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Abstract
Background/Aim: Different studies, in international context, have linked occupational stress to emotional intelligence or
self-efficacy of faculty members. However, investigating the relationship between these three constructs in this context
was limited. So, the researchers investigated the relationship between occupational stress, emotional intelligence and
self-efficacy among faculty members.
Method: The study was conducted at the Faculty of Nursing, Zagazig University using a descriptive correlational design.
A convenience sample of 91 faculty members working in Faculty of Nursing Zagazig University during the academic year
2011-2012 were recruited for the study. Four tools were used for data collection: Questionnaire about demographic data,
Emotional Intelligence Scale, General Self-Efficacy Scale, and Occupational Stress Scale.
Results: The study findings indicate that the majority of faculty members experience a high level of occupational stress,
while they have a low level of emotional intelligence and self-efficacy. The occupational stress was negatively related with
faculty members’ emotional intelligence and self-efficacy.
Conclusion and Recommendation: The findings of current study confirm that occupational stress has negative
relationships with the faculty members’ emotional intelligence and self-efficacy. Therefore, we suggest that the Faculty of
Nursing should keep the stress level of their faculty members lower and help them to stay healthier by holding training
courses on emotional intelligence improving their social skills and increase their efficiency at work. Moreover, the
perceived self-efficacy can be improved among the faculty members through training programmes and courses this would
help the faculty members enhance their stress bearing capacity and also improve their productivity.
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1 Introduction
Occupational stress has increasingly been recognized as a widespread problem in different educational settings [1].
Although the reasons may differ, all of them may experience stress in their job [2]. However, even encountering similar
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work stress, some teachers may be less vulnerable to stress than others. Therefore, it seems natural that one should raise the
question as to why some teachers could be less vulnerable to stress than others in the face of similar work stress. In this
connection, an examination of personal and organization factors that enable teacher to deal with job stress seems
advisable [1]. One personal coping resource that is the concern of the present study is self-efficacy. Bandura stated that
people with high efficacy beliefs persisted with the task in the face of difficulty and achieved higher results with lower
levels of stress [3]. The second is emotional intelligence: An emotionally intelligent teacher learns and applies emotional
intelligence to improve stress management, which would raise the quality of teacher and quality of education [4, 5].
The study aims to investigate the relationship between occupational stress, emotional intelligence and self-efficacy among
faculty members in Faculty of nursing Zagazig University, Egypt. The research question was “Is there a significant
relationship between occupational stress, emotional intelligence and self-efficacy of faculty members?”

Background
Occupational stress is known as stress at work and considered one of the leading causes of work-related health problems in
almost all professions around the world [6]. It is defined as a combination of high levels of job demands and low levels of
control over one's job [7].
University teachers face problems either with the institutional or governmental side, which have negative effects on their
effectiveness in teaching and learning process. The institutional problems include; poor management, excessive work
hours, rigid institutional policies, heavy workload, poor student behavior, poor relationships with colleagues, poor
working conditions that include diminishing resources and poor physical features of school buildings, lack of reward, and
role ambiguity. On the other side, the governmental problems include; ever changing higher reforms and policies, less than
adequate budget for higher education sector, quality control and accreditation concerns. These constitute potential sources
of stress to university teachers [8-11]. The preparation of examination results, lack of research facilities, lack of annual leave/
holiday, manuscript preparation, slow progress on career advancement, and frequent interruptions are of them causes of
stress among academic staff [12].
Several studies have shown that occupational stress can lead to various negative consequences for the individual and the
workplace [13]. Stress in the workplace can ultimately rob people of their spirit and passion for the job, resulting in impaired
individual functioning, low motivation and decreased morale [14]. As well, dampened initiative, reduced interest in
working, high absenteeism rates, decreased capacity to perform, poor job performance, reduced efficiency, poor quality
control, low quality products and services, and poor health, poor mental and physical wellbeing [15].
The harmful effects of stress are reduced by many factors related to the individual and the organization, two of the most
important of these factors are emotional intelligence and self-efficacy that protect from the experience of job strain [16].
Emotional intelligence has been defined as the ability of a person to recognize and understand one’s own emotions and
those of others and regulate or manage those emotions so as to motivate self and others for achieving specific goals [17].
In this respect, Bar – On [18] proposed a new model of emotional intelligence which provides a theoretical basis for the
emotional quotient inventory (EQ-I), which was originally designed to assess various aspects of this construct as well as to
examine its conceptualization. In this model, emotional-social intelligence is viewed as an integration of interconnected
emotional and social competencies, skills and factors that determine how successfully we convey ourselves, realize others
and communicate with them, and deal with the daily necessities and problems. This model has one or more of the
following components: (a) the ability to recognize, understand, and express emotions and feelings; (b) the ability to
understand how others feel and relate with them, (c) the ability to manage and control emotion; (d) the ability to manage
change, adapt, and solve problems of a personal and interpersonal nature and the ability to generate positive effects and be
self-motivated [18].

