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Abstract

This study was conducted to examine the attitudes of students enrolled in the pedagogical formation programs in
order to become teachers towards the teaching profession. The students either graduated from faculties other than the
education faculty or they were still enrolled in undergraduate programs of faculties other than the education faculty.
The study group is made up of randomly selected 491 students enrolled in the pedagogical formation programs of
Kafkas University and Omer Halisdemir University during the 2016-2017 academic year between 6 and 15 January,
2017. To collect the study data, “Attitude Scale towards Teaching Profession” was used. Arithmetic mean,
independent t-test, one-way analysis of variance (ANOVA) and LSD post hoc tests were conducted in the analysis
and interpretation of data. In the study, it was determined that as the ages of students enrolled in the pedagogical
formation programs increase, they showed more positive attitudes towards the teaching profession. Females had
more positive attitudes than males, graduates more than students, Omer Halisdemir University students more than
Kafkas University students, and students who lived mostly in urban areas more than students who live in rural areas.
Furthermore, according to the study results, teaching profession attitudes of students enrolled in pedagogical
formation programs differ according to their faculty, mother and father’s education and monthly family income.
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1. Introduction

The social, political and economic functions attributed to education today indicate that education is positioned as the
most important key to social development. Educational systems will effectively continue their existence as long as
they answer the changes in the conditions of social reality they are in. Therefore, as Donaldson (2013) pointed out,
especially in societies where continuous and rapid changes take place, continuous development is not an option but a
necessity. For this reason, the need for continuous development in education has led many countries in the world to
reform their educational systems in line with social expectations. Teachers are the most important component of the
effort to improve educational systems in such a way that they can answer the social expectations which continuously
and rapidly change and transform. Indeed, the teacher factor is considered as the most important factor affecting the
education system (Karagozoglu, 1987; Oktay, 1991; Donaldson, 2013; OECD, 2005).

The teaching profession can be considered as the art of raising the next generations as good people and good citizens
who are helpful and constructive to their families, environment, state and country (Tekisik, 1987) and the human
development practice promising intellectual development, humanitarian awareness, economic opportunities,
citizenship awareness and other virtues to the individuals who will practice this profession (Cohen, 1988). The
improvement of the teaching profession’s conditions and professional qualities of the teachers should be positioned
at the center of the social development effort. Teachers’ professional knowledge levels, their content knowledge
levels and their experience levels are some of the factors among teaching qualifications. However, besides all this
knowledge, skill and experience, having positive feelings, thoughts and thus attitudes towards the teaching
profession can be considered a factor directly affecting at what level individuals who will become teachers will
realize the knowledge and skills they have. No matter how high the knowledge, skills and experience the teacher
candidates have, if they are not interested in the teaching profession, if they are doing the job out of necessity or if
they do not respect the profession, they cannot be expected to use their knowledge and skills in their true sense. In
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this context, examining teacher candidates’ feelings, thoughts and attitudes towards the teaching profession can be
considered as the most important factor in improving teacher training processes and thus improving educational
systems.

1.1 Attitude and Attitudes towards the Teaching Profession

In the Big Dictionary of Turkish Language Institution, the concept of attitude is defined as behavior forms
individuals engage in the face of people, events and inanimate objects (Turkish Language Institution [TDK], 2017).
While attitudes appear to be behavior forms according to this definition, attitudes are not limited to only observable
behaviors. Indeed, it is a concept including some phenomena such as feeling, thought and belief. Attitudes are our
tendencies in assessing phenomena (Katz, 1960; Rokeach, 1967). Therefore, attitudes have the power affecting the
direction, quality and quantity of our behaviors regarding a phenomenon. In this context, attitudes have an
epistemological power like Prislin and Crano (2010) stated:

Attitudes represent an evaluative integration of cognitions and affect experiences in relation to an object.
Attitudes are the evaluative judgments that integrate and summarize these cognitive/affective reactions. These
evaluative abstractions vary in strength, which in turn has implications for persistence, resistance, and
attitude-behavior consistency (Prislin & Crano, 2006, 347 cited in Prislin & Crano, 2010).

