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Abstract

The objective of the current study is to contribute to existing knowledge about the Arab education system in Israel.
The study focuses on the school principals. They constitute the leadership of the Arab education system in the 21
century to cope successfully with the many challenges. The Arab education system functions within a society still
marked by clear signs of traditionalism and being in a state of transition to a more modern society. The system is
undergoing many changes, ranging from the academization of school principals to accelerated feminization of the
teaching profession. The study examines relationship between the principals' value orientation (pragmatic orientation
versus moral orientation) and their leadership style (transactional leadership vs. transformational leadership) among
school principals in Israel’s Arab education system. The leadership styles of the principals were examined by a
questionnaire along a continuum ranging from transactional leadership to transformational leadership. Data were
collected from 100 school principals, constituting a randomly selected sample among 399 elementary school
principals and 267 secondary school principals from the Arab education system in Israel (total of 666 principals).
Sixty elementary school principals and 40 secondary school principals were randomly selected. The research results
indicated that principals having a pragmatic value orientation tended to a transactional leadership style. In contrast,
principals having a moral value orientation tended to a transformational leadership style.
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1. Introduction

Schools today function within a dynamic and complex environment. The success of a school derives from the ability
its principal to adjust the school's structure and operations to the environment to respond quickly to contradictory
requirements (Somech & Reiter, 2005; Faraj, 2002; Abu-Hussain, 1998). School principals should be the central
figures in education system. They should lead the education system in the 21* century to cope with the challenges
and provide functioning schools within the system undergoing extensive changes.

The Arab population of Israel is a minority marked by unique attributes. Researchers disagree on how to define Arab
society in Israel. Is it a traditional and conservative society or is it a society undergoing a rapid transition from
conservatism to modernization (Arar and Rigby, 2009). There are social and political changes in Arab society in
Israel. Two parallel and perhaps even contradictory processes have resulted in conflicts on different levels of Arab
society. On one level Arab society is marked by relations determined by a traditional clan mechanism. On another
one, parallel level, Arab society has significant changes that can be caused by accelerated processes of modernization.
The shift to new financial and occupational areas have gradually undermined traditional institutions. The cohesive
extended family is weakening and is gradually being replaced by the nuclear family. The Arab educational system
has not been immune to these processes (Abu-Asbah, 2007).

The Arab educational system in Israel is an integral part of the general educational system. For the most part it is run
by Jewish administrators and defined as an educational system for Arabs rather than an Arab educational system.
Local decisions made by low-level Arab functionaries are usually technical in nature, while the more fundamental
decisions are not determined by Arab officials, despite the national and cultural distinctiveness of the Arab citizens
of Israel. This situation has prevented Arabs in Israel from controlling the objectives of education or from shaping
and directing the Arab educational system according to the collective interests of the Arab public. It has not enabled
any meaningful intervention by Arab inspectors, principals, and educators in making any fundamental decisions for
the system (Jabareen and Agbaria, 2010).
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The educational objectives of the Arab educational system are not clear, and the identity of the preferred graduate of
this system has not been defined. Any possible attempts to define the objectives served to reinforce the ambiguity.
Hence, the system operates without any vision. The principals and teachers have not objectives they should attain
and don’t know what types of graduates they should prepare (Reichel, 2008).

Recently the Ministry of Education of Israel has launched a process of decentralization by placing authority for
teacher evaluation in the hands of school principals. This new approach has raised the issue of whether Arab school
principals can carry out a professional and objective evaluation within a very complex reality. On the one hand, the
principals are supposed to promote an organizational culture marked by standards and transparency. On the other
hand, they are not allowed to make fundamental decisions regarding the schools they are charged with administering.
The schools operate within the traditional and family-oriented social and cultural environment having a low level of
transparency (Abu-Hussain and Gonen, 2013; Arar, 2010).

An individual's system of values characterizing personal value orientation is defined as a learned set of principles and
rules that help the individual to choose among alternatives, resolve contradictions, and make decisions (Rokeach,
1973). Rokeach notes that values are a matter of perceptions that transcend any specific situation. An individual who
espouses a particular value has complete confidence that a certain form of behavior is preferable to other forms of
behavior from the personal, organizational, and social perspective. In line with Rokeach's definition, Sikula (1971)
claims a value system of an individual determines his priorities, his world view, and the way in which he chooses his
information and his behavior.