184

ISSN 1925-4040 E-ISSN 1925-4059

www.sciedu.ca/jnep

Journal of Nursing Education and Practice, 2014, Vol. 4, No. 4

Emotional Intelligence plays an important role to low down the stress level among teachers [19]. University teachers with
high level of emotional intelligence use mechanisms which help them to adapt to environmental changes. Teachers with
low level of emotional intelligence on the other hand lack this ability to adapt properly to changing conditions [20, 21].
Self-efficacy is another factor whose contribution to occupational stress was investigated in the present study. Concept of
self-efficacy, that is the belief in one’s capabilities to organize and execute the courses of action required to produce given
attainments [22]. In educational field, teacher’s self-efficacy refers to the beliefs teachers hold regarding their capability to
bring about desired instructional outcomes [4].
Bandura highlighted that individuals’ belief regarding their self-efficacy forms the main part of their self-awareness. For
creating and changing the self-efficacy belief system, four important sources have been determined. These sources are:
mastery experiences, vicarious experiences, social persuasion, and psychological responses to experiences. Mastery
experiences are situations in which people perform successfully. Vicarious experiences are situations in which people
observe others perform successfully, compare themselves to that performance, and form beliefs about their own
competencies. Social persuasion is feedback from others that is judged to be authentic and a reasonable match to one’s
personal assessment of capabilities. Physiological responses are physical and emotional reactions to situation [22].
Teachers’ sense of self-efficacy plays a key role in influencing important academic outcomes. It is related to higher levels
of student achievement and motivation, and has been shown to influence teachers’ instructional practices, use of
innovative teaching methods, enthusiasm, commitment, and teaching behavior [23]. Self-efficacy affects the level of mental
stress and pressure and the depression caused from threatening situations. Individuals with high self-efficacy, reduce their
mental stress during stressful situations. Though, individuals with low self-efficacy experience a high level of stress in
controlling threats and they expand their lack of self-efficacy and they see many environmental aspects as dangerous and
threatening, which this matter can lead to mental stress for an individual [24, 25].
Various studies were carried out in Europe, Asia and America to examine the relation between emotional intelligence and
occupational stress among faculty members and secondary school teachers [8, 16, 26]. Other studies investigated the
relationship between self-efficacy and occupational stress [1, 24, 25]. However, one study only was carried out or reported on
the relationship between these three constructs in Africa (Nigeria) [27], thereby, leaving a gap to fill in Egypt. Thus, what is
the relationship between the three variables among nursing faculty members? This study seeks to find answers to the
question.
This work is anchored on Salovey and Mayer’s Ability Based Model of emotional intelligence explains that the level of
emotional intelligence will increase individuals’ competencies and this can increase their ability to decrease stress
situations and increase positive individual attitudes and behaviors [28, 29]. As well, the Bandura’s Social Cognitive Theory
represents a broad framework for the study that asserts a strong negative relationship between perceived self-efficacy and
perceived stress. In this way, Bandura’s Social Cognitive Theory considers the experience of stress in terms of low
efficacy for exercising control over stressful situations or conditions [22].
The work life of faculty members is not easy. This situation arises from diverse factors; the pressure from increased
workload, inadequate basic facilities for teaching, learning and research, and not so suitable work environment which can
lead to depression, irritability, nightmares and being introverted. So, faculty members in this setting need skills such as
emotional intelligence and sense of self efficacy to be able to manage these emotions which may interfere with personal,
professional and daily working lives, which create an urgent need for researchers to investigate the relationship between
occupational stress, emotional intelligence, and self-efficacy among faculty members.
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2 Methods
2.1 Research design
The study used a descriptive correlational design.