In that case, attitudes can be described as crystallized fundamental social forces helping to shape not only our
behaviors at a certain time but also to shape our future behaviors (Anderson, 1928). Thus, attitudes can be considered
as a phenomenon involving our views and opinions regarding any phenomenon as well as our beliefs (Katz, 1960;
Pajares, 1992; Valcke et al., 2010).

When we discuss the concept of attitude in this context, individuals’ attitudes towards a certain profession does not
only involve individuals’ feelings, thoughts or beliefs towards a certain profession. Individuals’ attitudes also have
the power to shape the practices within that profession, i.e. how the profession is performed. Therefore, while
individuals’ attitudes towards a certain profession reflect individuals’ awareness of the profession’s benefits and
value within the society, they also reflect individuals’ willingness to be part of the profession and their love,
commitment and devotion to the profession (Khalid & Amir, 2014). For this reason, there is a position relationship
between individuals having positive attitudes towards a certain profession and the quality of that profession’s
execution.

Unlike other individuals, teacher candidates are individuals who generally experience a significant part of the
professional processes they will perform during their student lives or specifically during student lives in their teacher
training programs. Therefore, as opposed to graduates of other academic disciplines, teacher candidates participate
teacher training programs with already having practical experiences regarding their profession and attitudes shaping
these experiences (Pajares, 1992; Valcke et al., 2010). According to Pajares (1992), teacher candidates’ attitudes
towards the teaching profession is quite resistant to change. Similarly, Kagan (1992) stated that teacher candidates’
attitudes they already had before entering the teacher training programs can be changed very little with the
knowledge they gained during the teacher training programs. On the contrary, Kagan (1992) expressed that attitudes
affect how much knowledge will be gained in the programs and how this knowledge will be interpreted. The way
knowledge and skills about teaching are interpreted and the way experiences lived during teaching are interpreted
affect the identity of the teachers (Flores, 2001). Similarly, it can be said that teacher candidates’ attitudes towards
the teaching profession will affect their professional identities. Teacher candidates’ attitudes about the meaning and
value of teaching and attitudes about how much they will be compatible to the profession they have while they are in
teacher training programs and while they are performing the teaching profession will shape the responses they will
give to the changing conditions of teaching. In this sense, attitudes towards the teaching profession may affect the
teacher quality and perhaps teacher quantity by influencing the definition of the right ways to become a teacher
(Lasky, 2005) and by influencing the internalization of the innovations in the teaching profession (Beijaard et al.,
2000). For example, Dikmenli and Ciftg (2016) point out that teachers who have positive attitudes towards
classroom management as a component of the teaching profession will spend more effort on their students. Therefore,
attitudes towards the teaching profession as a whole will also have an impact on the qualifications of education and
teaching processes. In this context, understanding teacher candidates’ attitudes towards the teaching profession and
taking into account these attitudes in teacher training programs are necessary (Watt & Richardson, 2008). Indeed,
although some studies (Hollingsworth, 1989) acknowledge that teacher candidates come to teacher training programs
with attitudes towards teaching, they also determined that the conditions of these programs can change teacher
candidates’ attitudes.
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In the literature, there are many studies on examining teacher candidates’ attitudes towards the teaching profession
(Eraslan & Cakici, 2001; Ozkan, 2012; Polat, 2013). These studies largely focus on the relationships between teacher
candidates’ demographic characteristics and their attitudes. Notably, however, there are scarcely any studies about
whether the universities where the teaching training programs are affected attitudes or not. In this study, it is aimed
to determine and analyze the teacher candidates’ attitudes towards the teaching profession. The study will also try to
answer the question of whether teacher candidates’ demographic characteristics in addition to their attitudes
significantly change or not according to the universities where the teaching training program is given. Thus, it is
hoped that the study will fulfill the need in the literature. In the study, teaching profession attitudes of teacher
candidates’ enrolled in the pedagogical formation certificate programs, one of the teacher training processes in
Turkey, were examined. These programs train students who are enrolled or graduated in faculties other than the
education faculties. In a way, pedagogical formation certificate programs are the programs offering teacher training
to those who are studying at faculties other than education faculties but who decided to become teachers later on.