Human beings differ from one another with respect to the importance they attribute to various values. These
diversified attitudes constitute an individual's hierarchy of values that reflect his personality and direct his
perceptions, his evaluations, and his behavioral choices (Schwartz, 1996). Studies have found agreement on the
group level with respect to the hierarchy of various values in different cultures, and have also revealed individual
differences regarding value priorities (Knafo & Schwartz, 2003; Schwartz & Bardi, 2001).

Studies that examined the relationship between values and behavior found that values have an impact upon behavior
in situations in which individuals are aware of their values (McClelland, 1997). Research has shown that values
affect hypothetical behavior (Feather, 1995; Sagiv and Schwartz, 1995) as well as the choice of realistic behaviors
(Schwartz, 1996).

Individual value orientation can be categorized as pragmatic value orientation and moral value orientation (Rokeach,
1973). Pragmatic value orientation is characterized by pragmatic values, such as achievement, obedience,
ambitiousness, aggression, competition and the like. Moral value orientation is characterized by moral values such as
tolerance in relations with others and interpersonal relations, equality, friendship, self and family security (Rokeach,
1973; Gaziel, 1982). This distinction between a pragmatic value orientation and moral value orientation has been
found valid among business directors (England, 1975) and among school principals (Gaziel, 1982).

The needs of the organization and the needs of the individual affect leadership style. For some principals, the
tendency to meet the needs of the organization dominates, while for others the needs of their subordinates are of
prime importance. The current literature on leadership focuses on two directions of influence existing between
leaders and those they lead. According to first direction a leader should generate a sense of cost-benefit among his
subordinates. This direction is referred to transactional leadership (Avolio & Bass, 2001). According to second
direction of influence a leader should "generates emotions" by increasing the awareness of those they lead regarding
what is important and correct and providing significance to what they do. This direction is referred to
transformational leadership (Bass, 1999). Transformational leadership is directed towards creating a shared interest
of leaders with those they lead. Furthermore, the interests of the organization and of its members must be adapted to
each other (Gunter, 2001).

The results of a recent meta-analytic review of 25 years of research in the field of leadership indicate that
transformational leadership correlates positively with the individual performance of those being led, with respect to
several criteria. The results also revealed a positive relation between transformational leadership and the performance
of the leadership staff and the organization (Wang et al., 2011). Transformational leadership was also found to be
more closely tied to leader effectiveness and worker satisfaction than was transactional leadership (Deluga, 1988).
Other researchers have examined the effect of transformational leadership style on organizational effectiveness and
innovation and found that transformational leadership style has a more positive impact on organizational
performance than does transactional leadership (Lowe et al., 1996).

This study examines relationship between the principals' value orientation (pragmatic orientation versus moral
orientation) and their leadership style (transactional leadership vs. transformational leadership) among school
principals in Israel’s Arab education system.

Published by Sciedu Press 50 ISSN 1923-4007  E-ISSN 1923-4015



www.sciedu.ca/ijba International Journal of Business Administration Vol. 5, No. 3; 2014

2. Literature Review

Numerous researchers have noted that a successful principal is an outstanding educational leader in two areas:
providing support for teachers and effectively implementing organizational processes. Such a principal provides
intellectual support for the teachers, offers them professional models and generates a sense of motivation among
them toward improving their work. From an organizational perspective, a successful educational leader guides the
organization, develops its common objectives, oversees and directs organizational performance, encourages effective
communication and creates an empowering school culture in which teaching and learning are more intensive
(Southworth, 2004; Leithwood, et al. 2006).

Because the principal is the leader of the school team, his leadership style is of prime importance. Leadership style
affects various spheres: school climate, teacher satisfaction and teacher conduct in class, students' response to school
requirements and more. The principal's leadership style has an impact on student achievements (Fullan, 2001), on the
school's ability to cope with changes in the environment and on the level of effectiveness at the school (Sergiovanni,
1990; Nir & Bogler, 2003). An open organizational climate yields good results with respect to teacher conduct. It
improves teachers' organizational behavior, increases their dedication and raises the level of their teaching
(Sergiovanni, 1990).

