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Abstract
Objective: Reveal the experience of being-a-nursing-student as it relates to care.
Method: Phenomenological qualitative research. Data were collected in March and May, 2011 by interviewing
seven nursing students at the Federal University of Santa Catarina. The interviews were analyzed using heideggerian
hermeneutics in three steps: Pre-comprehension, comprehension, and the interpretation of the participants’ responses.
Results: Reflecting on the historiographical context of being-a-nursing-student, the respondents realized that they are
immersed in the family context throughout their career, and described their experiences as temporal discoveries in their
life. By unveiling their historicity in the phenomenon of care, the students were able to recognize themselves in this
process, interacting with each other and with the practical situations in which moments of care were required. This process
has made it possible to conceive a vision of care from their past experience.
Conclusion: To nursing students, one concept of care involves reflecting continuously on oneself and on the other.
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1 Introduction
All beings have their own history individual, collective, social, cultural or academic. Building their life involves
connecting moments with experiences in a movement of meaning in their existence in time. Martin Heidegger was most
important theorist on issues of being and time in the 20th century. He created a specific language to explain these concepts.
Among his many phenomenological contributions, he opened up new ways of comprehending being and time
rediscovering such thinking during specific historical period in which Germany society was centred in economic
development and individual experiences were less valued. Heidegger brought out important philosophical questions; to
him, time is the phenomenon that permits the comprehension and interpretation implicit in being. He said that the sense of
being is time, in other words, the role of thinking is to make the human being sensible to the passage of time [1].
As an existentialist, Heidegger addresses questions about being in the world- in other words, being in relationships, in
taking care and, in concern. To him “ since being-in-the-world is essentially care, being-together-with things at hand could
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be taken in our previous analyses as taking care of them, being with the being-with others encountered within the world as
concern” [2]. The being reveals itself to the world by making its way, and, in this sense, Heidegger mentions that this is the
mode in which exists in the world; to him, the human condition concern which is experienced temporality [1].
Reflecting on being-a-nursing-student on the occupation of caregiver involves knowing one’s history of life and one’s
conceptions about care, and recognizing this relationship as important to one’s professional nursing practice in the future.
The being who assumes his/her condition of being-in-the-world is in a historical condition. History here takes the sense of
life, to Heidegger “the analysis of the historicity of existence attempted to show that this being is not temporal, because it
is in history, but because, on the contrary, it exists and can exist historically only because it is temporal in the ground of its
being” [2]. Heidegger also understands historicity as a possibility of existence, and historiography as a register of the
process of life.
Nursing is a profession essentially of care, and the being-a-nursing-student means being to care. The historical aspects of
being-a-nursing-student have the connotation of culture, tradition and family, where students summarize their experiences
using their past experiences of caring and being care for to construct new ones. They need to consider carefully the
intrinsic condition of being human, and to understand it is not possible to think about care as just theorizing about action [3].
Given this context, the following question emerges from this study: How the being-a-nursing-student experiences care
throughout his life? The question indicates to the research objective: reveal the experience of being-a-nursing-student as it
relates to care.

2 Methodology
It was conducted a phenomenological study that used the theoretical framework of Heidegger [2, 4]. The data analysis was
done following the hermeneutic perspective steps, which is characterized by pre-comprehension, comprehension, and
interpretation of the phenomenon. Phenomenology is “hermeneutics in the original signification of that word, which
designates the work of interpretation” [2].
The participants of the study were seven students enrolled in the second year of the Nursing course of the Federal
University of Santa Catarina - Brazil. The data collection occurred between March and May 2011, through phenomenological interview in a private classroom.
The phenomenological interview investigated how the being-a-nursing-student experiences care throughout his life? The
interview was recorded and transcribed after read repeatedly; the reports indicated the understanding and interpretation of
the phenomenon.
The study complied the requirements of the Resolution 196/96 [5], which deals with researches on human beings in Brazil,
and was approved by the ethics committee of the university. Participants were identified with an alphanumeric code to
ensure anonymity (A1, A2, A3…) described immediately after the responses.