2. Methods
2.1 Research Model

Aiming to examine attitudes of students enrolled in pedagogical formation certificate programs towards the teaching
profession, the study employs the survey model. Survey models are approaches that aim to describe a past or present
situation as it is and that define the event, individual or object in the study as it exists within its own circumstances.
In this research model, efforts to change or affect the events in any way are not made (Karasar, 2012).

2.2 Study Group

The study group is made up of randomly selected 491 students enrolled in the pedagogical formation certificate
programs of Kafkas University and Omer Halisdemir University in Turkey during the 2016-2017 academic year.
These 491 students were students or graduates of faculties of arts and sciences, faculty of economics and
administrative sciences (FEAS) and schools of physical education and sports (SPEA). These faculties were the
common ones among the students who went to these universities.

2.3 Data Collection Tools

The study data was collected using “Personal Information Form” and “Attitude Scale towards Teaching Profession”
developed by Cetin (2006).

2.3.1 Attitude Scale towards Teaching Profession
Developed by Cetin (2006), Attitude Scale towards Teaching Profession scale made up of a total of 35 items (15

positive and 20 negative items). Five ordered response levels, “strongly disagree”, “disagree”, “no opinion”, “agree”,
“strongly agree”, were used. The positive statements were scored 5, 4, 3, 2, and 1 from “strongly disagree” to
“strongly agree” response, and the negative statements were scored reversely. The scale’s reliability and validity
were done on the data obtained from 341 people selected through random sampling method among the senior
students of the education faculty. The scale consists of three sub-dimensions, “affection”, “value” and “harmony”.
The total variance explained by these three sub-dimensions is 51.2%. As a result of the factor analysis conducted in
order to determine the validity of the study, it was found that factor loadings of the scale items varied between 0.48
and 0.80 and that Kaiser-Meyer Olkin (KMO) value was 0.95. It was also found that Coefficient of internal
consistence (Cronbach’s alpha) calculated for the reliability was a=0.95. The Cronbach’s alpha value for all three
dimensions was calculated as a = .95, a = .81, a = .76, respectively. Findings regarding the validity and reliability
show that the scale has a valid and reliable structure (Cetin, 2006).

2.3.2 Personal Information Form

Developed by the researchers, Personal Information form was used to collect students’ personal information. This
form includes age, sex, education status (graduate, student), university, longest lived settlement, faculty, mother’s
education level, father’s education level and monthly family income.

2.4 Procedure

The data collection of the study was carried out during the fall semester of 2016-2017 academic year. The scales
were distributed to the participants who volunteered for the study. The study purpose was explained to the
participants, and then a brief explanation was given about the data collection tool. They were then given 30 minutes
and asked to fill the measurement tools. The researchers were in the classrooms while the participants filled the data
collections tools and answered the questions asked by the participants. The data collection process was completed
within one week.
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2.5 Data Analysis

One-way analysis of variance was used to determine whether pedagogical formation students’ attitudes towards the
teaching profession differ according to students’ ages (20-21, 22-23, 24-25, 26 and over). Independent t-test was
used to determine whether students’ attitudes towards the teaching profession differ according to sex (female-male),
education level (graduate-student), university (Kafkas-Omer Halisdemir) and longest lived settlement (rural- urban).

The significance level was considered to be 0.05. SPSS 20.0 software was used for statistical analyses.

3. Results

3.1 Socio-demographic Characteristics of Participants

Table 1 shows the socio-demographic characteristics of participants participating in the study.