Miller & Miller (2001) compare transactional leadership to transformational leadership as follows: "Transactional
leadership is leadership in which relationships with teachers are based upon an exchange for some valued resource.
To the teacher, interaction between administrators and teachers is usually episodic, short-lived and limited to the
exchange transaction. Transformational leadership is more potent and complex and occurs when one or more
teachers engage with others in such a way that administrators and teachers raise one another to higher levels of
commitment and dedication, motivation and morality. Through the transforming process, the motives of the leader
and follower merge" (Miller & Miller, 2001, 182). Transformational leadership focuses on the process through which
leaders can influence achievements at school and not only focus on results. These two terms appear in diverse studies
and under alternative names (Bass, 1999; Eagly and Johnson, 1992; Popper, 1994).

The principals can be characterized as having a transactional or a transformational leadership style. The leadership
style is likely to affect the way a principal conducts himself at the school. Transformational leadership has been
shown to suit a complex and dynamic work environment which engenders diverse intellectual challenges to the
principals and the educational staff (Leithwood, 1992). Studies have shown that transformational leader can cope
with educational challenges in a changing environment and contributes to a school's ability to introduce innovations.
The impact of such leaders can be seen in the areas of planning and organization as well as in the school's vision and
culture (Cheng, 1997; Leithwood, 1992; Davies, 2007).

In today's stormy environment marked by ongoing change, leaders find themselves filling pivotal roles. Small and
large organizations seek transformational leaders who can make the organizations competitive in rapidly changing
world. Schools today face this same environment changes. Su-Tuan (2011) found that the transformational
leadership style is appropriate to academic institutions. Educational leaders should not lead the organization based
upon principles of give and take but rather based on the leader's personality and characteristics and on his ability to
generate change and serve as a good example for those he leads (Su-Tuan, 2011).

A number of studies have corroborated the positive effects of transformational leadership on other variables at the
school. Eyal and Roth (2011) found that transformational leadership has a positive influence on teachers' motivation
and well-being and stimulates "autonomous motivation" in teachers. In addition, transformational leadership
correlates negatively with teacher burn out, as opposed to transactional leadership, which elicits "controlled
motivation" among teachers and correlates positively with teacher burn out (Eyal & Roth, 2011). Hence,
transformational leadership can be more effective than transactional leadership in organizing schools’ activity
required in the 21% century.

The above findings lead to the conclusion that school leaders have the power to make a significant impact on
processes and results through influence on behavior and performance of their subordinates. The studies surveyed
above show that transformational leadership has a more positive impact than transactional leadership on behavior
and performance. Thus, to be an educational leader a school principal must not only be engaged in administration but
must also be actively and tangibly involved in developing the educational system and in overseeing its performance.
Such a leader is expected to provide educational and pedagogic leadership at the school in order to improve both
teacher performance and student learning.

Research and experience indicate that the job of school principals today is more complex, responsible and
demanding than in the past. Over time their areas of responsibility have expanded and their work load has increased.
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The background of the varied activities and tremendous energy characterizing the work of school principals
constitute the cultural values that allow to build their vision and that feed their passion at work. The values serve as
their compass in going forward and grant meaning to their everyday activities (Southworth, 2009). A principal's set
of values can influence the school's objectives, the processes that take place within the school and the directions in
which it operates.

A study by Day, Harris & Hadfield (2001) examined twelve schools in England and in Wales. It demonstrates the
values that many school leaders have adopted. The study focused on principals who had been determined as effective
leaders both their colleagues and according to the criteria of the Office for Standards in Education, Children's
Services and Skills (Ofsted). The researchers interviewed teachers, parents, students and members of the schools'
boards of directors, as well as the principals themselves. They noted that good leaders operate according to clear
personal and educational perspectives and pass these on. These perspectives reflect their ethical convictions with
respect to the school.

Numerous studies have found a relationship between the value orientation of leaders in business organizations and
their leadership style. A study examining business organization in Jordan found that the leaders' value orientation is
correlated significantly to their behavior on the job and their decision-making styles (Hayajneh, 1990). A study that
examined 100 elementary school principals in Canada found that the principals' values in doing their job were
important in their decision making and affected their everyday behavior (Armstrong and Trueblood, 1985). The
results of a study examining four schools in different districts in Canada indicated that the principals' values affected
their behavior and their decision-making processes (Moorhead & Nediger, 1991). The four principals showed a
preference for ethical values, and their conduct was marked by transformational behavior.