3 Results
3.1 Historiographical conceptions of care, culture and tradition in the
family care
The historiographical aspects had been revealed by being-a-nursing-student in two ways: when they described the
experiences that happened in the past; and when, from this description, they reflected on these experiences, bringing them
back to their conscience today. These two moments are described in this study as historiography, because they determine
the temporal experiences on history, to reflect and make the experience an experience.
Published by Sciedu Press
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Memories are always events in the past that come to mind in movement, and are described by Heidegger as recapture. For
the author, “the recapture that reveals to the presence its own history” [2]. During this movement of recapture, the nursing
student reflected about care situations experienced in the past. When they reported the experiences of care that they are
aware of, the subjects described the family as primary caregivers: The first memory I have is care in childhood with my
grandparents. I lived with my parents, but my grandparents were all day with me, my grandmother was like my mother,
and my grandfather and my father, and since that time I realized that they were very special to me, and I to them (A7). This
perception was similarly described by another being-a-nursing-student: The first perception of care that I have, always
until now, is the mother is taking care of the child, the first thing that comes into my head during my life (A6).
Caring is a human condition which exists in personal and professional life. To Heidegger, caring is concern and he poses
the question “what is care if not bringing the human being back to its essence?” [6]. Caring is also the element that allows
the beings to live their historicity, approaching them to their existential condition.
Traditional aspects are unveiled and involve the care in the family. In this sense, Heidegger says that history does not mean
just past, or what was passed, but also the transformations in the human being on their cultural and traditional aspects on
time. For him, historical aspects are traditional legacies, recognized with historiographical or evident [2]. There were
situations described by nursing students related to their families, especially to their mother and the grandmother. They
used to told them about the situations which they have in their memories and these reports reflected temporally and were
assimilated by them: My birth was the first care I received, that fragile little baby and mother. […] At first I thought it was
in the family, in the care of my mother, she always stayed home. After a while I was grown, had three years and she started
working (A3). To another nursing student, the earliest memory of care was: especially my grandmother and my mother say
that when I was a baby, I do not know exactly why, but I cried a lot at night. My grandmother sometimes had to sing church
songs to calm me down, once I slept between my mother and my father to sing and soothe me (A1).
Besides the mentioned mother and grandparents’ care, they also remembered their relationship with brothers, describing
moments of care in childhood: Disregarding the principle that maternal bond, the first vision care I have it on pre-school,
my brother and I [...]. The people going down the street to school stood a mile away, we went walking, this is the first view
I have (A5). In another report, taking of siblings was experienced as task: When I was 12, my father started working out,
and my brother was younger and I had to take care of him. Was to blame, I was a child of 12 years and cooked for him. I
remember we got home, I did things, and sometimes annoyed and thought how he sees me handle it, I have to take care of
him and I cannot do my thing. And I was taking care of him until I was about 16 years (A7). Another experience of care
was described as unpleasant, because it took away the freedom to live differently, as described: I remember the first
experience of care that comes in mind is about my brother because my mother and father always worked horrors, and I
always stayed with my brother, he is three years younger than me. Moments that had cared enough of it (A2).
The cultural aspects expressed by the being-a-nursing-student revealed situations in which he/she observes professional
care, and from that he/she realizes that needs to learn more details about health to take care of another person. The care is
linked to the presence of a health problem as mentioned: Then there was another time that I became a caregiver, was when
my sister opened the refrigerator, dropped a plate of glass and cut her foot, I think it took a little vase, not known, and
bleeding heavily, I do not know how I managed to take care of her, because she did not like, was afraid of blood, of these
things (A6).
As time goes by, the being-a-nursing-student experienced care as something outside themselves, which involves an action,
an intervention, and a practice that is linked to the gesture of care, now described as the care of others: My grandfather was
hit and stayed four years at home, in bed, and had to bathe, change diapers, make the dressing, was a complex care. In the
beginning there were only the fractures, then he started giving trouble regarding breathing, stomach, and the lesions began
to spread. At that time I remember that I was pulled back home, I was young, I was 12, studied and helped as I could (A1).