Table 1. Socio-demographic characteristics of participants

Omer Halisdemir

g(r)](:r(;-(;c:g;‘?s(;igcr:phm Kafkas University University Total

N (245) % N (246) % N (491) %
20-21 30 12.2 37 15 67 13.6
Age 22-23 127 51.8 123 50 250 50.9
24-25 44 18 50 20.3 94 19.1
26 and over 44 18 36 14.6 80 16.3
Sex Female 151 61.6 153 67.2 304 61.9
Male 94 38.4 93 37.8 187 38.1
Education level Graduate 51 20.8 49 19.9 100 20.4
Student 194 79.2 197 80.1 391 79.6
Settlement Rural 130 53.1 117 47.5 247 50.3
Urban 115 47 129 52.4 244 49.7
Arts and Science 116 48.3 127 51.8 243 50.1
Faculty FEAS 35 14.6 61 24.9 96 19.8
SPEA 89 37.1 57 23.3 162 30.1
Iliterate 68 27.8 31 12.6 99 20.2
Literate 25 10.2 12 4.9 37 7.5
Mother’s education ool 92 37.6 130 52.8 222 452
level Middle school 34 13.9 35 14.2 69 14.1
High school 17 6.9 33 134 50 10.2
University 9 3.7 5 2 14 2.9
Iliterate 9 3.7 5 2 14 2.9
Literate 26 10.7 9 3.7 35 7.1
Father’s education E'igeongfry 88 36.1 102 415 190 38.8
level Middle school 42 17.2 48 19.5 90 18.4
High school 54 221 59 24 113 23.1
University 25 10.2 23 9.3 48 9.8
0-999 17 6.9 15 6.1 32 6.5
1000-1999 56 22.9 87 354 143 29.1
) 2000-2999 55 22.4 66 26.8 121 24.6
:\rfgg‘rﬁ:‘e'{f’l‘_”;"y 3000-3999 34 13.9 43 17,5 77 15.7
4000-4999 14 5.7 17 6.9 31 6.3
5000 and above 19 7.8 18 7.3 37 7.5
Not marked 50 20.4 - - 50 10.2
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As seen in Table 1, 245 teacher candidates from Kafkas University and 246 teacher candidates from Omer
Halisdemir University participated in the study. The values of age, sex and education levels of the participants from
both universities are close to each other. When the faculty variable is taken into account, it is seen that majority of
the participants are either students or graduates of faculty of arts and sciences. It is also seen that the number of
SPEA students or graduates of Kafkas University are higher than the number of SPEA students or graduates of Omer
Halisdemir University. When the mother and father education levels are taken into consideration, mother and father
education levels of Kafkas University participants are found lower than mother and father education levels of Omer
Halisdemir University participants. When the income levels of the participants are examined, it can be said that
income levels of participants from Kafkas University are lower compared to participants from Omer Halisdemir
University.

The study was conducted with a total of 491 participants. When the ages of the participants are examined, it is seen
that the participants are mostly in the 22-23 age group (50,9%), female participants’ ratio is higher than male
participants, the number of undergraduate students is higher than the graduates and the ratio of participants living in
rural areas to urban areas is nearly equal. 50.1% of the participants are the students or graduates of faculty of arts and
sciences, 30.1% are of school of physical education and sports, and 19.8% are of faculty of economics and
administrative sciences. While a significant portion of the participants’ mothers are elementary school graduates
(45.2%) and illiterate (20%), very few of them are university graduates (2.9%). While a significant portion of the
participants’ fathers are elementary school graduates (38.8%) and high school graduates (23.1%), very few of them
are illiterate (2.9%). According to these results, education level of participants’ fathers is higher than education level
of participants’ mothers. When participants’ family incomes are examined, it is seen that most of them had family
income of 1000-1999 TL (29.1%) and very few of them had family income of 4000-4999 TL (6.3%).

3.2 One-way ANOVA Results of Participants’ Attitude Scale towards Teaching Profession Scores according to the
Age Variable

Table 2 includes the participants’ Attitude Scale towards Teaching Profession scores depending on their age levels
Table 2. One-way ANOVA results of participants’ attitudes towards the teaching profession according to their ages.