2.2 Ethical considerations
The researchers obtained the official permission to conduct the study from the Dean of the Faculty of Nursing, Zagazig
University, Egypt, because there is not an ethical committee. An individual informed consent was obtained from each
participant after full explanation of the study objectives and procedures. Participants were reassured that participation is
totally voluntary, that the information provided by them will be treated with utmost confidentiality.

2.3 Setting
The study was conducted at the Faculty of Nursing, Zagazig University, Egypt. Zagazig University was founded in 1974
as a state university to create and transfer knowledge that will enable to make useful contributions to their communities
and provide professional leadership at global level. The Faculty of Nursing consists of six academic departments: Nursing
Administration, Community Health Nursing, Pediatric Nursing, Medical Surgical Nursing, Psychiatric and Mental Health
Nursing, and Obstetric and Gynecological Nursing. Over 1200 undergraduate students are currently enrolled in the four
year nursing program.

2.4 Sample
A sample of convenience of 91 faculty members working in the Faculty of Nursing, Zagazig University, Egypt, during the
academic year 2011-2012. From which 27 teaching staff (5 assistant professors & 22 lecturers) and 64 assistants teaching
staff (22 assistant lecturers & 42 demonstrators). There were no exclusion criteria.

2.5 Instruments
Four tools were used in this study: Questionnaire about demographic data, Emotional Intelligence Scale (EIS), General
Self-efficacy Scale (G.S.E.S) and Occupational Stress Scale (OSS). The questionnaire about demographic data was
intended to collect data about the personal characteristics of the participants. These included age, educational qualification, academic rank, department, years of experience in teaching nursing, marital status, and monthly income.
Emotional Intelligence Scale (EIS): was developed by Schutte et al. [30]. To assess faculty member's emotional intelligence
based on self-report responses to 33 items grouped under five subscales; the appraisal and expression of own and others’
emotions (12 items), regulations of emotions in self and others (5 items), social skills (5 items), utilization of emotions in
solving problems (7 items), and optimism (4 items). Participants responded by indicating their agreement with each of the
33 statements using a five-point scale ranging from 1 (Strongly disagree) to 5 (Strongly agree). The scores ranged from 33
to 165. Emotional intelligence was considered to be high if the percent score was 75% or more and low if less than
75% [31]. The instrument previous reliability was reported by Schutte et al. and Jude [30, 32]. The Cronbach’s alpha of EIS
ranged from 0.87 to 0.90 and 0.83 to 0.87, respectively. The instrument was validated by Akpochafo [33], the content
validity of the instrument yielded 79.59% and the construct validity range between .45 and .96.
General Self-Efficacy Scale (GSES): was developed by Schwarzer and Jerusalem [34] to assess self-efficacy of faculty
members. It consisted of 10 statements (It is easy for me to stick to my aims and accomplish my goals and I can solve most
problems if I invest the necessary effort). Responses were evaluates using a four-point Likert scale ranging from 1 (Not at
all true) to 4 (Exactly true). The scores ranged from 10 to 40. Self-efficacy was considered to be high if the percent score
was 75% or more and low if less than 75% [34]. The instrument previous reliability was reported by Salami; Akpochafo;
Schwarzer and Jerusalem [15, 33, 34], the Cronbach’s alpha of GSES ranged from 75 to .90, 75 to .90 & the α = 0.78
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respectively. The instrument was validated by Akpochafo [33], the content validity of the instrument yielded 76.50% and
the construct validity range between .51 and .92.
Occupational Stress Scale (OSS): was developed by Hassan and Hassan [35] and modified by the researchers to measure a
variety of stressful job situations among faculty members. Participants responded by indicating their level of agreeableness to each of the 39 statements grouped under nine subscales; work overload (12 items); administration and
management (6 items); interpersonal problems and colleagues (5 items); job promotion (4 items); work scheduling (2
items); inadequate resources (1 item); lack of rewards (4 items); job insecurity (2 items); and poor working condition (3
items). Participants responded by indicating their agreement with each of the 39 statements using a five-point scale
ranging from 1 (Never like me) to 5 (Always like me). The scores ranged from 39 to 195. Occupational stress was
considered to be high if the percent score was 75% or more and low if less than 75% [6]. The instrument previous reliability
was reported by Hassan and Hassan [35], the OSS has demonstrated a high internal consistency (Cronbach α ranged from
0.79 to 0.87). The reliability estimate of the scale for the present study was α = 0.83. The validity of the scale was not
reported by the previous authors.