I was on the side of my grandparents’ house [...]. There were several things and have always been there, going every day to
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see how they were and tried to be around to care a little, or to assist in something (A2). The friends were also mentioned in
moments of care, as reported: I was always careful with my friends, since childhood I had friends (A5).
The experiences were described in different ways over time, and brought new opportunities of immersion in the
being-a-nursing-student historicity. Their description goes on to consider other elements in the context of care: My vision
care was reversed this time, because it was my mother who took care of me, and if so, was that I was taking care of her, me
and my brother. We had to take care of the house, had to keep an eye on my sister had to take care of her, had to see if the
parent was feeding well. My father was in the hospital with my mother, but he had to work, so I had to go to the hospital to
take care of her, had to stay there and see how were the exams. It was a tough time, and this vision was my first contact
with the hospital (A5).
In this historiographical context, the being-a-nursing-student described their care experiences from two aspects: one
that arises while they were receiving care, and another as a caregiver. These reflections give opportunity to another
perspective, in which care becomes a condition that involves a relationship of interaction between the caregiver and the
care: I met my friends from college, five girls, we take care of each other, we know each other, and as you study the same
thing in the same area, we talked a lot about caring, caring about giving (A4). Another nursing student said: For all that I
would make a plan, a line that would be my family. From birth to today, my family takes care of me, we take care, care at
all times (A5).
The human being lives on a continuum movement of veiling and unveiling. By reflecting on the historiographical context
of being-a-nursing-student they realized that they were immersed in a family context throughout their career. They
described their experiences as temporally unveiled and opened new possibilities to insert their friends, neighbors and
classmates in their care context.

3.2 Historicity of the being-a-nursing-student and care: establishing
conceptual relations
The being-a-nursing-student in the context of historicity was in a learning process of care, and experienced this
phenomenon in his/her history. When he/she described the situations of care, the being-a-nursing-student was in the
process of recalling his/hers experiences and building his/hers own ways from that. This scenario was composed by
values, beliefs, lived situations which emerged beyond the care practices and subjective situations that influenced his/hers
thinking. Kleiman used an example mentioned by Heidegger about learning: when an carpenter apprentice learns how to
build a piece of furniture under the guidance of his master, he is not only learning to select the tools needed to carve the
wood, but also learning about the hidden potential of the wood and it is possibilities of becoming furniture [7].
The experiences so far described by being-a-nursing-student related about care were configured in the past and allowed a
new comprehension of those moments in a historical past. Those historical moments were revisited by conscience and took
on new dimensions and opened new possibilities to interpret his/her own history. To Heidegger, presence meant being
there, in other words, being released in world and on time [2].
In reflecting about the care, the being-a-nursing-student establishes a link with what means care for him/herself and
approaches it from him/her experience, and then interprets these experiences historically, i.e., this conscience of the
experience of care is unveiled by the language: I have good experiences, I have always been well cared for by my family
(A4). […] There are many experiences, has the experience of learning, the experience of teaching, to respect the opinions
of others, these are the experiences that I bring in attention when the person is sick. Although sick, is there, then not only be
talking, I think it's the responsibility with the sick person (A1).
This unveiling was considered by Heidegger as authenticity, i.e., the being is in the world by two forms: the proper and the
improper. The proper or authentic is when the being reflects about his/her life significantly. The improper or inauthentic is
when the being lives just his/her everydayness without reflection.
Published by Sciedu Press
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It is important to emphasize that the care is thought as authentically existential essence of being human and concerns zeal,
devotion, attention, good treatment, constituting thereby a foundation through which the person leaves his/herself to focus
the concern for the other [8].
Considering the being-a-nursing-student historically in his/her academic experience in a nursing program, he/she has
previous expertise related to the tradition and beliefs of care. He/she will construct his/her trajectory in this period of
training, from the interaction with the people involved in this context [9].