Dimension Sou-rce of SS df MS F p Significant Difference LSD
Variance
Between Group 2474.94 3 82498 4.05 .007* 1-4
Affection Within Group 98992.44 487  203.27 2-4
Total 101467.38 490 3-4
Between Group 84.45 3 28.15 138 .247
Value Within Group 9898.73 487 20.32
Total 9983.18 490
Between Group 66.46 3 22.15 121 .303
Harmony Within Group 8857.68 487 18.18
Total 8924.15 490
Between Group 3827.72 3 127590 3.23 .022* 1-4
Total Within Group 191943.87 487  394.13 2-4
Total 195771.60 490 3-4
*p<.05

As seen in table 2, participants’ attitudes towards the teaching profession do not differ according to the age ranges in
the value [(F(3;490)=1.38;p>.05] and harmony [(F(3;490)=1.21;p>.05] sub-dimensions. However, participants’
attitudes towards the teaching profession significantly differ in the affection [(F(3;490)=4.05;p<.05] sub-dimension
and within the total scale [(F(3;490)=3.23;p<.05] according to the age variable. Conducted to determine which
groups’ attitudes towards the teaching profession differ significantly according to the age variable, LSD test results
show that 26 and over age group’s (X=92.13) mean scores from the scale are higher than the 20-21 age group’s (X
=86.37) mean scores, 22-23 age group’s ( X=85.81) mean scores and 24-25 age group’s (X=87.21) mean scores in
the affection sub-dimension. Within the total scale, it is seen that 26 and over age group’s ( X4=154.25) mean scores
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are higher compared to 20-21 age group ( X=147.07), 22-23 age group (X =146.44) and 24-25 age group ( X=147.31).
In this context, it can be stated that 26 and over age group has more positive attitude towards the teaching profession
than the other age groups.

3.3 T-test Results of Participants’ Attitudes towards the Teaching Profession according to the Sex Variable

Table 3 presents the independent t-test results of participants’ attitudes towards the teaching profession according to
the sex variable.

Table 3. Independent t-test results of participants’ Attitude Scale towards Teaching Profession scores according to
the sex variable

Dimensions Sex N X sd df t p
. Female 304 87.74 14.72 489 1.081 .280
Affection
Male 187 86.29 13.81
Female 304 36.67 3.59 489 4.005 .001*
Value
Male 187 35.01 5.55
Female 304 24.91 4.07 489 1.147 .252
Harmony
Male 187 24.45 4.56
Total Female 304 149.32 19.39 489 1.919 .056
ota
Male 187 145.77 20.78
*p<.05

As seen in Table 3, there is a significant difference between the teaching profession attitudes of female and male
participants in the value sub-dimension [(t(489)=4.005;p<.05]. Female participants’ mean scores ( X=36.67) in the
value sub-dimension of the scale are higher than the male participants’ mean scores (X=35.01) in the same
sub-dimension. Based on this result, female participants value the teaching profession more than the male
participants. Although participants’ attitudes towards the teaching profession did not show any significant difference
according to sex in the affection, harmony sub-dimensions and within the total scale, it can be said that females’
attitudes towards the teaching profession are more positive compared to the males.

3.4 T-test Results of Participants’ Attitudes towards the Teaching Profession according to Participants’ Education
Level (Graduate/Student)

Table 4 includes the independent t-test results of participants’ attitudes towards the teaching profession according to
the education level variable.

Table 4. Independent t-test results of participants’ Attitude Scale towards Teaching Profession scores according to
the education level variable

Dimensions  Education N X sd df t p
) Graduate 100 91.44 11.06 489 3.344 .001*
Affection
Student 391 86.10 14.94
Val Graduate 100 36.96 3.32 489 2.292 .022*
alue
Student 391 35.80 474
Graduate 100 25.81 3.08 489 2.826 .005*
Harmony
Student 391 24.46 4.48
Total Graduate 100 154.21 15.01 489 3.5638 .001*
ota
Student 391 146.37 20.79
*p<.05

As seen in Table 4, there is a significant difference between the teaching profession attitudes of participants who
graduated and teaching profession attitudes of participants who are still continuing their undergraduate degrees in the
scale’s affection [(t(489)=3.344;p<.05], value [(t(489)=2.292;p<.05] and harmony [(t(489)=2.826;p<.05]
sub-dimensions and within the total scale [(t(489)=3.568;p<.05]. Mean scores of participants who graduated from an
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undergraduate program and continuing this certificate program are higher than the mean scores of participants who
are still attending an undergraduate program in the affection (X=91.44), value (X=36.96), harmony (X=25.81)
sub-dimensions and within the total scale (X=154.21). This finding can be interpreted as participants who graduated
from undergraduate programs having more positive attitudes than participants who are still attending undergraduate
programs.