2.6 Procedure
Before data collection, face and content validity of the tools through rigorous review by a group of experts in nursing
administration were ascertained. The group consisted of 9 faculty members, from the Faculty of Nursing at Zagazig and
Ain Shams universities. Their comments factored into fine tuning of the instruments. The researchers carried out a pilot
study on a sample of 9 faculty members from different departments. The purpose was to ascertain the feasibility of the
study and the clarity and applicability of the tools. It also helped to estimate the time needed for filling in the instruments.
Based on the results of the pilot, no modifications were needed and data of those participants were incorporated in the main
study results.
Before the distribution of the tools to be filled in, the researchers explained the objectives of the study to participants in
order to receive the reliable data. Each participant received a copy of the tools. The scales were filled in by the participants,
while they were on duty and collected immediately after completion. The participants were allowed to keep the scales with
them, filled them in and could submit them within one week. The nature of the participants’ job and the number of tools
involved in the study accounted for the delay in the collection of the scales. The time required for completion of the tools
was found to range from 30-45 minutes. The collection of data lasted two months starting from the beginning of March to
the end of April 2012.

2.7 Data analysis
Data were analyzed using descriptive statistics in the form of frequencies and percentages for qualitative variables, the
qualitative categorical variables were compared using chi-square test. Pearson correlation analysis was used for
assessment of the inter-relationships among quantitative variables. Statistical significance was considered at p < .05.

3 Results
Table 1 displays the characteristics of the participants. All 91 faculty members agreed to participate in the study. The
participants were all women, with a mean age of 30.93 ± 6.26. Less than half (46.2%) had baccalaureate degree in nursing
and are demonstrators. Less than quarter (23%) of participants work in Medical Surgical Nursing department. Less than
two thirds (64.8%) of participants were married and had monthly income 1500 L.E. and more. The average years of
experience teaching nursing was 9.53 ± 5.17years.
Table 2 represents components of overall level of emotional intelligence of participants. The highest percentage of the
participants (79.1%) obtained low level of emotional intelligence, while few of them (20.9%) obtained a high level of
Published by Sciedu Press
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emotional intelligence. The highest percent is for optimism, (47.3%), and the lowest percent is for regulations of emotions
in self and others (12.1%).
Table 1. Characteristics of Participants (No = 91)
No

%

>25

21

23.1

25-

43

47.2

35+

27

29.7

Baccalaureate degree in nursing

42

46.2

Baccalaureate degree in nursing +MSC

22

24.2

Baccalaureate degree in nursing +PHD

27

29.6

Assistant professor

5

5.4

Lecturer

22

24.2

Assistant lecturer

22

24.2

Demonstrator

42

46.2

Psychiatric& mental health nursing

12

13.2

Community health nursing

15

16.5

Maternal &newborn health nursing

15

16.5

Medical-surgical nursing

21

23

Pediatric nursing

13

14.3

Nursing administration

15

16.5

<5

22

24.2

5-

34

37.3

10+

35

38.5

Marital status; Single

32

35.2

Monthly income (L.E.):
<1500

32

35.2

Items
Age in years:

Educational qualification:

Academic rank:

Department:

Experience in teaching nursing( years):

Table 2. Components and overall level of emotional intelligence of participants (No = 91)
Components of emotional intelligence

Low (<75%)

High (75%+)

No

%

No

%

Social skills

78

85.7

13

14.3

Optimism

48

52.7

43

47.3

Regulations of emotions in self and others

80

87.9

11

12.1

Utilization of emotions in solving problems

76

83.5

15

16.5

Expression of own &others emotions

76

83.5

15

16.5

Total emotional intelligence

72

79.1

19

20.9

Table 3 indicates that the majority 84.6 % (n = 77) of the faculty members reported experiencing high levels of
occupational stress, while 15.4% (n = 14) were experiencing a low occupational stress. The same table also shows that
career development had the highest percent (93.4%), and ranked first as the greatest source of stress to faculty members,
followed by stress from work overload (89%) and inadequate resources (80.2%). However, stress related to lack of reward
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ranked last (69.2%). The same table reveals that the majority 85.7% (n = 78) of the participants had low level of selfefficacy while, 14.3% (n = 13) had high level of self-efficacy.
Table 3. Level and percentages of occupational stress domains and perceived self-efficacy of participants (no = 91)
Occupational stress domains& self-efficacy

Low (<75%)

High (75%+)

No

%

No

%

10

11.0

81

89

Domains of occupational stress:
Work overload
Poor management practice

21

23.1

70

76.9

Interpersonal relationship

25

27.5

66

72.5

Career development

6

6.6

85

93.4

Work scheduling

20

22

71

78

Inadequate resources

18

19.8

73

80.2

Lack of reward

26

30.8

63

69.2

Job insecurity

19

20.9

72

79.1

Poor working condition

20

22

71

78

Total occupational stress

14

15.4

77

84.6

Total Self efficacy

78

85.7%

13

14.3

We examined the correlations between the three study variables and personal characteristics of participants. Statistically
significant positive correlations were detected between emotional intelligence, self-efficacy and personal characteristics of
participants related to age and years of experience in teaching nursing (r = 428, .412, .240, & 318; p =.000, .000, .022, &
002 respectively). However, there is negative correlation between occupational stress and personal characteristics of
participants related to age, years of experience and monthly income (r =-.498, -.434, & -.232; p =.000, .000, &.027
respectively).
Table 4 shows the relation between the three study variables and academic rank of participants. There were statistically
significant differences across the different academic ranks. Lecturers and Assistant professors had more emotional
intelligence and sense of self efficacy than those in the other two categories (demonstrators and Assistant lecturers).
Table 4. The relation between emotional intelligence, self-efficacy, occupational stress scores and academic rank of
participants
Academic rank
Variable

Emotional
intelligence
Self-efficacy
Occupational stress

Score

Demonstrator
(no = 42)

Assistant lecturer
(no = 22)

Lecturer&
Assistant professor
(no = 27)

No

No

%

No

%

Test

p

19.50

< .001**

7.42

< .05*

3.36

> .05

%

High

3

3.3

2

2.2

13

14.3

Low

39

42.8

20

22

14

15.4

High

3

3.3

2

2.2

8

8.8

Low

39

42.8

20

22

19

20.9

High

37

40.6

20

22

20

22

Low

5

5.5

2

2.2

7

7.7

Correlations between faculty members' occupational stress, emotional intelligence, and self-efficacy scores are presented
in Table 5. The table indicates a significant negative correlation between occupational stress and both of emotional
intelligence and self-efficacy(r = -.438 and -.291; p = < .001and .005 respectively).
Published by Sciedu Press