Remembering their experiences of care linked to culture and tradition enables the emersion of feelings, sensations and
behaviors manifested historically, as in the speech: The care involves not only what I feel, or what the other person feels,
but what all that person had during her life, because I think the time of childhood, adolescence, and everything, everything
will reflect the care, professional care to the patient, and the patient with the professional care and even between family,
among people who do well, and friends. I think the care is not only the hospital, but the care that you have with people you
like, and even careful with whom you do not like, or do not know, because all this will form a great care and exchange
experience, this exchange of experience, what form will not only change the person you cared, but it changes you (A7).
By becoming aware of care in his/her life, the being-a-nursing-student sees situations in which he/she is immersed, not
objectively, but subjectively in various historical moments. The remembrance is not a correlate observation of theoreticalhistorical aspects, but the inseparable content of the existence in conformity with the occurrence on the time and it is called
the authentic historicity of the being [2]. “Authentic historicity understands history as the recurrence of what is possible and
knows that a possibility recurs only when existence is open for it fatefully” [2].
The care experienced in different ways of the being-a-nursing-student is unveiled here on the soil of tradition and culture.
Demonstrations of care during childhood by his/her family were revealed as affective care dedicated to values and beliefs,
as means of care for each other. This care is described as being sentimental-academic, when he/she says: [...] this is
something sentimental instinct, something that seems part of the human race seems to be built, we are, is instinctive, that's
right, you have to give a hug, knowing that someone is crying and wanting to accommodate a person crying on your side
makes you feel bad, you move (A5). This being-a-nursing-student otherwise describes nursing care, which calls for
professional care, according to the report: [...] and takes care professional which is the material that is the part that I have,
be aware what I'm doing, I have to take a CPR so, for what, I do not even have affection for that person, knowing the
pathological condition of it, these spheres intersect and give this special feature, this is my vision of what is care (A5).
The professional care described by the being-a-nursing-student is linked to nursing care as part of the theoretical and
practical actions of doing an occupation, not only as a technique or procedure but, as an intentional choice of being in the
care process. This approaches to the thinking of Graçase Santos [10], when they understand that Nursing has understood the
being in a more widely way, where the being is not only a receiver far from an ethical and existential sense.
By observing historically the concept of care, it is possible to see the bond with family, society, culture, technics and other
aspects that can make the evolution over time. It is also possible to say that care has a pre-professional and a professional
step. In this regard, the modes of care have their values and feelings linked to their corresponding stratum, tribal, family or
profession [11].
The care is revealed by being-a-nursing-student as intrinsic to human life, as a dimension that they experience with the
others and cannot be simply quantified or objectified, but it must be felt to be part of experiences, as described: care is
something you need to feel and does not explain, is a little faith, you believe, do not see but still believe in him. This is my
current vision of care, is essential for life, as well as oxygen, water, how to eat, how to love, how to be angry, how to hate,
be careful, be careful is a key issue for all and lifelong (A5).
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To manifest his/herself as a being-for-care, the being-a-nursing-student shows as authentic his/her historical experience,
and demonstrates self-reflection and self-conscience, described in the reports: in addition to the care to be an individual
act, it is also a reciprocal act, we have to give our professional side, but we also have to be sensitive (A6).
This sensitivity to care described by the being-a-nursing-student is also part of their everyday life in Nursing in their
professional practice. But beware the body has been the focus of nursing, this cannot be the only perspective, as
highlighted Hernandez et al [12]. They identified that nursing care is currently related to prevention and care, paying no
attention to the phenomenon that occurs in an authentic moment between professional and patient. In this sense, the
being-a-nursing-student described: care for me is not just a little slash, is not only clean, is careful to feeling, to support a
person, help a person, it is even greater care than a nursing technique, care for me is different (A4).