3.5 T-test Results of Participants’ Attitudes towards the Teaching Profession according to the Universities Where
Participants Take Their Pedagogical Formation Training

Table 5 presents the independent t-test results of participants’ attitudes towards the teaching profession according to
the university variable

Table 5. Independent t-test results of participants’ Attitude Scale towards Teaching Profession scores according to
the universities where participants take their pedagogical formation training

Dimensions  University N X sd df t p

Kafkas 245 87.19 15.40 489 .004 .997
Affection o

Omer 246 87.18 13.33

Halisdemir

Kafkas 245 35.55 4.97 489 2.370 .018*
Value o

Omer 246 36.52 3.5

Halisdemir

Kafkas 245 24.13 4.86 489 3.172 .002*
Harmon o

y. Omer 246 25.34 3.48

Halisdemir

Kafkas 245 146.88 21.85 489 1.202 .230
Total o

Omer 246 149.05 17.92

Halisdemir
*p<.05

As seen in Table 5, there is a significant difference between the teaching profession attitudes of participants from
Kafkas University [(t(489)=2.370;p<.05] and teaching profession attitudes of participants from Omer Halisdemir
University [(t(489)=3.172;p<.05] in the scale’s value, and harmony sub-dimensions. Mean scores of attitudes of
participants from Omer Halisdemir University (X 36.52) are higher than the mean scores of teaching profession
attitudes of participants from Kafkas University (X=35.55) in the value sub-dimension of the scale. Mean scores of
teaching profession attitudes of participants from Omer Halisdemir University ( X=25.34) are higher in the harmony
sub-dimension of the scale than the mean scores of teaching profession attitudes of participants from Kafkas
University (X=24.13) in the same sub-dimension. Based on this finding, it can be said that participants from Omer
Halisdemir University value teaching profession more than the participants from Kafkas University and that they
believe they will be more compatible with the job. Although attitudes towards the teaching profession do not show
any significant difference in the affection sub-dimension and within the total scale, it can be stated that students from
Omer Halisdemir University (X=149.05) have more positive attitudes towards the teaching profession than the
students from Kafkas University (X=146.88).

3.6. T-test Results of Participants’ Attitudes towards the Teaching Profession according to the Administrative
Settlement Unit They Have Lived the Longest

Table 6 includes the independent t-test results of participants’ attitudes towards the teaching profession according to
the settlement lived in the longest variable
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Table 6. Independent t-test results of participants’ Attitude Scale towards Teaching Profession scores according to
the settlement lived in the longest variable

Settlement unit
Dimensions lived in the

longest N X sd df t p
. Rural 247 86.08 14.15 489 1.721 .086
Affection
Urban 244 88.31 14.57 489
Rural 247 35.66 4.75 489 1.866 .063
Value
Urban 244 36.42 4.22 489
Rural 247 24.44 4.24 489 1.549 122
Harmony
Urban 244 25.04 4.27 489
Total Rural 247 146.19 19.51 489 1.999 .047*
ota
Urban 244 149.77 20.34 489
*p<.05

As seen in Table 6, there is not a significant difference between the teaching profession attitudes of participants in
the affection, value and harmony sub-dimensions according to the administrative settlement unit the participants
lived in the longest. However, it is seen that there is a significant difference in participants’ attitudes towards the
teaching profession within the total scale according to the administrative settlement unit the participants lived in the
longest [(t(489)=1.999;p<.05]. Based on Table 6, mean scores of teaching profession attitudes of participants who
lived in urban areas the longest (X=149.77) are higher than the mean scores of teaching profession attitudes of
participants who lived in the rural areas the longest (X=146.19) within the total scale. According to this finding, it
can be said that the teaching profession attitudes of participants who lived in the urban areas the longest are more
positive than the teaching profession attitudes of participants who lived in rural areas the longest.