The relation between values and leadership style has been examined by two studies in Israel. In the first study, Gaziel
(1982) examined a random sample of 80 undergraduate students studying educational management at Ben Gurion
University, Bar-Ilan University, and Tel-Aviv University. The research participants completed a questionnaire on
leadership style that had been developed by the researcher, as well as the completing the Rokeach Value Survey
(1973). Gaziel found a correlation between students' values and their preferred leadership style. Those with a
pragmatic value orientation tended to prefer a transactional leadership style, while those with a moral value
orientation showed a preference for transformational leadership.

The second study was conducted among principals in the Arab school system in Isracl (Abu-Hussain, 1998). This
study showed that teachers perceived principals with a pragmatic value orientation as rewarding improved
performance while penalizing inappropriate behavior, focusing on short-term assignments and seeking the shortest
and most economical way to accomplish a task. That is, these principals exhibited a transactional leadership style. In
contrast, principals with a moral value orientation were seen by the teachers as setting a personal example, eliciting
the maximum from each teacher, relating to all those under them as basically good, nurturing teachers and
encouraging them to be creative and to introduce changes to the system. The study also found a large distribution in
the teachers' responses, indicating variance in the teachers' perceptions of the principals' leadership styles.

The above literature review points to a relationship between the values held by leaders and their behavior in the
various spheres in which they operate. It emphasizes the importance of recognizing and understanding the factors
impacting the leadership style of school principals. We can reasonably assume the finding that the leadership style of
school principals is caused by influence of the values on an individual's behavior. We can reasonably assume that
this relationship between values and leadership style also holds true among principals in the Arab educational system
in Israel.

3. Methods
3.1 Research Question

Is there a relation between value orientation and leadership style among school principals in the Arab school system
in Israel? What is the nature of this relation?

3.2 Research Hypotheses

e A positive relation will be found between a pragmatic value orientation and a transactional leadership style
among school principals.

e A positive relation will be found between a moral value orientation and a transformational leadership style
among school principals.
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3.3 Research Variables
3.3.1 Dependent Variable

Leadership style refers to a leader's on-the-job behavior on a continuum ranging from transformational leadership to
transactional leadership. Transformational leadership finds expression in administrative behaviors that raise
subordinates' level of awareness regarding the importance of their jobs and increases their level of enjoyment,
maturity, and ambition. This type of leadership also takes into consideration the need for accomplishment and
self-fulfillment as well as the welfare of others, the success of the organization and concern for the social
environment (Bass, 1999). Transformational leadership brings about changes in the expectations and ambitions of
those being led. In contrast, transactional leadership emerges in behaviors that focus on the immediate needs of
subordinates. The leader tends to set clear goals, rewards performance and punishes inappropriate behavior (Popper,
1994).

3.3.2 Independent Variable

Value orientation refers to the set of principles and beliefs that influence the principal's thinking and behavior. This
orientation is measured along a continuum ranging from pragmatic orientation to moral orientation. Pragmatic value
orientation finds expression in values such as achievement, aggression, obedience, competition and success. In
contrast, moral value orientation is marked by values such as tolerance, forgivingness, welfare, self-respect,
individual and family security, relationship with others, equality and friendship (Rokeach, 1973).

To obtain the "pure" effect of value orientation (the independent variable) on leadership style (the dependent value),
we chose to inspect the following background variables: type of school (elementary/secondary), school size (number
of students), leadership courses, principal's level of education and seniority.

3.4 Research Population and Sample

The research population comprised a group of Arab elementary and secondary school principals in the Arab
educational system in Israel. This system includes 399 elementary school principals and 267 secondary school
principals, for a total of 666 school principals.

The sample was a stratified random sample, with 65 elementary school principals and 45 secondary school principals
randomly chosen, for a total of 110 principals. The questionnaires of ten principals were disqualified for various
reasons, mainly for failure to complete important and essential information.

3.5 Research Tools
Structured questionnaires served as the research tool used in this study, as follows:

1. Rokeach Value Survey (1973) questionnaire to examine principals' value orientation. This questionnaire includes
18 items representing terminal values, followed by 18 items representing instrumental values. The
questionnaire's structure underwent factor analysis to examine the loading of the items into factors. The terminal
values and the instrumental values underwent separate analyses. The results of the factor analysis testify to the
validity of the structure of two contradictory value orientations: pragmatic and moral. Moreover, a high negative
correlation coefficient (r=.70) was found between pragmatic orientation and moral orientation.

