literature circle activities not only reinforced the students’ existing reading habits but 

also turned those who didn’t have the habit of reading into more interested, more willing, and self-confident 

individuals when it came to reading. This finding of the study corroborates the findings of similar other studies 

conducted at different times (Allan, Ellis & Pearson, 2005; Certo, Moxley & Miller, 2010). 

The fifth contribution of literature circles is that they improve the students’ speaking abilities and self-confidence. 

Literature circles improve the students’ speaking abilities and self-confidence for effective presentations.  The views 

of the students such as “literature circles enabled us to express our feelings and thoughts about a topic and a work with 

confidence and more effectively” and “literature circles made it possible for students who had never participated in 

classes to take part in classes” are evidence to this, and they also confirm the findings of similar studies in the literature 

(McElvain, 2010; Wilfong, 2009).  

The final contribution of literature circles is that they were instrumental in developing tolerance towards cultural and 

socio-economic differences. That the students who came from different cultures and socio-economic backgrounds 
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displayed progress and improvement in their efforts to establish interpersonal communication with each other is a 

finding of this study that supports this conclusion.  

Problems encountered in similar studies such as “some students did not read the book”; “some students did not show 

respect to each other during discussions”; “some students talked unnecessarily much and some talked too little”; and 

“sometimes there was too much noise in the class” were also found in this study. However, when the benefits of 

literature circles are considered on the whole, these problems could be minimized by taking some precautions. For 

instance, for students whose motivation is lower, literature circles can be created with books and texts that are not 

voluminous. Likewise, recording the videos of discussions in which students cross the boundaries of mutual respect 

and having students watch those would be effective for students to notice unacceptable behaviors (Clarke & Holwadel, 

2007).   

The students quite liked the implementation of literature circles which supported their reading education classes and 

which was conducted to make the reading classes more enjoyable. The students thought that literature circles should be 

given a time of their own and be made widespread since they provided support for their educational, cultural, and 

personal development. Literature circles stimulated the students’ desire to communicate with each other, developed 

their text analysis skills to actively read and participate in class discussions, aroused their independent reading desires 

and interests in reading, and developed their self-confidence in speaking. The results of this study on the effect of 

literature circles show that book discussions held as different from traditional book reading activities make the reading 

process more entertaining and more conscious.  
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