In the study, it is determined that pedagogical formation program participants’ attitudes do not differ according to
participants’ faculties, mother and father’s education level and monthly family income.

4, Discussion

Aiming to make permanent changes in individuals’ behaviors, teaching profession can only improve as long as there
are teachers with positive attitudes towards the profession in addition to improvements in quality, technical
knowledge and skills. Individuals will love the job, value it and who will be compatible with it becoming teachers
will not only help the improvement of the quality of the teaching profession but also help the improvement of the
quality of education in general. Thus, positive attitudes towards the teaching profession are important as the technical
knowledge and skills teachers must have to do the teaching profession. In this study, teaching profession attitudes of
teacher candidates’ enrolled in two different pedagogical formation certificate programs, one of the teacher training
processes in Turkey, were examined. In this way, the factors related to the attitudes towards the teaching profession
were determined. In this framework, the study tried to answer the question of whether teacher candidates’ attitudes
towards the teaching profession differed or not according to the age, education level, sex, mother-father education
level, monthly family income, settlement they lived the longest and university where the pedagogical formation
training took place variables. The following results were reached as a result of the study:

The teaching profession attitudes of participants who are older are more positive compared to other participants. This
study result is similar to the study results of Ertem and Kete (2015) and Ozkan (2012). Both of these studies put forth
that older participants’ attitudes towards the teaching profession are higher than the other participants. Teaching
profession attitudes of participants who graduated from an undergraduate program are higher than the teaching
profession attitudes of participants who are still continuing their undergraduate degrees. Considering the fact that
participants who graduated from an undergraduate program are older than the participants who are still continuing
their undergraduate programs, this result can be related to the participants’ ages. On the other hand, another reason
why teaching profession attitudes of participants who graduated from an undergraduate program are more positive is
that they might have shed their student roles and started to look to teaching from a certain distance. In this context,
participants who are still continuing their undergraduate programs are carrying their student roles with them, and this
might have negatively affected their attitudes towards teaching. This can be associated with the unequal hierarchical
relationship between the student and teacher roles.
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When examining whether participants’ attitudes towards teaching differ according to sex, it is seen that attitudes
towards the teaching profession are higher only in the value sub-dimension in favor of female participants. On the
other hand, it is concluded that there is no significant difference in all of the scale’s sub-dimensions according to the
sex variable. While this study result supports the results of studies (Agilis & Kolomug, 2012; Bulut, 2009; Ozder,
Konetrali & Zeki, 2010) indicating that the sex variable does not change the attitudes towards the teaching profession,
it also contradicts the study results (Aksoy 2010; Terzi & Tezci, 2007; Capa & Cil, 2000; D& mez & Uslu, 2013;
Camadan & Duysak, 2010; Akpinar, Yildiz & Ergin, 2006) pointing out that female participants exhibit more
positive attitudes towards teaching compared to male participants. Based on the fact that teaching is compatible with
the womanhood roles in the distribution of dominant gender roles and that teaching seen as a women’s job, they
emphasize that women approach teaching more positively than men. On the other hand, the existence of studies
revealing different results point out that gender roles might affect attitudes towards teaching profession rather than
biological roles. Therefore, conducting studies on the same subject but differentiating between biological sex roles
and gender roles might be meaningful. The fact that these studies are qualitative studies can also help with making
sense of the related difference.

As a result of the study, it was determined that mother and father’s education levels did not create significant
differences in terms of participants’ attitudes towards teaching. Indeed, studies (Il3an, Seving & Ar1, 2013; Kartal &
Afacan, 2012; Orhan & Ok, 2014) examining similar subjects have reached a similar result. On the other hand, in
Tekerek and Polat’s (2011) study revealed that mother’s education level was effective on attitudes but father’s
education level did not create any significant difference. In the current study, it was determined that monthly family
income in addition to family education level did not lead to a significant difference in terms of attitudes. This result
supports the results of Yesil (2011), Gokge and Sezer (2012) and Giineyli and Aslan (2009). Based on these results,
it can be said that participants’ family characteristics do not create a significant difference on attitudes towards the
teaching profession.