189

www.sciedu.ca/jnep

Journal of Nursing Education and Practice, 2014, Vol. 4, No. 4

Table 5. Correlation between occupational stress, emotional intelligence, and self-efficacy scores
Variables

p

r

Occupational stress with emotional intelligence

< .001

-.438**

Occupational stress with self-efficacy

< .005

-.291**

4 Discussion
This study investigates the relationship between occupational stress, emotional intelligence, and self-efficacy among
faculty members in the Faculty of Nursing. The results from this study show that occupational stress was negatively
related with self-efficacy and emotional intelligence. This could be attributed to the fact that the majority of participants
are unaware of their emotions and could not regulate them in ways that can assist them in dealing with occupational stress.
As well, they experience a low confidence in their capabilities which may have the tendency to look at things as if they are
tougher than they really are, a belief that fosters stress, and a myopic vision of how best to tackle problems.
These findings go with the theoretical framework of the Cognitive Theory of Bandura, which states that there is a strong
negative relationship between perceived self-efficacy and perceived stress [22]. The emotional intelligence model
developed by Salovey and Mayer’s which explains that the level of emotional intelligence will increase individuals'
competencies and this can increase their ability to decrease stress situations [29]. These findings go in line with scattered
previous studies [1, 15, 26, 27, 36]. These study findings are incongruent with what has been reported in other previous
studies [32, 37, 38] which found that emotional intelligence is significantly positively correlated with occupational stress
among faculty members and school teachers.
The findings of the current study demonstrate that the majority of faculty members experience a high level of occupational
stress. This may be due to the increased pressure arising from absence of relaxation as a result of intensive workload,
attainment of career aspiration of academics, lack of resources, and poor working condition. These results are in
congruence with a number of previous studies [6, 21, 39]. Our findings are against what has been reported in earlier
studies [40, 41] indicating that the overall stress level of the university teachers was moderate.
The results of the present study reveal that career development, work overload, and inadequate resources were found to be
the most stressful factors experienced by faculty members. This result could be due to the greater responsibilities of nurse
educators emanating from teaching responsibilities and their duties toward the quality control and accreditation making
them worked longer hours than they chose to or want to and often during weekends, as well as, the lack of supplies and
equipment that will help them accomplish these tasks, in addition to the pressure from attainment of career aspiration of
academics. Career development expressed by rise in rank and consequently increased salaries and benefits hinges on
faculty member's research productivity. Hence, research attracts the highest consideration for promotion. These findings
are in accordance with a number of previous studies [42-44].
In spite of lack of reward was found to be the least stressful factor experienced by faculty members this may be due to the
recent increase in their salaries but this percent is still high because this increase is still not covering their economic
demands of life and research costs. These results are consistent with the data reported by Mohammed [44].
The researchers dealt with the emotional intelligence variables as dichotomous variables to be able to compare their results
with previous studies that examine emotional intelligence. The findings of the current study reveal that the majority of
faculty members experience a low level of emotional intelligence. This may be attributed to the deficient curriculum in this
area, which does not adopt emotional intelligence skills as a goal for educational reform, for them, throughout the years of
academic study. As well as the absence of any training courses/ programs on emotional intelligence for faculty members,
these findings are in accordance with those of Mohammed [31]. The present study findings however were in disagreement
with what has been reported in other previous studies [45, 46] which show that the majority of teachers have a moderate level
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which found that the emotional intelligence of teachers