To unveil the phenomenon of care, the being-a-nursing-student observes that the first description is linked to the factual
and objective experience that happened in his/her in the past, but then goes on to consider the subjective aspects, and from
this they interpret the previous experience. Heidegger mentions that the facticity becomes decisive to the factual own life
experience, i.e., the everyday experience considers the situation spiritual-historical of being as responsible for conducting
the fundamental experience that emerges from that experience in historicity [2].
The practical aspects of nursing care, which constitute the factual experience, are important to the development of the
student in their profession. This kind of thinking is necessary for the acquisition of technical knowledge and practical skills
essential for nursing education. However, nursing profession requires more than calculations, scientific and technical
knowledge [7].
In a phenomenological study of the meaning of care and care for nurses, Gamboa [13] found several publications on what
nurses think about care, and identified a number of behaviors and attitudes somewhat common in all studies. Some
consider care as part of human nature, others as a feeling, an emotion, or as a therapeutic intervention, such as a traditional
form of science. When a theorist exposes his/hers ideas about care, also assumes the position of a caregiver, revealing and
printing different meanings for the phenomenon, based on their experiences and culture.
In another study developed with nursing faculty, Vale; Pagliuca [8] constructed a collective concept of care as “an
intentional phenomenon, essential to life, occurring in the encounter of human beings interacting through actions
involving conscience, diligence, solidarity and love” [8]. This concept is related to the care mentioned until here by
being-a-nursing-students.
By unveiling his/her historicity in the phenomenon of care, the being-a-nursing-student demonstrates to recognize
his/herself in this process, interacting with each other and with the practical situations of care enabling to conceive a vision
of care from their past experiences.
The conceptions of care that were described are related to an authentic care where the elements are manifested in the
presence (Dasein), revealing the being-a-nursing-student as a being wrapped in their tradition and culture.

4 Conclusion
Unveiling the meaning of care to being-a-nursing-student following the design of pre-comprehension, comprehension and
interpretation is not separated, but in continuous motion. The pre-comprehension consists of the appropriation of the
concepts and the resumption or recollection of their experiences of care; comprehension is characterized in this study
as the time the being-student historiography assumes his/her position, that is, it is able to from his memories, constitute
the record of their experiences: historiographical conceptions of care-culture and tradition in family care. Finally, the
interpretation is when understands themselves as being-in-the-world and, from this, takes care of his concepts as a being
itself, being here: Historicity of being-a-nursing-student and care - establishing conceptual relations.
Published by Sciedu Press
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When we began this study in seeking to reveal the phenomenon of care to be-in the student perspective of heideggerian
hermeneutics, it was not possible to conceive the complexity of reflection and its nuances. In the first movement
hermeneutic pre-comprehension, the approach of the subjects involved and occurred earlier perceptions of care were
placed, the factual experience, i.e., the everyday aspects known about the phenomenon emerged, enabling constitute the
first stage of care, which is tied to the family.
When conducting the second time hermeneutical reflection, consisting of comprehension, here called historiography, new
elements have emerged on care context, and situations were described in more detail. The care taken broad connotation
involving, in addition the family, friends, colleagues, other scenarios beyond his personal life, such as the hospital and the
university itself. The understanding of the be-careful scholar was an interesting time; here had to dip into their memories
and revisit situations experienced. This resumption revealed experiences that shaped care for this be-student.
The interpretation of being-a-nursing-student care on the phenomenon characterizes the third hermeneutic moment, here
described as historicity, where the being, from its conception prior to his understanding, shall constitute what may be
called experience, i.e., to interpret their historical experience, conceives his care concepts, which are characterized as soil
their future personal and professional conduct.
Caring for the being-a-nursing-student involves a historic building linked the family tradition and culture, which over the
years has been appropriating various forms. Concern involves the relationship be-be-caregiver and care. Is linked to their
moral and ethical, in which care is live and continually reflect on themselves and others.
This study suggests an approach, at first glance, this naive world of being-a-nursing-student and he expressed as carefully
considering this phenomenon to the being-a-nursing-student in a continuous motion veiling and unveiling. However,
power to bring out aspects of their perception and vague median gives us authentically understand the concepts of future
care professional.
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