2. Questionnaire to examine leadership style among school principals. This questionnaire was designed to examine
the leadership style of the school principals along a continuum ranging from transactional leadership to
transformational leadership. The questionnaire used in the current study was taken from the Hebrew version
widely used in research studies (Dvir, 1998). The questionnaire items were divided into two groups:
transactional leadership and transformational leadership. The following items were grouped into the
transactional leadership category: 1,4,11,12,16,17,20,22,24,27,29,32,35. The transformational leadership
category contained the following items: 2,5,6,8,9,10,13,14,15,18,19,21,23,25,26,30,31,34,36. Each scale was
analyzed for homogeneity by means of Cronbach's alpha. The reliability values were high for both the
transactional and the transformational leadership categories, .91 and .89 respectively. Items 3,7,28 and 33 were
not grouped into either of the two scales. The reliability of the questionnaire, examined by Cronbach's alpha,
was .90. The questionnaire also included background information about the principal and the school.

3.6 Research Procedure

The questionnaires were written in Arabic. The principals were asked to complete the questionnaires freely and
accurately and to express their individual opinions in writing. All participants were told that the questionnaires would
be anonymous and confidential and that the information was for research purposes only.
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All the questionnaires were administered by the researcher during the period October-December 2012. The
questionnaires were administered individually by the researcher during forums for school principals run by the
Ministry of Education as part of training on the topic of teacher evaluation. Upon completing the questionnaires, the
participants submitted them directly to the researcher.

3.7 Data Analysis

The research hypotheses were examined by data analysis using SPSS. Stepwise regressions were used to examine the
degree to which the variables of value orientation affected leadership style above and beyond the background
variables. Because the regressions revealed no significant correlation between pragmatic value orientation and
transactional leadership style, and in order to examine the relation between moral value orientation and leadership
style among school principals, t-tests were conducted that compared the two measures of principals' perceptions:
averages and standard deviations for principals with an moral value orientation and for those with a pragmatic value
orientation. To determine the size of the effect of the independent variable on the dependent variable, the squared
ETA was calculated (a parameter describing the percentage of explained variance, similar to R* in regression
analysis).

4. Findings

As stated above, the research hypotheses were as follows: School principals with a pragmatic value orientation will
exhibit a tendency toward a transactional leadership style, while those with a moral value orientation will exhibit a
tendency toward a transformational leadership style. The results with respect to this hypothesis are shown in Tables 1
and 2.

Stepwise regressions were conducted to examine the impact of the principals' background variables and set of values
on their leadership style (Table 1). In each of the four stepwise regressions conducted, the first step included the
following background variables: principal's educational level, whether or not he had taken a management course,
seniority as principal, type of school (elementary/secondary), school size (number of students). In the first regression,
the independent variable of moral value orientation was added as a second step. In the second regression, the
independent variable of pragmatic value orientation was added. Two regressions were conducted, one for
transactional leadership style and one for transformational leadership style. The independent variables were
introduced into the regression in two stages. In the first stage, all the background variables of the principal and the
school were introduced, while the variables of value orientation were introduced in the second stage. This method
facilitated determining the degree to which the variables of value orientation affected leadership style over and above
the effect of the background variables. The regression results are shown in Table 1.

Table 1. Regression coefficients () of effect of background variables and value system on leadership style

Leadership Style Transformational Transactional

B P B p
Block 1
School type .30 .001 -.38 .001
Seniority as .26 .06 .26 .03
principal
School size .05 NS -.05 NS
Management .01 NS .10 NS
course
Principal's -.05 NS -.001 NS
education
Block 2
moral values .66 .000 -.26 NS
Pragmatic values  -.19 NS 43 .02

Explained Variance

A. Variance explained by the variables in Block 1 (background variables):
R’=.66, F(47,7)=11.38, P=.000, R’=.68, F(47,7)=12.25, P=.000

B. Variance explained by the variables in Block 2 (independent variables):
R’=.156, F(47,7)=20.2 , P=.000  R’=.04 (not significant)

C. Total explained variance:
R’=.67, F(46,10)=10.0, P=.000, R*=.81, F(46,10)=20.9, P=.000
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As can be seen in Table 1, among the background variables entered into Block 1 in order to obtain a "pure" effect of
the independent variables (value orientation), only two were found to have a significant effect: type of school
(elementary/secondary) and principal's seniority in school management.