Regarding to components of emotional intelligence, about half of the participants reported that the optimism was the
highest component of emotional intelligence. This may be due to some extent of them have the ability to maintain a
positive attitude even in the face of adversity but this percent is still low. On the other hand, the lowest component was
related to regulations of emotions in self and others, this may be attributed to the lack of participants' knowledge and skills
about emotional intelligence leading to inadequate capabilities to regulate their emotions and others' emotions in
controlling psychological stress. This finding is inconsistent with the result of Mohammed [31] who found the highest
component of emotional intelligence was understanding of emotions while the lowest was related to management of
emotions.
The findings of the current study demonstrate that the majority of participants had a low sense of self efficacy. This may be
due to many factors such as; poor condition in the faculty environment, inadequate resources that hinder them to find better
instructional strategies to improve their teaching performance over time, lack of constructive feedback in which a faculty
members receive verbal comments about their capabilities to master given tasks, in addition to exposure to job stress as a
result of the burden of teaching tasks without adequate reward, these factors lead to lower their level of efficacy. The
present study findings are contradicting with what has been reported in a Turkish study [48] which found that the school
teachers have higher self-efficacy beliefs.
The results of the present study imply that there are negative correlations between occupational stress and personal
characteristics of the sample with particular reference to age, years of experience in teaching nursing, and monthly income.
However, the correlation is not significant with the academic rank. The major explanation for such a finding is that, older
faculty members with more experience in teaching are more experienced and adaptable to the environment that helping to
use active coping strategies and had a less job stress than younger staff.
The inadequate monthly income of the participants might make them difficult to meet the cost of living and other
commitments costs especially for conducting scientific research that are causes of stress among them. Again, a faculty
members in spite of their academic rank they are exposed to the same job pressure and the small sample size probably is
exploring why there is no statistically significant differences in the occupational stress scores of the participants based on
academic rank. These findings are in line with those of a research conducted by Khurshid et al. [6]. However, these study
findings were against what has been reported in other previous studies for instance that of Fako [14] which demonstrated
that there was no correlation between occupational stress and personal characteristics of faculty members. Similarly, other
studies [43, 44] found a positive relationship between occupational stress and personal characteristics of faculty members.
The findings of the current study demonstrate that there are significant positive correlations between emotional
intelligence, self-efficacy, and personal characteristics of faculty members with reference to age, years of experience in
teaching nursing and academic rank. This may be due to the faculty members who attained a higher level of qualification
(teaching staff), the greater the age and length of teaching experience the higher the amount of maturation which
ultimately leads to posses emotional and social competences and tend to find better instructional strategies to improve their
teaching performance over time, thus increasing their sense of efficacy [49]. These findings go in line with a number of
previous studies [50, 51]. These study findings are against what has been reported in other previous studies [52], which found
that the teachers’ perceived levels of efficacy in education do not change significantly by years of teaching experience. As
well, Mohammed [31] in her study demonstrated that no correlations were detected between emotional intelligence and
personal characteristics of teachers in terms of age, years of experience, and job position.

Limitation of the study
This research has certain limitations due to which its results cannot be generalized.
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1) If the sample size would be larger, the generalization of results would be better.
2) The study was conducted at one setting.
3) The issue requires further investigations such as longitudinal studies are needed to evaluate the possibility of a
causal relationship between occupational stress, emotional intelligence, and self-efficacy.

5 Conclusion and recommendations
The findings of current study confirm that occupational stress has negative relationships with the faculty members’
emotional intelligence and self-efficacy. Based on the findings of this study, its recommended that:
•

The Faculty of Nursing should keep the stress level of their faculty members lower and help them to stay healthier
by holding training courses on emotional intelligence improving their social skills (such as ability to leading
change, persuasiveness, verbal listening skill, and leading teams) , and increase their efficiency at work.

•

The university management should provide a more supportive work environment to faculty members so they can
perform their jobs more effectively, as well make more funds available to them for research and career
development purposes.

•

The head of the department always take into consideration equal distribution of duties among the faculty
members to decrease the workload.

•

The perceived self-efficacy can be improved among the faculty members through training programmes and
courses designed with the sources such as mastery learning, vicarious experiences, specific positive feedback and
psychological skills' training. This would help the faculty members enhance their stress bearing capacity and also
improve their productivity.

•

Further studies should investigate the relationship between these three studied variables occupational stress,
emotional intelligence and self-efficacy, and the performance of nurse educators.
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