When examining whether participants’ attitudes towards teaching differ according to where participants lived the
longest or not, it is seen that participants who lived in urban areas the longest had more positive attitudes towards the
teaching profession compared to participants who lived in rural areas the longest. This result is in contradiction with
the study results of Eraslan and Cakict (2011) and Karatekin, Merey and Kece (2015). Hence, it possible this sis
related to the sociocultural, economic and geographical characteristics of urban and rural areas rather than
participants just living in urban and rural areas. In order to find detailed answers to this, it would be meaningful to
conduct studies that will discuss settlement area’s different socioeconomic and cultural characteristics as variables
rather than discussing the areas as variables.

One of the most important results of the current study is that participants’ attitudes differ according to the
universities here the participants take the pedagogical formation certificate program. Attitudes of participants who
were enrolled in two different universities significantly differed in value and harmony sub-dimensions and within the
total scale. This study result is similar to the study results of Tekerek and Polat (2011) and Parvez and Shakir (2013).
In this context, it is possible to say that the institution where the pedagogical formation certificate program is offered,
the content of the teacher training programs and the processes experienced in the programs might affect the attitudes
towards teaching profession. For this reason, conducting new studies that will examine the relationship between
attitudes and institutions is necessary. This study result is important because processes related to teaching training
affect the attitudes towards teaching. Even though the teacher candidates come to the teacher training programs with
certain attitudes, processes they experience during the teacher training might affect their attitudes differently.
Therefore, understanding teacher candidates’ attitudes during the teacher training processes and deducing what needs
to be done in order to change these attitudes are vital.
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Appendix
The scale used as the data collection tool
Opinions about the statements
[
28l g | 2| 8 |33
AFFECTION § g E,, 8 .% é EE’
n 0O 2 (@] n

1 | For me the most ideal profession is teaching.
2 | I can teach for a lifetime.
3 |1 do not really enjoy doing my job-related activities.
4 | Teaching is a passion for me.
5 | I think teaching does not have any appeal.
6 I believe | will be more committed to the profession as my

experience in the teaching profession increases.
7 | 1 do not think this profession will bring much to me.
8 I would not trade the spiritual satisfaction I will get from teaching

with anything else.
9 | Nobody can keep me dong this profession.
10 | I do not think teaching is a suitable profession for my personality.
11 | I chose this profession knowingly and willingly.
1 I believe the joy | will get from teaching will make me forget all the

difficulties of this profession.
13 | I do not like teaching profession.
14 | I chose this profession because I like to teach people some things.
15 If | was asked to choose a new profession, | would choose the

teaching profession again without hesitation.
16 I do not think I will always get excited about learning and teaching

in this profession.
17 | I work hard to succeed in this profession in the future.
18 I do not think the teaching profession will satisfy me in monetary

and spiritual terms.
19 | I believe I will do the teaching profession as it should be.
20 | I can only think of doing this profession if I run into difficulty.
21 | I become unhappy thinking that I will be a teacher.
22 | 1 do not think I will teach if I have a better job.

VALUE

23 | Teaching is a profession that requires skills as well as knowledge.
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24

Teaching is a profession that sharing happens the most.

25

I understand better the seriousness of this profession as | learn it.

26

Teaching is a profession that needs commitment.

27

Teaching is an honorable profession.

28

Teaching profession is like a medicine that will save sick societies.

29

Teaching is among the professions that conscientious dimension is
important.

30

Teaching is a profession that requires a lot of patience.

HARMONY

31

Since | am tired of classes and teachers, teaching is the last
profession | will do.

32

I refrain from starting a suffering profession like teaching.

33

I worry about doing this profession because of renewing myself all
the time.

34

Teaching is a worn-out profession that cannot be fixed.

35

It is annoying to be trapped in a classroom all the time.
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