With respect to the relation between the independent variable (value system) and the dependent value (leadership
style), the results show that as the value orientation of principals becomes more moral, they tend to have a more
transformational leadership style (R*=.156, P=.000), while principals with a pragmatic value orientation did not
demonstrate a tendency toward a more transactional leadership style (R’=.04, NS). Both regressions showed a high
percentage of explained variance (.82). The variables of management course, education and school size were not
significant in explaining principals' leadership style.

Because the regression did not find a significant relation between principals' pragmatic value orientation and
transactional leadership style, an analysis of variance was carried out.

Table 2. Relation between principals' leadership style and value orientation

Value Orientation Transformational Style Transactional Style
Average

Pragmatic (n=58)

M 2.92 3.76
SD (0.47) (0.75)
Moral (n=42)

M 3.87 2.63

SD (0.24) (0.50)

t value -11.98%** 8.02%**
Distribution

Pragmatic (n=58)

M 0.63 0.51

SD (0.25) (0.22)
Moral (n=42)

M 0.37 0.51

SD (0.22) (0.28)

t value 4.38*** -0.15
**%p<.001

The findings in the above table show that at schools whose principals have a pragmatic value orientation the average
score for transformational leadership was 2.92 (on a scale from 1 to 5), compared to an average attribution score of
3.76 at schools with principals characterized by a transactional leadership style. In contrast, at schools whose
principals have a moral value orientation, the averages were 3.87 and 2.63, respectively. The t-tests revealed
significant correlations between pragmatic value orientation and transactional leadership style and between moral
value orientation and transformational leadership style. To find the size of the effects of these two differences,
squared ETA was calculated (a parameter describing the percentage of explained variance, similar to R? in regression
analysis), and the size of the effect was found to be .56 for transactional leadership and .73 for transformational
leadership.

The regression analysis did not reveal a significant relation between principals with pragmatic value orientation and
transactional leadership style. This result has a number of explanations, among them:

1. The background variables substantially explain the dependent variable (transactional leadership style) and do not
leave much room for the effect of the independent variable (pragmatic value orientation).

2. Regression analyses with two independent values sharing similar factors have a statistical risk that most of the
effect will be attributed to one of the independent values and not much effect will be left to be attributed to the
other independent variable.

5. Discussion and Conclusion

The current study shows that the value orientation of school principals can affect their behavior on the job. It is
reasonable to confirm that a principal with an ethical value orientation (who, as noted, tends toward a
transformational leadership style) will be more successful in establishing a constructive school culture based on
democratic values than a principal with a pragmatic value orientation (who, as noted, tends more toward a
transactional leadership style), as noted by Su-Tuan (2011). This being the case, the success of a school is to a large
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extent dependent upon the degree of congruence between its organizational culture and the value orientation of its
principal, as well as on the congruence between the school's structure and function and the environment in which it
operates (as noted by Somech & Reiter, 2005).

The results of the current study reveal a relation between the value orientation of school principals and their
leadership style. The two research hypotheses were corroborated. In line with the first hypothesis, a pragmatic value
orientation among school principals was found to be related to a transactional leadership style. Examination of the
second hypothesis revealed a strong correlation between moral value orientation and transformational leadership
style (R*=.156, P=.000), a correlation that testifies to a strong relationship between them.

Hence, a principal with a moral set of values, who is more likely to conform with a transformational leadership style
than a principal with a pragmatic value orientation, can, together with the teachers, build a constructive culture at the
school allowing to cope successfully with a changing and competitive reality. In such a reality, leadership style is
considered to have major significance in the success of organizations, at that human resources serve as the main
factor in the success and prosperity of organizations. School principals should be made aware of their value
orientation. This awareness is likely to enable principals to deviate from their value orientation in making decisions
and in running the school.

In line with the findings of various studies (Abu-Hussain, 1998; Somech and Reiter, 2005; Eyal and Roth, 2011;
Wang et al., 2011), can affirm that principals with an ethical value orientation (who, as noted, tend toward a
transformational leadership style) make a greater contribution to school effectiveness than do principals with a
pragmatic value orientation (who, as, noted, tend toward a transactional leadership style). Based upon this
affirmation, the educational system can use the findings of this study in selecting school principals and planning
appropriate training procedures directed towards of adoption of a transformational leadership style by current and
future principals of schools in the Arab education system in Israel. Moreover, conducting research in the Arab
educational system should examine specific connections between value orientation and leadership style.
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